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4 RECEPTION THE! RY AND 'HE BIBLE
4.1 The ancient vs the modern

The primary issue to be de: : with in chapter 4 is the feasibility of a reception-
theoretical approach in the translation f Biblical metaphors. It is felt that the
following three facts merit the inve igation of a modern (contemporary)
literary theory that is reader-oriented

1 Although inextricably part of B »lical canon (and as such respected as
Holy Scripture), Song of Songs - as love poetry - unequivocally
belongs to the realm of literature too.

2 The recipients of the translated metaphors of Song of Songs are
explicitly demarcated in the aim of this study (adolescents).

3 According to Lategan (1987:11“) Biblical texts are, in essence, of a
persuasive nature. As such they anticipate an explicit response from
the reader. Consequently readers of different Biblical books have
always played a vital role in the process of interpretation.

4 McKnight (1985:1) argues that a growing nur jer of Biblical scholars
view the establishme ¢ of a lit~~ary approach to the Bible positively
because of the opportunity for creating interpretations to match the
needs of the contemporary rea ers. In this regard Wright issues this
urgent plea for literary critics ar literary theories to be involved in the
interpretation of Biblical texts:

It [the Bible] is an extremely complex text, the end product of
centuries of oral tradition, editing and often anonymous
authorship. It is the corner-stone of Western civilization, feeding
in countless ways into our "secular"” literature. And yet those
who continue to read the Bible often misread it, paying no
attention to the critical problems it raises, to questions of genre
and literary convention, while those who have been professionally
traii 1in literary competence rarely en its pages ~ 7 41).

Boadt (1984:75) too, supports this proj sition by arguing that because authors
in every age and every « lture ex ‘ess themselves differently, modern
(contemporary) literary theory must ffer ways of understan ng a it
authors although their methods of writ g might differ from modern authors.
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The following comparison between the methods of recording historical events
done by Boadt (1984:75-76) gives an indication as to what differences are
possible in the area of writing between ancient times and modern imes:

Ancient Israelite Historian

Modern scientific historian

Records the traditions of the
tribe or nation as they in-
interpret them.

Attempts to reconstruct past
events objectively and
accurately.

Uses oral sources with a few
written records or lists.

Relies on documents and
written records almost
exclusively.

Often includes several paral-
lel versions of the same

story.

Sorts out the cc 7ic g
accounts in order to find the
single original one.

Does not have much exact in-
formation of dates and places
and so gives rough approxi-
mations.

Carefully searches out the
correct chronology of events.

Relies strongly on fixed
types of literary descrip-
tions or motifs that can be
applied to all similar
situations.

Seeks to get behind literary
genre and narrative modes to
find out what really hap-
pened.

Uses a common-sense approach
to describe human behaviour

Uses past history to explain
convictions for the present
time or for a particular
point of view.

Uses all the critical tools

and means of information to

Writes history without
ostensible bias or undue
emphasis towards only one

side of the picture.
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One of the great advantages of literary criticism is that it can help to prevent
one from misreading the text by identifying the nature of the text and
explaining how it achieves multiple meanings.

It is important to realise that although the Bible has been depicted as arguably
the greatest and certainly the most influential literary work of world
civilization, "it is by no means determined in advance that when e Bible is
studied in the context of comparative literature, it must emerge as the apogee
of humanistic or even religious texts" (Clines, 1980:116). The contrary is
also true. Alter (1985:46) attests to the fact that a literary approach to the
Bible does not automatically contradict belief in the inspired character of the
text. So although a literary approach to the Bible in no way implies that it has
a uniquely privileged status in the literary realm, the reader wi ce’
experience the forceful effect with which the text addresses him if he
disregards a literary approach altogether. Clines (1980:127) confirms 1is
fact by arguing that a literary approach to the Bible heightens the reader's
sensitivities to being moved, amused, elated, angered and even persuaded. It
is illuminating to note that Alter (1985:45) argues that the adoption of literary
perspectives to the Bible will have the following paradoxical effe on its
authority:

1 To read the Bible as literature would on the one hand complete the* -
process of secularising Scripture and so undercut any claim that it has ‘
authority.

2 On another level, however, a literary reading of the Bible provides a

means of getting in touch again with the religious power of Scripture
and so confirms the authority of the Bible.

Despite this paradoxical effect caused by a literéry approach to the 3ib the
fact remains unequivocal that Holy Scripture carries after it "a wake of
canonicity, not only for the believer but for the half-believer and the non-
i v 1" (Alter, 1985:45). i ,ently, the . i - in
literary approach to the Bible may be a reflection of how readers are now
impelled to discover how they might close the gap caused by modernity
between themselves and the Biblical texts which have been a central force of
coherence and continuity in Western culture.
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phenomenon to the scholar's desire to be current or avant-g de.
Schaeffer (1976:182-204) describes this as the result of a chain zaction
which is based on the tenet, "as man thinketh, so is he". It works like
this. A new philosophical school of thought originates and then spreads
geographically, socially and culturally. Culturally it spreads through
the various disciplines commencing with Philosophy. Then it
influences first art, then music, then creative arts, then cinema and
finally Biblical interpretation. Schaeffer (1976:19) explains whole
cycle as follows:

There is a flow to history and culture. This flow is rooted in the
thoughts of people ... what they are in their thought world ¢ ermines
how they act... This is true of their value systems and it ist e of their
creativity ... The results of their thought world flow through their
fingers or from their tongues into the external world. This is true of
Michelangelo's chisel, and it is true of a dictator's sword.

Consequently it is the essential task of the Biblical scholar to analyse
the deep philosophical roots of each school of literary thought that is
afoot today. In view of the fact that not one theory or method can 2aim
"correctness", all must be scrutinized for possible advantag hi
should then be put to use in Biblical criticism. Biblical scholars can,
for example, learn from Structuralism to appreciate the « nstraints of
literary convention. Since Structuralists are more concerned with
explaining the processes by which meaning is produced rather than
settle on any single interpretation, it is not to be embraced
unequivocally by the Biblical critic. In this regard W zht (1988:5.
aptly contends that "the Bible could be called God's gift to Structuralists
because it provides them with ... many examples of multiple meaning
developed from an initial germ of narrative". Therefore cannotag e
more with Longman's summation on this issue:

My response to this [plethora of available contemporary literary
theories] is to be eclectic and to "plunder the Egyptians”. My basic
theoretical beliefs are Christian, and any methodological insights that
fundamentally conflict with those convictions must be rejected. But, due
to common grace, helpful insights may be gleaned from all fields of
S irships (1985:388).
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differences between a Psalm and a chapter in Leviticus can obviously
be seen and felt. He contends that the difference may be attributed to
the short, tense lines of a Psalm that are in contrast to lenghthy lines of
Leviticus. There is also a heightening of certain rhetorical devices in a
Psalm that are only intermittedly present in Leviticus.

