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Abstract 

Student loans have become an important source of student financial assistance in the 

Republic of South Africa (Heller, 2001). The current system of lending and borrowing on 

interest is huge cope accountability for the present economic despairsnot only in Africa, but 

the world. In a credit agreement, an agreement for the loan of money, there is perpetually an 

inequality between credit creditor and credi t borrower. The purpose of this study is to 

inve tigate and come up with a long termsolution on how to finance the education of students 

who have been gifted possibly and have potential not on ly to themselves but also to the 

community at large. The debt among students is a worldwide problem that has been identified 

even by the World Bani<. In Africa, there are so many families that have been left dry 

(property) in an effort to try and c lear their chi ldren's debt in higher learning in titutions with 

the aim of having their children's debt cleared . A quantitative research approach using 

questionnaires was adopted for data collection means. Findings revealed that there is need [or 

the government to increase bursary funding in order to have the people with proper skill 

occupying the relevant po itions; hence,achieving service delivery efficiency and 

effectiveness. There is a need to implement this process as it may enable fairness in the 

government, community and individuals . 

Keywords: 

Budgeting, Student Debt, Tuition fee increa e, Over-indebtedness. Credit card usage, 

• 
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Chapter one 

Overview of the study 

1.1 Introduction 

Student loans have become an important source of student financial assistance in the United 

States (Heller 20014:27). However, policy-maker and other observers of higher education 

have raised concerns about the vo lume of loans taken out by students, along with the 

resulting debt burden. South Africa provides a unique case with regards to the issue of 

university tuition fees. ot onl y is the country a new democracy that created po licies virtua ll y 

from cratch, but it is also a middle income country that doesn ' t depend entirely on foreign 

aid. The vast majority of the students in post-apartheid South Africa attend public univer itics 

all of which are encouraged to supplement government funding with private funds namely 

through tuition fees charged to students. 

npaid tuition fee has a negative impact on tudent , in the sen e that the final year students 

will not be able to graduate until they have paid all the fees. Universities often withhold the 

student's degree certificate and transcript until the fees are paid. Without this degree 

certificate, the student cannot enter the job market as this is the onl y document that would 

prove that they have attended university and success[ ully completed their studies. Although 

tudent loans have been a means to allow students to f urthcr their tertiary education despite 

their limited financial situations, either positively or negatively impacting the li ves of the 

students. 

This study investigated the practical effects or impacts of tui tion fee debt upon univers ity 

students in South African universities. The study specificall y foc u ed on the cases of the 

tudents from orth We t niversityin South Africa and from Taletso College in the orth­

West Province which are both in South Africa. 

1.2 Problem Statement and Substantiation 

Riba, the Arabic word for the predetermined return on the use of money, can be translated as 

"increase," "excesses," or "usury." Riba therefore implies the "doubling of a sum (capital and 

interest) in money or in kind (Yousefi et al. , 1995: 53: 65-87). Ahmad (1994: 27) refers to 

interest as a means to take a reward for your surplus money irrc pective of what the debtor 

might do with it. He further state that the borrower declines to share his profit and loss, but 

simply burden' the borrower with the liability of interest. 

1 



In most countries, including South Africa, the largestfinancer in most tertiary institutions are 

the governments. This is because the interes t charged by the government is affordable as 

compared to private banks. However, for those students who may drop out of college due to 

financ ial difficulties and become he lpless, the loan still accumulates to a lot of money. Thi s is 

why, when a student's financial ex penses accumul ate whil e in co llege or university, he might 

be better off than when the loan piles up five years after hi s terti ary education and he is yet to 

clear his debt. This explains the real problem of the impact of student debt, thus the need 

forthis researchto investigate that problem in South African universities and colleges. The 

problem identified is that tuition fee debt has a negative impact on the life of student at, and 

after university. Another prob lem identified is that there are less privileged students who have 

outstanding tuition fee debt at universities in the country and do not qua! ify for private 

financing from financial institutions. They are subsequentl y not allowed to write their end of 

year examinations, and thus cannot proceed to the next year of study. In the worst case 

scenario, this problem of tuition fee debt o ften leads to students dropping out of the 

universities. This negatively impacts on the main target of the government to improve access 

to tertiary education (Fox 2003 : 27). This leads to the research question . "What is the exact 

impact of student debt to tertiary education in South Africa?" 

1.3 Research Aimsand Objectivesof the Study 

This study investigated and attempted to identify, the main difficulties that are encou ntered 

by students as a result of accumulating tuition fee debt. The study will speci fi call y look at the 

effects of tuition fee debt on the completion of the studies in the uni versity by the students 

affected. The study also attempts to identify practical ways in which those problems can be 

addressed so that it does not negatively affect the uni versity education of the poor student. 

1.4 Research Design 

According to Bhattacherjee (20 12:23-32) research des ign is a detailed, purpose-oriented and 

logical strategic plan to implement a research project coherently in order to render the 

research findings credible, suitable and convinc ing. Research des igns ex plore the objective of 

the research topic and problem, mapping out ways to co llect data and analyzing them into 

meaningful information. Properly planned research design is systematic, observed and guided 

by the research questions (Bhattacherjee 20 12:63). This study adopted a quantitati ve research 

method and further made use of a closed-ended questionnaire as an instrument of data 

gathering tool. The questionnaires were given to the selected number of Further Education 
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Training(FET) students from tertiary institutions, college/uni versity students from difference 

facu lties, departments and programs. This study was carried out in the current academic year 

of stud y. In examining the problem under investigation, Microsoft Office Excel and SPSS 

(Statistical Package for the Social Sciences) was alsoemployed for interpreting the col lected 

data in order to facilitate an in-depth analysis of this study (Daw on 2002: 42). 

The orth West University was . chosen because it is based in a rural province. Rural 

provinces in South Africa are identified as having a much more prevalence of poverty and 

thus the students who enrol in the NWU mostly come from these poor backgrounds. Talctso 

college is a polytechnic located next to the North West Uni versity(Mahikeng Campus).It 

main ly deals with the less privileged underperforming learners who have the wil I to work 

hard and obtain qualifications to enable them to add value in the community . There arc three 

branches of the Taletso College which are Taletso Mahikeng, Talesto Zeerust and Talctso 

Lichtenburg. For the above reasons the study concentrated and was limited to the NWU, 

Mafikeng Campus, and to Taletso College at Mahikeng. 

1.5 Organisation of theStudy 

This is an outline of how the research is structured for the reader to understand the logic 

behind the arguments and the discussion that waspursued in this stud y. To achieve the aims 

and objectives as stated above, this study was divided into five chapters . Chapter one outl ines 

the background to the study. Chaptertwo presents the literature review, that is, the description 

of the theoretical perspectives and the findings that were found by previous researchers on the 

problem being dealt with in this study. It also looks at ava ilable literature on issues re lating 

totertiary education in South Africa; debt and loan levels repayment patterns of 

college/university students; causes of college/uni versity students' borrowing; ignorance and 

poverty; increasing financia l needs over the years; Policies that governs the uni vers ity's 

financial restrictions on tuition settlement; financial support Aid to students; difficulties with 

student loan repayment burdens and the impact of debt defaults; consequences of credit card 

usage amongst college/university students; financial literacy and interventions for student 

debt and budgeting and debt management. Research questions, conclusion in terms of 

summary. 

Chapter Three focuses on the research methods used when preparing this report. It inc ludes 

the discussion on research processes, approaches and techniques employed. While the 
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inves tigation had a broad picture, an empirical and in-depth analys is was also used when 

evaluating the questionnaire. 

Chapter Fourdi scusses the finding of the research based on the objectives of the stud y. After 

the distribution of questi onnaires and data collection has been made, however, resul ts and 

analysis were decided in resolving many iss ues th at were discussed in the prob lem statement. 

Chapter Five is the last chapter and itanalyses the main topics and also presents the answers 

of the research ques tions and fi ndings .It then draws the conclusions and recommendations of 

the research. 

1.6. The Keywords 

Budgeting, Student Debt, Tui tion fee increase, Over-indebtedness. Credit card usage, 

1.7 Chapter Conclusion 

In this chapter, the fo undation upon which the entire research would be conducted has been 

put in place. In so doi ng, this chapter outlines the background, the problem statement 

objectives of this study, keywords, the research methodology as well as the chapter outlines . 

The overview of this study was summarised lo help bring about the identifiable im pact of 

problem of fees to college/university students. Having looked at the problem statement of this 

research, it is of importance lo examine the I iterature rev iew given in the fo ll owingchapter 

two and its contents before draw ing a conclusion at the end of the next chapter. 
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Chapter Two 

Literature Review 

2.1 Introduction 

According to Neum ann (1 997:237) the li terature survey bas icall y guides the researcher to 

comprehend information concerning the topic under scrutiny. Wh ile Clocte (2001 :53) further 

asserts that as a result of the literature review, gaps will be identified and a proposed so lu tion 

will be concluded in the form of a summary with recommendations to further research in this 

field . 

The purpose of this study was to investigate the NWU Mafikeng Campus and Taletso Co llege 

students' debts and their identifi able impacts.In doing so, the study attempts to determine the 

fac tors that influence students to make responsible fi nanc ial decisions in order to mi nimi ze 

their student loan debt and repayment burden, ultimately ensuring the ability to repay the ir 

loans (Brown 2009 :2024). 

It is assumed that most students are chall enged with accumulation of tuiti on fee debts and the 

effects that tui tion fee debts possess on student's completing the ir studies at vari ous 

uni versities. This chapter reviews, identifies and substantiates on the ex isting literature on 

student debt, its impacts and possible intervention measures that have been proposed by 

several scholars.It also reviews other studies that have been carried out on student debt. 

Therefore, this chapter will focus on some o f the fo llowing topics discussed in the I iterature 

review. 

2.2 Tertiary Education in South Africa: Transformation and Government Financial 

Commitments 

In South Africa in 1994, during the transition from apartheid to democracy, policy making 

recognized that education system reform was crucial to tack! ing the issue of redress and 

redistribution ( SAID 2010). Educati on was also symbolically significant given the 

apartheid education system's ro le in creating and rein fo rcing inequalities in opportunities. 

The African National Congress (ANC) continues to face the challenges of transforming South 

Africa's uni versity education system into one that docs not discriminate and prioriti zes 

funding for previously disadvantaged indi viduals. 
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The perpetrators of apartheid in pre independent South Africa had en ured Lhat Africans got 

Lhe lowest quality of education as compared to other races . This had co mpletely dragged 

them behind. When the new government was fo rmed in 1994 it introduced the South A frica n 

Schools Act of 1996 ((Schoo ls Act 1996 (SA)). Thi helped to pave the way legall y for every 

child to access education in the country by offering an equal opportuni ty fo r all regardless of 

the race. 

