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OPSOMMING 

WANAUSE VAN DIE DETERfrIINANTE VAN DIE SELF­
GEREGULEERDE I£ERVAARDIGIIEDE VAN STUDENTE UlT W 

OMGEWINGS-GEDEPRIVEERDE GEMEENSKAP 

Die doel van hierdie studie was om die determinante van self-gereguleerde 

leervaardighede van studente uil 'n omgcwillgs-gedepriveerde gcmeenskap le analiseer, 

en le bcpaal wat die verhouding is lussen self-gercguk'Crdc leer en die akademiese 

prestasie van die sludenle in Engels en Wiskunde_ 

Om hierdie doel le bereik, is '11 literatuursludie gedoen ten einde die invloed van 

persoonlike, omgewings- en gedragsveranderlikes op self-gereguleerde leer en 

akademiese prestasie in Engels en Wiskunde by sludente uil 'n omgewings-gedepriveerde 

gemeenskap le analiseer. 

Uil die Iileraluuroorsig is bepaal dat daar 'n verhouding bestaan lussen persoonlike 

verauderlikes. self-gercguleerde leer. en akademiese prestasie, aangesien_.~lf­

gercguleerde leerders personeis wat beplan, doelwitte daarstel, organiseer, hulleself 

onderrig, hulself monitor en self evalueer Iydens verskiUe.i!de fases ged~renduie 

leerproses:"" Se!!!:r::~~~e:r~~~Wct~~:.~_~le~~~~m, seli~m en 
outonoolll. Hulle is self-gemoliveerd, harde werkers en vertooll deursellingsvermoe en 
volharding Iydcns die leerproses. 

Mel verwysing na die verhouding Insscn omgewillgsveranderlikcs, self-gcreguleerde leer 

en akademiese prestasie, het die literaluuroorsig aangeloon dal gesinsveranderlikes 

(gesinsgroolle, geboortc volgorde en spasiering tussen kinders) en skolastiese 

veranderlikes SIlOS onder andere, grooue van die skool en klasse, akademiese prestasie 

be'invloed. In klein gesinne hel ouers meer Iyd om aandag te gee aan hulle kinders en 

hulle kogniliewe onlwikkeling aandag te gee, deur hulle taal (moedertaal) te leer, le leer 

om vrae le bealllwoord en is hulle ook beter daartoe in staat om die kinders le onderhou. 

In tccnstelling hicrmce. voorsien grool gcsinne positicwe gcleenlhede vir die 

olllwikkeling van inlerpersoonlike veriloudinge, wat nie die geval is in klein gesinne nie, 

mel die gevolg dal kinders makliker mel ouer persone in wisselwerking kan tree, wal dan 

ook dien as bronne van intellektuele stimulasie. 

Op gmnd van die literalullroorsig is ook vasgestc1 da! daar 'n verwanlskap is lussen 

gcdragsvcrandcrlikcs, sclf-gercglllccrdc leer en akadclIliese prcslasic. Daaruil is afgclei 

dat selr'gcrcglllccrdc Icerdcrs omgewings sclcklccr, strllklun;cr en skcp wal leer 
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optimalisecr; hulk sock advics cn inligling; hnllc leer hullcself; en vcrstcrk hulleself 

tydens locpa~~inv:s, lIullc gchruik OOK vcr~kcit~ slJalegicc wal hullc "kademicse prestasie 

beinvlocd. 

Deur middel van 'n eksperirnentele ondersock is drie hipotescs gestel betrcffende die 

verhouding tussen pcrsoonlike-, omgewings- en gedragsveranderlikcs, self-gercgulcerdc 

leer en akademicsc prcstasic in Engc\s en Wiskundc onderskeidclik. 

Deur middel van 'n mcervoudige rcgrcssic analise cn ANOVA is daar vasgcstcl <lal daar 

'n statislics beduidcnde verhouding bestaan lussen persoonlike veranderlikes, soos onder 

andere die student se houding teenoor die skool, intrinsieke waarde 101 leer en 

lcerstrategice soos die scleksie van kern idees, konscntrasie. studie hulpmiddels, gebruik 

van strategic cn self-gcrcgllleerde leer. Studcnte wat meer self-geregulccrd is, het 'n 

positiewer houding, het 'If-.b~trillsicke waarde, kOllscntreer beler, en is meer .... "'"'.----~ .-- "", 
aangcpas vir die seleksie van kern idees, ens., as stlldente wal mindcfsclf-gereguleerd 

. --is. Hicrdic vcrski11ct~·v;m wcililge opvoe'ilkulldigc waardc, behalwc vir die gebruik van 

strategic waar die verskillc van groot opvocdkundige waarde is of prakties betekenisvol 

is. 

Daar is 'n statistics bcduidcndc vcrhouding tUSsell pcrsoonlikc vcrandcrlikes. soos 'n 

stugeQt se n~m in die skoolt5'..illla..&,en 'n intrinsieke belangstelling in studeer, 

o':;;gewing~veranderlik!;:;:-'soos 'n student ;e hoer sosio-ekonomiesc' status, en 
~'_~'" -'l'",.<$':"-" '''~ -"""''''-'"'......-''' - ,~,. 

leerstrategice. soos konsentrasie en self-gcreguleerdc leer en akademiese prestasie in 

Engels. Studente wat akadcmies hoer presteer handhlUlf 'n hoer konsentrasie en is meer 

aangepas in die gcbruik van stratcgiee as studente wat.)1:!('lIQ~,,~ies swakkerpresteer. 

