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SUMMARY

his st inveslig educalors’ riernc ' sing riai for
This study invesligates ed ors' expe es in choosing material fo

learners in {he inclusive classroom setting as clearly stated in chapter one.

Chapter two expiored the literature on the learning and teaching support
materials and the processes involved. The definition of learning and teaching
support maierials was expiored. The kinds. importance and role of learning
and teaching support, were discussed and the role is seen as a vehicle which
enhances the awareness for expression and opporiunities to caplure
evidenice of learners knowledge. Guidelines to consider in the process of
selecting learning and teaching support materials and the utilization thareof,
as well as the funding of learning and feaching support materials received
attention. This chapter further explored the inclusive classroom where
inclusion is defined; the nature of inclusive classroom was discussed. The

benefits and the criticism of inclusive classroom sellings were also explored.

In chapter three, the empirical research design used in the study is discussed
Focus group Interviews in gualitative study were used to explore educators’
experiences in choosing learning and teaching support material in inclusive

classroom setllings.

Chapter four highlignted the research methods used to investigate the
problems of this study. The application of the focus interview was explained in
detail because the focus group was used for the collection of data which was
analysed and interpreted. The data revealed that educators experience a
number of difficullies in choosing leaming and teaching support materials for

learners in inclusive classroom setiings.

The last chapter concludes the study with recommendations on the way to
assist educators in choosing materials for learners in the inclusive classroom

setting.



OPSOMMING

Hierdia studie ondersoek die onderwysers se ondervinding met die keuse van

inklusiewe maleriaal vir leerders soos verduidelik in hoofstuk een.

in hoofstuk twee is dieper navorsing gedoen oor inkiusiwiteit en die onderrig
daarvan. Die term inklusiwiteit is gedefinieer. Die grondbeginsels van die
Ondersoekversiag van die Nasiors e Onazrwys Beieid oor inklusiwiteit was
benadruk. Belangrike hindernisse, eienskappe en die implikasie daarvan is
vitgelig. In die inklusiewe onderwys en opleiding sistee:n soos beskou deur
die kommissie. Verder in dieselide hoofsiuk is gekyk na Sosiale
Konstruktivisme as die filoscfie van die raamwerk van opvosdkundige

siegikunde.

Die empiriese naversingsontwerp wal in die studie gebruik is, is bespreek in
hoofstuk drie. Fokusaroepe, onderhonde in kwalitatiewe studies is gebruik om
opvoeders (onderwysers) se ondervinding len opsigte van die keuse van
andarring-en leerondersieunings material te kies vir die inklusiewe klaskamer

siluasies.

Hoofstuk vier lig die navorsingsmetodes uit wat gebruik is in die ondersoek

van die probleme. Die fokus is breedvoerig verduidelik.

Die fokus groep wat gebruik is tydens die insameling van die inligting is
geanaliseer en geinierpreteer. Hierdie data het aan die lig gebring dat
onderwysers probleme ondervind in die keuse van leer en onderrig

ondersteuningsmateriaal vir ieerlinga vir inklusiewe klaskamer omgewings.

Die laaste hoofstuk sluit af met aanbevelings hoe om onderwysers by te staan

in die keuse van materiaal vir leerlinge in inklusiews klaskamers.
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CHAPTER ONE

ORIENTATION

1.1 INTRODUCTION

Learning and teacning support materials play an important role in the
teaching, learning and assessment processes of the school curriculum
because in the early stages of development, learners learn a great deal from
physically manipulating things and trying them out (Kunene. 2005:29). A
learner remembers better what he/she manipulatively touched, smelled or saw

than what was toid or dictated to nim/her.

This highlights the value of manipulatively perceiving and sensing in effective
iearning. Knowledge gained when different sznses were involved when
learning and being taught can be demonsirated and applied in different life
situations with much more competence and success on the other hand
minimal, or lack of use of learning and teaching support materials at schools
could be detrimental to the efiective learning of learners (Gunter, Thomas &

Schwab 1999:113).

Perceiving and sensing during learning make the use of learning and teaching
support materials even more important because resources such as these
afford learners the opportunity to see, smeil and touch in cases where the real
learning objects, equipment or photos are brought to class. According fo
Kunene (2005:15) if words and actions from educators are the only source,
then only fourteen per cent of perception and sensing take place and the
problem with that could be difficuity in the learners constructing meaning of
the words: less interest, curiousity and inquisitiveness in inguiring further
knowledge; and difficulty in linking up wilh the prior gained knowledge already

possessed by learners.

From the foregoing paragraphs it is clear that learning is not merely the
passive absorption and regurgitation of information from educators. but is
rooted in perceived and sensed experience which lzads to experiential

learning. Understanding of the perceived and sensed information is based on



the interpretative ability of learmners to conceptualize and theorize available
data through the sznses and this leads to an immeadiate and sub-conscious
altempt to reconcile new information with previously gained and leamnt
information (Gunter et.al, 1999:113). This statement means that the educator
should always make learning and teaching support malerial available for
learners to see, touch, hear, smeli and taste, in order to make learning easier
for all learners. irrespective of their learning abilities. Outcomes Based
Education and Training advocates for demonstrable knowlaedge in the learning
processes of learners. Learners shouid in this respect, attain the outcomes
and they should be able to display demonstrable competencies of the attained

learning outcomes as well.

inclusion is an educational model in which learners with disahilities receive
their education in a general educational setting with collaboration between

general and special education (Cole, 1999:10).

Inclusive Education in this respect becomes a strategy for contributing
towards the ullimate goal of promating an inclusive society, one which
enables all learners, whatever their gender, age. ability, ethnicity, impairment
or HIV status, to participate in and contribute to that society. Difference is
respected and valued. Discrimination and prejudice is actively combated in
teaching and learning policies, classrcom setiings and behavior (Wrinkler,

Modise, & Dawber 2004:8).

Since education is the right of ail l=arners, inclusive education aims to ensure
that all learners have access to an appropriate, relevant, affordable and
effective education within their ccmmunity. This education starts in the home
with the family. and includes formal, non-formal and all types of community-

based ecducation initiatives (Wrinkler et a/ 2004:8).

When abave is considered, certain problems arose which led to this research

being undertaken by this researcher.



1.2 STATEMENT OF THE PROBLEM

From the above literature raview it should be clear that it is important that the
organization of the classroom'’s teaching and learning settings shouid be such
that it 1s conducive for teaching and ilearning to take place for all learners
irrespective of their lalent learning potentialities. However, what makes things
more difficult for educators are that the leamers present diverse physical,
mental and emotional differences. Their leval of development and their
backgrounds are different. It is an accepted fact that, most of the teaching is
geared towards the average learner and this has implications on ways in
which the educators’ choice of learning and teaching support materials should
be made relevant o efiective teaching and learning in the diverse classroom.
From the planning stage, throuagh to the evaluation and choosing stages of the
learning and teaching suppori materials in their classrooms, educators have to

coniend with questions such as:

o Which learning and leaching support materials would be best to make use

of in the teaching and the learning of their learners?

» In which ways can the learning and teaching support materials be utilized
effectively and prove ta be in the best interest of all learners and able fo
achieve the necessary teaching and learning outcomes of all learning

areas in their classrooms?

Kunene (2005:27) explains thal it is clear that the importance of usefuiness
learming and teaching support materials need to be kept in mind from the
planning stages up to the evaluation stage of curriculum delivery in all
classroom settings. Learning and teaching support materials are so important
in the teaching and learning process. because of their potantial to determine
the level of parlicipation of the learners, the attitude of the learners towards
the subjects, and the ability of the learners to conduct their own independent

research and to acquire more knowledge in effective learning ways.

Subsequently, it indicates the importance for educators to investigate, not only
the learning and tzaching suppert materials available at schools, but also

those available in thelr immediate communities. This would help educators to

[#6)



plan ways in which they can incorporate the learning and leaching support
materials into the classroom settings which encourage independeant and seli-
regulated research by learners themselves in their immediate communities
and thus motivalionally, behaviourally and metacognitively involve learners in

their own learning processes (Kuneng, 2005:27).

According to North Westl University (2004a:139) the mere fact that learning
and teaching support materials are present in a learning activity does not
automatically mean that it is an effective learning tool. It is critical that
educators need to carefully select and choose of learning and teaching
support materials to fit the nature of the theme or lesson. Educators
therefore, need to take many factors into consideration when they start
selecting, choosing and even developing the learning and teaching support
maternials they want to use to support teaching, learning and assessing in their
classrooms. These [(aclors include the ability of the learning and teaching
support matenials to support and enrich classroom-based learning and

teaching. It should also be able to

address the individual needs of leamers.

o reinforce learner- centredness in the classroom,

» provide expanded opportunities for enrichment as well as remediation;
assist educators and learners in accessing the Revised WNalional
Curriculum Statement; clearly indicate the educational paradigm and how

this has influenced the selection of topics,

» encourage the educator to be an innovative thinker and pracllioner; be
applicable to a range of learning contexts (that is rural, urban and peri-

urban areas),
e capiure and maintain the inlerest of lcarners and motivate them
» take account of learners varying levels of abilities within a singie grade.

» previde for differentiation so that each individual learner can be supported

0 experience success and develop to his or her full potential,

4



s Dbe appropriate {0 the age, inlerests and diverse needs of learners, and

a

» encourage respect for diversity by reflecting all aspects of diversity in
aporopriate, sensitive and positive ways (Gauteng Department  of

Education,1999: 10)

The above mensioned factors include diversity regarding gender, level of
ability and beliefs; stimulate active participation in and enjoyment of learning,
teaching and assessment. It should also support educators in the systematic
development of appropriate lesson plans, ensure that assessment is
systematic, inclusive and on-going: be flexiliie or adaptable to a range of

£

contexts and needs, provide a range suggestions for educators for
educators to be innovative, as well as creative in developing their own

resources (North Weslt University, 2004a:139).

Based on the assertions of the foregoing paragraphs, this study atiempt to

answer the following questions:

« What is the understanding of educatars of the concept learning and

teaching support material?

« Which criteria do educators use in choosing learning and teaching support

malenal for their learners?

s  Why do educalors parceive the crileria stated in the latter question as
i

important?

« What are the criteria on which educators base their choice of learning

support material?
« Whal types of cultures do learners represent?

« Are educators satisfied with the learning support materials used by
learmers?
e |s the teaching support material used by educators non-racial,

1

multicuttural, non-sexist and unbiased in all ways?



« Do learners conceptually understand the language and  values

incorporated in the learning support materials used in their classrooms”?

« Whatl is the racial, cultural and gender make-up of the authors of the

preferrad learning materials in educators’ classrooms?
1.3 AIMS OF THE STUDY

The overall aim of this study is to investigate educators’ experiences of the
choice of learning and teaching support materials in inclusive classroom
settings. The following sub-aims were used to find out the expsariences of the
educator participants who formed the population sampie of this research

which is {o:

« Determine whether the educators understanding of learning and teaching

support material;

o determine what criteria educator use in choosing lsarning and teaching

supporl matenal for their learners;

» verify why educator perceive the crileria staied in the latter objective as

important;

» determine whal lype of vaiues educalors base their choice of learning

support material for learners:
» dentify what types of cultures learners represent,

= determine whether educators are satisfied with the learning support

materials used by leamers;

» determine whether the teaching support material educator use is non-

racial, mulhcultural, non-sexist and unbiased in all ways;

o deiermine whether learners conceptually understand the languzge and
values Incorporated in the learning support matenals used In therr

classrooms: and



« determine the racial, cultural and gender make-up of the authors of the

1+

preferred learning materials in educators’ classrooms.
1.4 RESEARCH METHODOLOGY

The two main important research methodologies for gathering and analyzing
data in educational research are qualitative and quantitative methods. Both
these methods have advantages and disadvantages. According to Hoberg,
(1999:22) quantitative research relies on numerical data while qualitative
research consists of words in the form verbal descriptions rather that

numbers.

The research methodclogy of this study consists of both literature review as

well as an empirical research.
1.4.1 Literature review

The illerature review assisted the researcher to datermina:

» whatis already known about the praoblem;

« general trends and the most important models or theories;
» reialed problems, which have to be solved:; and

* unanswered questions (McMillan & Schumacher 1997:119)

Morgan (2004:15) posits that the roview of related literature Involves the
system of identification, locaicn and analysis of documents containing
information related to the research prociem. McMillan and Schumacher
(1997:120) staie that literature heins researchers lo understand the nature

and meaning of the problem that has been identified.

In this study, the relevant naticnal and international literature has been
reviewed to extract both primary and secondary data on educators’ choice of
learning and teaching materials, including their experiences in such an

endeavour in inclusive classrocoms.



[ne secondary data relevant to this research was gleaned from the following

source:
e scientific books,
» articles in professional journals, and

» research reports such as Masturs and Dentoral degrees dissertaiions and

lheses.

The main purpose of using the books, journals, dissertations and theses was
to read and understand what other scholars contend about the problem under
investigation so that the researcher is be able to approach on the problem
with a view of exiending knowledge and add a fresh perspective on the
problem of educators’ experiences when selecting and chocsing teaching and

learning materials for their learners (Hoberg1999.48).

Uys & Basson (2005:17) declare that a thorough review of the existing
literature is essential for all kinds of research. The researcher benefits from
the specialized and expert knowledge she/he acquires fram researchers and
authors who have established themselves in the field that 1s investigated.
While reviewing the literature, the researcher also gains an insight of
accommodating his or her voice on the nationa! and irtornational debate on

the problem.

The literature study helped the researcher to develop the ability to isolate the
significant relevant facts and to adopt a patticular theoretical framework, as
the basis of the recommendations for the solution to the problem under

investigation.

From the foregoing paragraphs it is clear that a necessity of reviewing
relevant infermation from related literature exists in arder 1o be able to form a

strong basis of her study (Hoberg, 1999:40).

The following key words were ulilized to conduct a NEXUS search, as well as

an EBSCOHOST SEARCH' Inclusion, inclusion in education, inciusive



education, the leaming and teaching support materials, as well as inclusive

classroom settings.
1.4.2 Empirical research

Primary data for this study was collected by making use of empirical research.
In this study the qualitative method of empirical research was utilised. The
guaiitative method of empirical research was used in an interpretivist,
descriptive and explorative marnar, According to McMillan and Schumacher
(1997:372), the qualitative method anailyses and interprets the research
participants' individual and colieciive social aclion, belief, thoughts. and

perceptions.

As part of qualilative research, educator participants were interviewed to
collect necessary and relevant information concerning their experiences when
choosing the learning and teaching support materials for inclusive classroom

settings.
1.4.2.1 Interview

In this study, the researcher used interviews, which allowed the participants to’
express their reaction by choosing various given answers. Interviews are
essentially vocal questionnaires. Interviews involve direct interaction between
incdividuals. Leedy and Ormrod (2001:158) regard interviews as a datla
coliection technigue based on a series of questions relating {o the research

topic which are to be answered by pariicipants.

The researcher developed an interview schedule instrument which she used
to obtain self-reports from educator participants on their experiences when
choosing the learning and teaching support materials for inclusive classroom
settings. According to Uys and Basson (2005:33), interviews shouid be well
placed and should attempt to establish a personal rapport between the
researcher and participants who form the research population of the study so

-

that a mutual and meaningful relationship can be created to elicit the

information required for the study in question from the research partipants and

for the researcher to gain the trust of the oarticipants.



1.4.2.2 During interviews

The interviewer welcomed parlicipants in a friendly manner. She explained the

purpose of the interview and that the answers were going to be recorded with

the tape-recorder. She further asked whether the respondents had any

question or concer ey would ke to discuss initially.
tion o cern th Id like to disc tially

Interviews also enable the researcher to:

interact with the participanis face to face; and

pick up body language Iinformation from the participants (Hoberg,

1999:80).

1.4.2.3 Interview questions

As part of the interview, the researcher asked educator participants questions

on:

their understanding of the conicept learning and teaching support material,

the criteria they use in choosing learning and teaching support material for

their learners:

their reasons for seeing the criteria they stated In the latter objective as

important;

values on which they base their choice of learning support material for

learners;
cultures their learners subscribe to:

whether they are satisfied with the learning support materials used by their

learners;

whether the learning support material they use is non-racial, multicuitural.

non-sexist and unbiased in all ways;
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o their learners conceptually understand the language and values
encapsulated in the learning support materials used in their classrooms,

A

« the racial, cultural and gender make up of the authors of the preferred

learning support materials in their classrooms.

The interview questions were first piloted at two- primary schools to check
whether the language used in constructing the schedule of interview questions
was clear and had no confusing slatements and ambiguities. The results of
the pilot study revealed the necessity for slight modifications for the final draft

which the researcher worked on with her study supervisor.

Perscnal briefings and guidelines were made during the interviewing of the
participants in order o ensure as far as possible standardised administration
of the interview schedula’s question items and to secure the participants’
beliefs that all the information they would provide during the interviews would
be kept confidential and would only be used for the research purposes which
this researcher is engaged. Unstructured questions were asked from which
responses were ¢licited from interviewees. Uys and Basson (2005:35) state
that an interview schedule is an ideal technique for the researcher who is

conducting qualitaiive empiricai research.
1.4.2.4 Sampling

The research used a purposefui sampling design. There are different types of
purposeful samoling designs (Merriam, 1998:83). The researcher decided to
utilise network sampling. which is one of the types used in purposeful
sampling. Hoberg (1999:168) argues that this strategy involves identifying
cases of inlerest from people who know what cases are rich in information,
that is, good examples for the study and good interview participants. The
rescarcher used her network of friends who are leaming facilitators, remedial
educators, and principals to conduct network sampling to identify educators

who could voluntarily participate in this ressarch.
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In this study the target population comprises both primary and secondary
school educalors in the Sedibeng-West District. Six primary schools and two
secondary schools were purposefully selecled from one hundred and one
primary and forty five sacondary schools. Far the purpose of the interviews,
the educator participants of the primary and secondary schools were clustered
into focus groups of seven participants. The total population sample of fifty-six
(N=56) educator participants tock part in the focus group interviews. Blaikie
(2000:198) defines popuiation as an aggregate of all participant cases in a
research that can form a designaled set of criizria. Population glements are
single members or units of a population. This means that they can be people,
social actions, places or social events. Hoberg ( 1999:62) describes sampling
as lhe quality of a piece of research which not only stands or ‘zils by the
appropriateness of methodology and instrurmentation but also the suitab: ity of
the sampling sirategy that has been adopled by the population on which the

researcher focuses.
1.4.2.5 Data analyses and interpretation strategies

The purpose of analysing and interpreting the data was to find meaning in the
empirical research data that were elicited from the educator participants, and
this was done by systematically arranging and presenting data in a way that

would enable the researcher to develop themes from them.