The Government has made tremendous efforts in it effort to im prove educati on. One of them 

is enacting legislati on fo r the financ in g of the less privileged uni versity students . In 1999, the 

ational Student F inancial Aid Scheme was establi shed by the government to he lp in the 

fi nancing of the le fortunate in ociety. Through Lhi scheme the students are offered loans 

in which the interest accumul ate annuall y dur ing Lhe acade mic year. This has been read il y 

avai lable to the students since then thus increas ing access to tertiary educati on. 

However, a ll the government efforts could not go on wilhout some challenges. One of 

them is the fact that since the gain ing of independence by the Republic of South Africa, there 

has been an unprecedented accum ulation of public debt over the years. One of lhc maj or 

contributors of thi s accumulation is Lhe students' tuiti on debt which has accumul ated over the 

years . 

2.3 Debt and Loan Levels Repayment Patterns for Tertiary Education 

College/uni ver ity tuition debt has become an increas ing monetary problem in most advanced 

countries at pre ent (Dav ies & Lea 1995 :663-679) . Stud ies about tudent debt were can-icd 

out by Barclays Bank in 1999, which revealed a 17.5% increase in the average level of 

stude nt debt over Lhe previous year. This illustrated that typical student owed £5286; 80% o f 

UK students owed money to the SLC, 64% owed to the high street banks and 28% owed on 

their credit cards (Inso lvency He lpli ne 2002). 

Many authors from their prev ious literatures revealed that students who were found to be 

from low-income fam ilies also had hi gh-debts (S t.John 1995; St.John et al, 1996 &Vcsso 

2005) . Vesso, 2005). This elaborated more why student's debt becomes an obligatio n owed 

by one party (the debtor) to a ccond party (the creditor). Us uall y this is denoted as assets 

gran ted by the creditor to the debtor. Vesso (2005) highlights Lhat a debt is set to ex ist when a 

creditor agrees to lend a sum of assets to a debtor; Lhis therefore, signifies Lhat debt i usually 

g iven with an e tim ated peri od of repayment, which includes repayment of the orig in al sum 

in addition with Lhc accumul ated interest. Accord ing to (S t.John 1995 :89 ; St.John et al , 
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1996:, 175-220&Vcsso 200S) defined student over-indebtedness, a ludenl is regarded lo be 

over-indebted if the majority of avai lable information al the lime a determination i complete, 

shows that the individual student is or will be not be able lo accomplish in a timely manner in 

accordance with credit agreements to which the student is a party to, having regard to that 

student's financia l means, prospects and obligati ons; and probable propensity lo satisfy in a 

stipu lated period (Vcsso 200S; St.John, 199S: I 56- l 86&Sl. Johnet al, 1996: l 7S-220). 

In South African , loan have been een as a pr imary mean for paying hi gher education. Thi 

study is focused on student debt in higher in titutions, in order lo increase unrestricted 

understanding of this trend and it implications on fami lies, economy, and soc iety (S t.John 

199S & Baum & Schwartz 2006).Over decade , student loan activ ities have become a 

re earch topic fo r most researchers who are concerned about how repayment of sludic would 

impose heavy burden on students dropping out of colleges/univers ities . However, assessing 

the empirical di men ions of the hardship created by student loan repayment has proved far 

more difficult than expressing concern over it existence (Baum & Schwartz 2006). 

Authors such a Baum and O ' Mallcy (2002) and (St.John 199S ; St.John et al, 1996 &Vesso 

200S) that their prospective findings which revealed in a study, carried out between 2002 

undergraduate and graduate students ' borrowers had showed that 42% of respondents did not 

even pursue grad uate school becau e,they were concerned about student loan debt (Baum & 

O'Malley 2002). Other potential students, particularly those from low-income families , may 

not consider applying for tudy opportunity due lo the prospect of 200,000 in tudent loan, 

debt (Steinbrook 2008). Furthermore, research on the interest of loans has identified some 

groups who are more oppo ed lo educational loans than others . According lo the Policy 

Studies institute (Payne & Callender! 997)women were le likely to lake up loans; also 

Asian students were much le likely to take up loans than members of other ethnic groups; 

and students from better-off fam il ies tended lo avoid tak ing them. Similar research in the 

United States ha pointed to significantly diff e rcnt attitudes lo student loans held by parents 

and students from diverse economic groups (Campaigne & Ho !er 1998). 

2.4 Causes of College/University Students' Borrowing 

Field (2006) the aversion concerning debt cou ld arise from many po s ib le factors. For 

in lance, tigma and ocial norm regarding indcblcdne s could cau e anx iety or impose 

soc ial costs on borrowers. Jackson ( 1978) identifies factor that contribute lo student 

borrowing as follows: a student fee l that hi s or her des ire lo preserve or atta in a given social 
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stalu ; or to invest wisely for the future; the attractiveness of higher education as a way to 

spend one's time, and soc io-economic cond itions. Status attainment, from a sociological 

perspective, is both represented and enhanced by education, and therefore a student 

attempting to reach a higher latu (or to maintain an inherited one) will choose lo go lo 

college after high chool. 

Furthermore, (Jack on 1978) outlined few factors that innucnce college and university 

students' decision processes, as fol lows: 

Decision = f (Place, Background, School, Student, Friends, 

Occupation, Aspiration, Plan , Colleges, Jobs). 

Jack on (1978) explain each theory in simpler terms he mentions that "Place" de cribes the 

student's home town- location, ocio-econom ic distribution, labor market, co llege offer ings, 

and so forth. "Background" consists of more spec ific details in a ludenl's upbringing- family 

income and education, for example, or the avai lability in the household of dictionaries, 

televi ion, or extra pace. "School" measures school qua! ily and related attr ibutes. "S tudent" 

indicates how well the student doc academ icall y. "Friends" is the immed iate social context 

for the student's dcci ion, what ociologists call peer-group innuence. "Occupation" and 

"aspiration" de cribe the student's long-term occupational and educational goals, while 

"plans" is his or her short-term view. F inall y, "colleges" and "jobs" represent lhc 

characteristic of the school and non-school options the student considers. 

2.5 Ignorance and Poverty 

Eneji et al., (2013:5) was of lhc opinion that household income i an important factor in 

determining access lo education. This is o because, sponsoring a student through univers ity 

education does require some potential costs from inception through completion. Besides 

tuition fees , costs may include travel a llowance, stationary cost, accommodation and 

compulsory textual material a introduced from the institution (Eneji et al., 20 13:6). 

According to Knight and Knight (2000:61-72) the lack of money management of college 

students is a major concern. Several cholars (Lea, Webley, Walker 1995; Lunt & Livingstone 

1992:204;Murdy & Rush 1995: 13-15; Ranyard & Craig 1995:449-467; Walker 1996:789-

07) haven ted that this lack of management i a sociated with the accumulation of financial 

debt. Davies and Lea (l 995: 663-679) reviewed attitudes towards student debt ( tudcnt loans, 

bank overdrafts, credit cards and money owed to family and friends) of col lege students who 
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were m their fin al year at uni vers ity m the United Kingdom. The ir results showed that 

student with higher incomes tend to have hi gher debts. Prather and Buyer ( 1996: I 07- 1 13) 

also noted simil ar findings within the general population. Yet another stud y was conducted 

by Dav ies and Lea (1 995: 663-679) who observed that students in the ir third year al 

nivers ity had much higher levels o f debt than first or second year students and lhal their 

attitudes towards debt changed after their debt levels increased . 

In the current world uni versity/co llege education has become very ex pensive especiall y lo the 

low income families . According lo(Wangenge-Oumaand Cloclc (2008: 906-9 19) thishas been 

on over the years, South African universities and colleges have increased their tuition fees 

partly as a resul t of the reduction o f state funding. Student fee income per full -ti me equivalent 

(FET) enrolled student grew in real (2000) rand at an average rate of 2.5 per cent between 

2000 and 2009. During this same period, fundi ng per FTE student registered a decline al an 

annual average rate of 1.0 per cent. It is thus unaffo rdable to parents as uni versity educati on 

ha been commercialized. ot with stand ing th at most of the tudent with financial needs 

come from very poor famil y backgrounds which own its own makes the burden unbearable. 

In the end, some of them just drop out of college to survive on the unbearable cost of li vi ng. 

Such tudents have lo move on with their live by giving priori ty to their ba ic needs such as 

paying for food, rent, and fare to the work place and many more. They are fo rced to drop out 

to fend for themsel ves. 

Over the years, due to the increas ing number of students and their financ ial needs, the 

government ha been forced lo provide financ ing lo student . The government offers them 

favourable term fo r credit cards as we ll as easy access to credit. Unfortunately, according lo 

Goko (201 3: 1) this has led to an abnormal accumul ation of student debt amounting to a total 

of R .44 1 bill ion in most bank (Goko 20 13 : I). 

According to scholars such as (Finch 1989:269; F inch and Mason 1993 :57) most students 

who borrow from fin anc ial insti tutions co me from very poor families who are deep ly affected 

by poverty. As a matter o f fact, the money given to these student were never enough because 

all the ir fi nancial problems will be directed to the tuiti on loans given to them (Finch 1989; 

F inch and M ason 1993). When taking a closer look at these fi nancial problems, in the fi rst 

place there are no rules in terms of the obligations of the family regard ing the process of 

acquiring tudenl loan (Finch 1989; F inch and Mason 1993) . Thus arra ngement have lo be 

negoti ated between prov ider and recipients, although much will depend on the abi lity and 

the des ire of parenl(s) to minimize their children's exposure lo loans. Although il is obvious 
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that thi s re ponsibility lies upon the parent , they cannot be rorced to fulfil it (Finch 1989; 

Finch & Mason 1993). Some parent seemingly ignore the ract that there is a need to inves t in 

their children and reruse to enter discussions, let alone negotiatio ns, e ither about fee or 

li vi ng costs. In the instances where the fami ly take up thi ro le actively, it is likely that a 

variety of means are u ed to both help the dependent but also restrict the extent of ass istance 

(Fi nch 1989; Finch & Mason 1993). Accord ing to Hesketh ( l 999: 14) some parents do adjust 

their contributions to students ' maintenance according to the tudent' educational ucccss. 

Another point to consider i that of the ind ividual trategie of the recipient of loans 

(He keth 1999: 14) there is ome ev idence that students now attempt to use a wide range of 

ource of finance, inc luding their own savings, to fund themselve through hi gher education 

(Hes keth 1999 & Walters & Baldwin 1998). This var iety of sources of student money 

provides them with the necessary independence, but leaving them indebted in many 

ca es(Hesketh 1999 & Walter & Baldwin 1998). 

2.6 Increasing Financial eeds Over the Years 

According to Statistics South Africa (20 l l ) previous report has illustrated that over the years, 

things have changed and there has been a sharp increase in the population of the country. 

According to the Census 20 11 data from Statistics South Africa, in 20 11 the country's 

population wa 51 770 560, of which 26 581 769 (5 1.3%) were female and 25 I 88 79 1 

(48.7%) were male. Africans are in the major ity atjust over 41-million, making up 79.2% of 

the tota l popu lation. The coloured population is 4 6 15 40 1 (8.9%) while there arc 4 586 838 

(8.9%) whites. 