Because there is the real danger of distorting the understanding of a text
by imposing foreign standards on it Longman (1985:390-391) suggests
that the scholar should distinguish the etic and the emic approaches to
literature. The etic approach imposes a universal, non-native grid on
texts in order to categorise them. The emic approach seeks a native or
localised classification of literature. This issue is also referred to under
2.4.2. Finally, it must be pointed out that the ancient Hebrew scribes
were not concerned with a precise and self-conscious generic
classification of their literature as is the tendency today. 7 ey rather
identified different forms of speech (song - 5ir and proverb - maSal) in a
non-rigorous system (Longman, 1985:391). Consequently, the prudent
application of modern literary terms is possible. One must only guard
against an indiscriminate applicaton of contemporary literary theoretical
concerns on the texts of the Bible.

Longman (1985:387-396) actually furnishes a fourth and a fifth
potential pitfall in a literary approach to the Bible but I personally think
his last two dangers constitute the same issue. The pem :imate danger
that is listed concerns the movement away from any concept of
authorial intent and determinate meaning in the text, while the final
danger to be guarded against is the tendency to deny the referential
function of literature by considering it as not affirming anything or
giving any insight into the world. It is felt that to deny the referential
function in literature is also to deny the determinate meaning of a
literary text. Wright (1988:4) wi___s that the "whole point of reading
... beyond that of __7 2z p sure...is! 2
in life which cannot be said in any other way". Literature has
something worthwile to say referentially. This means that to read the
Bible as literature is not - and indeed one must not allow it - to reduce
its referential dimension or to enter a non-existent world. It is rather to
see the world anew. It is true that since the inception of "the intentional
fallacy" in The Verbal Icon (Wimsatt & Beardsley, 1970) (and further
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fanciful activity for "parasites” as Eliot calls them, but it is rather an essential

element in understanding the radical nature of Biblical narrative it
follows is a brief discussion of five areas in which a literary app a e
Bible is fruitful, yielding more meaning than might otherwise be u L.

These areas are listed by Bekker (1983:34-35). This, in turn is followed by
an explanation as to why and in what way a literary approach a be
beneficial.

1 In the first place a literary approach to the Bible facilitates Biblical
exegesis as it is complementary to both source criticism and historical
criticism. Coggins (1985:13) eloquently laments the dilemma of
considering literary criticism and historical criticism as opposing es.
The extreme of the former view is to regard any quest for de¢ iled
historicity in Biblical texts as inherently useless whilst the extreme of
the latter view holds that the veracity of every historical detail is
integral to an understanding of the Bible. The reader of the lible
should, however bear in mind that it is very difficult for a istorical
inquiry to be opposed to a literary approach since "it is going
somewhere else" (Gunn, 1987:73). It is obvious then at because a
literary approach does not contradict historical criticism, it can be
considered as a necessary supplement. Ryken (1975:370) also explains
how a literary approach can bring a balance to the various -ms of
Biblical criticism developed thus far:

. a genuinely literary approach to the Bible can counteract the
tendency to reduce the Biblical text to a series of fragr , the
obsession with sources (real or imagined), the speculation about how
many redactors worked on a text, an overemphasis on historical and
linguistic background, and a disparagement of the supernatural eler nt
in Biblical literature.

2 S ondly - and this is the sential purpose th
Theory and the Bible - a literary approach facilitates Bib]
By recognising the unique literary structure and style of a Biblical text,
the translator may be less tempted to demetaphorise the translated text
as is the case with the TEV in particular. Longman (1985:396) adds
another perspective to this issue by explaining how a literary approach
ai¢ the reader (or translator) to understand the message of a Biblical
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1960's) been neglected by Biblical scholars in particular. I wish to
suggest that it is possible for even literary critics to have something
worthwhile to say for Biblical scholars. Coggins (1985:13) explains the
whole issue of aesthetic value in the Bible and the importance f
recognising it as follows:

It is always, though sometimes disconcerting, for us to know how others
see us. There are valuable truths for Biblical scholars to per. ive in
the insights of literary critics, too often they have failed to . :ognize the
sheer artistry of the material with which they work.

Ryken (1975:70) affirms this view by arguing that any artistic © rk of
literature has an aesthetic dimension that needs to be acknowledged and
yet "it is the beauty that gets shortchanged in the usual treatments of the
Bible". While the Bible is important for its canonicity and sacredness,
it is also literature. As literature it also needs to be appreciated as
such. Too often Biblical criticism has been a du and one-sided
business which has needed to be awakened to the beauty of the text, the
narrative and poetic skills of its authors, and the richness of 1 :rary
devices and figurative language (particularly metaphors).

5 Finally, a literary approach assists the prevention of misconceptions.
By taking into account the figurative strain in Biblical texts the reader
may avoid interpreting literally that which has figurative m ning. In
this regard Ryken (1975:370) warns that "belief in the authority of the
Bible will not by itself be sufficient for understanding if the reader
ignores the principles that underlie the Bible and determine much of its
meaning”. The principles of literary convention must be taken into
account otherwise the reader may, for example, allegorise Song of
Songs because he is not aware of the nature and the essence of love
poetry.