Hierdie verskille is van weinige opvoedkundige waarde behalwe vir die gebruik van 

strategie waar die verskille van groot opvoedkundige waarde is of prakties betekenisvol 

is; cn daar is 'n statistics bcduidcnde vcrhouding tussen pcrsoonlike vcrandcrlikes, soos 
~~""'-"-"~ 

'n studcnt SI) ouUCnlOl'l1 en self-wcrksa;llllhcid vir akadcmiese prcstasie, omgewings-
""-" --< 

verandcrlikes, §(lOS 'n studcnt se sosio-ckonomicse status ell leefruimte, en leerstrategiee 

soos self-geregulcerde leer, cn akademiese prestasie in Wiskunde. Studente met 'n lac 

sosio-ckonolllicsc status en wat minder lccfruimtc hct, is meer self-gcreguleerd en meer 

aangepas vir die gcbruik van stratcgicc as studente mct 'n hoe sosio-ekonomiese status en 

met gcnocg leefruillllc. Hierdie vcrskillc is van weinige opvocdkundige waarde bchalwe 

vir die gcbruik van strategic waar die verskille van groot opvoedkundige waardc is of 

praktics betekenisvol is. 

TCll sloUc blyk liit da! alhoewcl daar pcrsoolllike, omgcwings- en gedragsveranderlikes is 

wal betckcnisvol bydra tol of self-gercgulcerde leer of akadcmiese prestasie in Engels en 
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Wiskunde. en alhocwel daar verskille bestaan IlIsscn stlldcnte wat meer self-gereguleerd 

is en student!! wat minder self-gercglllccrd is en lusscn hoe cn lac preslcerdcrs, hierdie 

verskille nie van veel opvoedkundige belang is nie behalwe by slralegiegebruik. 

Studente wat ntee..!:.!;lf-geregu!::,rd is, is beter s!rili1licgebr.!l1~ers as studente wal minder 

self-geregulcerd is. Oil mag daarom van waarde wces om sludenle op le lei om 

slrategiegebruikers le wees. 
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SUMMARY 

AN ANALYSIS OF TilE DETERMINANTS OF 11lE SELF­
REGULATED LEARNING ABILITIES OF STUDENTS FROM AN 

ENVIRONMENTALLY-DEPRIVED COMMUNITY 

The aim of this study was to analyse the determinants of self-regulated learning abilities 

of students from an environmentally-deprived community, and to determine the 

relationship betwecn self-regulated learning and academic achievement of the above­

mentioned students in English and maths. 

To achieve this aim, a literature research was undertaken to analysc the innucnce of 

personal, environmcntal and behavioural variables on self-regulated learning and 

academic achievement in English and maths of students from an environmentally­

deprived community. From the review of the literature, it was concluded that there is a 

relationship between personal variables, self-regulated learning and academic 

achievement as self-regulated learners are persons who plan, set goals, organise, self­

instruct, self-monitor, and self-evaluate at various stages during tllcprocess of learning. 

Self-regulated learners perceive themselves as competent, self-efficacious and 

autonomous. They are self-starters who display an extraordinary amount ()reffoft and 

persistence during the learning process. 

With reference to the relationship betwcen ellvironmental variables, self-regulated 

learning and academic achievement, the literature review revealed that family variables 

(i.e., family size, sibsize, birth order and the spacing between siblings) and sehool 

variables such as school size and class sile innuencc academic achievement. In a small 

family, parents have more tillle to anend 10 their children and their cognitive 

development, by teaching them language (i.e .• mother tongue), answering questions and 

supporting them. In contrast, large families provide positive opportunities for 

interpersonal relationships that are not available in small families, whereby an individual 

child can easily interact with older members who all serve as sources of intellectual 

stimulation. 

On the basis of the review of literature, it was also concluded that there is a relationShip 

between behavioural variables, self-regulated learning and academic achievement. It was 

inferred that self-regulated students select, structure and create environments that 

optimise' learning; they seek out advice and information; they self-instruct during 

acquisition and ~clf'rcillfor~c during p.;rrormancc cnat;\lllcnts. They also use various 

strategies that illiltK'IlCC their acadcmi.; achievement. 
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By means of an experimental investigation, three hypotheses concerning the relationship 

between personal. environlllentll and bch'lVioural variables. self-regulated learning. and 

academic achievement in English and maths were respectively set. 

By means of multiple regression analyses and ANOVA, it was determined that there is a 

statistically significant relationship between personal variables such as a students' altitude 

towards sehool and intrinsic value towards learning and learning strategies such as 
selecting main ideas, concentration, study aids, strategy use and self-regulated learning. 

Students who are more self-regulated, have a more positive altitude, have a higher 

intrinsic value and are more adapted at selecting main ideas, concentration etc., than 
students who are less self-regulated. These differences are of little educational value 

except for strategy use where the difference is of great educational or practical 

significance. 

There is a statistically significant relationship between personal variables such as a 
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regulatcd studcnts. I1 therefore may be of value to tmin students to be better strategy 

lIsers. 
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