The Indian/A ian population tands at l 286 930 (2.5%). In 20 11 , "other" was included in the 

Cen us, and accounts for 280 454 or 0.5% of the total. There have been three o ffic ial 

cen uses since South Africa's first democratic election in 1994, the first in 1996, the second 

in 200 I , and the third conducted in October 2011 . The population in 1996 was 40 .6-mill ion, 

increasing by I 0.4% to 44 .8-million in 200 I . The population grew by 15 .5 %, or almost 7-

million people, in the space of 10 year to reach a total of 51.7-million in 20 11 . 
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!Population group 
II 

umber 11 % of total 

!African 1141 000 938 1179.2% 

IWhitc 114 586 838 11 8.9% 

!Coloured 114 615 401 118.9% 

!Ind ian/ Asian 11 1 286 930 112.5% 

!Other 11280 454 110.5% 

ITOTAL 115 1 770 560 11 100% 

Unfortunately, the resources and even the number of schools remain the same. This has 

created the challenge of the survival for the fittest knocking out those with inadeq uate 

fi nancing and challenge like inefficiencies in indi vidual work. This has been coupled by the 

fact that the amount of money received as tuition fees by South Africa's 23 hi gher education 

intuitions rose by 9,2%, fro m Rl 6 billion in 20 12 to Rl 7 billion in 20 13. This is accord ing to 

data analyzed by Financial Statistics of Higher Education Institu tions release. 

I 

I 
I 

Accord ing to the DHET (20 11) only 45.6 per cent of the undergraduate cohort th at res umed 

terti ary education in 2004 graduated in 2009. Additionally, 40.3 per cent had dropped out 

while the rest of them (14. l per cent) were still pursu ing their stud ies in an attempt to obtain 

their qualifications. Several studies (Bhorat, Mayet and Visser 20 10; HRSC Press: 97- 124) 

confi rm these poor graduation rates as they reveal that half of African males in univers ities 

are most likely to drop out. It is noteworth y that student receiving financial aid has not 

perfo rmed much better in comparison to those that do not receive financial support. In a 

recent review of the Nati onal Student Financial Aid Scheme (NSFAS), it was noted th at 48 

per cent of SFAS bencficiarie (3 16, 320) had either dropped out or had not completed their 

tudie (DHET 2009). 

DHET (2011 ) this has strained many famili es as the burden grows every day. For instance, all 

students must be registered annuall y as prov ided in the General Academic Ruic , the statute 

of the orth-Wcst Uni versitie and the relevant prov isions of the Higher Education Act. A 

student who is registered is responsible for payment of the full year's tuition, re idcncc and 

other fees. The contract that fo rms part of the appl ication fo r admittance lo niversi ly is 

signed by student and/or sponsor/co-debtor, binds the student inter alia to the payment of the 

full tuition, res idence and other fees as determined by the niversi ly fo r any fixed year of 

registration. Furthermore, the responsibility of the student for the payment of Univers ity fees 
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i not affected or reduced by the ignorance of the student and/or his/her sponsor/co-debtor in 

regard to the rules and regul ations of Uni vers ities, or the invalidity of his/her enrolment in 

terms of those rules and regul ations. 

2.7 Policies on and Implementation of Financial Support to Students by WU 

According WU Academic polices and regulation, a student will not be all owed to register 

unless and until all financial commitments of the previous year(s) to the U ni vers ity have been 

complied with . When the student and/or his/her sponsor/co-debtor are placed under debt 

review, no credit may be granted to the student until written confirmation is given by the debt 

counselor that al l debt has been settled. The orth-West Univers ity strictly applies the 

provisions of the ational Credit Act in this regard. For decades, analyses of student debt 

have concentrated on the impression that students shou ld not offer more than 14 percent of 

their gross revenue to the reimbursement of student loans (Baum & Schwartz 2006) . For 

instance, they further wrote that creditors typically recommend that the month ly 

undergraduate loan installments should not exceed 14 percent of the borrower's income in 

order to warrant that borrower have sufficient funds avail able to cover taxes. onctheless, 

magnitudes of other stud ies have also establi shed the 8 percent rule, either explicitly or 

implicitly (Baum & Schwartz 2006:3-8).According to John (2000:50) not only docs financial 

aid attempt to support student financially. However, it makes a difference in recruitment and 

retention, but it is also important that the relationships between these processes be sens ibly 

considered as an integral part of the annual budgeting process. While for a brief period in the 

1960s and 1970s there was sufficient financial aid to support equal opportunity. This implies 

that co lleges and uni vers ities are requirement to plan carefull y their investments in student 

financial support aid. John (2000:50) goes further to highlight that financial upport aid offers 

have an immediate and direct effect on whether students enrol or not. Sometimes it innuences 

whether students can afford to continue their initial col lege/ univers ity cho ices . 

Further, it is with no disbelief that co ll eges and uni vers ities must invest some of their own 

resources in grants to remain com petitive (John 2000:7 1 ). Without adequate financial student 

support aid, growing numbers of students become periodic consumers, taking their courses as 

they can afford to do so. This means reductions in persistence rates, an outcome of increasing 

importance in the domain of public accountab ility. onetheless, institutions s impl y cannot 

afford to ignore these patterns (John 2000). Walters and Baldwin ( I 998) argued that over 
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decade, there have been some drastic changes in the ways that young school leavers fund 

their higher education that are independent to student loans and change in fees . T hat is so due 

to the fact that though they are entitled to a ful l grant, it often does not cover the full cost of 

hi gher education. As the value of the grant declined, new sources of income gained in 

importance, including student' s own sav ings, term-time working, and commerc ial loans. The 

majority of the student has to engage in de ferent and co mplex means to generate more 

income (Walters & Baldwin I 998). 

Furthermore, it is more likely that the fami lies do not hold ex plic it fin anc ial and moral 

discussions that pertain to educati on and money (Ross et al. 199 1 ). There are possibl y 

differences in the extent to which famili es discuss the combination of education and money 

with their children. For instances were single parent fami lies often seem to be more open 

about famil y money and so their children are subsequent ly li kely to be more sens iti sed to the 

diffi culties in this regard (Ross et al. 199 1). As a result, some children may thus exclude 

themselves from hi gher education for fear of impos ing burdens upon the ir parenl(s). 

According to a study co nducted by Hesketh ( 1999) on co lleges/university students and their 

orientation to finance, the result further signifi es that there are some interesting linking 

fac tors that contributes to most students' drop out, were channe lled to students' families. 

Hesketh (1999) di ffe renti ates the 'confi dent', 'casual', 'circumspect', and ' anxious' and 

noted how this differentiation re fl ects the categories of families the students come from. Th is 

thus means that famil y' s attitudes to debt, the ir capacity to support their chi ldren, and their 

proximity to academic culture are all seen as significant contributors to the students fi nanc ial 

experience and attitudes (Ross et al. 199 1 & Hes keth (1999) . With re ference to financ ial aid , 

there are several schemes or programs that have been put in pl ace to financia ll y ass ist student 

with their tuition fees apart from non-conventi onal borrowing from famil y and fr iends. Some 

of these programs are outlined below. 

2.8 National Student Financial Aid Scheme ( SFAS) 

The national student financial aid scheme (NSFAS) was established by the nati onal aid 

cheme Act no 56 of 1999. The NSFAS study loan or bursary is attractive for those who do 

not have the financial means to fund their studies and, or cannot access bank funding, study 

loans or bursaries. The student loan attracts a very low interest rate, it is granted without the 

need for a grantee or surety. Depending on the student academic result, porti ons of the loan 
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can be converted into a bursary. All repaid student loans are recycled to fund more needy 

tudents, (the nati onal student fin ance aid scheme no 56 of 1999) . 

2.9 Funza Lushaka Bursary Programme 

The aim of the Funza Lushaka education bursary is to off er financial support to students with 

academic potential and a commitment to undertaking professional teaching education . After 

qualifying, the students must enter the service of the department of education in a 

departmental post at a provincial school for each year the bursary was awarded. The scheme 

is available to full time, undergraduate students who meet the necessary requirements. 

2.10 SANSA Postgraduate Bursary Programme 

The South African Nati onal Space Agency (SA SA) is offering bursaries for students who 

are interested in pursuing a career in S SA rel ated fields and who aim to study fu ll time 

towards a post graduate uni vers ity degree in Systems E ngineering, Software E ngi neering, 

Info rmation technology, Math , Ph ysics and Compu ter Science, Space related studies, Space 

Science, Earth Systems Science, Remote Sensing, E lectronic E ngineering and Satellite 

Engineering. 

2.11 Difficulties with student loan repayment burdens and the Impact of debt defaults 

A loan is establi shed to ass ist in the student's completion of their terti ary educati on 

(Call ender 1999). Loans are a form of tuition subsidy that can carry negati ve effects owing 

tothe psychological stress of future loan repayment (Archer & Hutchings, 2000; ora et al. , 

2006 &Callender 1999). This fo rm of ass istance often results in student debt which 

subsequently fo rce the students to drop out of school. Studies have shown that students' 

withdrawal was mainl y caused by financial difficul ties(Archer & Hutchings 2000; ora et 

al ., 2006 &Callender 1999). In a survey of I 000 students who had quit thei r courses, the 

fi ndings of this survey showed that nearly a quarter of the respondents quit the ir courses as a 

re ult of financial hardships (Callender 1999). A report on retention rates in hi gher education 

revealed that there was a far higher chance that students from poorer background would drop 

out; this result holding across the entire range of entry qualifications (Select Committee on 

Education and Employment 200 1). 
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According to researches done by DesJardins, Ah lburg, & McCall (1999) andSingell (2004) 

financial aid has been noted lo have a positi ve im pact on student retention and persistence in 

co ll ege and uni versity students. This positive impact is especiall y well -defin ed for low­

income and minority student populations (Gross 201 3). The study is to inves ti gate the WU 

Mafikeng Campus and Taletso Co llege students' debt and identifiable impacts, in doing so, 

the study attempts to determine the factor that influenced students to make responsible 

fi nancial decisions in order to minimize the ir student loan debt and repayment burden, 

ultimately ensuring the ab ility lo repay their loans (Brown 2009). 

F ield (2005) arguabl y, financing higher education progressively requires an enorm ous 

amount of debt, a tendency which has the possibi lities lo alter schooling and career dec isions. 

He then avers that access to financ ial aid allev iates the degree to which tuition tramps oblige 

inves tment choices, but may be inadequ ate to completely remove labour market di stortions 

(Field 2005). In particular, previous studies suggest th at indi viduals experience disutility 

from debt beyond borrowing costs (Field 2005) . If there are mental costs of debt, even if 

students face no borrowing constraints, the need to fin ance hi gher education with debt may 

discourage students from making ideal human capital investments and di vert them towards 

careers with high monetary rather than social returns (Field 2005). 