To conclude: Longman (1985:395-398) suggests three reasons why a literary
approach to the Bible is beneficial. These reasons also explain how a literary
approach can essentially be advantageous with regards to the five above-
mentioned issues: Scriptural exegesis, Bible translation, Bible study, aesthetic
appreciation and rectification of misconceptions.
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A literary approach makes the reader of the Bible sensitive to the major
aspects of the reading process. It makes explicit the three actors:
author, text and reader. New criticism and Deconstruction emphasise
the importance of the text while reader-response eories and
ideological theories underline the predisposition of the reader as he
approaches the text. The Romantic critic favours the background and
intention of the author. All three issues are important and one : ould
not be stressed at the exclusion of the other. The major focus sh 1ld be
on the text, however, as it imposes restrictions on possible
interpretations. This does not mean that a reader's background,
interests and world view will not prompt him to pay attention to some
parts of the Biblical message more than other parts. In this regard
Longman (1985:397) argues that although Feminists and Marxists read
the Bible with focussed glasses that often lead to distortion, t y do
identify important issues that are sometimes missed by other readers.
The main point is this: reading involves a balanced interaction of the
author with the reader through the text. (A more thorough discussion is
given under 4.3.) This implies that any approach or theory that
concentrates on one of these issues to the exclusion of the other two,
can be considered to be distorted. Much more can probably be said
about the potential achievements of a literary approach to the Bible but
Longman (1985:398) captures the crux of the matter with this
summation:

But in the final analysis the proof of the pudding is in the eating thereof.
Does the approach [a literary one] lead to [more] illuminating exegesis?
The answer is "yes", and it is demonstrated in such insightful analyses
as those of R. Alter, D.J.A. C(lines, C. Conroy, A. Berlin, R.A.
Culpepper, D. Gunn and others.




4.3 Reception Theory

The primary issue to be dealt with - this section is whether Recepti
Theory as a Modern Literary Theory an in any way contribute towards a
more successful translation of the etaphors of Song of Songs. Is
Reception Theory relevant for the tra lation of Biblical Literary texts and
text elements? Does it make sense t« nvestigate the role of the reader in
the interpretation and translation o Biblical literary texts and, more
specifically, Biblical metaphors? An her essential point to keep in mi
is that there are two types of readers ) account for in this study, namely,
the translator (who also serves as infc med critic) and the adolescent (who
is not an informed professional). sSchematically the process can be
illustrated as follows:

1
1 Author Text (metapl.or) Translator (reader)

Translator (author) Translated te__t Adolescent reader

4.3.1 Novelty, popularity and diversit

Although much of its novelty might = ve worn off since its origin in the
late sixties Reception Theory can pr« jably still be classified as "a fairly
novel development" (Eagleton, 1983:" }) in the sense that it belongs to the
era of post-modernism. De ite the ..adow of doubt that can be cast on
the novelty of Reception theory, m re can be said of its popularity.
Suleiman (1980:3) pointed out more an a decade ago that there were a
vast number of journals on both side of the Atlantic that rarely devoted
space to anything else but the reader Ryan (1983:49), only three years
later, made the following >cund st 2ment which reflects the growing
popularity of Reception Theory at the ume:

But if the concept of the encod~~ remains a minor threat to literary

', the concept ¢, 'he deco 'r threatens to topple i o
the holy grail of literariness n the 1980s. American reader-
oriented theories and the , edominantly German equivalent,
“reception aesthetics”, can b, st of a dramatic increase in the
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popularity of reader theories remains constant, by 1990 there will
be more reader theorists than people in the world.

Although reader theorists are still very much a minority group today
(considering a world population of over 5 billion) interest in the role of the
reader has indeed been increasing steadily over the years. Its influence
currently extends beyond the borders of traditional literature to the field «
Biblical literature. Lategan (1987:12) puts it this way: "In eksegetiese
vakliteratuur van die jongste tyd kom daar in toenemende mate
verwysings voor na die leesproses en meer spesifiek na die rol van die
leser". It is clear then that although the reader has once been "rele; ted
to the status of the unproblematic and obvious" it still tenaciously clings to
its "starring role" to which it has acceded (Suleiman, 1980:3).

The relative popularity of Reception Theory gives rise to not only a
multiplicity but also a diversity of critics in this field. Consequen vy there
are a myriad of opinions on most aspects in this field. There is no
generally accepted model and neither is there any methodologic:
consensus. Freund (1987:6) warns that to characterise Reception Theory
as "a monolith of any sort would be a flagrant distortion of the plurality of
voices and approaches, of the theoretical and methodological
heterogeneity, and of the ideological divergences which shelter under the
umbrella of this appellation”. Suleiman (1980:6) uses this apt figure to
describe the labyrinth of converging and sometimes contradictory
approaches in this field which - in the domain of literary theory - resemble
the tumult of Babel:

[Reception Theory] is not one field but many, not a single widely-
trodden path but a multiplicity of crisscrossing, often divergent
tracks that cover a vast area of the critical landscape in a pattei
whose complexity dismays the brave and confounds the faint of
/

The novelty and the popularity of Reception Theory as well as the large
number and diversity of critics dealing with its issues, largely answer for
the differences in opinion on many aspects. The diversity is of such a
nature that one encounters a major difficulty in classifying the various
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-ends and in citing names within app ipriate contexts and _ titis { »at
successful attempts at classifications I d been made in the past.

Both Segers (1978:11) and Cameron 989:9) broadly distinguish between
a Wirkungsdsthetik (aesthetics of c.lect, impact, or response - also
translated as: aesthetics of receptio~ activity) and a Rezeptionsdsthetik
(aesthetics of reception - or cor nonly referred to as: reception
aesthetics). The latter discipline con« rns itself with the way in which the
reader receives the text (is re: ‘er-oriented), whilst the forr r
concentrates on the interaction b ween the reader and the text,
specifically emphasising e effect [ the text on the reader (is text-
oriented). This twofold classificatio.. is fairly complete as long as it is
realised that it only covers the Eu pean context. Whereas the term
"Reception Theory" can be used as n umbrella term that encompasses
both Wirkungsdsthetik and Rezept nsdsthetik, within the European
context, the American context propos 3 a different umbrella term, namely
"Reader-Response Criticism”.

According to Suleiman (1980:6) Re: er-Response Criticism contains six
varieties or approaches:

Rhetorical.
Semiotic and Structuralist.
Hermeneutic.
. Phenomological.
Subjective and Psychoanalytic.
- Sociological and Hi: rical.