Qualitative analysis is a process of interim discovery analysis, developing
coding lopics and categories thal may initially come from the data, and
paltern-seeking for plausible explanations (McMillan & Schumacher,
1997-390).Themes were and the researcher used an inductive process of
organizing date Into categories and identifying patterns among the categories.
Qualitative data analysis can assist in crganizing numerous data sets and in
assembling coded data. Resulls are presented as a narration of participants’
stories or events, a topology, theme analysis, or a grounded theory (McMillan
& Schumacher, 1997.390). The organizaticn of the elicited empirical research
data was done in such a way that comparisons, contrasts and insights can be

made and demonstrated. But the empirical research data are also categorised
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not only to count occurrences, instead they were categorised to permit

analyses and comparisons of meaning within a category (Blaikie, 2000:200).
1.5 THEORETICAL UNDERPINNING OF STUDY

This research foliowed the social constructivist grounded theory approach
(Charmaz, 2000:21) in the analysis and intarpretation of data. According to
Charmaz (2000:23), social constructivism recognizes the mutual creation of
knowledye by the researcher and the participants, and aims at an interpretive
understanding of participants” experiences. A social constructivist approach 1o
grounded theory re-affirms studying people in their natural settings, and a
focus on meaning while using grounded theory furthers interpretative

understanding (Charmaz, 2000:34) of the coliected empirical research data.

In an intepretative study, there is no clear point when empirical research data
collection stops and analyses begin. Caoilecting, analyzing and interpreting the
empirical research dala coincide as a process that unfolds as the research
progresses. The researcher intended to interpret the empirical research data
from a position of engaging and empathetic understanding. which is one of
the key principles of intepretative analysis (Blaikie, 2000:203). Charmaz
(2000:35) supports this view by staling that one of the strategies of social
constructivist grounded theory is the simullaneous collection and analyses of

the empirical research data.
1.6 ETHICAL CONSIDERATIONS

In this study. ethical principles refer to the ways in which the researcher
created an engaging and ftrusting relationship between her and the educator
participants. McMillan and Schumacher, (1997:410) staie that the aim of
ethics is to protect the participants involved in research. McMilan and
Schumacher, (1997:410) also describe that confidentiality, means that no one
or no institution Is identified in a report uniess, of course, there is good reason
to reveal institutional origins and permission of the participants is secured. In
the case of this dissertation, the researcher assured educator participants of
absoiute confidentiality of their names and names of their schools and that

their responses btoth verbal and non-verbal were going to be used for
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research in which in turn could assist and to help the Department of Education
in South Africa to realize the nature and extent of challenges educators have
in choosing learning and teaching support malerials for their diverse leamners

in inclusive classrooms.

In order to facilitale the participants giving their fully informed consent, all the
necessary information pertaining o the the nature, purpose and usefulness of
this research, including the voluntary nature of participation in the research
was given. This exercise was carried out with the participants rather than just

what Blanche and Durrheim (1999:11) refer lo as "gatekeepers”.

The Gauteng Department of Education was approached and an application
form was completed in for permission to conduct the empirical research of this
dissertation in the identified schools of educators who formed the sample
population within their jurisdiction. The permission was granted. The
researcher also met with the school principats and school governing body
members of identified schools of educators who formed the sampie population
in order to show and inform them of the letter from the Gauteng Department of
Education granting the researcher permission to administer the interview

schedulle at their schools.

he researcher also used these meetings with the school principals and
schoo! governing body memoers to make arrangements for interviewing times
with the educators who were selected 1o form the sample population of this
research, as well as to provide them with the names of the selected educators
at their schools. All schoals permitied the researcher to interview the selected
educators after school hours. The educaters who were selected for the
sample of this research were met and given the choice to voluntarily
participate in the empirical research of this study. All selected educaior

parlicipants agreed to participate in the study after school hours.

1.7 ECOSYSTEMIC THEORETICAL FRAMEWORK AS THE
FOUNDATION OF THIS RESEARCH

According to Engelbrecht (1989:3) the ecosystemic framework has its roots in

general systems theory and human ecoiogy. The former postulates that any
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whaole structurally comprises subsystems that are functionally interactive and
interdependent. Malfunctioning in one subpart disturbs the efiectiveness of the
wholz system. However, should the malfunctioning subsystem be replaced,
the effectiveness of ihe whole system is restored. The human ecosystem on
the other hand, involves two open systems namely, the individual and the

envirnnmeant.

Representing the environmental system are the physical environment,
cultural, community and social subsystems. Boundaries between and within
subsystems are permeable, thus fostering interaction at various levels of
individual  and  environmental subsystems (Bronfenbrenner & Morris,

1998:998)

The ecosystemic approach construes the human system as the central unit of
analysis while the environment forms the context in which behaviour occurs.
As such, the behavior of the individual cannot be examined without
addressing the context in which it occurs. Bronfenbrenner and Morris,
(1998.998) explzin that in combination, Individual and environmental systems
function synergistically - meaning that the impact of the whole ecosystem is
grealer than the sum of its individual components. They refer to ecologically
based factors as having the potential to either ameliorate or exacerbate the

impact of negative experiences.

This study argues that unraveling ecological factors provide an understanding
of the ways in which educators can consider socio-cultural factors such as
language, religion, ways of life, philosophy of life and convicticns in their
choice of leamming and isaching support malerials for their inclusive
classrooms. It is therefore possibie to regard the ecosystemic framework as
an integrated approach for choosing learning and teaching support materials
that encapsulaie such socio-cultural factors in supporting learners to learn

affectively and to promote inclusive education in their schools.

It is clear, that inclusive education is an ecosystemic approach which aims to
develop a learner-focus by acknowledging that all learners are individuals with

different learning needs and speeds. Teaching and learning can become
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mare effective, relevant and tun for all. Therefore inclusive education will
always be good for all schools, although all schools may not be gooed for all

learners (Booth, Aiscow, Black-Hawkins, Vaughan & Shaw, 2000:78).

Inclusive education is pait of social development, and social development
should be inclusive, that is responding to the needs of pzople who are all
different. As with all learners, learners with learning difficulties have a range of
basic social needs which need to be metl in order for them to benefit from
education. These include of course, among many others, basic infrastructure
such as effective schools and effective learning and teaching support
materials. It is clear that inclusive education is the responsibility of both
government and community, requiring collaboration between social systems in
communitics and extensive participation. Supporting and involving learners in
their own learning processes is central to inclusive education, as the learner
has prime responsibility for his/her self-regulated learning (Lipsky & Gartner,
1997:258).

In order to combat discrimination and to promote pasitive identily in learners
with learning difficullies, role modeling in curriculum materials should reflect
the existence of all languages, religions, philosophies of life, convictions and
ways of life in society in positive ways. (Turnbull, Turnbuli, Shank, Smith &
Leal, 2002:66).

As a result of human efforts to respond to the learning needs of learners with
learning difficulfies, schools becoms more flexible and learner-centered and
therefore enable such learners to benefit and in this regard promois integrated
education, whicn generally refers 1o an approach which focuses on helping
learners with learning difficulties benefit from inclusive schogling. This means
that the term inclusive educalion is a more accurate term which reflects
socities’ common goals. However, many educational programmes will
continue o use the ternm integrated education where this is more meaningful

and familiar in that context and culture (Friend & Cook, 2003:5).

It is clear that the guiding principles of inclusive education is different, and

there is no fixed dividing line between learners with learning difficulties, and
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those without. Whatever language s used in inclusive classroom settings, it is

important that it is clearly understood, promoies positive attitudes and

practice, and does not stigmatize. Therefore, in inclusive classroom settings,
{ oA of 0

different terms will be appropriate in different social contexts and culiures

(Green, 2001:6).

Language should not be used for labeling learmners, but rather for highlighting
social problems and improving social practice of inclusion in education.
Whatever term is usaed, to the words ‘learmer’ or ‘leamers’ should be added,
learners with learning difficulties’. Learning difficulties imply that learners do
not have a fixed ability 1o learn. All learners can learn, and any learner may
expenence difficully. Their iearing is affected by a wide range of factors
including, among ather things, learning and teaching support matenals’ choice
of educators and cultural perceptions of what types of learning are valued and
given status in the chosen learning and teaching support materials (Swart &

Pettipher. 2001:36).
1.8 FEASIBILITY OF THE STUDY

This study was practically passibie to conduct because sufficient international
and national literature sources were available on the lupic. The empirical
research was conducted in the Gauteng Department of Education, in the
Sedibeng West District. where the researcher is employed as an education
specialist responsible for iearning and teaching support materials, thus
allowing for easy access of the researcher to the identified schools with the

selected sample of educator participants.
1.9 CONTRIBEUTION OF THE STUDY

This research is relevant to the field of lzearner support and the Scuth African
system of Education in general in that it exposes the experiences of educators
on the choice of learning and teaching support material for their learners in
inclusive classroom settings. The recommendations made has the potential to
help educators, beih in the Provincial and National Departments of Education

in South Africa, district offices. schools, and communities to make informed
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choices when selecling learmning and teaching suppori matenals for their

learners in the inclusive classroom settings.
1.10 CHAPTER DIVISION

Chapter one is primarily an orientation chapter preparing the reader for the

subsequent chapters.

Chapter two presents the literature review on choice of learning and teaching

support materials, inclusion, inclusive education and inclusive classrooms.

Chapter three presents the empirical research design

Chapter five presents summaries, findings, conclusions and recommendations
1.11 CONCLUSION

This chapter focused on introductory literature review findings, statement of
the problem, aims of the study, the nature of iiterature review and empirical
research methods which was employed in this research, study, ethical
considerations that were adhered to during the process of conducting the

empirical research and an indication of chapter division.

The next chapter focuses on the literature review on learning and teaching

support materials and inclusive education.
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CHAPTER TWO

LITERATURE REVIEW

2.1 INTRODUCTION

Learning and teaching support materials are rescurces which assist educators
to teach and learners tc learmn. These resources are essential to a culture of
teaching and lzarning (Gautang Department of Education: 1999:1). Learning
and teaching material are designed ¢ support both educators and leamers.
They further enrich educators teaching and learners learning (Gauteng

Department of Education: 1999:8).

2.2 THE NATURE OF LEARNING AND TEACHING SUPPORT
MATERIALS

Learning and teaching support materials are any resources which enabie
educalers to {each and learners to learn. According to the North West
University (NWU) (2004a:37), learning and teaching support materials are
essential to promote a culture of teaching and learning in classroom settings.
[he Department of Education (2003:36-37) advocates that leaming and
teaching support maierials can be aimost anything. In the past, a learning
resource was usually seen as a teaching aid (a textbook, a wall chart, and so
on), but today it is defined as anything that can assist with the learning
process. even if it is not specifically designed for that purpose. it is therefore
incumbent upon the school management teams to encourage educators to
use many different kinds of learning resources, to share them among
themselves, and to share ideas among themselves for the development,
design and creation of the learning and teaching support materials. This also
means thal school management teams must ensure that educators who need
training on the development. design and creation of the learning and teaching

support matenials receive training for example learn about ways to:

« 7ind resources that can be useful in the classroom:;
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» work with equipment like overhead projectors, viden machines and

compliers;
o use facilities like the library and the laboratory:

e make their own lzaming resources which is accommodative of the nature
of learners they have in their classes. Such learning and teaching support
materials should be more relevant to individual learners' needs than fancy
learning and leaching resources which schools buy, and shouid be more
exciting to create a positive mofivaling learning and teaching environment;

and

« organize workshops for educatcrs to practise innovative and resourceful
means of making their own learning resources (Department of Education.
2000:20).

Nkombela (2002:3) states that learning and teaching support materials
encompass materials such as teaching aids, audio-visual materials and
teaching materials. Brainard (1996:11) indictes that learning and teaching
support materials should be constructed so as to include both teaching and

learning equipment and consumables such as:

» textbooks;

« print and nor-print materials;

e educational technology and computer software;

« supplementary learning and teaching support materials; and
e curriculum guides and teaching equipment.

The Provincial Department of Education (2003:36-37) provide a guideling to
recognise the following as learning and teaching support materials, for
example all writlen, visual, audio, or other forms of replicable leaming and
teaching support materials cdirectly influencing the efiective learning of

learnars.
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According to North West University (NWU) (2004b.137). leamning and
ieaching support materials should meet the demands of the Outcomes Based
Education and Training cnitical outcomes. In Qutcomes Based Education and
Training, the value of learming and teaching is placed on aspects of learning
other than the acquisiion of knowledge. for example Quicomes Based
Education and Training learning and tzaching support materials should assist

educators to reach the following prescribad learning critical outcomes, which

T
d_'\

+ identify and solve problems;

» work effectively with others in a group, team, commuriity;

= collect, analyze, organize and critically evaiuate;

« organize and manage themselves and activities responsibly;
» communicate effectively;

» use science and technology effectively and critically; and

+ demonsirate and understanding of the world as a related systems by

recognizing that problem-solving context does not exist in isolation.

According to NWU (2004b:137) the system of education insists that learning
and teaching suppert materials can be almost anything used in the classroom
to enhance effective visile and audile learning of learners, uniike the past
learning education system of before the Scuth African democralic
dispensation in 1994 where teaching and learning resources were usually
seen as teaching media, textbooks, wall charts and so on. Today educators
can use anything that can assist learners with their effective learning

processes, even if it were not specifically designed for that purpose.

According to Landsberg (2000:21-22), learning and teaching support materiais
should fit the needs of the diversity of learners. Modification may be needed to
er for different special learning needs. For example, many pictures in

learning material may not be suitable for visually impaired l|earners.

21



Educational structures at national and provincial lzvels should therefore make
sure that teaching and learning support materials are bias-free, reflect the
diversity of the learner population and that specific learning and teaching
support materials for learmers who experience barriers to learning and
deveiopment. are developed. The following recommendations are being
highlighlighted by Landsberg (2000: 21-22) regarding teaching and leamning

support materials:

+ learning materiais, for example textbooks, study guides, and worksheets
developed and used should be customized so as to address and reflect

the diverse needs of the learner population across all levels of education;

» educationa! depariments needs to develop mechanizms in order to ensure
that learning and teaching support materials are bias-free and do not

discriminate against any person: and

e educaticnal deparlments which do not have the capacity to develop,
customize and produce specific lzarning and teaching materials, such as
Braille and large print should investigate outsourcing this function via

ge p d d

normal tendering procedures of the government.

2.3 KINDS OF LEARNING AND TEACHING SUPPORT MATERIAL

This section provides kinds of learning and teaching support material that are

available for schools to use.
2.3.1 Assistive devices and appropriate technology

Assistive devices and appropriale technology refer to equipment or
adaptations that facilitate learming. Access to appropriate and affordable
assistives is essential for people with disabilities to access their rights and
responsibilities and participate as equal citizens in the classroom settings

Landsberg (2000:21). Assistive devices should also be available, especially in

essential learning activilies such as reading, writing and numeracy
(Landsberg, 2000:21). The following recommendations have been accepted

by the National Depariment of Education, which are that the:
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o Depariment of Health should be responsible for the provision and
maintenance of assislive devices that contribute to independent living.

miobility devices, hearing aids);

o Depariment of Education should ba responsible for the provision and
maintenance of assistive devices which enable learners to access the
curriculum; that is. those devices that have direct reilevance for lzarning
(Braille writers, computers with adaptive technology for access, magnifying

glasses, appropriate seating)

= Department of Education should develop an essentials list of assistive
devices which should be allocated to learners, taking into consideration the
provision of access to lifelong learning and learners' rights to choice of

learning contexts;

» information and other forms of technology, should be utilized as a means
of overcoming barriers to access experienced by learners at all levels of

education and training; and

e Depariment of Education should deveiop a basic items list for learning-

relaled assistive devices.

2.3.2 People, reading and writing media, learning programmes and
waste materials as kinds of learning and teaching support

materials

There are different kinds of learning and teaching support materials such as
people (parents, communily), reading and writing media {chalkboard, books,
crayons). leaming programmes (curriculum plan), or even waste materials

(bottie tops, tin cans, egg shells, boxes) (North West University . 2004b:37).

According to North West University (2004b:37), learning and teaching support
materials in Quicomes Based Education and Training are as wide and open
as life itsell. The learning and teaching support materiais can be grouped in a
few major categories, such as, prini-based, electronic; physical / kinesthetic;

and human and organizational which will be discussed below which are:
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» print-based materials may be reading books, textbooks, learners
workbooks, ieamer’s texthooks, educators'manuals or guides, magazines

and newspapers. (chalkboard, overhead projector) electronic sources,
such as the cemputer and derivative kinds of information and
communication technology, television, radio, the overhead projector and
other electronic devices, may be used with great success as leaming and

teaching support matenais:

« physical/ kinesthetic materials which have often been ignored in the past,
can also be used. such as movement, games and playing as lear~in7 and

teaching support materials: and

e human and organizational resources which are people from the
community, a business-person, a parent, senior citizen, a celetrty, a
professional motivational speaker, and a scientist, an excursion 10 a work-
- site are amongst the examples of human and organizational scurces that
can be used as learning and feaching support materiais (Notih West

University, 2004b:37).

However, educators are in fact the very most important learning and teaching
support materials in that they have to role-model learning through
molivational, behavioural and metacognitive involvement in the teaching and
learning situation. The North West University (2004b:137) states that the
educators’ experiences, skills and crealivily are more valuable than anything

else in the classroom setting.

While educators make effective utilization of published learning and teaching
support materials in teaching, leaming and assessment. the value of
educator-designed teaching must not be under-estimated. Both educators and
publishers can make use of these learning programme guidelines to generate
learning and teaching support materials for use in the classroom. Irrespective
of whethér such materials are obtained in a ready-to-use format (for example
printed posters, textbooks, abacuses and others), or designad by educators,
ali such materials should be developed in accordance with an cutcomes-

based teaching, learning and assessment philosophy. It is also crucial, that
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educalors are able to select and use existing materials  effectively

(Department of Education: 2006: 49)

Different types of leamning and teaching support materials is commercially
available. What 1s important in the teaching, learning and assessment process
is fo allow learners to develop from the concrele to the abstract paradigm.
Learning and leaching support materials should play a role in providing a

concrete paradigm (Departiment of Education. 2003:38).

The absence of learning and teaching support materials are also barriers to
learning. However, i1 is also important. that in those cases where workbooks
do exist and are used, they be used coherently. Random selection of topics
from cifferent workbooks, and or haphazard selections of activities from one
waorkbook can hamper conceptual development and as such, become a
barrier to learning as well. In those cases where the exercise book of [he
learner becomes the “text” or record of learnirig, it is imporiant that this is also

organized in a coherent manner (Department of Education, 2003:38).
2.4 THE ROLE OF LEARNING AND TEACHING SUPPORT MATERIALS

Learning and teaching support materials play a crucial part in the learning and
teaching situation. The National Commission on Special Neads in Education
and Training (NCSNET) and National Committee for Education Support
Services (NCESS) (1997:18) reccmmended that teaching and learning
support materials developed and used must address diverse needs of the
learner population. Further this should be pursued within the context of
general material development centres or institutas, but should ensure that the
appropriate ‘special needs' and support expertise is provided within that

context.

According to the Department of Education (1997:81) learning and teaching
supporl materials should enhance the avenues for expression and
pporiunities to capture evidence of learner knowledge. Matenals should.
therefore, be evaluated and developed in order to ensure that they are

appropriate to the needs of all learners.
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Learning materials may have to be modified in order to cater for different
isabllities, for example, the pictcrial natur f learni aterials
disabilities, for exampl e o) nature of iearning materials may be

unsuitable for use with visually impaired learners.

Consideration should be given fo the establishment of structures at the
national and possibly, provincial ievels of the Department of Education in
order to ensure, that materials are hias-free, and reflect the diversity of the
learner population and that specific materials for learners who experience
barriers to learning and development. are developed (Department of
Education, 1997.81).