Santana (2002) and Swarthout (2006) have noted that not onl y does loan debt cause some 

effects on students, but it also delays the profess ionals to purchase homes or cars and others 

from entering into marriage or starting a family. U nfortunately, this debt level eventuall y 

could potentiall y lead to a loan default , which has serious imp I ications fo r the borrower 

including garnishment of wages, legal action, fin ancial penalties and co llecti on costs, and 

tarnished credit (U.S . Department o f Education 2008). 

Another impact of student debts as noted by the Student Loan Company (2002) is increased 

borrowing by the students. This was observed in the UK when tuition fees were introduced 

and a government-backed Student Loan Company (SLC) was made available to contribute 

towards students' living costs, and special ' hardship' loans could be obtained in spec ifi c 

circumstances. Consequent to the introduction o f tuiti on fees, students could also borrow 

from the high street banks. It was noted that students borrowed more and more in grow ing 

numbers (Student Loan Company 2002). Furthermore, Sanders (2002) cited the results of a 
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MORI survey of 1068 students in 20 UK universities which revealed that, in 2002. Students 

from blue-collar, manual and unskilled backgrounds owed £ 1019 more on average than those 

from professional backgrounds . Thi s study revealed that 23% of the respondents had no debt 

at all , a quarter of the students in the study confirmed that they had serious financial 

problems . 

2.12 Consequences of Credit Card Usage amongst College/University Students 

The credit card business organization has advanced into a major financial serv ice used by the 

majority of South African households across all income c lasses (Mansfield 2000) . With the 

newly introduction of credit ease of use in the fast food industry, credit sales has risen from 

50% - 100% greater than cash transactions (Mansfield 2000&Ritzer 1995). In many cases, 

consumers today li ve on or over the financial edge often spending everything they make, or 

more than they make, not even realizing their expenditures consistently exceed their income 

(Mansfield 2000&Mapother 1999). "Baby Busters" have been raised in a credit card society; 

they grew up with debt and use credit freely. To some, the money involved in credit card 

transactions is abstract and unreal (Roberts, 1998) to others, obtaining more credit is the 

equivalent to obtaining additional income (Mapother 1999). This attitude toward credit can 

exacerbate credit card debt and personal bankruptcy. 

Mansfield (2000) and (Mapother 1999 and Ritzer 1995) a decade ago, on ly a handful of 

issuers pitched their card to college students; now, 40 of the top 50, and about 65 of the top 

100 card issuers are vying for their business (Ring 1997). Why? This target market consists 

of an es timated 5.8 million students enrolled in four-year co lleges and uni versities (which are 

populated with more women and older students than ever before), 4 million of whom study 

full-ti me. Part-time students in four-year and two-year schoo ls and graduate students make up 

the balance of enrolees (Speer 1998). One marketing firm estimates the spending power of all 

college students at more than $90 billion dol lars with full-lime, four-yearenrolees spending 

an aggregate of $30 billion a year. It is estimated that of the $30 billion dollars, $23 billion is 

being used for essential purchases such as rent, food, gas, car insurance, tuition and books 

and $7 billion in nonessenti al " pi zza" money (Ring 1997). Thus, card applications are 

becoming readily available on campus. 

Applications can be found in a number of venues such as student mailboxes, tables in student 

union buildings, schoo l events, " take-one" app lications around campus, direct mail, Web 
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sites, telephone solicitations and campus bookstores. Credit card companies are also paying 

student groups to s ign up classmates, sponsor campus events and arm cold ca ll ers with 

detailed data (often bought from the college) on each student. Compani es also gather 

in formati on from American Student List Company, Inc. (ASL), which works with co ll eges 

and high schools in student recruitment e fforts. ASL has been compiling li sts of student 

names, cl ass year, fi elds of study, uni versities allended, as well as perm anent and academic 

year addresses and phone numbers for 30 years (Credit Card Management 1998). Tele 

Services in conjunction with ASL has more than l 0 mi ll ion names and generates about 

500,000 credit card applications annuall y (Credit Card Management 1998). This he ightened 

marketing campaign has led to two-thirds of all college students carrying at least one credit 

card and one in fi ve holding fo ur or more (Rose 1998). 

Mae (2002) argued that majori ty o f undergraduate college and univers ity students between 

the age group of 18 and 24 are in possession of credi t cards in 200 l to max imum level Lill to 

date. The prevalence o f cards among the undergraduate co llege and uni versity student' s 

population is also indicated in the increased average number of cards held, from three cards 

in 2000 to 4.25 in 2001 , and in the percentage of students who hold fo ur or more cards. 

Forty-seven percent of students with credit cards have at least fo ur cards, up from 32% in 

2000 and 27 % in 1998 (Mae 2002). Consequentl y, it is evident that the newly enrolled 

candidate 's population has a lower overall percentage of credit card holders and lower debt 

levels on their cards than returning students (Mae 2002). However, more th an half of all 

freshmen (54%) had at least one credit card with the average number of cards be ing 2.5, and, 

among those who have cards, 26% have fo ur or more (Mae 2002). 

Furthermore, Mae (2002) stales that as students' progress through the ir fo ur (or more) years 

in college/ university, there is a stable increase in usage rates and balances each year from 

fi rst lo final year. By graduation, most students have more than doubl ed their average debt, 

and almost tripled the number of cards they ho ld. Most dram atic, however, is the 70% jump 

occurring between freshman and sophomore year in the percentage of students w ith at least 

one card from 54% to 92% of the total population (Mae 2002). Students lake on greater debt 

as they progress through school. The easy availability o f credit cards, limi ted income whil e in 

school and a greater comfort level with the accumul ation of debt are contributors lo increased 
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credit card use among undergraduates college and uni vers ity students (Mac 2002). The added 

danger of accruing increased levels of credit card debt as students' progress through school is 

that they are, at the same time, increasing their student loan debt level s. Final-year 

undergraduate students at four-year institutions in this sample will be graduating, on average, 

with a combined credit card and education loan debt of $20,402, with credit card debt 

representing 16% of the debt owed. 

It is quite surpnsmg, that once freshmen arnve on campus, there are several tempting 

incentives to sign up for new credit cards, and many opportu nities to use them (Mae 2002). 

The fact that the average number of cards per student continues to increase is not surprising . 

The propagation of on-campu , mail and Internet offers of free gifts, bonus air line miles, and 

low introductory rates for each new card is difficult for students to resist (Mae 2002). 

2.13 Financial Literacy and Interventions for Student Debt 

Young people may lack sufficient knowledge to make their own financial decisions (Brock 

2014). As a result, this has escalated the concern for student debt load. For example, a study 

of high school students and working class adul ts by the National Council on Economic 

Education in the nited States of America, revealed extensive lack of knowledge of the 

respondents with regard to fundamental economic concepts (National Council on Economic 

Education 2005). This confirms the evidence of limited Personal Financial Literacy noted by 

Mandell (2008). The North West University recognizes thi s limitation for young people and 

has a Financial Aid Office. This office serves as one of the student support services within the 

orth West University. Its mandate is to render ervices that seek to li ghten the burden 

associated with financing stud y costs . As such, the office therefore works in partnership with 

tudents, parents and funding organizations in this regard. 

2.14 Budgeting and Debt Management 

The lack of money management among coll ege and un iversity students signifies a maJor 

concern (Knight& Knight 2000:6 1-72) and is associated with the accumulation of financ ial 

debt (Lea, Web ley, & Walker 1995 ; Lunt & Li vi ngs tone 1992; Murdy & Rush 1995; 

Ranyard & Craig 1995; Walker 1996). They assert that an adequate understand ing of 
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financia l debt knowledge management of individuals budgeting trends is required for eff orl 

to decrease the likelihood of over- indebtedness of students. 

Accord ing to Kidwell and Turrisi (2004)despile the noted contribu ti ons in the area of 

budgeting and debt management, coll ege students remain al risk of debt due lo a lack of 

budgeting (Kidwell & Turrisi 2004; Munro & Hirt 1998). The major method used lo address 

the lack of budgeting has been educational interventions (Carsky, Lytton& McLaughlin 1984; 

Dane 1994). Although some educational interventions have resulted in short-term 

improvements in financial related knowledge, the behavioural effects of maintaining a budget 

have been minimal (Danes 1994; Hira & Brinkman 1992). 

Field (2006) explained that a critical component of debt management is the maintenance of a 

financia l budget (Field 2006).The author further defined budgeting as allocating all or part of 

a person's total financial resources into di stinct categories in order to track expenses aga inst a 

tangible (electronic or manual) monetary forecast. This definition relies on the a sumption 

that as expenses are incurred, they reduce funds available in account categories (for example 

house-hold or automobile expenses) making future purchases less likel y (Heath & Soll 

1996Heath & Soll 1996). Thus, budgeting can be viewed as a trategy of managing personal 

finances with the purpose of avo iding negative outcomes of debt accumu lation (Lunt & 

Livings tone 1991 ). 

Although loan default has become an important is ue becau e of the threat of losing financial 

assistance, the question of debt burden generally is not adequately addressed in the planning 

processes in institutions and al the slate level. Recent stud ies have fou nd that increasing debt 

burden has begun to take a toll on the opportun ity lo persist (John 2000). One recent study of 

per istence in a private college found that debt had a negative influence on within-year 

persistence in 1993- 1994, after average loan amounts increased, but not in prior years when 

loans were less central to aid packages (John 1998). Further, a recent study of persistence by 

students enrolled al one large public university found that the negative effects of debt 

increa ed as students progressed through co llege. Loans were significant and positive for 

fre hmen, but had a strong negative association with persistence for the same cohort of 

students when they were senior (John 2000; Des Jardins, Ahlburg & McCall 1999). 

Thi means that the impact of turning lo loan a an alternati ve to institutional grants needs lo 

be closely monitored. As more inst itutions begin lo experiment with alternative approaches to 
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providing need-based subsidies to students, they will also need to monitor the effect of those 

trategies. At a minimum , institutions need to provide guidance to students on how to manage 

debt. Further, if the trend toward using loans as the primary source of aid continues, then 

more co lleges and uni versi ties wil l be faced wi th difficu lt choices about their financial 

strategies. 

Budgeting and debt management have been identified as ways to reduce student debt (Blair 

and Robert 2003& Hayhoe 1999) although it appears that students u e financ ial planning 

reactively rather than proactively. Despite the noted contributi ons in the area of budgeting 

and money management, college students remain at risk o f debt due to a lack of budgeti ng 

(Munro & Hirt 1998) . According to Heath and Soll ( 1996) when people maintain a budget, 

their spending patterns can change. Research by Ran yard and Craig ( 1995) suggests that 

improved budgeting can reduce the like lihood of financia l debt. In additi on, research has 

further shown that overs pending and overconsumption are dependable indicators of an 

indiv idual 's tolerab le level of financial debt (Dittmar 1996; Furnham 1999; Hira & Brinkman 

I 992Hira & Brinkman 1992; Lim & Teo 1997; Livingstone & Lunt 1993; Lu nt & 

Livingstone 1992). This there fore suggests that a person's tendency to manage money can 

eventuall y influence the accrual of financial debt (Blair & Robert 2003). Budgeting has been 

noted as a way to intervene and reduce debt that cou ld have otherwise accumu lated a a result 

of lack of money management. 

