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OPSOMMING

Hierdie studie fokus op die samestelling van riglyne vir die effektiewe
assessering van dosente. Gevolglik is die klem op die beginsel dat assessering
as onontbeerlik beskou kan word vir professionele ontwikkeling en die lewering
van ‘n sinvolle bydrae tot kwaliteitversekering binne die konteks van die

Nasionale Kwalifikasieraamwerk.

Om dit te kan bereik word is ten eerste ‘n literatuurstudie onderneem oor die
aard en kriteria vir effektiewe assessering. Die literatuur het aangedui dat daar
sedert 1994 ‘n verskeidenheid veranderings plaasgevind het in Suid-Afrika,
onder meer op die gebied van onderwys, opleiding en ontWikkeIing. Verskeie
debatte is hieroor gevoer op verhoé, in politiecke raadsale, by skole, kolleges,
technikons, universiteite, in die pers en in die algemene werksplek. Dikwels het
die debatte ook gegaan oor die lae bevoegdheid en prestasieviakke van
werkers in  Suid-Afrika. Soms is selfs die vermoéns, bevoegdheid en
prestasieviakke van gegradueerdes en gediplomeerdes bevraagteken. Binne
die konteks van dié bevraagtekening is begin kyk na die rol wat die hoér
onderwys, en meer spesifiek dosente, vervul om te verseker dat bevoegde
menslike hulpbronne die hoéronderwysomgewing verlaat vir die beroepswéreld.

Daarom word die doelmatige assessering van dosente as imperatief gestel.

Voorts word enkele faktore wat van belang is en wat die aard van en kriteria vir
assessering kan beinvloed, onder bespreking geneem. Dit behels onder andere
sake soos- die onderwys- en opleidingstelsel, uitkomsgerigte onderwys en
opleiding, bevoegdheid, kennisvermeerdering, bevoegdheid- en prestasie-

assessering, die professionele ontwikkeling van die dosent, die begrip



assessering, die verband tussen assessering en kwaliteitversekering, Bloom se

taksonomie, verskillende assesseringsinstrumente, die bestuur van kwaliteit en

die aansteiling van dosente.

Die assessering van dosente word beskou vanuit ‘n ontwikkelingsgerigte
perspektief, waar die fokus op deurlopénde assessering is wat bevorderlik kan
wees vir individuele, ]oopbaan- en organisasie—ontwikke.ling. Daar word
aangedui dat ‘n verskeidenheid kwalitatewe en kwantitatiewe assesserings-
instrumente tydens formatiewe sowel as summatiewe assessering
geoptimaliseer kan word waarmee die opleidingsbehoeﬁes,' vermoéns,
vaardighede, bevoegdhede, kapasiteit en prestasies van dosente bepaal kan
word. Die assessering van dosente word beskou as ‘n bydraende faktor in die
Iéwering en versekering van kwaliteit. Daar word ook aangedui dat die proses
bestuursmatig hanteer behoort te word om kwaliteit deurlopend te kan

bevorder.

"Hierop word ‘n bespreking onderneem van assesseringspraktyke. Om dié
bespreking te ondersteun word daar gefokus op die rolle wat dosente in die
staatsondersteunde hoé&ronderwysomgewing vervul. Die bespreking word gelei
deur die konteks wat bepaal word deur die implementering van die beginsels
van die Nasionale Kwalifikasieraamwerk. ‘n Verskeidenheid rolspelers word
geidentifiseer wat dirék of indirek betrokke is by die beoordeling van dosente se
bevoegdhede, uitsette en prestasies in die ho&ronderwysomgewing. Verder
word aangedui dat die implementering van die Nasionale Kwalifikasieraamwerk
gerig word deur ‘n verskeidenheid wetgewings wat deur staatsondersteunde
hoéronderwysinstellings verdiskonteer moet word in die uitvoering van hul take

en funksies.
Daar word ook uit die literatuur aangetoon dat daar in lande soos die Verenigde

Koninkryk, die VSA, Australié en Nieu-Seeland assesseringspraktyke bestaan

om kwaliteit in die hoéronderwysomgewing te verseker. Die rol wat die dosent
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vervul in dié proses word uitgelig en daar word aangedui dat die ésssessering

van die dosent indirek aandag geniet in hierdie proses.

‘n Empiriese studie is onderneem om eerstens vas te stel of dosente aan
doelfreffende en toepaslike opleiding onderwerp is met betrekking tot die
implementering Ivan die Nasionéle Kwalifikasieraamwerk. Tweedens was die
| empiriese studie daarop gemik orﬁ vas te stel wat die implikasies van die .
assessering van die bevoegdhede en prestasies van dosente verbondé aan
staatsgesubsidieerde of openbare hoé&ronderwysinstellings is vir alle belang-

hebbende partye.

Dit word in hierdie studie bevind dat onderskeid getref behoort te word tussen
bevoegdheid- en prestasie-assessering van dosente. Verder wdrd aangedui dat
bevoegdheidsertifisering van dosente as imperatief beskou moet word om
prestasiegerig te kan funksioneer in die hoéronderwysomgewing. Daar word
ook bevind dat dosente in ‘n groot mate die verdiskontering van al die nuwe
wetgewings en gevolglike verwagtinge wat gestel word, moet hanteer — soms
onder groot druk en te midde van onsekerheid en onvoldoende
bévoegdheidsvlakke weens gebrekkige opleiding, assessering en terugvoer.
Die gevolg is dat dosente die implementering van die Nasionale Kwalifikasie-

raamwerk nie as effektief ervaar nie.