2.5 GUIDELINES TO CONSIDER WHEN SELECTING LEARNING AND
TEACHING SUPPORT MATERIALS

Accerding to the Department of Education (2002:174), the following guidelines

must be considered when selecting and purchasing these types of materials:

» when selecting learning and teaching support materials that are
commercially produced, checks must be made to see that there are

enough learning and teaching support materials available for all learners:

« learning and teaching support materials must reflect an understanding of
the principles of Human Rights, example sensitivity toward gender, race,

disability and race.

« learning and teaching support materials must also be ac.::ssible in terms

of the language of the learner;

» leaming and leaching support materials are varied, relevant, age-
appropriate and made available in various media for Z'verse classrooms,

thal is Braiile, large print, tape-aids.

« learning and leaching support materials must be purchzsed against criteria
established for the selection of learning and teaching support materials to

be put in place;
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» the services produced in Brallle need to be increasad and made more

accessible and affordable; and

« lhe service providers should be encouraged to set sysiems in place to
provide leaming and teaching support materials in the Braillz, largs print

and tape.

According to Fourie, (2004:72), being able to select appropriate books of
socio-cultural interest to learmmers and to motivate them to read often are of
vital importance Leamers should be allowad to select therr own reading
books from a variety of books that the facilitator has carefully chosen. Books
based on the leamners' special interests, greatly improve the chances of
successful reading. Using books in the learners’ area of socio-cullural interest
give him/her a strong motivation to read. However, Fourie, (2004:72) contends
that it is frequently difficult to find such material written at an appropriate level

of difficulty.

According 1o Fourie (2004.72) books writien on the individual leamer's level
will be simple in content and, therefore, not interesting. Interesting books, but
writien at a higher reading leve! than the learner can cope with, may be taped
for the learner to follow or be used for guided or paired/collaborative reading
actlivities. The right book for the learnaer can be a powerful tool to build

interest, provide motivation and improve learning.
The facllitator of the classroom may also select materials with controlled
vocabulary which aliows her/nim to control the level of difficulty that the
learner encouniers in the early slages of recovery from reading problems.
Even though the vocabulary may be controlled, the books selected should
have naturai and flowing language and stories that socio-culturally relate to
the learner. Malerials designed for teaching spectfic skilis, which the learner
might be lacking, may be used. These may be commercially available
programmes or materials manufactured by the facilitator him/herself

(Department of Education 2003:37).

According to Fourie (2004:72-73) criteria for selecting appropriate books are

as folioweda;
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» books should look like real books found in the library with different shapes.

P

sizes. authors' illustrations and texts;

» books should have a real story inside with a beginning. a suitable plot and

an ending;

» books shouid be socio-culturally appropriate so that learners can identify

with the characters and social context;

+ llustrations shouid support the text by presenting similar information but in
audio-visual form. Text should be the functional or teaching reading level

of the reader and not at the frustration level;
» stories, texts and illustrations should be age-appropriate;

» tfexts as well as the topic should be relevant and meaningful for the
learner’s life circumstances. The topic should aiso be of interest to the

learner;
» unlimited interpretations or inferences should be required of the learner;

» use predictable and repetitive texts, particularly for emergent readers.
Althought these books should have the mintmum of text with repetlitive

words and phrasas, and a genuine story should stiil be told; and
¢ Yy

» leamers generally enjoy humorous and fun stories or scary and frightening
stones which maintain their socio-cultural interest levels (Fourie, 2004.72-

73).

2.6 PLANNING CONSIDERATIONS FOR THE CHOICE OF LEARNING
AND TEACHING SUPPORT

According to North West University (2004a:117), there are a number of
curriculum issues that should be taken into account during the planning
process for learning and teaching support materials’ choice. Educators need
to become comfortable with their lack of knowledge about certain groups and

seek ways to inform themselves, for example, through experiences, readings,
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andior conversations with colleagues, peers, and leamers who are
knowledgeable about the particular groups. Examples of the sorts of issues

that educators might be considered in order to increase their awarensss of

curriculum issues during the planning process are:
2.6.1 Teaching Strategies

Learners bring an array of iearning strategies to a class. If educators rely on a
small repertoire of teaching strategies in choosing the learning and teaching
suppert materials for their inclusive classroom setiings, they may provide
effective teaching for only a small sub-set of their class. Educators should
become aware of their preferred teaching strategies. For example, are
sessions with small groups of learners doing problem sets always conducted
by asking questions? Are whole-group discussions preferred and the only
method used? Once educators have a sense of their strategy preferences,
hiey should consider allernative techniques that will help their learners learn
more effectively. If educators typically give mini-lessons to leamears, they
might consider using the lzarning and teaching support materials that
encapsulale  visual materials  (such as, charts, diagrams, video),
demonstrations, hands-on activities, co-operative group work, (Department of

Education, 2006:42-45).
2.6.2 Mediating learning using different strategies

Using a wide range of teaching strategies to mediate learning benefit learners

by:

+ Providing the learners with good quality, up-to-date information
« Encouraging learners to find information for themsszlves

» Using textbooks with lzarners

« Setiing projects for learners

o Froviding ianguage support (o learners

» Setting group-based learning tasks where appropriate
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o Encouraging leamers to co-define their learning and

o Allowing learners o debale issues among themselves (Department of

Education. 2006:44).

Teaching strategies allow learners to participate in the lessons in the following

ways:

Asking relevant questions that were of interest to them

« Finding out about issues through reading, researching and asking olher

people questions
« Making presentations of their findings to others in their groups
« Planning activities with other learners
» Reading new information and working from textbooks
2.6.3 Different learning styles and different teaching methods

According to the Depariment of Education, (2006:50) learners have
similarities and differences. They use different languages and have different
life expericnces which are influenced by the place where they live, their
culture and famiiy history, socio-economic circumstances and their social and
physical characteristics. For example, one Iearner may be good at reading,
while another may be good at mathematics. Yet another learner may be good
at designing and making things, while another may be physically challenged
and may not be able to design and make things. This rich diversity influence

classrcom practice.

Despite this rich array of differences, learners in schools are often expected to
be the same in the way they learn. The Department of Education (2006:51)
emphasizes that not all learners are the same, and different learners learn in
different ways. Around the waorld educators are changing classroom practice

to accommodate diversity in learning styles.
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Using different teaching methods aliows educators to accommodate different

preferred leaming slyles (Department of Education, 2006:53). Further it is
impertant to realize that learmners can also learn when they are exposed to
new learning styles that challenge them (which may not be their preferred

leaming style). Some learners may also have more than one preferred

ning style (Department of Education, 2006:53).
2.6.4 Cultural Reference Points

Educators who use choose the lzarning and teaching support malerials which
use examples based only on their own socio-cultural expericnce may fail to
reach all learners in the inclusive classroom setting. Given that examples are
designed to clarify key points, educators should choose the learning and
teaching support maierials that use examples from a variety of cultural
reference points (North West University, 2004:117). This concern can also be
off-sel by educators’ asking about learners’ familiarity with an example before
discussing it or asking learners to procduce exampies of their own the learning
and teaching support materials. Educators can also explain exampiss iully in

order to reach a diverse classroom (North West University, 2004:118)
2.6.5 Inciusion

Educators are required by the National Curriculum Statements to focus on the
inclusion of a diverse range of leamning needs. it requires them to

accommodale the learning needs and learning styles of all iearners

(Department of Educaticn:2003:7).

While paper six asserls that all learners can learn, provided they receive the
necessary support. The paper also states that many leamers experience
barriers to learning, or drop cut of the South African education system
because the system fails {c recognize and accommodate the diverse range of
learning needs and the experience of learners (Department of Education,
2001:6). Educators sometimes make the mistake of thinking that barriers to
learning only exist within the learner. Barriers of lzaming do not only exist

within the learner, they also exists within the social, educational and socio-
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economic environment in which learning take place (Departiment of Education,

20006:54).
2.6.6 Material content

In order to help their learners meet curriculum goals, educators need a highly
developed orgzanizational sense. According to King-Sears (1996:60),
‘Leamners see textbook chapters as 80 zillion pieces of information flying
around in the air. An educator must decide what pieces are the most

imporlant in a particular lesson.

An educator's solid knowledge in a content area can make the selection
process easier. The careful use of graphic organizers. she suggests, can then
further smooth the road to understanding for learners with learning disabilities

and strengthen the delivery of content for ali learners. (King-Sears, 1996 66)

To evaluale a curriculum for inclusive classrooms, King-Sears (1996:70)
developed a threc-step process that begins with curriculum analysis.
Educators should lock for "universal design features,” such as the inclusion of
big ideas or "stralegic integration,” which connects big ideas within a
curriculum area or across subjects or learning areas. The educator might
examine a particular curriculum by analyzing the textbook and asking the
following questions: “How much in-depth information can be focund there?
Does the sequence of chapters and topics make sense”? “Does the
educator's guide for the textbook give alternative ways to differentiate the

information for learners of varying abiiiies™?

Secondly, the educator should enhance the curriculum. In this phase, lhe
educator may supplement a curriculum that does not provide explicit
strategies for iearners with disabilities. To preparé a lesson plan and learning
activities, the educator might need to construct a pre-test or inventory (o help
determine what learners know. what needs reviewing, and what s totally
unfamiliar to them. After a selective review, an educator then introduces
appropriate strategies o make new material more accessible. Analogies, for
example, can help learners understand a new concept by linking it to

something they already know. (King-Sears, 1996:73)

32



If leamers need more help, further minor or major changes, often called
accommodations  or  adapfations, can be made to the curriculum.
Accommodations, which may be highly individualized, do not change the
curricuium content. What changes is the way educators deliver that curriculum
or the way learners express their understanding of it. according to King-Seaars
(1996:74). Use of audintaped books for learners who are having difficulty
reading Is a common accommodation. "The big point is that if you have done

the first two steps well, you will have less to do here," (King-Sears 1996:74).

2.7 CHOOSING LEARNING AND TEACHING SUPPORT MATERIAL
CURRICULUM CONTENT

The Department of Education regards adequate lecarning and ‘':aching
support materials as crucial to the running of an education syslem and states
firmly that these materials are an integral part o tme curriculum development
and a means of promoting both quality teaching and learnin¢ (Thamane &

Mabaso, 2002.275).

Stein, Stuen, Carnine and Long (2001:18-19) &4 the following guideines

which will be discussed below:
Guideline 1: Is Content Organized Around Big Ideas?

Stein et al. (2001:18) observed that a relatively large number of topics
received brief coverage in many printed and published materials. They urge
that when analyzing the content organization or coverage in any of the given
learning and teaching support material, the scope and sequence which
illustrate the pnenomenon must be examined carefully. Further educators
should be cautioned to examine careful the scope and sequence in the
materials. Scope and scquence illustraie the phenomencn. Different topics
included in any given level of a published program or material often appears
extensive. However. a closer examination of the materials ofiten reveals
limited knowledge on any single tcpic. An alternative to limiled exposure {o
many different topics is the organization of content around “big “ideas. These
“big” ideas are critical concepts that are essential for content mastery in given

subject One of the first criteria In evaluating learning and teaching support
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materials is to delerming whether ihe instruciion in a given textbook or

program is focused and comprehensive.
Guideline 2: Do the Curricuium Materials Contain Explicit Strategies?

After determining whether the content is organized in a reasonable way,
evalualors need to examineg whether the malterials provide educators with
explicit strategies to use in teaching learners important content. Thease
sirategies should also be designed to promote generalizalion of concepts and
skills. These strategies should also be designed to promote generalization of
concepts and skills. The inititial strategy of sounding out words to decode in
an exaniple of an explicit strategy in a beginning reading program. Given that
learners have the prerequisiie letter or sound knowledge, learners can use
this strategy {o decode new words. In the area of wriiten expressicn, a
straleqgy for self-editing is an explicil strategy, provided ilearners have the

prereguisite knowledge required for editing (Stein et al: 2001:19).

Guideline 3: Do the Curriculum Material Provide Opportunities for

Educators to Scaffold Instruction?

An explicit strategy contains a set of overt steps that support learners as they
move ltoward mastery of the skills and concepts. Once the strategy is
identified, the process for teaching leamers to apply that strategy must involve
an instructional sequence that provides maximum support in the early stages
of acquisition while gradually encouraging more independent application of

the skill or concept (Stein et al;, 2001:19).

Stein et al. (2001:19) highlights that ideally, commercizaily developed materials
should serve as a resource for educaiors that provide them with the means
and strategies for support during initial teaching and a means for muonitonng
how much support learners centinue to need. Most commercizlly developed
materials contain an assessment component. Evaluating the degree to which
the assessment recommendations provide enough information regarding
learmmer’'s progress should also be an important part of any learning and

teaching support material evaluation.
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2.8 CRITERIA FOR EVALUATING LEARNING AND TEACH/NG
SUPPORT MATER'ALS

The Gauteng Department of Education has adopted an Open System for ine
seiection of learning and teaching support materials by schools (Gauteng

Departiment of Education, 2000:4).
P

The South Africa Schools™ Act makes provision for all schools to purchase the
learning and teaching suppori materials relevant and needed for their school.
The Gauteng Department of Education (Circular 40/2000) has publisted!
evaluation instruments to be used to evaluate learning and teaching support
malerials, to ensure material is of the highest quality. The instrument
embodies criteria for evaluating, reviewing and selecting materials that have

been deveioped.

Berhard, Lermhardt and Miranda-Decker {(1999:176) mention the fcllowing

criteria for evaluating learning and teaching support materials:
2.8.1 Criteria for evaluating content

The following are the criteria for evaluating the content:

cover appropriate content. Do the materials appropriately cover and
emphasize topics in the content? Are they at an appropriate level for the

targeted age group? Do they contain accurate and current information?

+ challenge all learners. Does the material content challenges and expand
the knowledne of iearners from diverse backgrounds and at different levels

of understanding?

* [ntegrates subjects or learning areas. Do the materials embed subject or
learning are content in real-world contexts and integrates other subjects or

learning areas? Are the learning outcomes integrated?

o develop concepts clearly. Are subjects or learning areas ideas clearly

introduced and reinforced with examples and muitiple representations,
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such as diagrams, graphs, and tables? Is vocabulary clearly developed;

explained; and reinforced with examples, a glossary, and an index?

« allow flexibility. Can educators tzilor the malerial to their particular

classroom environment?
2.8.2 Criteria for evaluating learner materials
The question can be asked whether learner materials

» develop reasoning skills. Do ample opportunities exist for learners to
develop their reasoning skills, for example, deductive, inductive and

spatial?

o develop communicalion skills. Do the matenals promote classroom
discourse in which learmers can lisien o, respond to, and guestion the
educator and one another? Are learners encouraged to communicate both
arally and in writing, and to use a variety tools, such as diagrams, concrete

materials within the context of classroom discourse?

o develop problem-solving skills. Do a variety of robust problem situations

encourage learners to explore subjects or learning areas?

o ground activity in meaningful situations. Is learner work situatzd in contexts

that are meaningful and interesting to learners from all backgrounds?

o promote equily. Do the materials accurately and positively portray learners
of diverse backgrounds, including race, ethnicity, gender, health, age,
religion and social class? The evaluator should consider such issues as
familiarity of content to all learners, language used, inciusion of
multicultural origins of subjects or learning areas and multiplie ways of

knowing and doing subjects; and

« promote positive values. Are learners encouraged to respect and value
one another's ideas, ways of thinking and subject dispositions? Do the

materials promote humanitarian issues, such as respect for the
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environment and the rights and properly of other? (Berhard, Lernhardt and

Miranda-Decker, 1989:176).
2.8.3 Criteria for evaluating educator materials
The question can be asked whether educator support materials

» empower educalors to improve classroom discourse. Do the materials
encourage teachers 10 make decisions about classroom discourse, such
as when to provide information 1o learners; when to clarnfy an issue; when
to let learners struggle with a probiem; and when to have learners justify
their ideas, both orally and in writing? Do the material prompt educators to
monitor learners’ participation in classroom discussions and o encourage

each leamer to participate actively in class?

« empower educators to make curricuium decisions. Can educators make
decisions about tive content covered, the work learners do, and the types
of assessment used? Do the material encourage teachers to make
decisions about altering, adding, or deleting maternals so that they can
puirsue issues raised by learners during discussions and so that the

curriculum can reflect learners’ subject interests?

» Provide adequate teaching materials. Are teaching maierials clear and
helpful enough so thal educalors can plan and prepare for lessons in a
reasonable amount of time? Do they heip educators acquire the
knowledge necded to pose tasks that will engage learners in important and
interesting subject reasoning, especially with regard tc the effective use of

technology or manipulatives? and

» supply adeguate support materiais. Do the malerials include such support
items as extra practice assignments, challenging assignmenis for
advanced learners, assessments, extra examples, solutions, multicultural
and multilingual  material,  warm-up  exercises, software  with
documentation, pacing charts, lesson planners and a list of rescurce

materials?
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make suggestions. Do the materials offer suggestions on how {o engags

izarners in deep subject thinking through the use of group leaming.

technology, manupulatives and other important teaching strategies?
Y - Y

(Berhard, Lernhardt and Miranda-Decker, 1999:178).

2.8.4 Criteria for evaluating assessment

Here guestions can be posed to ascertain whether assessment

involves appropriate activities. Do the assessments engage learners in
realistic and worthwhile subject tasks? Do they promote the use of

important and correct knowledge?

yields a variety of information. Do the assessments allow for inferences
about what learners understand their subject knowledge, their thinking

processes and their dispositions?

integraies with learning. Are the assessments an integral pari of learning?

Do they build on learners’ understanding, interests and experiences?

encourages learning. Do the assessments offer opporunities for learners
to apply subject knowledge to new situations and to evaluate, reflect on

and improve their own work and the work of others?

promotes enquity. Do the assessments encourage and acknowledge

muitiple ways of demonslrating knowledge and abilities?

allows fiexibility. Do the rating guides flexible enough 1o accommodate

learner responses that are reasonable but unanticipated?

encourages openness. Are learners allowed to become familiar with the
assessment process and its purposes? Do the assessments involve both
educators and learners in choosing tasks, setting criteria and interpreting

results? Are assessment tasks open to critique? and
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e lends coherance. Do assessments fit togelher in a cohesive way (hat gives
an overall representation of learners’ understanding? Do assessments

match the learning outcomes of the learming materials?

* engages learners. Do the assgssments present opportunities for learners
to interact with one ancother and be active decision-makers? Do they
encourage self-assessment? (Berhard, Lernhardt and Miranda-Decker,
1999:177).

2.9 FUNDING OF LEARNING AND TEACHING SUPPORT MATERIALS

Gauteng Department of Education (Circular 13/2001) emphasises that
learning and leaching support maierials that schools purchase should support
the Learning Programmes of the school. Educalors are should not limit their
praciice to any procured materials as this could potentiall reduce their
creativity to design and develop their own Learning programmes relevant to

the needs of the learmners and the schoaol.