NN AW =

It is therefore important to ultimate distinguish between the European
and American contexts, between Re ption Theory and Reader-Response
Criticism, before any other sub-classi cations are made. Holub (1984:xii-
xiii) explains how the fc owing t > features separate the European
context fi 1the American context:

1 Whereas Reader-Response Cr cism is not a banner under which
any critic campaigns, Receptic Theory must be viewed as a more
cohesive and collective underta ng.
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2 Reader-Response Criticism and Reception Theory are mutually
independent. There has been little contact or mutual influ ce
between these two groups.

The emphasis of this study will be on the European context and more
specifically the Wirkungsdsthetik developed by Iser. Yet all ideas and
concepts that can facilitate the successful translation of metaphors within a
Biblical literary text will be gleaned from both Reader-Response Criticism
and Reception Theory since I agree with Cameron's (1989:217) approach
which is to utilise a selected number of reception theoretical concepts and
ideas which are appropriate in the analysis of a literary text or its
elements. Combrink (1983:125) confirms this idea by warning that "t its
very novelty the validity and the application of this approach [Reception
Theory] will still be open to many weaknesses and problems, but ... it
does offer very valuable critical tools and insights". Lategan (1989:115-
116) identifies these two divergent avenues of criticism directed at
Reception Theory:

1 Reception Theory destabilises the text and opens the door to various
forms of subjectivism.

2 Reception Theory is an approach that does not want to face the full
consequences of its own philosophy. (Although it admits the
creative role of the reader it appears to limit the freedom of the
reader by insisting that the text imposes some definite restrictions
on the reader.)

Although both these weaknesses can be answered for, as indeed they are2,

the point to be made is this: within a field where a variety of app  ches

exist, each with a different emphasis, the logical thing to do app rs to
apply only those concepts conducive to facilitating the specific sk of
critic (or translator).

2 The fi  avenue of criticism is adequately refuted by Hambidge (1  3:85) and
the second one is answered for by Lategan (1989:116).



4.3.2 Importance of communication

Although Reception theorists and p: icularly Reader-Response critics
disagree - at times - on a plethora o1 issues, they are in the words of
Tompkins (1980:201) united on one is €, namely “their opposition to the
belief that meaning inheres completc / and exclusively in the literary
text". The obvious reason for this ict is that Reception Theory has
shifted the interest in the text to : interest in the reader and the
interaction between the text and the re: er.

Although Selden (1985:106) chooses .. view Reader-oriented theories as
part of "a steady assault upon the "Yjective certainties of nineteenth-
century science" it would probably be 10re accurate and fair to say that it
..rms part of an evolutionary process : the history of literary theory.

Eagleton (1983:74) periodises the his ry of 1odern literary theory into
three stages which illustrates the prece ng ideas to Reception Theory:

1 A preoccupation with the author Romanticism).
2 A preoccupation with the text ( w Criticism).
3 A concern with the reader (Reac r-oriented theories).

Rimmon-Kenan (1983:117) reiterates 1 = fact at the new orientation does
not stress the role of the reader to the xclusion of the text but focuses on
the "reciprocal relations between text und reader”. What really happens
with the discovery of the role of the r~~der is that the text is seen to exist
within the triad of author, text and rea 'r.

This involuntarily reminds one of .brams (1953:6) who draws the
following diagram to depict four basi- elements in the total situation of a
work of art:

Universe

Artist L { Work Audience
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These four elements each plays a part in the account of a work of art and
commonly a critic takes one to these elements as the most important.
These varied orientations constitute the preliminary bases for labelling the
different approaches. Thus a focus on the text itself will yield an
objective approach, a focus on the universe (external world) a mimetic
approach, a focus on the artist an expressive approach and a focus on the
reader (recipient) a pragmatic approach. Consequently each shift of
emphasis from one element to the other will yield a different criti |
orientation. The whole issue about the communicative situation and t
fact that up to eight different elements can be distinguished in this situ: on
is discussed fully under 2.2.5.

What is important to recognise, is that as a theory that examines the
reader's role in the interpretation of literary texts, Reception Theory r. s
the whole process of communication very highly. Segers (1978:20) goes
as far as to say that Reception Aesthetics (hereby implying the
Wirkungsdsthetik developed by Iser) is extremely communication-orient

It places the literary text in the middle ground between the author and its
readers. The object of study then, is the web of relationships between the
text, the reader and the author. De Rover (1978:169) too, views the
literary text as the "schakel in het kommunikatie proces auteur-le :r".
1nis confirms the belief supported by Van Gorp (1981:20) that a literary
text should not be interpreted and evaluated in a vacuum, since literature
functions as a system within the context of historical, cultural and
psychological systems. Consequently Reception Theory not only places a
literary work within its context but it is also illustrative of the complex
nature of such a work in that it forces the critic to take into account not
only the various readers but also the author as well as the text (Steenberg,
1983:55). A very important aspect to be kept in mind in the 1i ra
communicative situation is put forward by Ibsch (1981:33):

L ick ontbreekt en ten gevolge hiet en de
vooronderstellingen en voorkennis van de ontvanger bij de
decodering van de boodskap in de plaats van de presupposities en
voorkennis van de zender. De ontvanger wordt de
medeverantwoordelijke, zo niet de verantwoordelijke instantie bij de
constituering van betekenis.
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emphasis mine).
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4.3.3 European Context

A brief synopsis and overview of research done in the field of Reception
Theory in Europe can be seen in this diagram below, which is adapted
from Van Gorp (1981:21).

Texts
(Historical and contemporary).

Material
Readers
1 OBJECT (Historical and contemporary).
Formally = T-R *
. Historical (Jauss).
—> -
Hypothesis of T-R i Rezeptionsasthetik
—> e gl
2 METHOD R-T
. Empirical (Groeben)
. Researchof T-R ——
L5 T-R = Hermeneutical (Iser).
Wirkungséasthetik.
—> Explanation = T-R (Intersystemic relationships).
3 OBJECTIVE

| Application = T-R (Teaching, translation and so on).

*T-R = Relationship between text and reader (text - oriented).
**R-T = Relationship between reader and text (reader - oriented).
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3 The relationship between the text and other texts and the reader's
knowledge of different texts.

