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Opsomming
Die doel van hierdie navorsing van deurlopende professionele ontwikkeling van

onderwysers deur middel van skoolgerigte indiensopleiding en ontwikkeling is om skole,
onderwysers en professionele onderwysersentrums te ondersteun in die beplanning en

ontwikkling, organisering, implementering en evaluering van effektiewe
indiensopleidingsprogramme tot die professionele bemagtiging van onderwysers. Deur
middel van ‘n literatuur- en empiriese studie is aangetoon dat deurlopende professionele
ontwikkeling van onderwysers deur effektiewe skoolgebaseerde en skoolgerigte
indiensopleidingprogramme noodsaaklik is, en moet konsentreer op aktiwiteite wat
ontwikkel is vir die onderwyser met in ag neming die wyses hoe onderwysers verkies om
te leer, beheer word deur die onderwyser, genoeg ruimte laat vir refleksie-in-aksie en
refleksie-op-aksies, fokus op die onderwyser se professionele en persoonlike behoeftes
en meeste van die tyd plaasvind in die skool as deel van ‘n totale
skoolontwikkelingstrategie binne die raamwerk van ‘n skoolontwikkelingsplan. Die
scenario van lewenslange leer wat binne die Vil-kontinuum plaasvind van
voordiensopleiding, induksieprogramme van die nuwe onderwyser en deurlopende
indiensopleiding van die onderwyser, vereis dat elke skool ‘n ontwikkelende en
lerende skool is. Bemagtiging van onderwysers vereis ‘n belegging in die onderwyser se
reg tot deelname aan alle skoolprosse wat ‘n invioed op onderwys kan uitoefen en ‘n reg
tot indiensopleiding wat insluit ‘n komponent van professionele en persoonlike
waardetoevoeging. Na bestudering van verskeie modelle van professionele
ontwikkeling en ‘n ontleding van die empiriese studie is twee modelle ontwikkel wat deur
skole en professionele onderwysersentrums effektief gebruik kan word in die
ontwikkeling van indiensopleidingsprogramme om die onderwyser deurlopend
professioneel en persoonlik te onwikkeling en te bemagtiging. Die twee modelle is die
skoolgebaseerde SIDOO-model van waardetoevoeging en die Klaskamergerigte
Prestasiebestuuranalise (KPA)-model. Die modelle fokus op die skool as ‘n
ontwikkelende instelling wat ontwikkelingsgeleenthede skep en onderhou vir elke
professioneel ontwikkelende onderwyser en om die onderwyser so te bemagtig om die
enorme uitdagings wat die veranderde onderwyspolitiek stel asook die veranderde
onderwyéeise van die onderwysgemeenskap te akkommodeer en te omskep in
innoverende en kreatiewe hoé kwaliteit onderwys aan leerders.
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Summary

The aim of this study into the continuous professional development (CPD) of teachers —
by means of school-focussed INSET and development of teachers — is to provide
schools, teachers and professional teachers’ centres with the necessary support to
facilitate their planning and development, organising, implementation and evaluation of
effective in-service training programmes. Such programmes must focus on the
professional empowerment of the teachers. It was been proven through a literature and
empirical study, that the CPD of teachers, by means of effective school-based and
school-focussed INSET programmes, is vitally important and should thus concentrate
on INSET activities which are designed for the teachers. These INSET and staff
development activities should acknowiedge how the teacher prefer to learn and control
said information, should leave ample space and opportunity for reflection-in-action and
reflection-on-action and should focus on the teachers professional and personal needs
within the framework of a dynamic school development strategy based on a well thought
—~ through school development plan. The scenario’s that leaming is an ongoing process
throughout one’s life, requires that each school keep developing and leaming. This
process happens in a continuum of PRESET, induction programmes for the new
teachers and continuous INSET for teachers. The empowerment of the teacher is based
on the right to practice in all the school processes which may have an influence on the
teacher. It also entitles a teacher to INSET which includes a professional and personal
component. After a thorough research and analysis of various professional development
and INSET models and a empirical study, two models have been developed which are
suitable vehicles for effective staff development and INSET programmes to be used by
schools and professional teachers’ centres to provide support for the teachers in their
continuous professional and personal development. The first models is a school based
school focussed value added INSET model for teachers and the second model is a
classroom focussed performance management analysis, thus focus on the school as
an dynamic institution which provides and nurtures developmental opportunities for each
teacher. It also empowers the teacher to accommodate the changing teaching
environment with its diverse demands and helps to establish an innovative and creative

high quality education for all learners.
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