This section provides ways in which the funding of learning and teaching

support materials can be done.
2.9.1 Learning and teaching support materials budget considerations

Learning and ieaching support materials budget considerations can take the

following forms discussed in the next sentences:
2.9.1.1 Norms and standards for school funding

According o lthe Gauteng Department of Education (2005:2), narms apply to
capital and recurrent cost allocations. Such aliocations are defined by new
classrooms and other buildings, and the latter by immovable capital
renovations and repairs, recurrent costs easily separated from other costs,
and other recurrent and minor capital equipment costs. The groups under
which the allocations are reparted to the National Department of Education.

are as follows:

= new constructions of infrastrure and other iand improvements;
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e renovation and maintenance of the existing buildings,

e supplies and services;

» school textbooks:

» stationery;

» equipment; and

multi-meadia collections.

The Provincial Department of Education's cost allocations are targeled on the
basis of need, the physical conditions are the determinants, facilites and
overcrowding at the school, and the level of povety of the community around
the school. The effective procurement of learning and teaching supporl
materials is founded on the Outcomes based Education principles and
measures. These serve as criteria for selecting materials that constitute the
Gauleng Depariment of Education’s approved catalogue for learning and
teaching support materials. The learning and teaching support materials
aliocation should in this case accommodate packages that support curriculum
priorities as well as utllize guidelines for learning and teaching support

materials splits (Gauteng Department of Education, 2003:5)

Norms for learning and teaching support materials inform the nature and form
of packages, as well as budget spliis within the determination. The

determination of learning and teaching support materials’ norms remains the

compelency of the National Education Department. However, it is impartant to
know that learning and teaching support materials may consist of leading,
supporting and complementary materials. Hence the choice of packages and
the spiit of the learning and teaching support materials’ budgat must be
informed by these norms and the beneficiaries of educational materials

(Gauteng Department of Education, 2005:2)
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2.9.1.2 Special provincial budget

In addition to the school based budget allocations, which have been
calcutated on the basis of a resource targeting table (RTT), a special
provincial budgel has been made available for implementation of the new
revised curriculum in implementing grades. This grant targets special
curricular needs and is to be utilized to procure pre-packaged materials

(Gauteng Department of Education, 2005.3)

Department of Education (2002:35) states that the amount budgeted for each
of the various Provincial Education Depariments make it essential to manage
stock and equipment carefully and effectively at school level. The increasing
demand for effective teaching and learning in schools means that the best

equipment and stock should bz used in each classroom.

The correct and carefu!l management of stock and equipment is one of the
impertant administrative duties of the principal as the executive head of the
school. While the principal and Jor deputy principal have a major role to play in
this regard. all staff members have a key role to play in the management of

schools learmning and teaching resources (Davideii & Lazarus 1997:117). The

] ":":

learners’ representative council of secondary schools should also be involv

in the mainienance of learning and teaching equipment.

Davidoff and Lazarus (1997:117) suggest that the following activities are

central to the successful management of resources in a school, which are to:
» identiiy the ne=ds for teaching and !earning resources;

« obtain the teaching and learning resources;

e creale an effective stock-taking sysiem teaching and learning resources;
¢ secure the (zaching and learming resources;

« disiribute teaching and learning resources &ffactively and fairly; and

e maintain teaching and learning resources.
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Although current provincial expenditure patierns are intended to service the

i

main functions of

4

the teaching and leaming system, including the whole
school curriculum, the rziationship between stated teaching and learning
priorities and actual budgetary aflocations are not always congruent. It is
acknowledaed that an increased budget does not automatically resuit in
increasing inputs or outputs, for example sudden flood of books cannot be
accommodated and will “stagnate” in schools’ storerooms. (Department of

Education, 2000: 10).

2.10 LEARNING AND TEACHING SUPPORT MATERIAL PROCUREMENT
PROCESSES

The following are the processes to be followed when procuring learning and

teaching support material.
2.10.1 Procurement of learning and teaching support materiais

The Department of Education (2006:156) stipulates the following ideas on the
schools’ procurement of learning and teaching support materials, which are

that they should:

» ensure that ample storage space for learning and teaching support
materials exists, taking into consideration issues of stacking, racking and

weight;
» give due consideration to security, access procedures and insurance;
o conductl needs analysis in consultation with all stakeholders;

» conducl a situalional analysis to check what the school already has, in

order to me=at learning and teaching requirements;
» identify and list teaching and iearning gaps in order of priority;

« indicate cost needs according to teaching and learning pricnties after
consultation with all stakeholders, such as schoaol governing bodies,

icarner representative councils in the case of szcondary schools;
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ascertain whether the aliocated learning and teaching support materials

budget is sufficient;

add additional funds generated by the school through fund-raising if the

schoa! budget is inadequate;

draft a proposed school budgst for consultation with parents, through

school governing bodies;

praesent the school budget to open parents’ meetings as per the South
African School Act (Act 84/96)

re-prioritize their teaching and learning materials if necessary; and

ensure that appropriate monitoring and reporting systems for the entire

budget are in place.

2.10.2 lIssues to consider when prioritizing

The following are the issues that must oe considered when prioritizing:

the first priority is for learner materials and not educator supporl or

management materiai;

the grades implementing naticnal curriculum statements should always

receive 100% of their learner materials — or as much as the budgets allow;
curricular changes and set-works, must be given priority.;

replacements of obsolete and offensive material, should be considered;
topping-up of agreed titles for selected grades, must be considered;

schools where there is a significant increase in enrolments should consider
the impact of this increase on the allocation of learning and teaching

support materials; and

thereafter supplementary material and matenal for educators should be

considered if the budget allows (Department of Education, 2000:14).
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2.10.3 Ordering process

The following crdering process applies. according to general guidelines which

are:

attendin;; book exhibitions to identify the most suitable learning and

)

teachir:: support materials for learners and educators for every grade;

« filling In the requisition forms as per district directive and according to the

latest catalogue;
» filing copies of applicable forms for future reference;

» ensuring that these requisitions are captured on whatever system the

district / province prefers; and

« obtaining a requisition number for the district number from the district office

for tracking purposes (Depariment of Education, 2000:17).
2.10.4 Delivery process
The following process has to be foilowed as far as possible, and is:

decisions are to ba taken about who should receive the maierials.

assuring of the aveilability of the school stamp.

assuring of the availability of a delivery plan.

keeping available a register for all necessary materials {(Department of

Education, 2000:17).
The following should be carried out during delivery:
» checking whether the items delivered, are correct:

« making sure by checking that the quantity received, is the gquantity

orderad;



« if items delivered could not be checked immediatley upon delivery. the
recipient should note “contents not checked”, but should report

discrepancies within 48 hours;

« |t is important to check every book and not o assume that, because tha
top layer is correct, all books at the bottom are the same as lhose

required;

« If correct, the recipient should stamp the POD (Proof of Delivery),

acknowledge by signature and keep a copy;

» acopy must be kept in the school file and a copy is to be forwarded to the

district office to effect payment; and

o all outstanding orders must be followed up with both suppliers and the

district ¢llice (Gauteng Department of Education 2000:16).
2.10.5 The distribution process
I'he distrihution process will comprise the following.

e he school must use an appropriate distribution model which may be, class
educator, where educator receives the material from the school learning
and teaching support material commiitize for learners in his or her class,
learners receive all material from class educator and fill in the form that is
signed by parents. Head of depatment (HOD) model, the commitice
provides learning and teaching support material to heads of Departments
who intin give to subject educators. Educators then distribute to learners
and keep the records. The cther model is learner model and learners
receiviz the material directly from the commitiee (Department of Education,

2000:19-20):

e ensuring that effective systems are in place for distribution, which are
stamping of books (at least 20 pages throughout the book in order to
prevent theft) with the school's name and the acquisition numbers,
recording of book numbers against leamers’ names in order to prevent

thefl and for reconciliation purposes:
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arranging for the stamping of inside covers of books so as to record the

names of the recipient, the condilion of the books, and the year:

ensuning that locan forms are issued to leamers and that parents
acknowledge and sign these forms; indicating to parents the responsibility
that accompanies the issuing of learning and teaching support materials to
their children and the consequences of loss or damagea. Parents are to pay

for or replace lost or damaged textbooks;

keeping records of all learning and teaching support materials distributed
per learning area / subject, per grade (Gauteng Depatment of Education,

2000:17-18).

2.10.5.1 Advantages of distribution

resources are more readily available to educators,

learner can access the resources more easily (important for supparting

independent lzarning and enrichment),

some resources can be used to support other subjects (for example. rulers

and graphic equipment),

learners become more familiar with the resources. particularly if they are

displayed in the classrcom,

there is no need to book in advance, or share them with other classes, and

encourage learners {0 keep the resources neat and tidy (Department of

Education 2006:157).

2.10.6 Retrieval process

r

ne following actions comprise the retrieval process:

ensure that materials deiivered during each financial year, are available for

Jse by newcomers the following year,

ensure that books retrieved are reconciled against books distributed,
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» appropriate action must be taken for loss of books or damage to books,
» adopt proper procedures for reporting on losses,

» compiie retrieval swatistics and forward these (o the district office,

« initiale a slock-taking process so as to ensure reconciliation, and

« take into consideration the ageing of books and wriie off those that are

unusable. (Department of Education, 2006: 156 -157).
2.10.7 Storage and management of resources

The curriculum encourages educators to use a wide variety of resources. It is
part of the Schooi Management Team's teaching leadership role to budget for
these resources. When they receive resources, it must be properly stored and
carefully managed. Each itemm must be identified and educators should be
able to obtain them easily when they neced them. A resource room as a place
to store files (for master-copies of handouts), and boxes, should be available,
as well shelving or cupboards for pictures and posters, files worksheets,
books and so on. Everything must be stored in an orderly way, even bottie
tops. Keep these in separate boxes with labels. like 'Transport’ or
‘Environment’. Plaslic containers with lids are excellent storage space for all
small items such as counters and puzzles. Resources in constant use. like
posters and books, must be especially well looked after so that they las!

longer. Posters and books can be laminated and / or covered with plastic

(Department of Education, 2000:20-21)
2.10.7.1 Advantages of central storage

The following will point out the advantages of storing learning and teaching

materials in the central storage room of the school:

» resources can be stored together — staff should be able to find things

easily,

» coordinators should be ahle to monitor resources in an effeciive way,
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« the resources should be kept tidy,

« security should be effective, particularly if the central store can be locked

or secured in some way, and

« it will be possibie to do with fewer common hand tools which can be

sharad between classes (Depariment of Education, 2006: 46).

211 THE UTILISATION OF LEARNING AND TEACHING SUPPORT
MATERIALS

There are a number of possible reasons why educators do not use textbooks
even when they are available. The Report of the Review Commitiee on
Curriculum 2005 (2000:68) indicates that textbooks were not used because in
most cases they are out-dated and too difficult for learners to read on their
own. In some schools, educatars do not use textbooks because educators
have a limited knowledge of the learning area and this prevents them from
understanding the text. The findings by Taylor and Vinjevold (1999:176),
reveal thal some educators also have poor reading competence which results
in an inability to interpret the textbook they chose for their leamers, Educators
seem to support the intentions of the new curriculum, hut are devoid of the
knowledge and resources to give effect to these in the classroom. Taylor and
Vinjevold (1999:177) indicate that no amount of exhortation by politicians or
pedagogical guidance by curriculum planners, university and college
academics, is likely to change this situation, unless the knowledos base of

educalors is simultaneously strengthened.

According to the Department of Education (2006:48), learning and teaching
support materials and other learning and teaching resocurces should be
viewed as an integral part of curriculum implementation. They are important in

the leamning process because they:

» help to structure the learning process;

» help learners to visualize and interpret information;

» provide an important reference resource for learners;
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» introduce learners to new information,
» provide a common reference point for diverse groups of learners; and
« support language acquisition and use.

As a result, it stands to reason that it is important for educators to think of
ways in which the learning and teaching support materials support learning.
Finding and using learning and teaching support materials are important parts
of mediating learning. According to Department of Education, (20086:49)
textbooks provide a useful 'basic resource’ for use in the classrooms, where
possible, textbooks can be supplemented with other learning and teaching

support materials.

[n lhe New Curriculum Statement requirements, educators will need to make
efforts to find or develop additional ieaming and teaching support malerials
that enatle them to innovale and extend what is in textbooks. In South Africa.
learners ofien require additional language supporl to use learning and
teaching support materials that are not produced in their home language

(Department of Education, 2006:50).

2.12 PRESENTATION OF LEARNING AND TEACHING SUPPORT
MATERIALS

The presentation of learning and teaching support materials ofien have an
effect on whelher learning and teaching support materials are accessible to all
learners. Educators need to carefully review the features of different learning
and teaching support materials in order to ensure that learners are able o
make scnse of what appears in the texts. For example, they may need to
review diagrams and graphs to make sure that they are not too difficult and
that illustrations are of a high qualily and that they clearly communicale what
is Intended. Educators need to be flexible to adapt diagrams, graphs.
illustrations and texis for learners who experience barriers or difficuities to
learning by, for example, replacing pictures or diagrams with written
descriptions or reducing the amount of information. Summarising the main

ideas in the text or replacing diagrams or pictures with real items are cthe
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strategies that can be used is also a way af reducing information. Educators in

+

this respect need to decide what the most appropriate strategies for
adaptation of leaming and teaching support materials are, of course,
depending on the leamers’ special needs (Department of Education,

2006:49).
2.13 INCLUSION IN EDUCATION

The term ‘inclusion’ has become something of an international and national
talk. On one hand, the making of ‘inclusion’ into a talk, is evident when one
reads policy documents such as the South African White Paper Six 2001,
newspaper arlicles or listens to media staiements. On the cther hand, readers
can become easily confused when confronted with the multiple definitions of
inciusion as offered in international and national literature (Landberg, Kruger
and Nel (200&:3). This reveals that inclusion has come to mean different
things to different persons, to such an extent that authors such as Dyson
(2001:17); Florian (1998:13) and Meijer, Pijl and Hegarty (1997:1) indicate
that varieties of inclusion is found in different international social contexis.
However, despite many different interpretations of the concept and the
deferent ways it is implemented in diverse social contexts, there are a few
commonalities which include varieties of inclusion. These span broad

principles such as a dedication to building a:
» more democralic society,
« more equai and quality education system; and

» belief that goes beyond the responsibility of regular schools to

accommodate the diverse learning needs of all learners (Dyson, 2001: 17).
2.13.1 What inclusion means

In a broader sense, inclusion is about developing inclusive community and
education systems. It is based on a value system that invites and celebrates
diversity arising from gender, nationality, race, language, socio-economic

background, cultural origin and level of educational achievement or disability
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(Mittler, 2000:10). It is about including everyone, regardless of abilily, gender,
language or disability so that all learners can belong to the whole schools’
settings and have access to the teaching and learning outcomes that schools
offer. In this regard, inciusion is about more than ‘special needs’ or disabilities,
and is concermned with comprehensive education, equality, and collective
belonging of ali lzarners in whole school seitings (Thomas & Loxley,
2001:118). Mittler (2000:12) Is of the opinion that inclusion can also be seen
as an expression of the struggle (o achieve universai human rights and that it
has its own origins in the international human right movement. According to
Lomofsky and Lazarus (2001:306), inclusive education is based on a value
system that recoanizes and celebrates diversity arising from gender,
nationality, race, language of origin, social background, level of education

achievement or disability (Mittler, 2000:13).

It is clear that inclusion means (hat all educators are responsible for the
education of all lzarners and the curriculum must be adapted in orcer to cope
with this diversity. Such expianaticn of ‘inclusion * indicates more than just
‘mainstreaming’, because it is regarded as a moral issue of human rights and
values, as embodied in the Salamanca Statement UNESCO, which sees
inclusion as part of the creation of an inclusive society. An inclusive education
approach therefore reflects a move from a deficit mode! of adjustment towards
a systematic change of educational seitings such as teaching and learming

siluations in classrooms (UNESCO, 1998: 57)

Inclusion further means that all learners irrespective of their disabilities should
be educated in the situation where they would have been educated even if
they did not have a disability for example in age-appropriate general
education classes in their neighbourhood school with necessary learner
support provided to learners, educators, and families so that all of them can
be successful (Shapiro-Barnard, 1998:4). Cole (1999:12) sees inclusion as an
educational mode! in which learners with disabilities receive their education in
general educational settings. with collaboration between general and special
education. In other words, learners with special educational needs, instead of

being educaled in separate institutions (in special schools), are educated
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along with others (in mainstream schools). From inclusive education, "special
needs’ are perceived to derive from the difficuities or barriers encouniered by
the individual in interacling with his or her environment and it i1s the system
which is required {0 adapt in order to accommaodate the individual (Lomofsky

& Lazarus, 2001:303).

Having introduced inclusion in this section, it now becomes imperative to, in

the next section, to describe what an inclusive classroom setting resembles.
2.13.2 A description of inclusive classroom settings

The way inclusive classrooms are arranged, changes all the time because an
environment is created by whatever interactions the educator and learners

have as a group or as individuals in the group, explains Kliewer (1998:20).

According to Kliewer (1998:38) inclusive classroom settings are characterized

by:

a number of learners doing different things and have different people

assisting them,

« learrers moving from one learning environment to another;

« a classroom where everybody is smiling, the learners are actively
engaged, and the educator is delighted to be there. It may sound like

pandemonium and at times look messy:

+ learners spend a lot of time in learning centers where they make a lot of

choices about what they are working on;

« a classroom where learning often happens in small groups \w.h peer

helping and supporting each other;

» a classroocm where learners know others will be doing different things anc
the issue of fairness does not come Into play because that is just the way i

is; and
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« a classroom that reaches beyond the classroom and into the community

as a resource for learning new skiils.

It is clear that inclusion withoul resources. without support, without educaior
preparation iime, withoul commitment, without a vision statement, withoul
restructuring, and withoul staff development will not work (Bradiey, King-

Sears, & Tessier-Switlick, 18997: 371).

It is apparent that inciusion is about school change to improve the leaming
system for all learners. It means changes in the curricuium, changes in how
educators teach and how learners learn, as well as changes in how with and
wilthout special needs interact with and relate to one ancthar (Bradley et al.,

1997:371)
Inclusive education practices reflect:

o the changing cullure of contemporary schools with emphasis on active

learning;
« authentic lzarning assessment practices;
e current curriculum;
+ mulli-level leaching approaches; and

< increased attention to diverse learner needs and individualization (Bradley

et al.; 1997; 371).

According to Boyer and Bandy (1997:7) the claim is that schools, cantres of
learning and educational systems must change in such a manner that they
become caring, nurturing, and supportive educational communities where the
needs of all learners and educators are truly met. Inclusive schools no ianger
provide "regular education” and "special education”. Instead, inclusive schools
provide a comprehensive education and as a result all learners will be able to
learn together. In other words, it is open to all learners, and that ensures that
all learners |learm and participate. For this to happen, educators, schools and

systems may need to change so that they can better accommodate the
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diversity of needs that learners have and thal they are included in all aspects

of school-life. It also means:

« denlifying any barriers within and around the school that hinder lzarming

and participation; and
» reducing or removing these barriers.