Consequently Cameron (1989:11) is accurate in her assumption that the
term horizon of expectations includes literary as well as socio-cultural
codes. These literary and socio-cultural codes play a vital rc 2 in literary
communication. -

Segers (1978:32) explains how as a result of these two types of codes
reader's horizon of expectations is twofold. The reader has both a
literary and a socio-cultural horizon of expectations. The literary
horizon of expectation is the result of the reader's contact with and
knowledge of literary texts and stylistic and rhetorical devices (as for
example, metaphors). The socio-cultural horizon of expectation is the
result of the reader's communicative competence (paroll and his
emotional, ethical, social, psychological and cultural experiences. These
experiences basically constitute what the reader is or how he acts. nd
we know from Schaeffer (1976:19) that man is what he thinks. The whole
issue of how one's thought world determines how one acts is discuss
under 4.2.3. Ultimately then, man's thought world constitutes his horizon
of expectations which will determine how he reads and how he receives a
literary work. Segers (1978:33) does warn, however, that there is no
clearcut distinction between these two types of horizons of expectations
and neither is it completely possible to exhaustively delineate any of these
horizons of expectations. For the translator of a literary text or text
elements one vital truth remains. It must be recognised that € reader
(adolescents in the case of this study) will approach and receive the text or
text elements (metaphors) by using both the literary and the socio-cultural
codes. Consequently both horizons of expectations need to be taken into
account and examined by the critic or translator. Finally the following
cr—=iunication model which is adapted om Segers (1978:_., illusi 3
th : 1 1t reader (aswellash 1 ‘izonof e i |
a literary text (or text elements) and the role played by codes:



Literary text Reader's

e Reader

Secondary model-
forming system
Literary coc

Literary horizon
of expectations

Natural language Socio-cultu Socio-cultural
code horizon of
expectations
Communica > model

It is important to realise that a hori:
individual reader as well as in a
expectations also exists within a
importance of recognising this fact sl
study is to determine the horizon ¢
(South African adolescents) at a spec
criticised for failing to recognise th
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1985:52). A tran: itor who intends
h wever, has to concentrate on the s
on their differences.
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problems however. For example, w
experienced the work removed from
readers might experience the work a
expectations). Moreover, a word mig
1 : 1 of expectation which implies

ch ¢ will not br
only a dismissal.

Holub (1984:63) uses the following €:

n of expectations can e; ;t in the
oup of readers. A horizon of
ecific historical timespan. The
uld be clear. The interest of this
expectations of a specific group
¢ time (the 90's). Jauss has been
diverse horizons of expectations
a specific time in history (Ohlhoff,
) translate for a particular group,
ilarities of the individuals and not

needs some explanation. Jauss
1¢ artistic value of a literary work.
;ader's expectations and the wo °

e of the 'culinary’' or entertainment
). This concept is not without its
le the original readers might have
heir horizon of expectations, later
ordinary (close to their horizon c.
t be totally contrary to the reader's
hat the aesthetic distance is very
g about any | S -

mple:
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If a random typing of a chimpanzee was published as a novel, for
example, it would certainly distance itself from the expectations
the reading public. But for a contemporary audience or any critic
even to deal with this piece of "literature” as a serious endeavour, it
would have to conform more closely to some recognisable literary
norms.

Consequently the distance between the horizon of expectations and a
literary work is an inadequate and unacceptable criterion for determining
artistic value. Notwithstanding the invalidity of aesthetic distance, >
thing remains clear: Suleiman (1980:37) is correct in her assessment that
the notion of a horizon of expectations still remains valid.

4.3.3.2 Wirkungsdsthetik

Whereas Jauss's theory was informed by the Hermeneutics of the German
philosopher Martin Heidegger and his celebrated successor, the modern
German philosopher Hans-Georg Gadamer, Iser relies consider. ly on the
Phenomenology of the German philosopher Edmund Husserl and his
student, the Polish Philosopher, Roman Ingarden. While Jauss's focus is
on the history of the reception of text and an "aesthetics of rec ition",
Iser is more concerned with an "aesthetic of response” which has its roots
in the text. Jauss emphasises the role of the real reader while Iser fo 1ses
more on the structure of the text and how it directs the reader. Holub
(1984:83) summarizes the shift in approach between Jauss and Iser in this
way: "If one thinks of Jauss as dealing with the macrocosm of receptic 1,
then Iser occupies himself with the microcosm of response ..." (italics
mine).

For Iser (1989:227) a text can only come to life when it is read, and if it is
to be examined, it must therefore be studied through the eyes of the

To rstand Iser's thec | of interact 1t re
of a text and its recipient one has to understand the action of "realisation"
or "concretisation" (Konkretisierung) and the difference between the .
artistic pole and the aesthetic pole of a text. These terms derive from the
Phenomenology of Ingarden. According to Iser (1974:123) a literary
work has these two poles, namely the artistic and the aesthetic. The
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the fact that a text consists of Leerstellen (gaps, blanks, empty spaces)
which assigns to the text the quality of Unbestimmtheit (Indeterminacy).

1 Leerstellen (Gaps) and Unbestimmtheit (Indeterminacy):

Underlying the whole process of literary communication is the inte :tion
between text and reader. For this communication to succeed the reader is
controlled by the text. Central to this regulatory function is the concept of
Leerstellen (gaps). Iser (1980:111) explains the process in this way:

What is concealed spurs the reader into action, but this ac..on
also controlled by what is revealed; the explicit in its turn is
transformed when the implicit has been brought to light. V ene
the reader bridges the gaps, communication begins. The g s
Jfunction as a kind of pivot on which the whole text-reader
relationship revolves.

Although gaps are central to Iser's theory in that they are the basic
elements of aesthetic response, Holub (1984:92) points out that no « ir
definition of this concept exists. Iser (1980:118) appears to recognisc ¢
vagueness of his own concept as he admits that "we have described the
structure of the gap in an abstract, somewhat idealized way in order to
explain the pivot on which the interaction between text and reader rns".
It is derived from Ingarden's view that points of indeterminacy
(Unbestimmtheitsstellen) exist in each literary work. According
Ingarden (1973:30) a literary work is a structure (skeleton) be
completed by the reader and this structure consists of four strata. (The
objects in each of these strata represent points of indeterminacy
Unbestimmtheitsstellen as each object has - according to
Phenomenological theory - an infinite number of determinants):

1 -Word: in¢ (The w v 1 of 1
phonetic formations built upon them.)
2 Bedeutungseinheiten - Meaning units. (All words, sentences or

units of multiple sentences containing meaning.)
3 Dargestellte Gegenstinde - Represented objects.  (Everything
represented, for example, persons, things, events, states and so on.)
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metaphor in view of its indeterminate nature, which is discussed under
3.2.2. As with texts, metaphors too, require the active participation of the
reader in order to be concretised as they contain their own indeterminacies
and gaps.