It has been indicated in past research that when people maintain a budget, their spending 

patterns can change (Heath & Soll 1996). Thus, an individual may believe that budgeting set 

limit on what can be purchased, and can act as a too l to faci litate successful regulation 

finances. It is evidenced that the more an indi vidual perceives that budgeting limits 

unnecessary spending; the more favorable attitude toward maintaining a budget will become 

(Kidwell & Turrisi 2004; Munro & Hirt I 998)and perceived economic well -being. 

2.15 The EmergingResearch Questions 

The research questions below were posed in thi tud y. 

• What causes the tuition fee debt amongst the students in orth West Univcr ity and 

Taletso College? 

• How does poverty and ignorance contr ibute to students' not being ab le to complete 

their studies? 
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• What are the identifiable impact of tuition fee debt among student in the orth We t 

Universi ty and Taletso Co llege? 

• What are the interventions availab le to Management to help students who find 

themselves with the burden of tuition fee debt in the orth West nivcrsity and 

Taletso College? 

2.16Chapter Conclusion 

This chapter discussed several topics that are significant fo r this study. Some or the topics arc 

more concerned with difficulties that are enco untered by the student as a result of 

accumul ating tu ition fee debt. Hence the chapter looked at the tudents' debt and identifiable 

impacts, in doing so, the study attempts to determine the factor that influenced students to 

make responsible financial decisions in order to minimize their student loan debt and 

repayment burden, ultimately en uring the abi li ty to repay their loans (Brown 2009). 

The chapter that fo llows pre ents discussions on the re earch methods, approaches and 

techniques used in thi s study including a discuss ion of the findings of the research questions. 
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Chapter Three 

Research Methodology 

3.1 Introduction 

In the preceding chapter, the re earch problems th at were mentioned with regards to four 

outl ined question have not been full y addressed by the I iterature that ha been reviewed . 

Thi s chapter aims at des igning the research des ign and methodology that will be used fo r th i 

study to provide answers to the questions raised . It further documents the types of data 

gathered, the different types of data collection too ls, ethi cal issues that the researcher shoul d 

be aware of and the fl aw placed on the research (Thomas 2003). 

Leedy and Ormrod (20 I 0) and Dawson (2002) aver that research methodology is an approach 

that is used as a too l in conducting the research. It refers to steps or guide Ii nes taken to 

integrate the re earch que tions and the objective to data collection, analys i , and 

interpretation in a logical way. The primary aim of this research study was to examine the 

student debts in NWU (Mafikeng Campus) and at Talctso College.The stud y sought to find 

determent fac tors that influenced students borrowing to the extent of being over indebted .It 

al o examinedhow re pon ible financial deci ion making might be used to prevent student 

loan debt and repayment burden, ultimately ensuring the abil ity to repay their loan (Brown 

2009). 

3.2 Research Types 

3.2.1 Qualitative and Quantitative Research 

Collin and Hus ey (2000) have argued thatin carrying out re earch acti vities, there arc 

di fferent kinds of approaches including specific procedures and methods that a researcher 

could use to address the research according to its research problems. Acco rding to Leedy and 

Ormrod (201 0) re earch can be conducted using one of two approaches, namely qualitative 

and quantitative. Each of the two approache has it trengths and fl aws and by understanding 

the research that one is conducting will give one an indication of which research method to 

u e. 
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3.2.2 Qualitative Approach 

Qualitative approach uses methods such as interviews or focus groups to foc u o n altitudes, 

behav iour and ex periences (Dawso n 2002). Its purpo e is to acquire opinion of indi viduals 

that participate in the research. There are less people that partic ipate in thi s research. 

Ob ervation conducted by the researcher may be used to develop a theory. Qualitative 

approach is dependent on in formati on that is co llected fro m the interviewees after which the 

re earcher interpret the information. This info rm ati on is collected in the form of text which 

may be used to understand the difficult aspects o f a research project (Hox & Boeij c 2005) . 

T homas (2003); Ali aga and Gunder on (2000), mainta ins that the simplest way to di ti nguish 

or to determine between qu alitati ve and quantitati ve approach w ill be to assert that qualitati ve 

comprises of describing re earch kinds, characteristics of people and events without 

comparing tho e c laims in terms of mea urement or amount. While on the other hand 

quanti tative give attention to measurements and the amount of characteristi c which were 

claimed by the people and events (T homas 2003; A liaga & Gunderson 2000). 

Murtonen (2005) write that qualitati ve and quantitati ve research methods arc empirical and 

both can be equall y near to or far fro m theory. Murtonen (2005) has po inted out that 

quantitative research method hould be cons idered when conducting a research. 

3.2.2.1 Quantitative approach 

M arshall and Rossman ( 1946) noted that qu antitati ve approach involves organised evaluation 

of alternative actions as a basis for choice between them. F urtherm ore, Mar hall and 

Rossman (1946) emphasi e that the c laim of quantitative method involves setting up model 

o f the problems to be analysed, selecting inputs to the model s which quantify the j udgment 

of those responsible for organi ational decisio n and deriv ing the model' s o utputs from inputs . 

Stroebel (2006) adds to the above statement that quanti tati ve research i u ed to answer 

questions about relatio nship among measured var iables w ith the purpose o f c lar ify ing, 

monitoring and predic ting pheno mena. 

In addition, Oates (2006) c laimed that some people avoid quantitati ve method becau e of 

their inability to understand and interpret stati stical or computational data and models. Oate 

(2006) further outlines that these data and models that were undermined al o help when 
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making chal lenging dec isions ea y in d ifferent enviro nments. In other word , the si mplest 

definiti on is to say that quantitati ve analys is in volves methods of data co llection and analys is 

that are non-qualitati ve (Marshall & Rossman 1946). 

When comparing quantitative methodological approach to qu alitati ve approach (Opie, 2009; 

Thomas 2003; Oates 2006; Kothari 1985; Tero 2006; Gray 2009; Smith & Reid 198 1) 

outlined few strengths and weaknesses that could be a soc ialcd lo quantitati ve methods. 

3.2.2.3.Strengths 

The researchers' role is that of obj ective observer. Research studies arc more foc used on 

relati vely to specific research questions. In a quantitati ve research approach, data co ll ection 

processes/procedures and kinds of measurement are constructed in advance o f the ludy and 

therefore, applied in a standardi zed approach. Measurement is focused on spcc i fie var iables 

that are measured through rating scales, frequency count and various means. Data analys is 

continues by obtaining the stali lical analysis and breakdown of the distribution of var iab les 

Oates 2006; Kothari 1985; Tero 2006; Gray 2009). 

3.2.2.4. Weaknesses 

The researcher' thcorie that are u ed may not re fl ect local constiluencie ' unders tandings . 

The researcher may miss out on phenomena occurring. Knowledge produced may be loo 

abstract and general for direct application to specific local situations, co ntext , and 

indi viduals (Oates 2006; Kothari 1985; Tero 2006; Gray 2009). 

3.3 Research methods used in this study 

According to (Dawson 2002:42) depending on the nature of research acti vity th at has been 

inve ti gated, a research approach will have to be cho en. With regards lo the nature of thi s 

tudy, a quantitati ve approach has been chosen because it is based on the fact that this 

quantitative method has been used by many academic researchers, in social sc ience, (Greener 

2008) and more also it is used here, to look at the student ' debt and identi fiab le im pacts. 

3.4 Data required 

3.4.1 Primary and Secondary Data 

Pri mary data at one tage may be secondary al another (Verm a and Verma 2004).Tja lsma and 

Rombouts (20 10)maintain that primary data is the unprocc sed data that has not been 

changed by the re earcher, which means th at it is in its pl ain fo rm and it cannot be fo und in 
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books or article ). The intention of primary data is to be gathered and u ed for a specific 

research problem. 

In addit ion, authors such as Verma and Verma (2004) haveexplained that secondary data is 

that data which comes from the primary data. It is the data that the researcher or previou 

researchers transformed. It consists of a group ing or a regrouping of data which is used to 

comm un icate to the outside world. This type of data can be considered to be published or 

unpublished. 

This study used both primary and secondary data as Lubbe and Klapper (2005) argued that 

secondary data source interprets and analyses primary sources, and that secondary data 

includes both the quantitative and qualitative data , and can be used for descriptive and 

explanatory research. 

3.5 DataCollection Method 

3.5.1 Methods for Collecting Primary Data 

Data co llection methods are the tools that are used to collect the required data for the researc h 

(Dawson 2002). re earch methodology that has been selected for the re earch study 

determ ines what type of data too ls to be used. Time constraints can also play a role in the 

selection of data collection method . There arc d ifferent types of research methods in data 

collection phase in a research (Lubbe and Klapper, 2005; &Tero 2006)these methods can be 

applied to the re carch study to collect data examples such as: 

3.5.1.1 Interviewing 

This method of data co ll ecting is used in social research (Dawson 2002 :42). If this method is 

chosen as the data collection method to be used, equipment may be needed to be used to 

record the interview or taking notes and a questi onnaire with boxe to tick can be used when 

performing a structured type of an interview. The c interviews may take place face -to- face or 

done over the telephone. There arc three types of interviews to be chosen from : unstructured, 

semi-structured and structured interviews. 
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3.5.1.1.1 Unstructured Interview 

This is an interview type that can be applied to a qu alitati ve research. It involves the 

understanding of a situation fro m a general point of view (Dawson 2002:42). This type of 

interview requires that the researcher should have a good unders tanding of the interv iewee, in 

the sense that there should be trust between the interv iewee and the researcher. It is an 

important factor that the researcher is abl e to identify importan t facts, gather more detail s and 

draw the attention of the interviewee to the important fac ts. Despite the usefulness of this 

type of interv iewing method, it produces a large scale amount of data and this can pose great 

di fficulty in examining the data. 

3.5.1.1.2 Semi-structured Interview 

The semi-structured interview is considered to be the most frequ ently used interview type and 

is used in qualitative social research (Dawson 2002:42). The researcher uses this interview 

type to acquire specific inform ation that can be compared with other types of info rmation that 

has been gathered from other interviews . Spec ific questions can be used during each 

interview as an interview schedul e for continuity so as to enable a comparison to be made. 

3.5.1.1.3 Structured Interviews 

This interview type is applied in market research (Dawson 2002:43). An interviewer may ask 

the interviewee a series of questions and in accordance with the ques ti on; a box is ticked 

based on the response. It is applied in quantitative research. It has two methods of which it 

can be performed, namely face- to-face or over the telephone. 

