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SUMMARY 

ORGANIZATIONAL CLIMATE IN SECONDARY SCHOOLS 

The school is a societal relationship which reveals characteristics of an 

organization. The nature and essence of the school can be determined 

through the making of a structural analysis of the school in terms of the 

fundamental traits of reality. The school is a creational given, which 

has a particular structure of authority. On the basis of the foregoing 

it becomes clear that the societal/relational life in the school is ordered 

according to its own nature. When the school is studied as an 

organization, it strikes one that there are divergent views with regard 

to the school as organization. Approaches to the school include the social 

approach, the bureaucratic approach and the anthropological, or man­

directed approach. 

Organizational climate is often described as the atmosphere prevailing in 

or the personality of an organization (in this case, the school). 

Organizational climate cannot be studied as a concept in isolation from 

related concepts such as organizational culture, quality of working life, 

work achievement, work satisfaction, work motivation and general 

organizational health. Organizational climate in the school is a component 

of the quality of the working life of the teacher. Approaches towards 

organizational climate, however, differ and these differences in 

approaches are the result of the paradigms from which different authors 

argue their cases. 

In order to determine the openness of the organizational climate, use was 

made of a measuring instrument, viz. the Organizational Climate 

Description Questionnaire - Rutgers Secondary. This measuring instru­

ment consists of thirty-four questions, which measure five factors in 

ix 



terms of the teasher's experience of the organizational climate in his/her 

school. 

The questionnaire was implemented in all secondary schools under the 

control of the Orange Free State Education Department, and teachers at 

post levels 1 and 2 participated in the study. Seventy-eight of the 

eighty-six schools participated in the study. 

With the aid of a number of statistical techniques and procedures, ana­

lyses were made of the differences in the openness of organizational 

climate between different schools. A factorial analysis pointed out the 

construct validity of the questionnaire within the relevant South African 

population, while the reliability of the questionnaire was also indicated. 

It was found, amongst others, that principals are involved in the 

professional and personal welfare of their teachers, but that principals 

also tend to exert strict control over the teachers. 

experienced administrative work as a great burden. 

Teachers also 

As regards the differences in experience of the openness of the 

organizational climate, it was determined that there were significant 

differences in the openness of organizational climate among CS, 51 and 

52 schools. In 51 schools the organizational climate is experienced in a 

primarily negative fashion. In schools with a technical bias organizational 

climate is also experienced more negatively than in the other categories 

of schools, viz. academic and agricultural schools. As regards 

geographical situation, teachers in semi-urban areas experienced the 

organizational climate in their schools in a significantly negative manner 

in comparison with teachers in rural and urban areas. 

Guidelines for the improvement of the organizational climate were provided 

by way of a model. In the model stress is laid on the mission and 

objectives of the school, the creation of good relations between the 

principal and the staff, and among staff mutually, as well as on other 

contributing factors leading to the creation of a positive (open) 

organizational climate. 
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OPSOMMING 

ORGANISASIEKLIMAAT IN SEKONDeRE SKOLE 

Die skoal is 'n samelewingsverband wat die kenmerke van 'n organisasie 

vertoon. Deur 'n struktuuranalise van die skool aan die hand van die 

grondtrekke van die werklikheid te maak, kan die aard en wese van die 

skoal bepaal word. Die skool is 'n skeppingsgegewene, wat 'n bepaalde 

gesagstruktuur besit. Op grond van die voorafgaande word dit duidelik 

dat die verbandslewe in die skoal op 'n eiesoartige wyse gereel word. 

Wanneer die skool as organisasie bestudeer word, val dit op dat daar 

uiteenlopende sieninge met betrekking tot die skool as organisasie be­

staan. Benaderings tot die skoal sluit in die sosiale benadering, die 

burokratiese benadering en die mensgerigte benadering. 

Organisasieklimaat word dikwels beskryf as die atmosfeer in of persoon­

likheid van 'n organisasie (i.e. skool). Organisasieklimaat kan nie as 'n 

konsep losstaande van aanverwante konsepte soas organisasiekultuur, 

gehalte van werklewe, werksprestasie, werkstevredenheid, werksmoti­

vering en organisasiegesondheid bestudeer word nie. Organisasieklimaat 

in die skool is 'n komponent van die gehalte van die werklewe van die 

onderwyser. Benaderings tot organisasieklimaat verskil egter oak en 

hierdie verskille in benadering is die resultaat van die paradigmas 

waarvanuit die verskillende skrywers redeneer. 

Ten einde die openheid van die organisasieklimaat te bepaal, is gebruik 

gemaak van 'n meetinstrument, naamlik die Organizational Climate 

Description Questionnaire - Rutgers Secondary. Hierdie meetinstrument 

bestaan uit vier en dertig vrae, wat vyf faktore meet in terme van die 

onder:wyser se belewing van die organisasieklimaat in sy/haar skool. 
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Die vraelys is geimplementeer in aile sekondere skole onder beheer van 

die OVS Onderwysdepartement, en onderwysers op Posvlakke 1 en 2 het 

deelgeneem a an die ondersoek. Agt en sewentig van die ses en tagtig 

skole het aan die ondersoek deelgeneem. 

Met behulp van 'n aantal statistiese tegnieke en prosedures is ontledings 

gemaak van die verskille in die openheid van organisasieklimaat tussen 

verskillende groepe skole. 'n Faktoranalise het die konstrukgeldigheid 

van die vraelys in die betrokke Suid-Afrikaanse populasie uitgewys, 

terwyl die betroubaarheid van die vraelys ook aangetoon is. 

Daar is onder andere bevind dat skoolhoofde betrokke is by die per­

soonlike en professionele welstand van onderwysers, maar dat hoofde ook 

geneig is om streng kontrole uit te oefen oor onderwysers. Onderwysers 

ervaar administratiewe werk as 'n groot las. 

Wat die verskille in belewing van die openheid van die organisasieklimaat 

tussen die groepe skole betref, is vasgestel dat daar beduidende verskille 

aan te toon is in die openheid van die organisasieklimaat tussen GS-, 51-

en 52-skole. In 51-skole word die organisasieklimaat oorwegend as ne­

gatief ervaar. In skole met 'n tegniese studierigting word 

organisasieklimaat ook meer negatief ervaar as in die ander twee 

kategoriee skole, naamlik akademiese- en landbouskole. Wat geografiese 

ligging bet ref, ervaar onderwysers in semi-stedelike gebiede die 

organisasi~klimaat in hulle skole as beduidend negatief in vergelyking 

met onderwysers in stedelike en plattelandse skole. 

Riglyne vir die verbetering van organisasieklimaat is gegee aan die hand 

van 'n model. In die model word klem gele op die missie en doelwitte 

van die skool, die skep van goeie verhoudinge tussen die skoolhoof en 

personeel en tussen personeel onderling, sowel as ander bydraende fak­

tore tot die skep van 'n positiewe (oop) organisasieklimaat. 
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