As a result, inclusive education is a process of enabling all iearners, including
previously excluded groups, to learn and participate effectively within
mainstream school systems. Placing excluded learners within 2 mainstream

selting does not of itself achieve inciusion (Boyer and Bandy, 1997:10)

According to Boyer and Bandy (1997:12) he following principles of inclusive

classroom settings are that:

every learner has an inherent right to education on basis of equality of

opportunity;

s no learner is excluded from, or discriminated within education on grounds
of race, color, sex, language, religion, palitical or other opinion, national,

ethnic or social origin, disability, birth, poverty or other status;
o all learners can learn and benefit from education;

» schools adapt to the needs of learners, rather than lzarners adapting to the

needs of the school;
« the lezarner's views are listened to and taken seriously;

e individual differences between learners are a source of richness and

diversity, and not seen as a problem: and

« the diversity of needs and pace of development of learners are addressed

through a wide and flexible range i responses.
Subsequently the practice of developing inclusive schools involves:

¢ understanding inclusion as a continuing process, not as a one-time event;
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strengthening and sustaining the participation of all learners, educators,

parents and community members in the work of the schoaol,

re-structuring the cultures, policies and practices in schools to respond to
the diversity of lzamers within their locality. inclusive settings focus on
identifying and then reducing the barriers to learning and participation,

rather than on what is "special” about the individual learner or group of

iearners, and targeting services to address the "problem™;

providing an accessible curniculum, appropriate training programs for
educators, and for all iearners, the provision of fully accessible information,

environments and support; and

identifying and providing support for staff as well as learners (Barnes,

Schoenfeld & Pierson, 1997:39).

It is general practice that learners in an inclusive classroom are with their

chronological age-mates. Also, to encourage a sense of belonging. emphasis

is placaed on the value of friendships. Educators often nurture a relationship

betweecn a learner with special needs and peers without needs. Another

common practice is the assignment of a buddy to accompany a learner with

special needs at all times (for example in the cafeleria, on the playground, on

the bus and so on (Barnes, Schoenfeld & Pierson, 1997:43).

In principle, according to Kliewer and Biklen (2001:6) several factors can

determine (he success of inclusive classrooms, namely:

family-school parinerships;

collaboration between general and special educators;

well-constructed individualized education program plans;

team planning and communication;

integrated service delivery: and

on-going training and siaff development.
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Kilewer (1998:37) adds that educators with the capacity to implement
inclusion in their classrooms use a number of methods to help build classroom

communities, such as:

games designed to build the community:

s involving learners in solving problems;

e songs and books thatl teach community values:

s openly dealing with individual differences;

» assigning classroom activities that build community;

» teaching learners to look for ways to help one another; and

« utilizing physical therapy equipment such as standing frames, so
learners who typically use wheelchairs can stand when the other learners

are standirg and more active!y participate in activities.

It is thus clear that in an age of inclusive classrooms and higher academic
demands on all learners, educators need teaching strategies that can assist
all learners irrespective of their learning abilities in their classraoms as well.
Educators who use a variety of organizational. graphic, and mnemonic aids

help all learners make betler sense of the curricuium King-Sears (1997:16).

Led by “special education” educators, more "general” educators are teaching
learners learning strategies that help by-pass difficulties in processing and
retaining information. Such strategies transform learners with or without

learning difficulties into actlive, rather than passive learners.

Taken on their own, common accommodation for learners with difficuities,
such as reducing written work or trimming the number of test questions, do
not necessarily help these learners reach their latent learming potential in
reaching the curriculum objectives, King-Sears (1997:2C), special education

professor at Johns Hopkins University in Maryland. Educators need to look at
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the curriculum itself, not just for learners with leamning difficulties. but for all

learners, she adds.
2.14 EQUIPPED INCLUSIVE CLASSROOM

According to North West University (2004b:114) the Inclusive classroom
needs to be well equipped to provide in the needs of the learners with

educational needs.
2.14.1 Providing for visual impaired learners

The following should be provided in the class of learners with visual

impairment:

= visually impaired learners must be seated in front of the class:

« educators must ensure that enough that sufficient light falls on their tabie;
» 1o ensure proper lighting, reading lamps must be atlached to the table;

* the texts of written material must be eniarged with 16 font;

« copies must be done on yellow copier paper;

« vyellow chalk must bt used on the chalkboard;

« recading material, comprehension tests, assessment tasks should be

recorded onto audiocassettes — prepare tape aid:;
« learners must be provided wiin magnifying rulers or cubes;
» large print books must be purchascd,
« diclaphone must be available;

» tasks must be read to the learners, they listen to a tape recorder and read

answered and records answears on a dictaphone; and

» Braille tasks must be available. Learners can respond in Braille or typing

(North West University, 2004: 114)
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2.14.2 Providing for learners who are hard of hearing or deaf

The following should be provided for learners with learning disabililies:

Learners should be seated close o the front;

e “casy listeners” must be provided to enhance sound;

» educalors must speak loud and clear,

+ Dpackgroung noises must be eliminated,

e all instructions musl be written;

« additional time must be provided for compietion of tasks:

e video recording tasks must be recorded on video by means of Sign

Language or spoken word (lip reading); and

e computer tasks must be read and answered on computers (North West
University, 2004b: 114).

2.14.3 Providing for learners with learning disabilities
The foliowing shouid be provided for the learners with learning disabilities:

» Learners with reading disabilities should be assisted wiin tape aid and
audio equipmenlt, personal computers with voice syiithesizer, special

equipment (exarmple speil master);
o Written texts should be accompanied by illustrations;
e Learners must be allowed to use calculators if necessary; and

« Amanuensis should be provided where applicable additional time or scribe

must be provided (North West University, 2004b: 115).
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2.14.4 Conceptual barriers

lhe following should be considered when assisting iearners with conceptual

harriers:

8

eaching and learning resources must be provided to allow mulliple

opportunities of working with friends who can explain;

« Questions must be expressed in such a way that all learners can

understand ;
« Concrele support must given to aclivities, example counters in multiples
o lllustrated text be chosen;
e Smaller section of the work must be assessed: and

» Learners must be assessecd by focusing on their compensatory skills and
attitudes (North West University, 2004b: 115).

2.15 THE BENEFITS OF INCLUSIVE CLASSROOM SETTINGS

Inclusive education is claimed by its advocates to have many benefits for the
warners (Kluth, Straut & Biklen, 2003:87). Teaching time with peers without
riced helps the learners to learn strategies taught by the educator. Educators
bring in differzni ways to teach a lesson for special needs learners and peers
without need. All of the learners in the classroom benefit from this. The

learners can now learn from the iesson how to help each other.
Socialization in the school allows learners to:

e learn communication skills and interaction skills from each other;
« build friendships from these interactions;

« also leam about hobbies from each other. A friendship in school is
imperiant for the development of learning. When a learner has a friend the

learner can relate to a member of the classroom; and
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« be able o relate to each other which action gives them a better learning
environment. involving peers without need with special needs peers gives
the learners a positive atlitude towards each other. The learners are the
next generation to be in the workforce; the time in the classroom with the
special needs and peers without need will aliow them to communicate in

the real world someday (Kluth, Straut & Biklen, 2003:87).

Special needs learners are included n all aspects of school-life. For example,
homeroom, specials places such as art and gym, lunch, recess, assemblies,
and electives. Special needs learners involved in these classrooms will give
them the time they need to participate in activities with their peers without
need. Awaraness should be taught to learners that will be in the classroom
with the special necds peers. The educator can do a puppet show, show a
movie, or have the learner talk to the class. The educator could also read a
book o help the learner describe his or her special need. The class can ask
questions about whal they learned and what they want to know. This will help
when the learners are together in the classroom. Positive modeling is
important for the learners in the classroom. Positive modeling is the educator
showing a good example towards bolh special needs and peers without need
and this will help the learners to get along more (Kluth, Straut & Biklen,

2003:88).

2.15.1 Inclusive classrooms encourage educators and learners to work

together

Inclusive classrooms are classrooms in which educators and learners work
together to create and sustain learning and teaching environment in which
everyone feels safe, supported, and encouraged to express her or his views
and concerns. In these classrooms, the content of the learning and teaching
materials is explicilly viewed from the mulliple perspectives and varied
experiences of a range of groups. Learning content is presentizd in a manner
that reduces ail learners' experiences of marginalization and, wherever
possible, helps learmners understand that individuats' experiences, values, and
perspectives influence ways in which they construct knowledge in any field or

discipline (North West University, 2004b:113).
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Educators in inclusive classrooms use a variety of teaching methods in order

to facililate the academic and scholastic achievernant of all learners. Inclusive
classrooms are places in which thoughtfulness, mutual respect, and academic

excellence are valued and promoted. When educators are successful in
creating inclusive classrooms, this makes great strides towards realizing
schools' commitment (o teaching and learning and to diversity and excelience

in teaching and learing practices (Department of Education, 2006:54).

In an inclusive classroom, educators attempt to be responsive to learners on
both an individual and a socio-cullural level. Broadly speaking, the
inciusiveness of a classroom will depend upon the kinds of interactions that
occur between and among educators and the learners in the classroom.
These inleractions are influenced by certain issues and are individually

discussed in the next section. They are:
e the learning and teaching support material content;

« educators’ prior assumptions and awareness of potential multicultural

issues in classroom situations;

» educators’ planning of class sessions, including the ways learners are

grouped for learning;
» educators’ knowledge about the diverse backgrounds of learners; and

» educators’ decisions, comments, and behaviours during the process of

teaching (NWU, 2004b:16).
2.16 CRITIQUE OF INCLUSIVE CLASSROOM SETTINGS

Opponents of inclusive schools believe that individual differences will slow the
progress of learners without special needs. Therefore, this will create
problems for educators. Some argue that inclusive schools are not a cost-
effective response when compared to cheaper or more effective inierventions,
such as special education. They argue that special education helps "fix" the

special needs learners by providing individualized and personalized teaching
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to meet their unique needs. This is to help learners with special needs adjust

as quickly as possibla to the mainstream of the school and community.

Proponents counter that learners with speciai needs are not fully into the
mainstream of leamer life because they are secluded to special education.
Some argue that isolating learners with special needs may lower their self-
esteem and may reduce their ability to deal with other people. In addition,
learners without special needs can learn much about personal courage and

perseverance {rom special needs learners (Kluth, Straut & Biklen, 2003:86).
2.17 CONCLUSION

This chapter discussed, whal learning and teaching support materials are, the
processes that are involved procuring malerial and inclusive education. The

foliowing chapter discusses the empirical design in detail.
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CHAPTER THREE

EMPIRICAL DESIGN

3.1 INTRODUCTION

In this chapter, the research methods used to investigate the problems of the
study are clarified. The focus is on the aims of the siudy design procedures,

data collection and anaiysis, as well as interpretation.
3.2 AIMS OF THE STUDY

The overall aim cf this study is to investigate educators’ experiences of the
choice of learning and teaching support materials in inclusive classroom
settings. The following sub-aims were used to find out the experiences of the
educator participants who formed the population sample of this research,

which was to:

« determine the educators understanding of learning and teaching support

material;

« determine what criteria educator use in choosing learning and teaching

support material for their learners;

« verify why educaior perceive the criteria stated in the latter objective as

important;

» determine what type of values educa'srs base :heir choice of learning

support material {or learners;
» identify what types of cultures icarners represent,

« delermine whether educators are satisfied with the learning support

materials used by learners;

o determing if the teaching suppor material educator use is non-racial,

mullicultural, non-sexist and unbiased in all ways,;

63



o determine if learners canceptually understand the language and values

incorporated in the learning support materials used in their classrooms;
and
» determine the racial, cuitural and gender make-up of the authors of the

preferred learning materials in educators’ classrooms.
3.3 NATURE OF RESEARCH DESIGN

According to Blanche and Durrheim (1999:29), a research design is a
strategic and proactive framework for empirical research action that serves as
a pbridge between empirical research questions and aims and the execution or
implementation of the practical or field research. Blanche and Durrheim
(1999:31) further explain that research design 1s a proactive plan that guides
the arrangement of conditions for coilection and analyses of empincal
research dala in a manner that aims to combine relevance to the research

purpose with economy in procedure.

Research design, as explained by McMillan and Shumacher (1997:33-34),
describes the procedures for conducting a study, includi~g when, from whom,
and under what conditions the empirical research data will be obtained. In
other words, empirical research design indicates ways in which the empirical
research research is set up, that is what happens to the participants and what

methods of empirical research data collection are used.
3.3.1 The purpose of the research design

The purpose of the research design is to provide the most vaiid and accurate
answers to research gquestions, and to assist the study achieve its aims. Since
there are many types of research questions and many types of empirical
research designs, it 1s important to match the empirical research design with
the guestions which are posed by the researcher in order to arrive at reliable
and valid answers for the research problzm under investigation. From the
latter stalements it is clear that the empirical research design is a very
important part of an investigation since certain limitations and cautions 1n the

interpretation of the results related to each design are present, and also
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because the research design determines ways in which the empirical research

dala sheuid be analyzed and interpreted (Morgan. 2008: 45).
3.3.2 Design type for the empirical research of this study

A qualitalive empirical research design type was selected for this study. The
term "qualitalive research” encompasses several approaches to research that
are, in some respects, quite different from one another. Yet, all qualitative

approaches have two things in common (Edmunds, 1999:37), which are:

« f{irstly, they focus on phenemena that occur in natural settings; that is, in

the “real world”;

« secondly, they involve studying social and cultural phenomena in all their
complexities (Leedy & Ormrod,1999:75). McMillan and Schumacher
(1997:140) agree that qualitative research is based on naturalistic inquiry
where rescarchers use muiti-methods strategies to gather empirical data.
It focuses on the individual participant's social and cultural actions, belefs,
thoughts and perceptions. Empirical research data are coliected by
nteracting with sampled research partisipants in their natural ecological
seltings. This is often referred to as field research. During the field
research, qualitative researchers become “immersed” in the socio-cultural
situation of the sampled participants and often fulfii the role of

ethnographer participant observers;

» it is apparent that qualitative empirical research is mainly concerned with
understanding the research problem from the paiticipant’'s socio-cuitural
perspective, that is as he/she experiences the probiem as it is related to
their reality and as he/she views the problem and ascribes meaning to
their lived experiences. Moreover, qualitative empirical research views the

reality as multi-layered and interactive;

« problems and interpretations are described in the report by means of
words and not expressed as a numerical percentage. The scientific report
analyzes the problems in a descriptive manner and interprets objectively.

Often researchers use the participants’ own words in the report as the
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participants’ narration can best explain the meaning that they ascribe to
their world, feelings, beliefs, thoughts, actions and ideals. Multi-method
strategles can be interactive (observations, interviews) or non-interactive

strategies (the use of documents); and

« researchers conduct the figld research and collect the 2mpirical research
data over a prolonged period of time. usually at the side or directly from
the research participants (Hoberg, 1999: 75). Qualitative empirical
research was selected for this study as it would enable the researcher to
gain insight into reality of the experiences that educators experience when

choosing learning and teaching support materials.
3.4 POPULATION AND SAMPLING

According to Hoberg (1999.168) population is a group of potential participants

to whom a researcher lo generate the research results of a study.
3.4.1 Purposeful Sampling

The researcher used purposeful sampling. Purposeful sampling is the
“‘umbrella” term that McMillan and Schumacher (1997:376) refer to as a
rocess  of “selecting information rich cases for study in-depth” The
researcher identifics information-rich participants, because they are likely to
be knowledgeable and informative about the phenomena the researcher is
investigating (Mclillan & Shumacher 1997:378). Fick (1998:39) agrees that
this type of sampling is based entirely on the judgment of the researcher
because a sample consists of elements which contain the most common
characteristics of the population. Merriam (1998:61) also refers to purposeful
sampling as a method in which information-rich cases are selected in order (o

gain insight and understanding from which a great deal can be learned.

Merriam (1998: 61) further advises that in purposeful sampling it is important
for the researcher to first determine iiic selection criteria to be used in
choosing the participants. These critz:ia must reflect the purpose of the study
and guide the process to te¢ icliowed. Fifty six (N=56) educators participaled

in the study. These educators were seicniad from eight public schoois In the
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Sedibeng-West District in the Gauteng Education area. The selection of the
sample was based on one educator per grade, both in primary and secondary
schools. The decision {0 use the purpeseful sample was motivated by the fact
that the researcher wanted a simpler and easier way of selecting a population

which was to comprise the research population.
3.5 EMPIRICAL RESEARCH DATA COLLECTION TOOL

The focus group interview as empirical research data collection tool was used
in eliciting data from the participants who formed the sampie population of this

study 1s subsequently discussed below.
3.5.1 The focus group interview

Focus group interviewing can be defined as a group discussion in which a
small number of pariicipants, typically six to twelve Hoberg, {1999:136), topics
of special relevance to a study, under the guidance of a moderator. The
informal group situation and the largely unstructured nature of the quesiions
encourage participants to disclose behaviour and attitudes they might not
disclose during individua! interviews. This happens, since participants tend to
feel more comfortable and secure in the cormnpany of people who share similar
opinions, views and behaviour than in the company of an individual
interviewer (Edmunds, 1999:35). The focus group discussion is conducted as
an open conversation in which each participant may comment or ask

questions from others, including the interviewer (Litosseiiti, 2003: 56).
3.5.2 Reasons for using focus group interviews

The researcher used focus group interviews for the following reasons as

indicated by (Pation, 2001:67), which were to;
» appear to be gain insight info a relatively unknown research area,

» sltimulate new ideas and create concepts in order to learn more about

peoples’ ranges of opinion and experience;
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e diagnose the potential contributions and preblems of new soocial

programmes and services or products to be introduced:

« understand the success or failure of a particular social programmes in a

specific social sefling: and

» learn ways in which people discuss the phenomenon of inierest.

Greeff (2002:306) further adds the following; which is that:

empirical research data can be coliected within a a short space of time;

» ideas, views and perceptions of participants can be verified and analyzed

through discussions;

» moderator's role is to confine to that of initiating discussion, rather than
playing the directive role. In this way, participants take the major
responsibility for stating their views and drawing out the views of others in

the group;

o lhe interacticn that takes place in focus group interviews, stimulate
participants to stale feelings, perceplions and beliefs that they would

probably not express if interviewed individually.
3.5.3 Strength and weaknesses of the focus groups’ interview

According to (i.ilesseliti, 2003:60) as with any research, focus group
interviewing nas strengths and limitations. The advantages of focus groups

are ihe iollowing:

e they can pe conducted at a relatively modest cost and in a relatively brief

span of time;
» they expose the researcher to the participants’ world views;

» the discussion sheds light on phenomena and social processes that very

little is known about;
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it provides a socially orientated research procedurs. Focus groups
facilitate interaction between subjects and uniquely capture the dynamics

of group interaction;

the discussions provide a format that allows moderators to probe. This
makes fiexibility possible, which is so important for exploring unanticipated

issues;

they have high face validity. Not only are they easily understood. but their
methods are "comforiable”, since they seem credible to those using the

information; and

they oan orovide speedy results. In fact, they have a considerable
advantage over olizr empirical research data-gatharing methods in that
iy can be conducted and their results analyzed and a report written in a

very short time.