A focus group deals with bringing a group of individuals together to discuss a particular issue 

(Dawson 2002:43). It consists of a moderator or a facili tator who is responsible for presenting 

the topic, who asks particular questions, controls and enables each individual to make an 

input in the discussion. Using focus groups may have some drawbacks, these are despi te 

having a group of partic ipants involved, there is a possibi li ty that not all participants may 

contribute, some participants may spoil another participant's opinions, others may experience 

nervousness being around a group and when speaking in front of a group, acquiring 

equipment and venues needed may also be costly. It is chall enging during analys is to extract 

indiv idual views and it may be challenging or overwhelming for a researcher to contro l a 

focus group. 
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The benefits that focus groups bring about are that during one meeting an extensive variety of 

responses can be expected; it reduces the researcher's bias through the asking of questions 

between the participants, knowing other people in the group may lessen the participants' 

worry, it enables issues to be brought up to reduce the possibility of them being forgotten by 

the participants and the interaction of the participants is valuable to analyse (Dawson 

2002:43) 

3.5.1.4 Observation 

Observation is done by the researcher observ ing important people, actions and situations 

without directly asking the participants questions, thus producing information that a person 

may be reluctant to provide (Dawson 2002) . The researcher uses this method to obtain a 

better understanding. There are five types of observation methods, these are structured, 

unstructured, participant, non-participant and disguised observation. It can be applied in the 

behavioural sciences. 

According to Kothari (2004), the advantages of usmg this method are that when the 

observation is done correctly, it removes subjecti ve bias, it is concerned with information on 

what is presently happening and it does not depend on participants' responses. There are two 

types of observations. Firstly, covert observation which is done when researchers immerse 

themselves into activities of the organisations as participants without them being aware that 

they are being observed. Secondly, overt observation is an observation in which the 

participants are aware that they are being observed in their activities. 

Despite the benefits of using observation as a data collection method, it has some restrictions 

that are imposed on it, these include it's a costliness, there is limitation of the information 

provided, observation task may be delayed by unexpected elements and accessibility of 

people can be challenging (Kothari 2004). 

3.5.1.5 Survey 

According to Glasow (2002), a survey may be referred to as a tool that can be used to coll ect 

from a group of individuals, information about their characteristics, actions and opinions. 

Other uses of surveys may include assess ing needs, looking carefully al impact and 

evaluation of demand. It can be applied in collecting descripti ve information. 
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The benefits of us ing survey are that it is able lo acquire from huge sam ples of the population 

information; it gathers demographic data and, in the cases of problems in measuri ng att itudes 

using observational technique , a survey is ab le to get information about altitudes (Gia ow 

2005). Where knowledge of hi storical context o f phenomena is necessary a survey is unfitting 

to be used. Ab ence and accuracy of response from participants may lead to the possibility of 

bias. Participants may not be able to properly remember the s ituations that lead to their 

behaviour. Some behaviour of the partic ipants may be mi reported or behaviour that is 

unsuitable may be hidden to make the survey lo yield surpri s ing results . 

Hav ing in mind the nature, aim and research objectives of thi s study, it is cruc ial to choose 

appropriate data co llection method that yields great response. Therefore, this study has 

adopted close ended questionnaire a data co llection method. Thi close ended questionnaire 

was administered among PET Talelso college/univers ity students from different academic 

di c iplines and who were asked lo fill in the questi onnaire (Gl asow 2005) . 

The main reason for laking thi aspect is con idering the time factor and cost efficiency given 

the geographic location of academic un its and the s ize of the institution. However, a 

questionnaire is a con idered good way, often the on ly way, of getting data of the current 

state of a group, a community, an institution, a set of corporations, a profe ion (Oates 2006) . 

The researcher wi ll briefly discuss the chosen data collection methods. 

3.5.1.6 Questionnaire 

A questi onnaire contains a series of ques tions th at a participant is lo answer. It shou ld be kept 

horl and simple (Dawson 2002). The use of jargon and techn ical words or words that may 

have more than one meaning should be avoi ded. The question hould not indicate bia ness 

which may lead lo the participant giving fa lse answers lo avoid looking bad . Preferably, the 

re earcher should ask indirect questi ons rather th an direct que lions due lo ensitive issues, 

this can enable the participant to be willing lo provide an wer lo the que li ons. Providing 

confidentiality and anonymity should be taken into considerati on. 

Daw on (2002) defi nes three questionnaire types that can be used; the e include c losed­

ended, open-ended questionnaire and a com bination of both question naires. Questionnaires 

are u ed in surveys or interviews. 
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3.5.1.6.1 Closed-ended Questionnaire 

It is considered to be the most familiar ques ti onnaire type used. It is used in quantitati ve 

research to produce statistics (Dawson 2002) . It is easy to analyse and produce larger 

numbers. 

3.5.1.6.2 Open-ended Questionnaire 

It is di fferent fro m the closed-ended questionnaire in terms of it consi ting of a blank space in 

which respondents can write their answers instead of using boxes to tick the provided 

answers (Dawson 2002). Based on the variety of answers provided by the respondent which 

are their opinions, il makes analys is more difficult lo perform and also means that only few 

questionnaires will be needed to be circulated. It can be app l icd in qualitative research. 

3.5.1.6.3 Combination of Both 

Some researchers make use o f a combination of both Lhe closed-ended and the open-ended 

questionnaire to determine the opinions of people and how many people may use a particular 

service (Dawson 2002). It consists of firstly, boxes lo lick which are the closed ques ti ons and 

then detailed answers can be provided which are the open ques tions. 

This usuall y allows the collection of quantifiable and quali tative data and also allows for the 

analysis of this data to determine patterns and relationships. The ques ti onnaire was on word 

document (Oates 2006) . The table below refers to the questionnaire outline. 

Table 1: Questionnaire Outline 

Questionnaire - Refer to Appendix C 

Section 1 Permiss ion to use your responses fo r academic research 

Section 2 The participant will be asked for permiss ion to use your responses for 

Questions 1 to 7 academic research and general personal particulars like your age, gender 

and home language 

Section 3 Focus on specific ques tions wi th regard lo the students ' debt and 

Ques tions 8 to 30 identifi able impacts 
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3.6 Sampling Method 

In order to determine the sample size, one needs to know the population of the study area . 

Sampling is a proce s of systematically selecting cases for inclusion in a re carch project 

( euman 1997). The researcher gets a set of ca cs or a sample from sampling that is more 

manageable and cost effective to work with than the pool of all the cases. There arc different 

kinds of sampling methods namely non-probability and probability sampling. 

Conventionally, quantitative researchers use probability sampling which allow the results to 

be inferred to the entire population or generalized to the entire population. 

3.6.1 Population and Sample Size 

Hopkins (2008) writes that when conducting a research study, the researchers have, to have a 

ample of subject that they need to work on. The entire popu lation is not u cd, meaning that 

out of the population, the researcher will choose the appropriate subjects as their sample for 

questionnaires and other sections of the study that requ ire a sample. However, population is 

actuall y what peop le arc intere ted in and not the researcher's sample. To make a sample to 

be simplified as population, that amp le must be a representation of that population (Hopkins 

2008). 

The focus of the tudy was between first to fourth year students given that since most of the 

degrees offered elapses or end either on the I st to 4th years at the WU. Tai ct o deals with 

short courses. While the longest lasts for 1 year, the shortest is four months. As such, all the 

students were targeted for this study site. The sample size targeted for this tudy is 350 

consisting of 250 WU and I 00 from FET college. 

3.7 Data Handling 

The data is collected through the use of questionnaires. The questionnaires were handed out 

to the selected first and fourth year students from var ious facu lties, departments and 

programmes at WU alongs ide with Taletso FET College students. This que tionnaire was in 

a form of a hard copy. In otherwise, it would have to make it easier to hand out copies as well 

a to collect back. The data gathered wa therefore ummarized on a statistical spread sheet, 

and analysis of data was done through the use of Excel. The Department of Statistics at the 

Univers ity were consulted on the stat istics used in the study. 
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3.8 Types of Scales of Measurement 

According to Leedy and Ormrod (20 l 0), measurement can be defined as a way of making a 

comparison. Measurement of data enables it to be inspected, analysed and interpreted to find 

it meani ng. The questionnaire contains questions that can be cla sified or measured in terms 

of either one or more of the four scales or measurement. These types of calc arc nominal , 

ordinal, interval and ratio scale. These scales enable the determination of the type of 

statistical procedure to be used. 

3.8.1 ominal Scale of Mea urement 

ominal scale involves data that is used to recognise different cla ification of people, object 

or other entities through the use of numbers (Leedy & Ormrod 20 I 0). It places restriction on 

an object by as igning it a specific name and it separates data into distinct groups from which 

a comparison can be made. 

3.8.2 Ordinal Scale of Measurement 

It hows an order or sequence by using ass igned numbers (Leedy & Orm rod 2010) . It 

determines the characteristic of interest of a person, object or other entities. The degree of 

difference between the people, object or entities cannot be made. Compari on of data can be 

made in relation to which one out of the two is greater or higher than the other and below we 

show how a ranking order i made. 

3.8.3 Interval Scale of Measurement 

An interval scale of measurement deals with data which illustrates standard and equal units of 

measurement and consists of a zero point (Leedy & Ormrod 2010). It i able to derive 

characteristics and mea ure them to show what differences exist which revealed an interval 

cale. With this data type, when a zero value is present, this docs not mean that it i lacking a 

characteristic. When a statistical analysis cannot be made using nominal or ordinal data, an 

interval scale is used. 

3.8.4 Ratio Scale of Measurement 

Ratio scale conducts its mea urement using equal intervals and a complete zero point of 

derivation (Leedy & Ormrod 2010). It has an added feature more than the interval scale. This 
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feature is a true zero point, meaning that a characteristic is lacking or absent. This type of 

cale enables an inferential stati stical analys is. 

3.9 Data Analysis 

The way the data is analy ed depends on the type of research methodology used (Dawson 

2002). There are two ways to analyse data, either using a qualitati ve data analys i approach 

or a quantitative analys is approach. Below there is a discuss ion about the two. 

3.9.1 Qualitative Data Analysis 

This data analysi type may be used for interv iews and focus groups (Dawson 2002). Al the 

end of each interview or focus group meeting, a summary form hould be completed which 

may include details such as time, place, parti cipant , duration, content and emerging themes. 

3.9.2 Quantitative Data Analysis 

In the quantitative data analy is, questionnaire may be used as a method fo r collecting data 

that is analysed (D aw on 2002) . In this study, questionnaires were used to co llect data. The 

data generated from the que lionnaire is processed into a pre-structured SPSS (vers ion 20.0). 

Before the questionnaires were entered into SPSS , they were coded. According lo cumann 

(1997) coding entails a signing code/ number lo each category of all the variable . 