Om die veranderde en veranderende omgewing van die hoéronderwyssektor te
akkommodeer word ‘n konseptuele model saamgestel wat kan dien as riglyn vir
die assessering van dosente. Hierin word aangedui dat stelsels wat ontwikkel
word vir die assessering van dosente voorsiening moet maak vir en rekening
moet hou met ‘n verskeidenheid faktore, waaronder kwaliteit, primére en
sekondére rolspelers, wetgewing, die vermoéns, vaardighede, bevoegdhede,
kapasiteit en prestasievermoéns van dosente, assesseringsinstrumente, en
proaktiewe, reaktiewe, formatiewe, summatiewe, kwalitatiewe en kwantitatiewe
assesseringsintervensies. Die sinchronisering en doelmatig'e strukturering van

dié genoemde faktore kan ‘n bydrae lewer in die skep van ‘n konteks wat
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bevorderlik is vir die professionele ontwikkeling van die dosent en gevolglike

prestasie in die ho&ronderwysomgewing.

Trefwoorde vir indeksering: assessering; dosente; menslikehulpbfon-
ontwikkeling; hoéronderwysomgewing; bevoegdheid; prestasie; model;
studéntebevoegdheid; 'uitkomsgerigte onderwys en opleiding; kwaliteit,
onderwys-, opleiding- en ontwikkelingspraktisynrolle; dosentrolie; Nasionale

Kwalifikasieraamwerk.
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SUMMARY

GUIDELINES FOR THE EFFECTIVE ASSESSMENT OF LECTURERS
WITHIN HIGHER EDUCATION IN' THE NATIONAL QUALIFICATIONS
FRAMEWORK | < ~

This study focuses on the composition of guidelines for the effective
assessment of Iécturers —~ hence the emphasis is on the principle that
assessment may be regarded as indispensable for professional development
and for making a meaningful contribution towards ensuring quality in the context'

of the National Qualification framework.

To this end a literature study was firstly undertaken regarding the nature of and

criteria for effective assessment. The literature indicated that a variety of

- changes took place in South Africa since 1994, amongst others in the area of

education, training and development. There have been numerous debates
about this on stages and in political council halls, schools, colleges, technikons,
universities, the press and the general workplace. Often the debates aiso
centred on the low levels of competence and performance of workers in South
Africa. Sometimes even the abilities, competence and performance levels of
graduates and diplomandi have been questioned. In the context of these doubts
people started investigating the role played by higher education, and more
specifically lecturers, in ensuring that competent human resources leave the
higher education environment for the professional world. As a result the

purposeful assessment of lecturers has been identified as imperative.

Furthermore, certain important factors that may influence the nature of and

criteria for assessment, are discussed in this study. These include, amongst



‘others, issues such as the educétion and training system, outcomes-based
education and training, competence, knowledge escalation, the assessment. of
competéncé and performance, the professional development of the lecturer, the
conce'pt assessment, the relation between assessment and ensuring quality,
Bloom’s taxonomy, different assessment instruments, the. management of

quality and the appointment of lecturers.

The assessmént of lecturers is viewed from a development-oriented
perspectivé, where the focus is on continuous assessment that may be -
beneficial for individual, professional and organisational development. It is
shown that a variety of qualitative and quantitative assessment instruments may
be optimalised during formative as well as summative asseésment, with which |
the training needs, abilities, skills, competencies, capacity and performance of
lecturers may be determined. The assessment of lecturers is regarded as a
contributing factor in delivering and ensuring quality. it is also shown that the
process should be undertaken in a managerial manner in order to continuously

promote quality.

Thereupon a discussion of assessment practices follows. In this discussion the
focus is on the roles of lecturers in government-supported higher education
institutions. The discussion is guided by the context which is determined by the
implementation of the principles of the National Qualification Framework. A
number of actors are identified who are directly or indirectly involved in the
assessment of lecturers’ competencies, outputs and performance in the higher
education environment. It is also indicated that the implementation of the
National Qualification Framework is guided by a number of legislations of which
government-supported higher education institutions must give account in.the

performing of their tasks and functions.
From literature it is clear that countries like the United Kingdom, the USA,

Australia and New Zealand use assessment practices to ensure quality in the

higher education environment. The role of the lecturer in that process is
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highlighted, and it is indicated that the assessment of the lecturer is indirectly

addressed in the process.

An empirical study was performed to establish, in the first instance, .Whether
lecturers have been subjected to effective and appropriate training regarding
the implementation of the National Qualification Framework. The second
objective of the empirical study was to identify the implications of the
assessment of lecturers attached to governmentisubsidised or public higher

education institutions for all stakeholders.

It is found in this study that a distinction should be made between the
competence and performance assessment of lecturers. In addition it is indicated
that the competence certification of lecturers must be regarded as imperative in
order to facilitate performance-oriented functioning in the higher education
environment. It is also found that lecturers must to a large extent cope with the
process of giving account of all the new legislations and resulting expectations —
sometimes under great pressure and amidst uncertainty and insufficient
competence levels because of inadequate training, assessment and feedback.
As a result lecturers do not experience the implementation of the National

Qualification Framework as effective.

In order to accommodate the changed and changing environment of the higher
education sector, a conceptual model is composed to serve as a guide for the
assessment of lecturers. In this model it is indicated that systems being
developed for the assessment of lecturers should make provision for and
account for a variety of factors, such as quality, primary and secondary actors,
Iegislation, and the abilities, skills, competencies, capacity and performance
levels of lecturers, assessment instruments, proactive, reactive, formative,
summative, qualitative and quantitative assessment interventions. The
synchronization and purposeful structuring of these factors may make a

contribution towards creating a context which is beneficial to the professional
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development of the lecturer and consequently to performance in the higher

education system.

Keywords for indexing: assessment; lecturers; human resource development;
higher education environment; competence; performance; model; student
competence; outcomes-based education and tr:aining; quality; education,
training and development practitioner roles; lecturer roles; National Qualification

Framework.
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