The shortcomings ¢f jocus group interviews are as follows:

the moderator has less control than the interviewer who conducts
individual interviews. The focus group interview allows the participants to
influence and interact with each other, and as a result, group members are

able to influence the course of the discussion (Krueger. 1998:36).

empincal research data generated by focus groups are relatively difficult to
analyse since participants’ comments must be interpreted within the

constructed social setting,

material acquired by using focus groups is not generalisable. Greeff
(2002:306) states that since groups contain only a small sample of people,
the empirical research data are not capable of producing typical or

projectable information for the whole universe under study; ana

focus group discussions require carefully trained interviewers. The tactics
and techniques necessary for conducting such interviews are not readily

available.
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3.6 PLANNING THE FOCUS GROUP INTERVIEW

Focus group interviews need careful planning with respect to participants, the
environment and guestions to be asked (Greeff, 2002:309). Using a muiti-
faceted approach and well thoughl-out questions which are primarily open-
ended, allows the parlicipants freedom to respond from a varigty of socio-
culrural perspectives. According to Morgan and Krueger (1998.12), there are
four basic steps for conducling focus group interviews — planning, recruiting
and conducting the group, as well as analyzing and reporting. If possibile, and
it permission is obtained from the participants, the researcher should record

interviews on tape or video (McMillian & Schumacher. 1997:453).

Belfore conducting the interviews, researcher obtained permission from the
Department of Education and school principals. Schools selected were given
a schedule with the dates and times the interviews would take place, together
with the covering letter defining the purpose of the empirical research

underiaken.
3.6.1 Participants

It is crucial for the researcher to create conducive conditions for easy
parlicipative and productive discussions and to ensure that participants are
comioriable talking to one another and that they also serve the researcher's
goal (Litosseliti, 2003:75). Therefore, it was necessary for the researcher
arrange a suitable group composition for each focus group. This would then
generate free-flowing discussions that contain useful data. In this case,
participants were selected on the basis of their voluntary permission and

willingness to take part in the siudy.
3.6.2 Number and size of focus group

The size of a focus group traditionally ranges from six to twelve participants
(Hoberg, 1999:139). Groups with more than twelve members limit each
participant’s opportunity to share experiences, while groups with four to six
participants are popular, since smailer groups are easier {0 recruit and host.

However, their small size limits the range and variety of experiences
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(Hoberg,1999:138). In this study, eight groups were identified, with five to
seven participants each to make a iotal of 56 participant and cnly 3

participants did nol participaie.
3.6.3 Group facilitation

According to McMillan and Schumacher, (1997:149) in focus groups, the
moderator can either be an experienced or an inexperienced person. The
moderator shouid be comforiable and familiar with group processes and also
posses a curiosity about the topic and the participants. The group facilitator
should be skilled in group processes The expression of different opinions
should also be encouraged and group members should be helped to be more
specific in their responses to lhe question items of the interview scheduie
{Litosseliti, 2003:59). The focus group should concentrate on the information
the researcher wishes to obtain rathar than he directed by the needs of group

members (Cohen & Garretl, 1999:361).

The researcher acted as moderator during the interview. The first interview
was challenging to the researcher, because of her being a novice In
conducting interviews. Interviews that followed were handled very well and

were very informative and interesting.
3.6.4 Designing the interview schedule

The design of the interview schedule is a critical task since it establishes the
agenda for the group discussion and provides the structure within which the

group members may interact (Morgan, 2002:145).

The first step is to list all possible questions about the research problem to be
investigated. In this regard, brainstorming with colleagues couid be helpful.
Once the list is complete and no further suggestions are forthcoming, the
critical questions that are those that capture the intent of the study are

identified (Morgan, 2002:145).
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Questions are the heart of the focus group interview. They must be carefully
selected and phrased prior to the focus group discussion in order to elicit the

maximum amount of information from the participants (Krueger, 1998:36).

The researcher formulated the guestions carefully. The order of questions was
from the more general to the more specific, placing the questions of graatest
significance at the beginning and those of lesser significance near the end.
The interview guide was pilol tested by using a group of six educators who
were not involved in the s'tudy. Educators found the questions undestandable
and easy lo answer. Only the proper arrangements of questions were done

through the assistance of educators.
3.7 CONDUCTING FOCUS GROUP INTERVIEWS

The focus group interviews were ccnducted, making use of certain strategies,

which receive attention in the next section.
3.7.1 Purposeful “small” talk and precession strategies

The moderator should atiempt to create an atmosphere of trust, friendiiness
and openness from the mom=nt the participants arrive for a focus group
session. Purposeful small talk facilitates a warm and iriendly environment and

puls the participants at ease (Krueger, 1998:36-37).
3.7.2 Physical arrangement of the group

Since the object of a focus group is discussion. the researcher grouped the
participants around the lable in order to ensure maximum oppcriunity for eye

conlact with both the moderator and other participants (Hoberg, 1999:141)
3.7.3 Recording the focus group discussion

The researcher used the tape-recorcer to capture the inlerview processes.
Field notes were also taken. The group members were informed before the
tape-recorder was used and their permission was asked to record their

responses (Hoberg, 1999:141).
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3.7.4 Field notes

Field notes were taken by the researcher during focus group sessions.
Specific attention was paid to non-verbal behaviour such as eye-coniact,
posture and gestures. This could provide very supportive information
regarding the dispositions and atlitudes of the participants regarding the topic

(McMillan & Schumacher, 1997:444).
3.8 VALIDITY AND RELIABILITY

Validity according to Moeketsi (2004.125) is used to guaranice that
information includes everything it shouid and nothing it should not. Salkind
(2003:115) adds that validity is the quality of a test doing what it is designed o
do.

The validity of the interview schedules is based on the literature review.
Educators who parlicipanted in the study have experience in choosing
learning ana leaching support material and the conclusions were discussed
with them o find out if they agree and whether the the conlusions make sence
based on their experiences confirm the validity of the interview questions

(Leedy & Ormrod, 2001:100).

Bogdan and Bicklen, (1998:26) mension that to ensure va.:iily of the interview
data, the triangulaiion method must be used. The researcher used other three
experienced researchers to verify whether data decoding and interpretation
are accurate. !t was discovered that some questions were ambiguos.

Questions were rephrased withouth compromising the information needed.

According to Newman (1997.145), reiiability refers to the consistency of
measurement. the extent to which the results are the same over different
forms of the sanie instrument or occations of data ccilection. Salkind
(2003:108) adds that relability is when a test measures the same thing more

than once and resuits in the same outcomes.
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3.9 ANALYSING THE DATA

The analyses and interpretations of focus group empirical research data can
be very compiex (Greeff, 2002:318). The aim of analyses is 1o look for trends
and patterns among various focus groups. In analysing the collected empirical
research data, the researcher should consider the words, context, internal
consistency, freguency of comments. extensiveness of comments, specifically
of comments, what was not said, as well as finding the ‘big idea’ (Morgan &
Krueger, 1998:31). The dynamics of the group as a whoie also had to be
taken into account. Drawing together and comparing discussions of simitar
themes and how these related to the variation between individuals and
between groups is very important (Greeff, 2002:319). In this instance, the
focus group infzrviews were held at the schools; the empirical research data
were captured and presented verbatim in narrative form, according to the
respeclive interviews. The empirical research data were arranged according to
questions in their sequence on the interview schedule. For every question on
the interview schedule, the responses of all participants were presented in a
table for the purposes of analyses and interpretations. Themes were

formulated from the interview responses.
3.10 CONCLUSION

In this chapter, the research design for the study was presented in detalls.
The chapter that follows focuses on coflected empirical research data

analyses and interpretation.
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CHAPTER FOUR

EMPIRICAL RESEARCH DATA ANALYSES
AND INTERPRETATIONS

4.1 INTRODUCTION

This chapter pri:sents the analyses and the interpretations of experiences of
paiticipants who were involved in the focus group interviews of this study's

empirical resezrch.

Biographic information is presented first, followed by participants’ responses
1o interviews, and lastly the analyses and interpretations of empirical research

data and fie!ld notes are conducted,
4.2 BIOGRAPHIC INFORMATION OF THE PARTICIPANTS

The participants’ responsas regarding biographic information appear in the
p {

sections that follow and are represented.
4.2.1 Gender characteristics of participants

The gender characteristics of the participants of this research appear in Table

4.1 below:

Table 4.1: Gender characteristics

Focus groups Males Females N

_One_ | | 4 - o 7_ | ) 11*
- Two R _3_ B 13 . o 123
e | 1| w | w
F_ou; 4 1 _9 B 13
F—Ive ) 2‘ ) J¥ 7 : - T )
N . 13 B —43— _w‘:u o
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Analysis and interpretation

by
uie

Table 4.1 indicates that the majority of women (n=43) took parl in
empirical research proceedings of this study. This means that the majonty of

the samplie population of this study consisied of women.
4.2.2 Age of participants

The ages of the participants who formed the sample popuiation of this

research were as foilows

Table 4.2:  Age of participants

Focus groups 25-35 | 3645 46 — 55 56 — above N

One : 4* _3 : 4 i 3_ : ‘;4
' Two s | 7 s | o | s
Three . ‘ : 2 ? ! ‘ : é 1 1 : :
Four - - 2 - 8_ T ; » \‘— 0 : - 13 :
Five s ] s | 2 ] 1 | e
N ' 13 1 237 | —12_ | —J o 56

Analysis and interpretation

Table 4.2 indicates thal the majority of educator participants who took part in
the research are between 36 and 45 (n=23) years of age. This means that the

majority of the participants consisted of adult educators.
4.2.3 Teaching experience of participants

The teaching experiences of the participants who formed the sample

population of this research were as fellows:
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Table 4.3:  Teaching experience of participants

Focus group | 1-5 | 6-10 11 -15 16 — 20
' One B 0 ) 4 3 | 4
v‘l'wo_ ) 0 ) 3 . 3 - q- )
| _Tea | Mﬂ ] 1 ) 5 | *7_
.Four ) 0 ; _—7 ) 4 ;

FTVGL B 0 1— 3 B <

Total : | m— 12 _ —_18 22‘

Analysis and interpretation

21-above ' Total

0 13
1 14
o 13
1 9
5 | 56

Table 4.3 indicates thal the majority of educator participants who took part in

the resaarch have between 16— 20 years of experience in the teaching field.

his means that the sample population of this research consisted of educators

who have many years of teaching service.

4.2.4 Phases in which educator participants teach

The phases in which educator participants who formed the sample population

of this research teach were as follows:

Table 4.4: Phases in which educator participants teach

Focus Foundation Intermediate j Senior

group phase phase phase

701_1*; o 3 ] 4 T 3—

™wo | 5 | 5 R
ii“we 76 |— 6 n 2_ o
w5 | @ N

e | 3 | 3 s |
N | 1w | s 14
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phase

0 ' 3
0 = 4
3 3
o | 9
7 I _56



Analysis and interpretation

Table 4 4 indicates that the majority of educator participants who ook part in
this research teach at intermediate phase level. This means thal the sample
population of this research consisted of educators who teach at the

intermediale phase level.
4.2.5 Grades in which participants teach

The grades in which educator participants who formed the sampie population

of this research teach were as foliows:

Table 4.5: Grades in which participants teach

Focus groups | 1-3 4-6 7-9 10 -12 N
C—)rv:»: ) | 3 | 4 | _3 ) 4 | 14
Two | 5 | 75 N 37 | O_ 1 13
T;rec 6 . 6_“ | ; | 0 | 14 |
Four 3_ | 3— | 4 ? 15
Five ) 37 | 3 _3*7_ 0 B 9;
N | 17_718 '__14_1 7 .—56

Analysis and interpretation

Table 4.5 indicates that the majority of educator participanis who took part in
this research teach at grades 4-6 levels. This means that the sample

popuiation of this research consisted of educators who teach at 4-6 levels.

4.3 PARTICIPANTS’ RESPONSES TO THE QUESTION ITEMS OF THE
‘NTERVIEW SCHEDULE

This section presents the verbalim responses of the educator participants on

the items of the interview schedule.

78



4.3.1 Educator participants’ understanding of the concept ‘learning and

teaching support material’

Question cne enquired on educator participants’ understanding of the cancept
learning and teaching support maiterial’. The responses of the educator

participants appear in lable 4.6 below.

Table 4.6:  Participants’ response to Question one

Focus Is it not the material that is used to help learners and educators in

group 1 teaching?

Is the material or any form of teaching and learning resource that will

enhance learning and teaching.

| Anything that supports teaching and learning.

group 2 teaching aids such as books, exercises, pens, and everything that
could be used for a learner to receive education the way it has been
expected, it can be a play-ground, or in the classroom; everything that

the learner may use and that is learning and teaching support

materials.

educator that the learner has. As a educator when | am holding tne aid

I must know, that even the learners can use it, for example when you

have a book, the learner must also have it.

that come out among the kids in the classroom, and they must be

participative.

In addition, material is intended to support the processes of learning

and teaching, the material can te in the hands of educators and

learners, but basically it for the processes of leamning.
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Not only educators, also learners, cne must have the equipment as a

It also includes radios, TV, video. vidual aids, as well as discussions
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Focus

group 4

Focus

group 5

Focus

group 6

Focus

| group 7

It is the

and learners by educators.

materal that helps the educator to be understood by learmners

- All the aids that are used outside and inside the classroom to promate

learning and teaching.

it is the material that helps the cducator and the learner to achieve the

set goal or outcomes of teaching.

textbooks.

Anything that helps learners to learn in the classroom. Especially

News papers and magazines also give learners a broad vision and are

materials too.

In teaching they help educators to work easily.

It is material used by both educators

ouicomes.

and

learners to reach

th

e

They also help leamners to extend their knowledge and to be

researches.

It also a guide to apply different assessment methods, it gives an

overview of the curriculum.

It allows effective learning by learners.

It 1s a tool that we use to enhance effective learning, helping the learner

| on how to think independently, to listen and read with understanding.

We are talking about both the educators and learners and the material

that wiil help them. Every piece of malerial used by learners is learner

material and those that are used by educators are educator material.

It is any material that can be used as a teaching aid in the class. We

have different types of materials.
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Focus

group 8

Learning and teaching support material enhances knowledge we need
more and by using it our knowledge can be broaden even for them to

understand tha concept better learning and teaching support materials

| is used.

[t helps each educator to plan the lesson.
The subject framework or work-schedute will guide in tarm of topics.
All malerial can be used in all learning areas.

The material must address continuous assessment cutcomes and also

what is requirad by a particular subject.

' This is the material to support learners in their learning and educators

in their tzaching. It makes it easy for both educators and learners to

stationery and equipments.

We are not trained about the inclusion and the policies, we only know

thal there is a white paper for inclusion but we cannct use it.

Analysis: Participants understood that learning and teaching support materials
are all the materials that support learning and teaching in and outside of the

classroom.
4.3.2 Criteria used in choosing learning and teaching support materia

Question two enquired on criteria educator participants use in choosing
learning and leaching support material for their learners. The respanses of the

educator participants appear in table 4.7.

Table 4.7:  Participants’ response to Question two

Focus The content, the level of difficulty. is it reasonable for the learners,
group T I and compliance with national curriculum statements, learning

outcomes, assessment standards, issues like diversity, prejudices
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against other races, gander sensitivity.

We ook at cultural and race sensitivity.

| Th

W

languzge and the content should be familiar to learners’ age

and mentality.
We alsc look at the racial sensitivity and the culture.
The content of the material must comply with the curricuium.

- The vocabulary of the material should be at the level of learners.

Focus The font, words that are ciearly written, the colourfulness of pictures.
|
qroup 2 |
The pictures must attract learners, and the book must be interesting.

The book must be in line with the curriculum.

The integration of learning areas and learning outcomes are looked |

at.

The level of complexity and the progression, as well as from the

known to the unknown.
The large letters are suitabla for younger learners at lower grades.

The quality of the material as to whether the material will last ionger.

The malerial must not be bias but should cater for different cuitures,

race and gender.

The cost of the material. The material must be reasonable.

Focus The friendliness of the malerial, the biasness, does it include HIV
group 3 and AIDS and different assessmant standards

n
Is the material strongly bound and how big is the book especially for

| small learners.
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Focus

group 4

|
FFocus

| group 6

Frograssion is also looked at.

Reading books must be coiourful and the font must be large enough
lo be read by all learners. the length of the sentences for smal

learnaers must be reasonable.

The relevance of the content. level of language, clear pictures, race

and biasness.

Large font is important in the material; the activities should be simple |

and straightforward.

The content must be relevant to the learners' environment.

The cover and the title of the book must be attractive.

The malerial must be in ling with the curniculum, encourage active

participation by learners.
il must be relevant lo the learnars, environment.

The language must be readable, pictures be ciear and the binding |

be sirong and has hard cover.

The material must be user-friendly, to be easily used by even

lzarners with different abilities.

The meaterial must be diverse and be muiti-cultural and

accommodate every learmer.
Pictures must depict different gender

The material must suit the level of lzarners, motivate and be

interesting.
The conient must be familiar to learners and must be attractive.

Pictures must not discriminate against learners.
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The material must comply with the curricuium.

The material must accommodaiz all leamers from different races

and abilities.

ocus . The arrangement of topics in the material must be chronological.
group 7
The material must form part of real life and real situation.

The relevance of material to the lzarners’ environment.

The material must show skills, attitudes and values that are needed

for learners.

The material must address the problems of the country.

Focus The lavel of standard in the material.

group 8
The content of the material comply with the curriculum.
The material must contain the assessment standards.

The texture of the material is important.

| The language must be simple and be at the level of learners.

Analysis: Participants were able to idenlify criteria that they use in choosing in

choosing learning and teaching support material.
4.3.3 Reasons for importance of criteria

Question three enquired on reasons that make them see the above mentioned
criteria as important. The responses of the educator participants appear in
table 4.8.
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Participants’ respanse to Question three
Because they comply with curriculum needs which are needed in

Table 4.8:

Focus
developing lzarners.
These criteria will make learning and teaching to be easily

| facilitated.
'he materia!l will be more suitable for learners and theair leveal.

These criteria assist the material to accommodate all learners

irrespective of their abilitics and disabilities.
Focus The crieria are policy based and address the needs of the
group 2 curriculum.
Because they make activities {o be easy understond by learners at

\
all isvels.

[ney are important because otherwise the material is useless with

Focus
group 3  oul those criteria.

Because they make sure that 2if curriculum issues are addressed.

\
Because the material will accommeoaate all learners and not be

bias.

| The material that is attractive to learners will encourage learners to

Focus

. group 4 read and use the material frequently.

Learners will be able to use the material on their own easily.

Simple language will assist learners to undearstand the material.
Attractive material will make users to love and take of it.

| The criteria give guidance on how to select the maleria

Focus
group 5
Learners will be abie to achieve the learning outcomes
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Focus

group 6

Focus

| group 7

I Focus

group 8

Learnars will gain skills attitudes and values.

The strong binding and the hard cover will save lol of money

because the material will not be purchased every yaar. ‘

—

Secause they make teaching and learning easy.

Learners are able to understand what they read about if the book

met the criternia.

Learnars will not be discriminated against by the matenat.

Because they will be giving us the fruilful substance at the end of

the day.

They encourage the materizi: 10 help learners to adapt to different |

situations i theeir lives.
Inclusivity will be well addressed.
Knowledge and skills will be gained.

They heip to measure the achievements that are anticipated.

They are important because learners are being prepared.

The material must be able to groom the learners for the future.

They make it easy for the material to be used.
They support learning and teaching to be easy.

Because the material that does not meet the criteria will waste

money.

The criteria meet the needs of learners.