According to Daw on (2002), the advantages o f the use of computers in quantitati ve data 

analysis are that it reduce the time it takes lo perfo rm acti vities, it is suitable for difficult 

earches, it is able lo detect certain facts that the researcher may have mis cd and it is uscf ul 

for those that need lo complete their work quickl y due lo a limiting deadline. The 

disadvantages include text not be ing understood by the programme, there may be 

contradiction and change in the opinions of the partic ipants, the programme being ex pen ive 

to purchase and also that fal e results made may go undetected due to error made by the 

u er . 

3.10 Ethical Consideration IssuesRegarding to this Study 

According to Leed y and Ormrod (2005) researchers should be aware off undamcnlal ethical 

question in research. Ethics are a set of moral principles and a code of behaviour that govern 

an individual 's actions with other individuals and within the society ( eum an 1997). It is a 

critical reflection about morality. It is the duly of every researcher to ensure that the ir 

re earch aims and objective , methods and outcomes are structured in accord ance with 

research ethics. 
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The principles of ethics are respect for per on's (autonomy), non-maleficence, beneficence 

and justice. In order for a study lo be deemed ethical, the fo llowing requirements have lo be 

considered: Social and scientific va lue of the research stud y, scientific va lidity, fair subject 

selection, favourable ri k benefit ratio, independent review, in formed consent and re peel for 

subjects (potential and enrolled) (Leedy & Ormrod, 2005). 

Prior approval of the study was requested from the ethical committee of the orth West 

Univers ity and the Taletso College. This researcher needs lo be mindful of the confidentiality 

of the correspondents either phy icall y or psychologically ( euman 1997). The researcher 

requested for permission from the heads of the institutions by offering an explanation on the 

details of the research and its benefits to the soc iety and students. This gives a clear guideline 

to the various departments in the institution while making the who le process smooth . It 

creates a good relationship with the personnel in charge in the various departments (Neum an 

1997). 

3.11 Chapter Conclusion 

Thi chapter defined the re earch de ign and methodology used in this study. It further 

examined the in truments, re earch types, population, sampling method from theoretical 

perspectives. The outcome of the study in this chapter wi ll help lo outline the effects of 

student on the students an on the host institutions. The study has come al a lime when raising 

tuition fees intersect with increasing financial and educational needs. However, the study will 

provide finding that will help lo inform policy reform in the current disbursement and 

structure of loans and financial aid in general. The outcome wi ll subsequently help in the 

formu lation of trategies and possible ways to intervene and eventuall y help curb the problem 

of student indebtedness. The next chapter introduces the data analysis and interpretations of 

the data gathered in the form questionnaires as data collection tools. 
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Chapter Four 

Data Discussion and Results 

4.1 Introduction 

The main focus point of this present chapter i to discuss the data co ll ected from the use of 

questionnaires to interpret and analysis the re ults. The results will therefore be summarised 

in tables, figures, bar chart , pie charts, and statistical measures were used lo show 

percentages of the responses (Leedy & Ormrod 2010) . The analysis will be done ba ed on the 

use of the Spearman Rank Order correlation (Spearman's Rho). The Spearman Rank Order 

correlation uses rank ordered data and measu res two or more. 

The aim of this study was to investigate the WU Mafikcng Campus and Talelso College 

tudent ' debt and its identifiable impacts, in doing so, the study attempts lo identify the 

main difficulties that are encountered by the student as a result of accumulating tuition f cc 

debt. more also, to examine the contributing factors that influenced ludenls lo make 

respons ible financia l decisions in order to min im ize the ir student loan debt and repayment 

burden, ultimatel y en uring the abi li ty to repay their loans (Brown 2009). In addition, it will 

provide practical means in which this problem can be addressed in order for it not lo 

negatively affect the university education of the poor student. 

The data was gathered through the use of questionnaires which were adm inistered lo 

collective students. The research was population focused on first to fourth year students from 

the NWU Campus in conjunction with FET Taletso college student from various faculties, 

departments and disc iplines to examine their respective views on student debts and its 

identifiable impacts. 

The remaining chapter is structured into sections. The section are as follows ; eclion 4.2 

outlines the return rate of questionnaires and ection 4.3 presents the analys is of variab les of 

the demographics of the respondents . Section 4.4 deals wi th cross tabulation whi le in section 

4.5thc research objectives and que lions of the study are addressed, and section 4.7 

summarizes the whole chapter. 
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4.2. Return Rate ofQuestionnaire 

The total sample size targeted for thi s study is 350 questionnaires and consists of 250 for 

NWU and I 00 for FET Co llege.Three hundred and fifty cop ies of the questionnaire were 

initially issued oul lo the campus students of first lo fourth years (200 hard copies) and 

from 0-3months lo 6 month and above student from FET Talc lo Col lege (150 hard copies) 

which amounted lo 350 in total.Two hundred and fifty copies of the questionnaire were 

returned. Therefore, with two hundred and fifty copies of the questionnaire returned and 

useablc, the response rate was 100% for this research study. 

4.3. Analysis of Variables 

4.3.1 Demographic Variables 

Thi ection presents the analyse of the resu lts with ref ercncc lo re carch objectives. The c 

results are organised in frequency tables and figure . Re pondenls' biological data such as 

age groups, gender, occupati on/profession status, ethnicity, each of lhcm arc addressed and 

presented in figures and tables. Research questions arc gro uped and summ arised accord ingly 

in figures. 

4.3.1.1 Distribution by Age group 

32.40% 
32 

Age group 

Figure 1: Distribution by Age group 

18-20 
2 1 - 24 
25- 3 0 
31 - 40 

From the total sample of 250 respondents in F igure I revealed that the majority of the age 

group were found counted uplo 49 (49.20%) and they were between the age group of 18-20; 

followed by 32 (32.4%) who were from the age group of 2 1-24. The minority age group is 

between 25-30 and 31-40 of tho e who were between 4 who were on ly (4.40%) and 14 
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(14%). These figures show that both student from FET College and WU from vanou 

discip lines were mostl y dominated with younger generation. 

4.3.1.2 Gender by Distribution 

135 .6 0% 1 

Figure 2:Gender Distribution 

In the study, the questionnaires were developed lo be filled by the students who are in the 

College/University in different Ludy field . The target was students from fir t year to fourth 

year in the uni ver ity and 0-3 months to 6 months and above from FET Taletso Co ll ege. 

Figure 2 indicates that all participants were tudenls. However, the stud y did not specify th at 

the respondents should be only males or only females. The findings from thi Ludy show that 

female were highly represented of 64.40% whil e the minority were found lo be male of 

35.30%. It further illustrates that the above fi gure shows that the study is dominated by 

female. 

4.3.1.3 Race by Distribution 
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Figure 3: Ethn icity by Distribution 

With regards to ethnicity, respondents were required to state their ethnic background in order 

to determine that ethnicity does not play a ro le in student debts. Figure 3 shows the ethnic 

groups in South Africa and all three were represented except for the ethnic group of Indians. 

Pie chart figure signifies that the majority of respondents were found to be largely dominated 

by blacks of 87.20% while coloured Of 12.40% and white of 0.40%. 

4.3.1.4 Distribution by Occupation/Professional Status by Distribution 

Profession/Occupational status by 
Distribution 

150.0 ~----------------

100.0 

50.0 

0.0 

100.0% 
82.4.%_ ----- --------

10 % 7.6% 
--..,.- - --, __. ___ __J 

Student Student Student Total 
employed unemployed 

Figure 4: Profession and Occupation Status 

■ Student 

■ Student employed 

• Student unemployed 

■ Total 

The response "student" and "student unemp loyed"were merged together to represent 

"Student". Of the 250 respondents in Figure 4, 80% were student and 7.6% were students 

who were unemployed. When merged together, it claimed 90% who were found to be 

students while the minority of l 0% were students who also work atFET Taletso College and 

NWUCampus. 
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4.3.1.5 Distribution by Institution 

300 

250 

200 
150 

150 
100 

100 

50 

0 

NWUCampus FET Ta letso College 

Figure 5: Profe sion and occupation status 

250 

100% 

Total 

■ rrcqucncy 

■ Percent 

In other to examine whether the sample size used in this study was app licable and 

appropriate. In the study the re earcher stated that 200 sample were targeted to WU 

Campus tudent and I SO were also allocated to FET Taletso which in total is 350. In Chapter 

four, "Return Rate" the researcher also mentioned that not all copies of questionnaires were 

return . After data collection ha been made, only 250 participant were captured consisting of 

150 from WU and 100 from FET Talelso. To verify th is claim , in Figure 5, out o f 250 

sample distributed, 150 (60%) were represented by NWU Can1pus whi le 100 (40%) 

represents FET Taletso College. 

4.3.1.6 Distribution by Degree/Qualification 

Table 2: Current Qualification/Degree 

What year are you In 0-3months (FET) 

academically? 6 months and above 

(FET) 

1-2 years ( WU) 

3-4 year ( WU) 

5-6 years ( WU) 

Total 

Your current 

degree/quali fication 

Degree Diploma 

(NWU) (FET) Total 

0 36 36 

0 64 64 

63 0 63 

85 0 85 

2 0 2 

150 JOO 250 
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In a cross tabulation,It is where the tudy attempts to determine how the partlc1pants 

responded to the questions that are directed to them. Table 3 has il lustrated that between 0-3 

months, 36 respondents and 6 months and above were 64 respondents from FET Taletso. At 

the NWU Campus, 1-2 years of study were fo und to be 63 participants, 3-4 years were 85 

respondents which signify the majority whi le the minori ty were 5-6 years of study, only 2 

participated. When combined together, l 50 for NWU and 100 for FET Taletso College. 

4.3.1.7 Distribution by Degree/Qualification 

Figure 6:Academic year 

VVh at yea r re 
you in 

aca demica ll y? 

0 - 3 m o nt11s ( FET 
6 mo ntl"'ls n d cr, b ove 
FET) 

1 -2 years ( NV\•U 
3 -4 e ars ,N;/\IU) 
5 -13 year s Nv'.,.U) 

Figure 6 ignifies how the frequencies and percentages were derived from this research. The 

majority of students were from 3-4 years in WU of 33.60%; followed by the 6 months and 

above were 29.20% from FET Taletso College; 22.80% where 1-2 year students; 0-3 months 

were 13.60% from FET and 0.80% were 5-6 years from WU. 