2 The Implied Reader

Another concept central to Iser's writing and closely related to Leerstel
(gaps) that is to be discussed, is that of the implied reader. Iser
(1978:34) describes this concept as "a textual structure anticipating the
presence of a recipient without necessarily defining him" and consequ tly
the implied reader is a reader that embodies all those predispositions
necessary for a literary work to exercise its effect. De Jong (1983:5."
incorporates the concept of Leerstellen (gaps) by explaining how the text
with its interpretive gaps (Leerstellen) creates an interpretive role for the
reader and expects a certain existent knowledge - which is the « uivalent
of the textual repertoire - to fulfil this role. This role is then the imj ied
reader. The implied reader and the Leerstellen (gaps) of a text thus fit
each other like hand and glove. It is also clear that the implied reader is
rooted in the structure of the text and as such constitutes an abst 3t
concept. Ohlhoff (1985:54) aptly defines this concept as "die rol van d
leser soos dit in die teks self vervat is en deur die geheel van
teksaanwysings opgeroep word. Daaruit kan 'n werklike leser aflei hoe
die teks gelees 'behoort te word'". Selden (1985:112) confirms this view
by writing that the implied reader is the reader whom the text creates f
itself and amounts to "a network of response-inviting structures”, and
Segers (1978:15) emphasises the text-immanent nature of the concept in
this way:

Men zou kunnen zeggen dat de impliciete lezer de lezersrol in de

text self besloten licht; het is het geheel van textuele aanwijzingen
~ de werklijke lezer die daaroor te wei  k en

de tekst gelezen moet worden. De impliciete lezer is dus een text-

immanent gegeven dat een soort signaal-karakter heeft, waarop

werklijke lezers overigens heel verschillend kunnen reageren.

The implied reader is an abstract reconstruction in the text itself of the
reader that is equipped to read the text adequately or respond to it
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A complete analysis of the similarities and differences among these
various concepts of the reader is beyond the scope of this study. It is
sufficient to point out that all the types of readers generated so far ~ 11
. within two categories, although each category carries its own emphases
and nuances. Rimmon-Kenan (1983:119) describes the one group as
containing

the concept of the real reader, whether a specific individual or 1"
collective readership of a period [and the other group ] a
theoretical construct, implied or encoded in the text, representing
the integration of data and the interpretative process 'invited' by the
text.

Selden (1985:112) makes a similar division by writing "the term 'reader’
can be sub-divided into 'implied reader’' and 'actual reader'”. Cameron
(1989:16) prefers to see the two categories as "Text-internal readers" and
"text-external readers". These two rubrics aptly capture the nature of the
two varieties of readers in existence within the field of Reception Theory.
A major problem in this area is voiced by Lategan (1987:115) v .0 writes
that, "'n duideliker begrip van die wisselwerking tussen die werklike en
geimpliseerde leser bly een van die aspekte wat nog verder deur die

resepsieteorie uitgeklaar sal moet word".

Combrink (1983:172) too, issues a warning in this regard by writing at
the reader is a "very contingent and tenuous concept", and needs to be
"carefully evaluated and given shape” in order for it to be acc ital 2,
particularly in terms of "critical respectability”.

This, however, is an issue that I believe is satisfactorily resolved and
illustrated by Cameron (1989:16) in this table below which is adapted and
expanded to include the focus of this study:
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Verster, (1975:116) and Roodt (1983:129). This issue is dealt with more
comprehensively under 4.4.

He is also the author (creator) of the translated text (text elements) with its
new implied reader and Leerstellen (gaps) and therefore has to fulfil 1
communcational roles (Wincler & Van der Merwe, 1993:9).

In the same way the profile or horizon of expectations of the translator
enables him to optimally respond to the original text or text elements, a
knowledge of the profile or horizon of expectations of his readership,
facilitates his task of creating a translated text or text elements, with w |
they can successfully interact and which they can optimally receive or
concretise.

2 Adolescents

They are actual (text-external) readers. They belong to a sp ific s ial
group whose reading habits are investigated by taking into account
research done in this area (experimental, empirical and otherwise). Their
profile or horizon of expectations as a collective readership, is
reconstructed from this information.

To summarize: This study is concerned with two contemporary readers.
The first reader (translator) is an informed reader and the concr isation
of the implied reader. The second reader (adolescent) is what Lategan
(1978:114) describes as a "saamgestelde of gemeenskaplike leser wat die
versamelde leeservaring van 'n  spesificke = gemeenskap
verteenwoordig”. To determine the horizons of expectations shared by
adolescents collectively as a social group, information will have { be
gleaned from the Sociology of literature. According to Ohlhoff (1985:59)
.1 Holub (1984:146) a study of the reading habits of L
: dershi . (social groups) can supply information to clarit 1+ 1 di
process. It is felt that a knowledge of the profile of the specific reade
which is to be the target receptors is vital to the translator in his task of
creating a translated text or text element with the appropriate repertoire (a
text or text element with which they can successfully interact).
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Readers have made sense of the Bible as word and the Word, as
human action and divine event, as an object of critical scrutiny ai
as the subject of human salvation and freedom. The sort of
meaning sought has constrained the method used and the meaning
found ... the readers is the touchstone for the sort of meaning
desired ... (emphasis mine).

What, in effect, is being proposed, is that a variety of meanings are
possible and the one can be just as legitimate as the other dep: 1ing
the intention of the reader. The literary text must not be seen as an entity
"to reach some ultimate signified", but rather as an entity to "multiply t
signifiers" (Barthes, 1974:165). The literary text as artefact contains
more than one single aesthetic object. While earlier literary eories
argues for a determinate meaning in the text which authorises
interpretation, Reception Theory - as all the other Post-modern theories -
argues for an indeterminacy in which more than a single interpretation is
possible. This fact is confirmed by Miall (1988:157) who writes that a
"study of actual readers shows that the meanings given to a particular
sentence may differ significantly in ways that don't involve simple
incapacity or ignorance of conventions on the part of the ... readers”. Itis
important to realise, however, that Reception Theory's insistence on the
multiplicity of interpretations is intended to challenge the reader to view
the fact that his own evaluations are relative, as a symptom not of the text,
but of himself (De Jong, 1983:55). The whole concept of multiface 1
meaning is discussed under 2.2.5.