Analysis: Participants clearly stated that the criteria play an important for in

helping them to bring correct and guality material in the classroom.
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4.3.4 Nature of values

Question four enquired on the nature of values educator participants base
their choice of learning and teaching support materials for their learners The

responses of the educator parlicipants appear in table 4.9.

Table 4.9: Participants’ response to Question four

Focus The values will assist our learners to be responsible citizens of the

groupi country.

On the Constitutional values because they are the laws of the

country.

The valug of respect, lhe material must emphasis respect, the
content express the human relations, like tolerance that will be

' clear in the activities.
Sharing, learners are able to work together in groups.

The value of accommodation, where all learners even the disable

learners feel free to work with ¢thers.

Focus The values that are in the constitution, equity, humanity,

. group 2 democracy.

The value of accommodation, learners must see different genders

in the material to accept and accommodate each other.

The values that are stipulated in the country's constitution.

Focus | Respect, fairess, forgiveness and accommodating.

group 3
I Learmers must be able to learn from the material to tolerate each

other because the classes are homogenous.

Focus | | value a book with simple language. aclivities should be simple

group 4 and learing outcomes must be achievable.
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. Focus

qroup 5

Focus

group 6

Focus

group 7

Focus

group 8

The material that is valuable is the one that is full of informatian,

knowledge and quality.

[ value books that are relevant to the ives and level of learners.

The books that | valus must be interesting, and help learmers to

improve Lheir atlitudes, respect and skilis.

The material that value the active patticipation of learners like,

| debating issues like pollution where they live.

The material that is vaiued are those that attracts learners’
interest, extent learners skills expected from them like reading,

writing and communicating

Respect of other iearners when they are on the whee! chars and

those that are HIV positive and treat them equally.

The material must encourage learners to respecl different cultures,

gendars, the food they eat and clothes they wear.

The material must help learners to be marketable and get decent

jobs and contribute to the economy.

The values anticipated are those that are required by the

curriculum.

| value the material that will encourage learners to be responsible

| citizens and be entrepreneurs and start their business.

The material emphases assessment in every activity is valued a

of.

| value the material that will assist iearners to solve-problems on

their own and to meet the needs that may arise at any time.

' The valued materiai must help ilearners to be able to choose

marketable subjects as South Africa is looking for mathematics
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The skllts in the material are valued.

Analysis: Parlicipants were able o point out very important values that must

be emphasised in the learning and teaching situation.
4.3.5 Nature of cultures

Question five enquired about the nature of cultures educator participants’
learners belong. The responses of the educator participants appear in the

table 4 10 below:

Table 4.10: Participants’ response to Question five

Focus Too many cuitures.

aroup 1
We have differenl cultures, like Basotho, Zulus, Xhosas and

| Tswana.
Focus ts various African cultures.
group 2

r We have here at school, Tswanas, Basotshos, Zulus and Xhosa.
-ocus Most are Blacks and few Whites.
group 3 |

Sothos, Xhosas, Vendas, BaPedi and Airikaners.

Focus Blacks which are Zuius, Xhosas, Tswanas, BaSotho, Colored, but

rgroup 4 | BaScthos are dominating.

Focus 't is no one culture, we have all different cultures, Zulus, Xhosas,
group 5 | Tswanas, and BaPed.i.

T B R Ll N it
Focus Different cultures, they are multicultural like, Zulus, Xhosas, and

group 6 BaSothos.

Focus | It is a diverse culture because of the environment that we live in,

group 7 just like our country that is diverse.
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Focus Differ=nt cultures.

group 8

Mosl are Zulus, Xhosas, BaSotho.

Our classes arz mullicultural.

Analysis: Participanis ‘s learners are multiculral, they belong to different

cultures.
4.3.6 Satisfaction with learning and teaching support materials

Question six enquired whether educator participants are satisfied with the
lzarning and teactung support materials used by their learners. The responses

of the educator participants appear in table 4 11.

Table 4.11: Participants’ response to Question six

| Focus | Yes, we managed to evaluate some books that we received from

| group 1 the pubiishers, and we are using them.

Yes, when one compares with the material that was used in the
nast one |s satisfied with the one we have, because it covers all

the things learners relate to.

Yes, because there is progression from one grade to the other in

‘ the material.

Focus No, we are not satisiied, because there are lots of changes in
group 2 | education. The material thal we use today may not be relevant

tomorrow.
Yes, one is satisfied for now only.

Wea are satisfied, but one will like to see the situation in the future

where we have publishers coming to school to design the exact

material that is fitting to the curriculum.

We are partially satisfied, because the material we are having is
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Focus

L group 3

No, the material is not enough.

Yes, to cerlain extent, because one cannot use only one book as it

does not cover everything.

No. we still neaed material like TV set, big school hall to be used for |

learning.
Art centres are also needed for learners’ products.

No, even the government funds are not enough to cater for all
learners. | wish it can be increased and the businass sector be

involved in the education as partners.

We also run short of laboratories to perform experimants as well

as the Technology centers.

Partly satisfied, especially when coming to reading, publishers did
very bad in writing stories for low classes. starizs are too short,

some are about two or thres lines.

| feel partially satisfied, because some books are more like a novel
and do not encourage learners to read. The story for young
learrers must have a stait and the end. The books that we have
now lack a lot in that unlike those that were used in the native

curriculum.

No, we are sllll running short af the malerial, not books only but

equipments like, TV, laboratories, decoders.

No, there are other things that need to be changed, if we can be
allowed to, we can remove all things that are unnecessary and put
only content that can help our learners, becauss now books that
were were used previously are supplemenied with many other

things and matenal.
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Not in my class, the level of the matenal does not suit the level of
my learners.

. We are satisfied with the materia! in the lower class, the reading |
hooks are easy o read than those we used years ago.

Yes, we nave the maierial that we use that calers for even slow

learners. Il is a set of different stages but same fitle.

No, books are not enough; leamers cannot take books hame to |

read.

We are never satisfied with the materal we need addition

Focus | No, | am not satisfied with thie ones that | have because the

group 4 | language is difficult especially because the font is very small.
Yes because there are educator guides to assist educators.
We are satisfied with posters and newspapers.

Electronic material like radios and televisions can be used

profitably but are lacking.

Focus Yes we are, because we do follicw the critena hat we have

group 5 mentioned before buying the books.

. . ; . l
No because there is no perfect material, some materials lack

impartant knowledge in the content. |

| Focus Parlially satisfied some materials need to be supplemented.

group 6 ,
No, the home languages are not correctly written.
|

Not satisfied because the language used in the material is too |
difficult and not at the level of the learners and as educators we
constantly explain in their mother tongue and they can not read

and understand on their own.
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Focus | No, at present we are not sure about the material we have due to

group 7 the changes in the grade 10-12 that we are teaching.

]

We do not know which matenal is relevant to the grades we are

teaching

No, we are faced with a situation were we only use what we think

can help at present.

We are not, because we still short texture material for practical

use.

No, does not address the needs of question papers that are set for

final examination.

Focus Ne¢, because there is no quality when reading the book, its like
group 8 publishers are just making money with the material. One struggles

to find good reading books especially for foundation phase.
No, the language of the material is very difficult.

| am not satisfied because some writers only concentrate on one

theme or aspect only.
} No, because proper language is lacking in language books.

No some textbooks have high standard of English that is not
suitable for our learners. The pictures in the book are unfamiliar to

the 2nvironment of learners.

‘ No, | prefer older books and | use them because they contain

more information and knowledge.

Not, the books we have now, does not address the needs of

learners.

S - — - - _— S
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Analysis: Maost participants are not fully satisfied with the material they are
using and have made recommendations that can improve the the quality of

material.
4.3.7 Bias of learning and teaching support materials

Question seven enqguired whether the learning and teaching support materials
used by the educator participants non-racial, multicultural, non-sexist or
unbiased in any way. The responses of the educator parlicipants appear in

table in able 4.12.

Tabie 4.12: Participants’ response to Question seven

Focus Yes, they are non-racial, they are covering all races.
| group 1
Yes, they can be used by different learners from other races.
Focus Tha material we are using is non-racial, it is multicultural and non-

group 2 sexist and unbias, it caters for all learners.

| Focus For us it is multicultural, non-racial and non-bias.
group 3

Focus Yes, it is non-racial and is multicultural.

group <
The material is right because all races and different cultures are

included.

Focus It includes ali cullures, that is multicultural.

group 5
. Both genders are equally portrayed.

Focus Mulliculiural, not bias and non-ractal.
group 6

Focus It is multicuiiural, non-racial and unbias.
group 7

In Human and social sciences, learners are taught about post

apartheid i1ssues but not about what actually happened before
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fFocus

group 8

gemocracy

It is multicultural, it covers both Black and White.

It is multicuitural, gender sensitive, because in the matenal you
find women who are working in the contractors and men

sweening.

Different cultures and is unbias.

Analysis: The materials used by learners are unbias.

4.3.8 Learners understanding of the language and values of learning

support materials

Question eighl enquired whether educator participants' learners conceptually

understand the language and values encapsulated in the learning support

materials. The responses of the educator participants appear in table 4.13.

Table 4.13: Participants’ response to Question eight

Focus

group 1

Focus

group 2

Language they do, but values as an educator you need to have a
way of putting them in a way that they can understand, because
unless you simplify them in a way that they will understand, they

struggle,
I

The content is actually direcied at teaching us particular values,
earners are unable to easily identify them, but the language is
quite reasonable and the difficult words are explained in the

glossary.

They do understand the language though there are difficulties

. encountered in term of additional languages.
| Not on their own, but through our help.

| The scientific and mathematical terminologies in some instances it

becemes difficult and in explaining them in our languages.
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- With their first language they are able to read with understanding

but coming to second language that is where we help the most.

Focus - No, someltimes il is too difficult; one has to explain in cther

group 3 languagses.

Our learners have problems of teaching and teaching, they cannot
understand English and what they are reading unless it 1s

explamed to them.

In Life Orientzation subject, they are able to understand and identify

the values.

| Focus Our learners were not exposed to English in the foundation phase
group 4 but we are helping them.
| | |
The language is a problem especially in grade faur. The
department’s palicy stipulates language of instruction must be their
‘ maother tongue.

| They do understand their mother tongue.

\
‘ English is very difficull when they learn subjects like History,
\

Geography one must explain to them.

: The language is still a barriar but we work hard to assist them to

understand.

Focus They do understand, but other books do have long stories that are

group 5 not suitable for the level of learners.

They only understand and identify values easily when the poster is

| | used.

| Focus t varies according to the intellect of the learner. There are those
group 6  who will understand and those who will need the help of the .

| educator.
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Some do not understand, one must explain siep by step.

They undersiand at different levels.

Focus Most of the material is written in English and most learners in the
group 7 | townships schools can not comprehend the language, it will be

easy for them if the material can he written in their mother tongue.

English language is a barrier because learners cannot even read

" and understand their assignments.

Learners also have problems in reading and writing which include |

spelling.
May be TV makes them to listen a lol and not write and talk.

’ Learners can perform better if the material can be written in their
mother tongue. Learners only open up when using mother tongue

| but in English they cannot.

| o . .
Focus Some books are really difiicult, especially referring at the level of

group 8 learners.
_earners are different and have different 1Q icvels in one class.

Others are really struggling one always must explain and interpret.

Analysis: The material was found by some educators as very difficult for

learners to use on their own.

4.3.9 The racial, cultural and gender make up of the authors of the

preferred learning materials

Question nine enquired on the racial, culiural and gender make up of the
authors of the preferred learning materials. The responses of the educator

participants appear in table 4.14.
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Table 4.14: Participants’ response to Question nine

Focus ( 1 found that most of them are wrilien by Whites even though in the

group 1 content they are very careful. Many aspects have bean coverad.
With me | have discovered that Blacks are in the majority.

Previously it was Whites but since the change of the curriculum

more Blacks have come up.

Literature books are written mostly by Black authors and the

content and grammar by most Whites.
The gender make-up is still a problem, women appear very litiie.

There 1s no balance in as far as race and gender make-up of

authors are concerned.

Focus It is a bit difficult because some materials they only write the
group 2 | surname and the initizis one cannot say whether the author is a
male or a female.

Weli Black authors are coming up quickly, but Whites are still in !
|

the majority.
In some material they try to balance by putting equal number of

races and gender.
They are mixed races and genders.

The balance is there, but one wonders if some races and gender
have not being put there as authors just to window-dress and to
sell the material because the content of those books deny the

contribution of other authors.

Sotho and Tswana books are purely writien by Sotho and Tswana

authors, the language in the material is an evidence for that.

Focus t is a mixed gender there is a Black female in the {eam of

98



Cgroup 3 Afrikaans speaking authors.

In the life orientation there are female aulhors more than males.

In Econonics and Managemen! Sciences | have szen only White
females

Focus I think they balance While, Blacks, Cocloreds and females are

group 4 there.

Authors have improved Black languages are clzarly written and

are not mixed unlike i the past.

Focus It does not discriminate race, in Afrkaans languages it is only

group 5 | Afrikaans authors.

| Focus | think they are bringing all races and include everybody. All races

group 6 are involved. It is a mixed gender.

Focus | Mot much Black African authors most is White. They are still male

group 7 dominated .As far as culture is concerned whites are still

dominating.

- Focus We usually have a problem with authors who write books with
group & languages they are not familiar with because they give wrong

vocabulary. We get very confused when the language of a

material is wrong, we are not sure about whether the author does

know the language.

Whites are still dominating.

it's a balance of both black and white races.
The gender make-up is also balanced.

The problem is that they only write the surnames and the initials of

authors.
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In most cases it is male photos at the back of the books
Most women are afraid of writing material.

Women's materials are rejecled by publishers.

Analysis: Parlicipant found that most authors are from the white community.

4.4 THEMES EMANATING FROM PARTICIPANTS’ RESPONSES TO THE
QUESTION ITEMS OF THE INTERVIEW SCHEDULE

The following themes emerged from the qualitative responses of the

parlicipants to the guestion items of the interview schedule.

4.41 Question 1: What do you understand by the concept Learning and
Teaching Support Material?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
» Resources reinforce teaching and learning in the classroom

Interviewees indicated that Learning and teaching support materials constifute
the resources intended to support and effectively enhance learning and

teaching in the classroom.

» Learning and teaching support materials guide the facilitation of

teaching and learning activities in the classroom setting

It was revealed by interviewees that sducators see leaming and teaching
support materials as guides that effectively facilitate teaching and learning

processes in the classroom setting.

» Learning and teaching support material ts teaching aids that support

teaching and learning

Leaitiing and teaching support malerials as mentioned by participants are
teachirg aids that support learning and teaching in the classroom, for example

textbouiks ana stationery.
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» Learning and teaching support material are equipments used inside

and outside of the classroom

Equipment as explained in the responses, are the manual materials used by
both learners and educators inside and cuiside of the classroom in order to

facilitate the active participation of learners in learning.

» Teaching and learning tools used to enhance effective skills

acquisition

The responses revealed that learning and teaching support materials are tools

that enhance lhe effective iearning and assisl in the acquiring of skills.

e Learning and teaching support consists of printed media that

broaden knowledge and reading expertise or development

As printed media, learmning and teaching support materials are the source of
information that helps learners to broaden their knowladge, find information

and to develop reading.
» Assessor guide to assess learners’ pre and gained knowledge

The theme emerged from the responses which are the evaluation tool that
reveals the extent of pre-knowledge and the level of learners in the particuiar

topic or subject.

» Learning and teaching support material sets achievement standard of

learning outcomes

It is understood by educators, that there is a required standard of learner
performance in respact of learning and teaching support materials leading to

learning cutcomes set for them.

4.4.2 Question 2: What criteria do you use in choosing learning and

teaching support material for your learners?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
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» Sequential arrangement of the material from simple to complex

it ~f

it 1s mentioned by participants, that the topics must be arranged from simple

to complex.
« Quality of the material

According o participants, quality is seen as the information which encapsuiate
knowledge and skills which have the potential to impart healthy social

attitudes and values to the learners.
» Compliance with the curriculum

Educators mentioned that all learning and leaching support materials should
comply with the national curriculum statements such as learning outcomes,

assessment standards and human rights.

» The font size must be large and pictures in the materials should be

clear

Educators considered the type and the size of the font in the material as
important criteria. The font must be large enough to be read by all learners
and the pictures must be clear and colouriul. Unfortunately, some educators
mentioned that some materials contain pictures that are not colourful clear

enough for learners to understand.

» Learning and teaching support materials must encourage the active

participation and involvement of learners in their learning

Interwees revealed that learning and teaching support materials must
encourage iearners to be actively involved and participate positively in their

leaning.

« The learning support materials must be refevant to the learners’

environment

The educators mentioned that the materials must relate to learners’ life

situations and their environmeant. Learners must relate to the content of the
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material, so that they could be able lo appreciate their environment and solve

problems that they may encounier in their environment
« FEye-catching

It emerged from the interviewees that the materials must be attractive and
interesting to leamers so as to encourage them to use it in any situation,even

at home on their own.
e (Cost-effective

Educators also indicated that the cost involved in the purchasing of the
material must be reasonable and affordable, so that each learner can have his
or her material for all subjects or for the iearning area on hand. The chalienge
Is that these materials could be so expensive that the schools cannot afford to

buy any for every learner.

» Learning and teaching support material must be able to develop

learners to have positive attitudes and values in their lives

Participants revealed, that the material, when used by learners and educators,
must be able to mould and groom learners in as far as vaiues and atiifudes

are concerned.

e The printed learning and teaching support materials must have

quality in terms of materials used

Educators mentioned that they prefer good texture for the material, for it to
last longer when used: high quality paper must be used and strong binding of

the materials is a prereqguisite.

» Integration of the learning outcomes and the Jlearning areas or

subjects

The participants mentioned that the integration of learning outcomes and

different learning areas ts important.
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4.4.3 Question 3: Why do you see above criteria as important?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
* Rules and regulations of the curriculum

Educatars pointed out that the above crilerion is impaortant in that it stipulates
that the material should comply with the curriculum policy and to address the

nationa! curriculum statements, otherwise the resources will be useless.
+ Accommodation of all learners with different learning difficulties

Educators pointed out, that this criterion is important, because it will stipulate
that the materials should be suitable to be used by all iearners across race,

gender as well as by those with different learning abilities.

» Guidelines give clear directions to assist educators to choose the

right materials

interviewees revealed that through this criterion, educators will have clear
directions on the way to choose ideal matenals for their learners. This criterion
serves as an evaluation instrument to simplify and provide clear principles on

choosing the material.
» Growth strategy for the learners

This criterion is seen by participants as the strategy to assist in choosing
materials that will provide malurity and development for learners to become
responsible citizens of the country, ready to participate effectively in the

economy.
s Learners’ education investment

The participants point out that the maternals must assist learners to gain
knowledge, acquire adequate skills {o unleash their potential in managing their
future and should be able to adapt fully and easily to the ever changing

technology of the warld.
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» Solutions to teaching and learning for educators and learners

Interviewses indicatad that this criterion is important, in that learning and
leaching requires from the resource o give solutions to the challenges that
learners are faced with, as weil as that with which they are dealing in their

everyoday lives, in the community and in their environment.

4.4.4 Question 4: On which values do you base your choice of learning

and teaching support materials for your learners?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
o Humanity, humaness and ‘ubuntu’

Educators see these values in the material as those lhat will encourage
learners to accept, respect, tolerate forgive as well as sympathize and work

together with one another.

+ Discrimination amongst all learners

The educators’ choice of materials is based on the value of accommodating
every learner, irrespective of race, gender, disability, ethnic, culture and or

background.

« Multi-skills for learners to participate in the growth of the skilled

labour of the country

The participants also revealed that educators based their values on the
materials that provide different skills to learners; South Africa is in need of

skilied people.

o Positive attitude for the career choice for learners

The material that is valued by educators is those that will develop learners’
positive atiitudes lowards themselves and others as well as in choosing their

future careers.
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4.45 Question 5: To which culture do your learners belong?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
e Multiculturalism

The rasponses showed thal educators are e@aching learners who b=zlong to

different cultures.
e Rainbow nation

It 15 seen from responses that some educators are teaching in diverse and

multiracial classes.
» Multilingualism

Educators are engaged with different learners who speak different official

languages.

4.4.6 Question 6: Are you satisfied with the learning and teaching

support materials used by your learners?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
» English as a learning barrier

The responses revealed that learmers do not understand the material written
in English and on a continuous basis, the educators have to expiain in the
mother tongue. which also is a challenge to educators who have no
knowledge of other languages. Participants found, that learners cannot read.

understand or interpret the examination questions.
e« Lack of physical resources to perform practical work for learners

The absence of physical facilities like science laboratories, art and culture and
techinology centers for learners to do practical experiments and display their

products, is another matter of concern.
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»  The marketed materials do not meet the needs of learners

Educators are faced with the challenge of using material that does nol meet
ihe leamers’ neads. Interviewees found, that the material marketed, does not
address the issues that relate to izarners’ situations. They mentionad that they
have resorted to substiluling resent material with old matenals that had
already been declared already obsolete and by creating their own aciivities.
Quality in reading matenal is lacking and the material was written not to meet
learners’ needs, bul to profit companies. They mentioned that material is very

expensive; schools can not afford io buy adequate resources for each learner.
« Educators are not properly trained in inclusion and polices

Educators are faced with the situation whereby they must accommodate and
teach all different learners in one class. Respuonses reveaied that educators
are not properly trained in inclusive education and the policies involved. This
makes it difficult for them to choose ideal material for learners in the inclusive
classrcom setting. They are not sure that their learners are being fully

developed by the resources they use.
« Shortage of printed media

Responses reveal that the material available is not adequate enough for all

learners in their classrooms.
e Cost

The rescarch furihermore reveals that educators are not satisfied about the
costlyness of material and that the funds from the Education Department,

cannot mest the cosis.

4.4.7 Question 7: Is the learning and teaching support material non-

racial, multicultural, non-sexist or unbiased in any way?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
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» Constitutionally based

The material was found to be addressing multicultural, multiracial gender and

pias in a positive way.
» Accommodative

The interviewees revealed, that the material displays the different cultures,

races and gender.

448 Question 8: Do your learners conceptually understand the
language and values encapsulated in the learning support

material?

These themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
e lLanguage in the material is a barrier in the learning of learners

Responses have revealed that learners do not understand the language used
in resources on their own, because they are exposed only to English as the
medium of instruction in the intermediate phase (Grade 4). Poor performance
of learners because of language barriers has been mentioned. 1t was also
revealed, that most learners cannot easily identify the values in the material

without the help of the educators.
« Foreign context and language

Responses reveal that some malerials have a foreign context, that is, not
familiar to the context of their learners and this deprives learners of knowing

and understanding their own country.

4.4.9 Question 9: What is the racial make-up of the authors of the

preferred learning support material?

Thesa themes were identified based on the basis of the frequency with which

they were addressed by the research participants.
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o« Dominance

The participants revealed that the White community is very popular in writing
+ i

the material in different learning areas, except in African languages. Males

have beezn found still ieading in the field of writing.

e Multiracial learners learn in the same classroom

The research shows that more and more races and cultures work together as
teams for various written assignments and are bringing out the diversity in pen

and ink.

« Window-dressing

Some educaters pointed out that in some malerials the name of some authors
has been added to the list of authors, for the reasons publishing and

markeling the material successfully.
4.5 CONCLUSION

This cihanter presented the analyses and interpretations of the biographical
empiical research data that this research collected from the interviews with
ihe educator participants who formed the population sample of this research.

Themes wurc also develonzd from the responses of the said participants.
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CHAPTER FIVE

FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

5.1 INTRODUCTION

The study was underiaken to try to assisl educators in choosing learning and
i;aching support matenals for learners in inclusive classroom setlings. This

chapter will provide the following:

»  Overview of the study

o Findings of the theoratical literature review

» Findings from the literature review

» Findings from the gualitative practical research underiaking
« Conclusions in relation to the aims of the study

» Recommendations.

5.2 OVERVIEW OF THE STUDY

The overview of the study intends to provide a brief overview of all the

rrevious chapters of Lthis study.
5.2.1 Chapter one
Chapter one orientated the reader in respect of lhe following.

« The problem staizment, which is the experiences of educators in choosing
learning and teaching support materials for learners in inclusive classroom

settings {cf 1.2).

« The aim of the study, which is {o assist educators in choosing fearning and
teaching support material for learners in the inclusive classroom settings

(cf1.3).
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o The qualitative data were gathered from focus group interviews, was
undertaken with educators fram Sedibeng-West district in Gauteng. The
purpose of the interviews was to glean educators’ experiences in cheosing
lzarning and teaching support material for learners in inclusive classroom

settings (¢f 1.4.2.4)

« Social constructivism as the thecory underpinning the study was used to
interprete the empirical research data from a position of engaging and
emphathetic understanding, which is one of the key principles of

interpretative analysis (cf 1.5).

o Ecosystemic theoretica!l framework as the foundation of this research was
also discussed as it has its roots in general systems theory and human

ecology {cf 1.7).
5.2.2 Chapter two

Chapter two expiored the literature on the nature of learning and teaching
support materials (cf 2.2), the kinds of materials (cf 2.3), the role of mateial in
the learning and teaching situation(cf 2.4).Furiher this chapter explored he
guidelines for selecting material (cf 2.5), planrming considerations when
choosing learning and teaching support material {(cf.2 6). In (cf 2.8) critena for

evaluating maternal is pointed out as well as the funding of the material by the

W

Depatment of education (cf 2.9), procurement processes (cf 2.10). Th=
utilization (cf 2.11) and presentatiocn of material (cf 2.12) were poini=d out
from the literature review in this chapter. Inciusion education (cf 2.13),
description of inclusive classroom setting (cf 2.15), benefits (cf 2.17) and

criticism of inclusive classroom (cf 2,18} were also explored in this chapiz:.
5.2.3 Chapter three

This chapter nighlighted the research methods used to investigate the
problems of this study. The application of the focus group interview was

explained in details (cf 3.5).



5.2.4 Chapter four

The focus group was used for the collection of and these were analysed and

£

interpreted. The data revealed that educators experience a number of

difficulties in choosing learning and {eaching support material for learners in

inclusive classrcom setlings (cf 4.4.6).
5.3 FINDINGS FROM THE LITERATURE REVIEW

Findings which were obtained from the literature review will be related to the

aims of the study and the various questions asked during research.
5.3.1 The following were findings from the literature review:
Findings from the question below will follow as responded by participant.

« What do you understand by the concept learning and teaching support

material”?

Learning and teaching support materials are resources which assist educators
to teach and iearners (o learn (cf 2.1). These resources are essential to a
culture of teaching and learning (Gauteng Department of Education: 1999:1).
cearning and teaching malerial are designed to support both educators and
learners. They further enrich educators teaching and learners leaming
{Gauteng Department of Education: 1899:8). Learning and teaching support
materials are any resources which enable educators to teach and learners (o
learn. According to the North West University (2004, 37), learning and
teaching support materials are essential lo promote a culture of teaching and
learning in classroom settings (cf 2.2). The Department of Education
(2003:36-37) advocates that learning and teaching support materials can be
almost anything. In the past, a learning resource was usually seen as a
teaching aids (a textbook, a wall chart, and so on), but today it is defined as
anything that can assist with the learning process, even if it is not specifically
designed for that purpose. lt is therefore incumbent upon the school
management teams {0 encourage educators to use many different kinds of

learninig resources, to share them among themselves, and to share ideas
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among themselves for the development, design and creation of the learning

and teaching support matenals (cf 2.2).

« What criteria do you use in choosing learning and teaching support
material for your learners?
The material must cover appropriate conient, chalienge all learners, integrate
subjects and learning areas, develop concept clearly and allow flexibility (cf
2.8.1). Learner material should develop reasoning, communication and
problem-solving  skills. Further the material should ground activities in
meaningful situations, promote equity and positive values (cf 2.8.2). For
cducators the material must empower them to improve classroom discourse,
make curriculum decisions about altering, adding and deleting materials so
that they can issues raised by learnars during discussions and so that the
curriculum can reflect learners’ subject interesls (cf 2.8.3). For assessment
the material should involve appropriate activities to engage learners in realistic
and worthwhile subject tasks, yield variety of information, offer learners
opportunities to apply subject knowledge to new situations. Assessment
should also promota equity by encouraging and acknowledging multiple ways

of demonstrating knowledge abilities (cf2.8.4).
« Why do you see the above criteria as important?

The criteria are important lo ensure that the material comply with curriculum
policy and addresses the national curriculum statements, accommodate all
learners across race, gender and disability (cf 4.4.3). Learners and educators
should easily be supported by properly seiected materials to promoie and

improve cuiture of learning and teaching in the classroom (cf 2.5).

+ On which values do you base your choice of learning and teaching support

material for your learners?

The material should promote and encourage learners to accept, respect,
tolerate and work together with each other. The matenal should accommodate
all leamers irrespective of race, gender, disability, ethnic, culture and or

background (cf4.4.4)
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« To which culture do your learners belong?

Multicultural learners are accemmodated in the same classroom. The material
should easily be used, and accommoadate all different cultures of learners (cof

4.45).

« Are you salisfied with the learning and teaching support materials used by

your learners?

Materials must be easy and simple to be used buy ali learners at different
ievels. Materials should address the needs of boih educators and learners.

The material should be of good quality and the cost be reasonable {cf 4.4.6).

» |s the learning and teaching support material non-racial, multicultural, non-

sexist or unbiased in any way?

The material should be constitutionally based, accommodate all diiferent

learners, different cultures, gender and races (cf 4.4.7).

« Do vyour leamers conceplually understand the language and values

encapsulated in the material?

The coniext of the material should be familiar to learners to assist learners to

learn and understand their environment easily (cf 4 4.8).

What is the racial make-up of the authors of the preffered learning and

teaching suppor: materialis?

The malerials sheuid be written by different cultural authors to reveal the

richness of each culture (cf 4.4.9).

5.4 FINDINGS FROM THE QUALITATIVE EMPIRICAL RESEARCH
UNDERTAKING

The following themes emerged from the ampirical research underiaking:
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5.4.1 What do you understand by the concept Learning and Teaching
Support Materials?

rrom the responses it is clear, that educators understand the concept learning
and teaching support matenals. Leaming and teaching supporl material is
understood as resources that reinforce teaching and learning and it supports
and guides the facilitation of learning and teaching. They also reveal that
these materials are cquipment used both inside and outside of the classroom.
It is also seen as tools used to ennance effactive skills acquisition. As printed
media, it broadens the knowledge and ieading skills for jearners. It is also
seen as the assessor guide to assist in the assessing of learners’ pre-gained
knowledge in the classroom. It further sets the achievement standard for

learning outcomes (cf 2.2, 4 4.1).

5.4.2 What criteria do you use in choosing learning and teaching

support materials for your learners?

The responses from educators point cut the criteria they use in choosing the
malerials for learnars in the inclusive classroom. as follows: The sequential
arrangement of the materials from simple to complex, the quality of materials
in terms of the content, information encapsulated in, knowledge and skills are
needed by learners in order to develop healthy attitudes and values. Other
criteria that have been mentioned by educators include compliance with the
curriculum needs, the font size and the clarity of pictures in the material.
However, it 1s worrying (o learn, that some materials contains faint writing,
unclear pictures; and this hinders easy learning by learners, especially those
in low classes and those with sight impairments. The learners’ environment
has been mentioned as being one of the criteria. Further, the responses
pointed out, that the cost of material is very high and this makes it impossible
to buy each learner his cr her own materials for each subject or leamning area.
The quality in terms of the malterial used for making it. should be a high
quality, while it must be securely bound. Integration of learning areas and
learning outcomes, has also being mentioned as the criterion that used by
educaiors to choose the materials for learners in the inclusive classroom. The

ianguage in the material causes great concern for educaiors, in that they
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found that it is very difticult for learners to understand easily and they
constantly use the mother tongue to explain, but this also poses the problem

for educatars who do not know leamers’ mother tongues (cf 4.4.2).

5.4.3 Why do you see these criteria as important?

It is pleasing that educators see the crileria they mentioned, as important
when they point this out. It is mentioned by educators, that these criteria are
rules and regulations of the curriculum, and that they clearly stipulate what
should be in or excluded from the material be in the material. They further
explain that if any matarials do not meet these criteria, then it means that it is
useless and should not be used in learning and teaching support material.
Because materials assist educators, therefore these crteria give clear
guwdelines and direction in choosing these. For responsible citizens of the
country, materials make out the role of being the growth strategy for lzarners
to actively participata effectively in the economy. The other importance of the
criteria is making sure that learners acquire skilis and gain knowledge in
order, to be able to unlzash their potential. These criteria demand from the
materials that it provides sclutions to learners of the problems they face in

their everyday lives (4.4.3).

544 On which values do you base your choice of learning and

teaching support materials for your learners?

It is pleasing to learn from the responses, that educators value the material
that reflects humanity,” ubuntu” and the accommodating of all learmners. They
also value the material that is able to multi-skill and positively develop positive

attitude for the career choice of learners (4.4.4).
5.4.5 To which culture do your learners betong?

It is appreciated ¢ learn from the responses, that educalors teach the

multicultural, multiracial and multilingual classes in this country (4.4.5).
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5.4.6 Are you satisfied with the learning and teaching support materials

used by your learners?

It is worrying that educators are not satisfied about the current materials they
use in the classes The findings are that some material 1s written in difficult
language for learners for them to understand. The mother tongue has to be
used by educators to explain to learners. Educators suggest that the materiai
should be written in their mother tongue. The lack of physical faciiities for
learnars to perform practical experments is a matier of concern to them,
because it hinders ithe acquisition learners of knowledge and skills. Most
importantly, what is disappointing is, that some educators mentioned, that
they had not been trained in inclusive or in inclusive education and that they

also do not understand the policies involved inclusion (4.4.6).

54.7 Is the learning and teaching support material non-racial,

multicultural, non-sexist or sexist, or unbiased in any way?

The positive findings are that the material is multicultural, multiracial and
contain different genders and it unbiased. It is pleasing that all cultures, races

and genders can freely use the material (4.4.7).

5.4.8 Do your learners conceptually understand the language and

values encapsulated in the learning support material?

The findings include, that language in the material is a barrier for learning,
because some learners do not understand it and cannot easily use the
material on their own without the assistance of educators. Educators
mentioned that they constantly have to use the learners mother tongue to
explain to learners, and this is the problem for educators that do not know the
mother fongue of their learners. It is worrying to learn, that some material
contains foreign context which is not familiar to learners. Values are not easily

identified by learners unless they are helped by educators (4.4.8).
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5.4.9 What is the racial make-up of authors of the preferred learning

support material?

=

Findings are that White authors and male gender are dominating in the writing

industry than their counter parties (4.4.9).
5.5 RECOMMENDATIONS

In order to assist educators in dealing with the choice of learning and teaching
support material in the inclusive classroom setting, the Tfollowing

recommendations are made:

5.5.17 How can educators be assisted to choose materials for tearners in

inclusive classroom settings?

» The Department of education and the school must make sure that every
material that enters the classroom is evaluated and educators should be
encourage to use different learning and teaching support maleriais for the

inclusive classroom.

» The school managemeni teams must make sure that all educators are

familiar and use the criteria to choose the material for learners,

« [Cducators must be trained about the importance and the use of the

material to assist ali i2arners in the inciusive classroom.

« [Educaiors must recelve thorough training on the policies of inclusion as
F i

well as constant support from the department on the subject of inclusive

education
e [Educators must make sure that they promote values in the classrooms

e New and upcoming authors and publishers should carry out proger
consultation with educators for them to apply their teaching experiences to.
Educalors also suggested, that clder authors and those that have retired,
should be consulted, because they still possess the knowledge and writing

skills that can help these new authors.
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e« The Department must develop and skill educators to start wrting or

developing and publish materials, since this is one of their roles of

designing leaming orogrammes and materials.

o Educaters must ensure that all learmners are comiortable to use material

they have chosen to promate leaming for each learner in the classroom.

e The level of learners must be considered when choosing the material to
assist the learner to understand the content of the material so as to lzarn

easily.

o Materials from different cullures should be chosen to enrich different

cultures in the classroom.
56 SUGGESTIONS FOR FURTHER RESEARCH
The foltowing constitute a suggestion for further research in this field.

Further rescarch can be done in other provinces in order {0 widely understand
different experiences of educators in choosing education materials for

learners in inclusive classroom settings.
5.7 LIMITATIONS OF THE STUDY

The siudy was done only with educators from eight schools from the same

distnct in one province.
5.8 CONCLUSION

The Departiment of Education strives to ensure that learning and teaching
support matarials of a high quality are used in the schools by all learners,
irrespective of their abiiities. This chapter gives an overview of the study,

£ .

findings from the theoretical literature review, as well as from practica
qualitative research underiaken. Recommendations have been mads in
assisting educators to in choose material for learners in inclusive classroom

settings.
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ANNEXURE B

INCLUSIVE APPROACH IN CHOOSING LEARNING AND TEACHING
SUPPORT MATERIAL

information to educator participants

On this interview schedule | have questions relating to your choice of learning
and teaching support materials for your learners. | wouid be happy if you were
to respond eamestly and honestly to them. Your responses will be highly
appreciated. A high degree of respect will be accorded to your responses due

to their invaluable nature to this research project

Please note that you are free to participate in this research as much as you
feel like. And that you also puli out of it at any stage as you might desire

without any explanation.

Also note that | am using a tape-recorder to record all your responses and

such you are not required to give your name as well as that of your school.

| promise to keep your responses confidential and to use them only for the
purposes of my MED degree dissertation which | am registered for at North

West University (Vaal Triangle Campus).

Yours sincerely

Mrs PA Motloung
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ANNEXURE C

INTERVIEW QUESTIONS

. What do you understand by the concept Learning and Teaching

Suppert Material?

. Which criteria do you use in choosing learning support materials for

your learners?
Why do you see these crileria as important?

On which values do you base your choice of learning support materials

for your learners?
To which cultures do your learners belong?

Are you satisfied with the learmning support materials used by your

lcamers?

[s the learning support material non-racial, multicultural, non-sexist or

unbiased in any way?

Do your lgarners conceptually understand the language and values of

learning and support materials”

. What is the racial, cultural and gender make-up of the authers of the

preferred learning support materials”?
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ANNEXURE D
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