Another very important contribution of Reception Theory is also its focus
on the interaction between the text and the reader. Some writers like
Freund (1987:156) refers to this process of interaction as a dialogue
between the text and the reader: "Dialogue I here take to be a trope for
1 1ding that stands in opposition to the authority of monological d :

wl | 't text's or the reader's". Two vitally importa : add: 1
in this regard are the following:

1 The determinacy of the text.
2 The freedom of the reader.



The answer is not a simple one, and ‘:rhaps to many, not a tisfactory
one either.

The Gordian knot tied by text-detern 1acy and readerly freedom is best
resolved by focussing on the interactic between the text and the reader as
well as the major Reception Theoreti 1 concepts discussed under 4.3.3.
For example, the freedom of the reac : is limited by his own horizon of
expectations. The more informed the eader ;, the more successful will
his interaction with the text be. As the informed reader is the
concretisation of the implied reader, | responds optimally to the implied
author and the repertoire of the text. [he determinacy of the text on the
other hand, is greatly determined by its number of Leerstellen (open
spaces). The more Leerstellen there ~-¢, the more indeterminate will the
text be and the more free >m will 1 allocated to the reader. In this
regard one is reminded of Eco whc distinguishes between open texts
(usually a literary work with many or a spaces) and closed texts (usually
a straightforward text that does not re 1iire such an active participation on
the part of the reader) sim arly Bi.thes distinguishes between lisible
(readerly) texts and scriptible (writerl = texts (Hambidge, 1983:83). The
former type of text (Eco's ¢ »sed and iarthes' lisible text) which requires
very little participation fror the read - and the latter type of text (Eco's
dpen and Barthes' scriptible text in turn requires a significant
participation from the reader.

Finally, the most important insights t¢ be gleaned from Reception Theory
within the context of this st 1y can be summarised as follows:

1 The translator as the first rear :r should be an informed reader
(concretisation of the implied : ader) for successful interaction to
occur between the text and the 1 ader.

2 The reading habits of adoles :nts should be investigated in the
process of reconstructing their .ollective horizon of expectations in
order to ascertain how informed they are as a socio-intellec® 1

(the translation with - ; new repertoire "0 "1 opr
compensate for the a lescent's ack of being an informed reader.)

3 Metaphors are exce :nt exan les of text elements that contain
Leerstellen.
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Skrif hé - iets wat slegs die Gees van God deur die geloof aan hom
kan verleen.

Apart from possessing the linguistic (specifically knowledge of Greek a:
Hebrew), literary and critical ability to respond optimally to the Bil ical
text (or text element), the translator of the Bible must also have tl
indwelling and assistance of the Holy Spirit of God. There should be a
combination of hum-- *~owledge -1 Divine inspiration (Schwarz,
1955:204). To explain the limitation imposed upon the non-Christ™ a or
unbeliever, as translator of the Bible, Van Bruggen (1978:132) has this to
say:

We do not claim that the Hebrew and Greek words are inaccessib
to an unbelieving translator. A mere linguist can do much, but for
the completion of the translation, he will need spiritual insi, t into
matters such as the connection between the prophecies and
narratives within Scripture.

This confirms the argument put forward by Wills (1952:38) in whic 1]
explains how translating as an act of human involvement is determined by
the value-system and experience of the translator. The value-system of
the Christian translator is different to that of the non-Christian transl or
because their world views differ. In this regard Wills (1982:38)
distinguishes two crucial issues which determine the outcome of
translation and reflect the fact that no translator can truly be immune or
neutral towards a text:

1 1ue predisposition - Lefevere (1992:1) prefers to use the term
"ideology" - of the translator towards the text. The Christian who
treasures the Bible as the Word of God is obviously more (or 1st
as) amicably predisposed towards the Bible than (as) any o r
individi ~

2 The problem-solving capacity of the translator. (With regards to
Bible translation the Christian translator has the privilege of the
auxiliary role of the Holy Spirit.)

Consequently, as a result of the unique nature of the Bible as the Word of
God, it is felt that to be an informed reader in this 1 ird reqq * es more
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Regarded as a drug used with moderation reading can be almost
innocuous ... but the habit once formed grows very rapidly and the
temptation to excess is very great. Immoderate readers find great
enjoyment in its indulgence and declare that it opens ne ¢ 1
strange worlds to them, that it inspires them, urges them to
performance of great actions, makes them forget their sorrows and
so on. Opium-eaters and those who are addicted to hashish say
much the same thing, but they are not so blatant about it. T
who soak themselves in books have no shame - they will ¢ 17

a boast of their weakness!8

Champion (1988:43) wisely points out, however, that one way to excite
adolescents about poetry in particular and lead them into literature in
general, is to concentrate on familiar themes and content. Fortunately, the
translator of Song of Songs has an advantage in this regard, since "love"
and "relationships with the opposite sex", is a popular theme 1g
adolescents. The fact that adolescents are prompted to read for content
rather than aesthetics is confirmed by Emans and Patyk (1973:64) who, as
a result of an empirical study, concludes that merely a "few members of
either sex gave aesthetics a high ranking" (italics mine).

The suggestion then is clear. Adolescents can be motivated to read and
learn to love the act of reading by introducing them, and concentrating on
familiar -1 popular topics. Ca"'--— (1973:117) develops this same
argument in that he agrees that young adults choose or reject a book on
the basis of its content and not its subtlety or style. As this stud is
primarily concerned with the translation of metaphor, adolescents’ affin

to style is also an important issue. Since Carlsen's (1973:117) conclusion
is that adolescents read for content, it would suggest that the translated
metaphors of a <t should not be too difficult or complex. |

There are quite a number of tutors who feel that adolescents generally
lack critical skills. For example, Hale (1986:33) expresses the fear that
"many matriculants are not discerning in their approach to what they
read". Meihuizen (1984:11) laments the fact that she has found that

8 Crux 23:4(7) - Mrs. Desmond O' Brien. 1927. The pernicious habit of
reading. Parents' Review. London. March, p. 152.
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1 Semantic knowledge

This refers to one's factual knowledge of the world, for example, ki wil
the capital of a country.

2 Procedural knowledge

This refers to a list of steps that can be used in a specific situation, for
example, classifying different objects into categories.

3 Strategic knowledge

This refers to a general approach on how to learn or solve problems,
including the self-monitoring of progress in the use of a strategy.
Examples are the ability to design a plan on how to write an essay and the
ability to develop a technique on how to memorise a list of definitions.

The significance of this classification is that it reflects the full extent of t]
knowledge required of a reader in order to understand meta; or.
Metaphor comprehension is simply not possible without the full
development of semantic, procedural and strategic knowledge.

Cognitively adolescents have reached the stage of formal operations (Le
Roux, 1987:51) which implies that they possess semantic, procedural, as
well as strategic knowledge. The stage of formal operations is a stage in
Piagetian intellectual theory that follows concrete operations and
according to Fein (1978:44) and Mayer (1987:34) this stage of intellectual
development is characterised by the following three major aspects:

1 Hypothetical-deductive thought

Tl refers to the «71d's ability to logically deal L b
(hypothetical situations) as well as with the actual (real situati s).
This implies that a clear distinction is made between fact and fiction
and that problems in which insufficient clues for a solution are
given are identified.

2 Abstract thought




This refers to the child's ability
abstractly and implies the abili
symbols. This ability to perf
second-degree or second-order

3 Systematic thouy it

This refers to the ch 1's abilit
all possible combinations of va
arrange the letters ABCD
arrangements they can be arran

Fein (1978:447) argues th: it is parti
symbols to represent other symbo
enables him to begin to understand -
a | begin to master a subject such
r taphors is a vital issue to be borne

Peel (1979:238) reiterates adolescen
higher level thinking in a descript
a )lescent thinking. The role of ir
very important with regard to metaj
thinking is foundational to cognition
existing knowledge (Schwarz, 1988:3
1 aphor and aesthetic se itivity

states that it is apparent that aspects
general intellectual aptitude in y
a Hlescence metaphoric operations ar
This implies that general atelligenc
operations as the child matures. This
l: : adolescence the average adolesce
d Hite any differences in i1 :llectual

In a discussion on the nov¢ for the a
the view that adolescents are able to
these words:

37

0 think not only concretely but also

to use symbols to represent other
m abstract propositions are called
yerations.

to isolate all relevant variabl and
ibles. An example is the ability to
into the twenty-four possible
:d in if asked to do so.

llarly the adolescent's ability to use

(second-order operations) which
ures of speech such as metaphor,
Algebra. This potential to grasp
~mind by the translator.

ability for symbolic, logical and
n of the basic characteristics of
lligence or intellectual : titude is
or co1 >rehension as metaphorical
elf an metaphors undergird much
. In a thought-provoking essay on
children, Kogan (1988:204-206)
- metaphoric operations are tied to
mger adolescents but in later
clearly independent of intelligence.
plays a lesser role in metaphoric
eems to suggest that by middle and
has the ability to grasp metaphors
titude 1at may exist.

lescent, Burton (1973:88) supports
ppreciate style and aesthetics with









190

choose only those metaphors they can master while in tests they
encounter many examples they are unable to master.

Gentner (1988:48-49) argues that the metaphors young children are : le to
master (produce and comprehend) are "attributional” and the metapho
that can be mastered (produced and comprehended) by only teenagers a:
adults are ‘"relational". This distinction between attributional and
relational metaphors also explains why much research in this area has
been so contradictory and inconsistent. Man's ability to comp hend
attributional metaphors commences as early as the age of two while his
ability to comprehend relational metaphors commences during his
adolescent years. Attributional and relational metaphors are distinguished
by Gentner (1988:48) in this way:

1 Attributional metaphors

An example of such a metaphor is "her arms were like twin swans" in
which appearance matches are made. Common object attributes or
qualities are conveyed such as "long", "thin" and "graceful" which can be
applied to the woman's arms as a result of their also being descriptive of a
swan.

2 Relational metaphors

An example of such a metaphor is "he's winding up the watch of his wit;
by and by it will strike". In this metaphor the intended common: ities
have nothing to do with the physical, outward and object attributes and
qualities of the glass (a glass __:e, metal cogs, signal hands, and so on),
but rather with a relational analogy, namely that of a person setting a
mechanism that will later produce a spontaneous and noticeable effect.

B p 1t to recognise that metaphors can also be a ¢ L
attributional and relational metaphors but this fact does not ni te e
hypothesis that young children are able to comprehend metaphors because
they are attributional (for example "he has a pickle for a nose") and can
only comprehend relational metaphors (for example "The sun wakes the
seeds") during adolescent years. For the purpose of this study it is
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Steenberg (1983:44) too, pleads for a high standard in the translation of
- -ature for adolescents, and warns that "niemand is to krities as 'n tien

"

nie".

Consequently I agree with Shavit (1981:177) when he writes that he
stylistic norm of applying a high literary style, is common to both adult
and children literatures. The reasons for applying this norm are different
in each case, however, while in adult literature the norm is connected with
the idea of literariness per se, it has a different value for « ildren's
literature. The reason for the high style in children's literature is
connected with the didactic concept of the literature and the attempt to
enrich the child's vocabulary. There is, consequently the need to present
a challenging translation for the adolescent on the one hand, as well as the
need to make adjustments to the level of the adolescent's comprehension
and reading abilities on the other hand. In this way the translator can
achieve the criteria for creating children's literature suggested by H er
(1989:24-25) namely, creating a book (translation) that the adolescent both
understands and enjoys. In view of the development of metaphoric
comprehensibility discussed under 4.3.2.1 then, it is clear that the main
difference between translated metaphors for adolescents and tran  :d
metaphors for adults, would be that concessions - or, to use Chern ''s
(1991:30) terminology - "pragmatic adaptations" will be made in the word
meanings for an adolescent readership.