4.4 Cross Correlations 

It is important to get the general idea about the relationship between biological variables. In 

this instance gender is analysed against other demographics. The results arc summarised 

below. 
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Table 3: Gender and age group Cross-tabulation 

Age group 

18-20 2 1-24 25-30 31-40 Total 

Gender Female Count 79 45 5 32 16 1 

Expected Count 79.2 52.2 7. 1 22.5 16 1.0 

% withi n Gender 49.1 % 28.0% 3. 1% 19.9% 100.0% 

% within Age 
64.2% 55 .6% 45 .5% 9 1.4% 64.4% 

group 

% of Total 31.6% 18.0% 2.0% 12.8% 64.4% 

Male Count 44 36 6 3 89 

Expected Count 43.8 28.8 3.9 12.5 89.0 

% within Gender 49.4% 40.4% 6.7% 3.4% 100.0% 

% within Age 
35 .8% 44.4% 54.5% 8.6% 35 .6% 

group 

% of Total 17.6% 14.4% 2.4% 1.2% 35 .6% 

Total Count 123 81 11 35 250 

Expected Count 123.0 81.0 Jl.O 35.0 250.0 

% within Gender 49.2% 32.4% 4.4% 14.0% 100.0% 

% within Age 
100.0% 100.0% 100.0% 100.0% 100.0% 

group 

% of Total 49.2% 32.4% 4.4% 14.0% J00 .0% 

There is a relationship between gender and age group though this relationship is different 

from gender to age group. In Tab le 4, more femal es (3 1.6%) are aged between 18 and 20 

years and 17.6% represent males of the same age group . There is a weak relationship between 

gender and people of age groups 3 1 and 40 for both gender types. This means that there are 

very few people in these age groups. These were in ali gnment with Census 20 I I data from 

Statistics South Africa.In 2011, the country's popul ation was 5 1 770 560, of which 26 581 

769 (5 1.3%) were female and 25 188 79 1 (48.7%) were male. Africans are in the majority at 

just over 41-milli on, making up 79.2% of the total population . The coloured population is 4 

615 401 (8 .9%), whi le there are 4 586 838 (8.9%) whites. 
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Table 4: Are you u ing a bursary/loan/scholarship and elhnic ily background cross labulalion 

Are you currently using a 

bur ary/loan/ Scholarship/ lo 

further your studies 

Yes No Tolal 

Race Black 127 91 2 18 

Coloured 31 0 3 1 

White I 0 l 

Total 159 9 1 250 

A cros -tabulation was conducted lo help determine whether there is a relationship between 

students who are currently using bursary and their ethnicity background played a role. In 

Table 5, it is ev idenlly emphasised that the majority of students who are currcnll y using 

loan /bursaries and cholarship lo further lhcir respective studies were mo l dominated by 

black . A total 127 responses indicated that they are using loan . 31 respon e from coloured 

students and only l white student slated otherwise. 

Table 5: Chi-Square tests 

Asymp. Sig. 

Value Df (2-sided) 

Pearson Chi-Square 21.003a 2 .000 

Likelihood Ratio 31.603 2 .000 

Linear-by-Linear 
20.258 l .000 

Association 

o. of Valid Cases 250 

Chi- quare test wa conducted to find out whether students loans/bursarie /scholarship and 

ethnicity have a likelihood between them. Pear on's and the likelihood chi- quarc le l 

stati tic are shown as 21.003 and 31.603 respectively. Their corresponding probabilities arc 

0.000 and 0.000. Comparing these probabilities with 5% significance level leads lo lhc 

acceptance of the null hypothesi that there i association between loans/bur aries/scholarship 

and ethnicity of respondents. As a result this means that ethnicity does play a parl when it 

comes to student opting for bursaries/loans/ cho lar hips to f urthcr their educations at colleges 

and universities. 
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Table 6:Are you using a bursary/loan/scholarship and academic year cross- tabulation 

Are you currentl y using a 

bursary/loan/ Scholarship/ to 

further your studies 

Yes No Total 

What year are you m 0-3months (FET) 36 0 36 

academically? 6 months and 

(FET) 
above 

64 0 64 

1-2 years ( WU) 45 18 63 

3-4 years (NWU) 13 72 85 

5-6 years ( WU) 1 I 2 

Total 159 9 1 250 

A cross-tabulation was conducted to help determ ine whether there is a relati onship between 

students who are currentl y using bursary and their academic year of studies . In Table 6, it is 

clearly evidenced that the majority of students who are currently using loans/bursaries and 

scholarship to further their respective studies were mostly dominated by students fro m FET 

Taletso College between 6 months and above were 64; Students between 0-3 months were 

36. Claiming a total 100 responses indicated that they are using loans. 45 were 1-2 years of 

students from the WU Campus; 3-4 years were 13; 5-6 years was only 1. 

4.5. Determining the Causes of Tuition Fee Debts amongCollege/University Students 

4.5.1 Level of Debts and Identifiable Impacts 

This section addresses the objecti ves of the research. In determ ining the causes of the risen 

tui tion fee among students, participants were asked about nine questions and the results arc 

given below. 
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Table 7:Level of debts and identifiable impacts 

6month 
3-4 7 years 

0-3months s & 1-2 years 
years & above 

above 

What year arc you tn 
14.4% 25.6% 25.2% 34.0% .8% 

academically? 

Yes 0 

Do you have or use a credit card? 73.2% 26.8% 

ot 
Very Occasion 

Often frequ one 
often ally 

ently 

How often do you use your credit 
58.4% 18.4% 7.6% 6.8% 8.8% 

card? 

Maybe 
ever 

Maybe once twice or one 
failed 

more 

Have you ever fai led to pay your 
49.2% 18.4% 11 .6% 20.8% 

accounts? 

Yes 0 

Are you currently using a 

bursary/loan/ Scholarship/ lo 63 .6% 36.4% 

further your studies? 

Scholar 0th 
Loan Bursary SFAS Family 

ship ers 

How do you pay your tuition 12.0 
28.8% 20.0% 5.2% 22.4% 11 .6% 

fee ? % 
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6month 
3-4 7 years 

0-3months s & 1-2 years 
years & above 

above 

1 ( yr 
2nd 3rd yr to 4th yr to 

5th yr 
yr 

to and Other 
to date date date 

date above 

When did you start using this 

method of financia l assi tance 

lopay up your debts examples, 32.4% 22.0% 30.8% 14.8% 14.8 % 0% 

7loan/bursary/scholarship? 

Strongly 
Agree Strongly agree Disagree 

disagree 

Would you agree that Ludy 

loan/bursary/scho larship assists 
52.0% 38.4% 2.8% 6.8% 

tudents to complete or further 

their stud ies. 

Agree Strongly agree Disagree 
Strongly 

disagree 

Do you think that you wil l be 

able to finance your degree from 
4.4% 10.8% 65.6% 19.2% 

start lo finish without any 

financ ial upport? 
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4.5.1.1 Distribution by Academic year 
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Figure 7:Academic year 

F igure 7 portrayed that students at university have the tendency to be indebted. Of 250 

samples that were distributed to both college and university students, 0-3 months were 

14.40%; 0-6 months were 25.60%; 1-2 years were 25.20 slightl y different fro m FET Taletso 

student, while the majority of students whose academic year re flected the max imum of debts 

were 3-4 years; students at WU with 34% and the minority were 0.8% from 5-6 years. In 

order to verify the claim made by Dav ies and Lea ( l 995)they observed that students in their 

third year at Uni versity had much higher levels of debt than first or second year students and 

that their attitudes towards debt changed after the ir debt levels increased. The resul ts 

presented above were in accordance with (Davies and Lea 1995) findin gs . 

Davies and Lea (1 995) reviewed attitudes towards student debt (student loans, bank 

overdrafts, credit cards and money owed to fa mi ly and fr iends) of college students who were 

in their final year at uni versity in the Uni ted Ki ngdom. Their findings presented that students 

with higher incomes tend to have higher debts. 

Results in Figure 8 indicated that many college and university students concurred with 183 of 

(73 .20%) of credit card holders and 67 of (26.80%) don' t have a credit card.In most 

instances, buyers of today live on or over the monetary edge often spending everything they 

have worked for, or more than they have worked, without apprehending their expenditures 
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will regularly exceed their income (Mansfie ld 2000&Mapothcr 1999). To some, the money 

involved in cred it card transactions is abstract and unreal (Roberts, 1998), to others, obtaining 

more credit is the equivalent to obtaining additional income (Mapother 1999). 

4.5.1.2 Distribution by Credit Card Owner 
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Figure 8:Credit Card 

Mae (2002) argued that majority of undergraduate college and university student between 

the age groups of 18 and 24 were in posses ion of cred it card in 200 1 to it maximum level 

to date. The prevalence of card among the undergraduate college and univers ity student's 

population is also indicated in the increased average number of cards held, from three cards 

in 2000 to 4 .25 in 2001, and in the percentage of students who hold four or more cards. 

Forty-seven percent of students with credit cards have at least four cards , up from 32% in 

2000 and 27 % in 1998 (Mae 2002). However, more than half of all freshmen (54%) had at 

lea tone credit card with the average number of cards being 2.5, and, among those who have 

cards, 26% have four or more (Mac 2002). 

Furthermore, Mae (2002) stated th at as students' progresses through their fourth (or more) 

years in college/ uni versity, there is a stab le increase in usage rates and balances each year 

from fir t to final year. By graduation, most students have more than doubled their average 

debt, and almost tripled the number of cards they hold. Most dramatic, however, i the 70% 
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jump occurring between freshman and sophomore year in the percentage of students with at 

least one card fro m 54% to 92% of the total popu lati on (Mae 2002). 

4.5.1.3 Distribution by HowOften do you use Your Credit Card? 

H ow often do you use your credit card? 

Frequency 

Figure 9:How often do you use your credit card 

150 
I 

In Figure 9, the response of "often" and "very often" were merged together to represent 

"Often" while the response " ot frequentl y" and "Occas ionall y" were merged together to 

represent "Occasionall y". Students were as ked about "how often do they pay up there 

individual account". The study demonstrate that tho e often were 58.40% and very often 

were 18.40%. When merged together, the majority of the student u e their cards often to a 

margin of 76.80%, while the res t arc in minority. 

4.5.1.4 Distribution by Have You Ever Failed to Pay Your Accounts? 

b e o n ce 
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r foil e d 
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Figure 10:How you failed lo pay your accounts 

The act of not being able to pay up our respec ti ve account has been revealed by this study. 

Mo t students have the tendencie lo procrasti nate. In other words, they would rather pref er 

to postpone their payments which arc due fo r another mo nth . The diagram above signifies 

that co llege and uni vers ity student never pay their accounts as required. 123 of (49.20%) did 

it; 46 of (18.40%) once, twice or more and onl y 29 fro m the lolal samples of 250 were 

(11.60%); while 20.80% was not applicable. 

4.5.1.5 Distribution by are you currently using a bursary/loan/ Scholarship/ to further 

your studies? 

College/univer ity tuition debt has become an increasing monetary prob lem in mosl advanced 

countries at pre ent (Davie & Lea, 1995). Among South Africans, of all socioeconomic 

background , loans have been seen as a primary means fo r paying h igher education. This 

tudy has proven that the rate of students borrowing to finance their studies has incrca ed 

drastically. 459 respondents of (63.60%) agreed lo have used loans/bursary/ scholarship to 

further their respective studie while respondents of 91 of (36.40%) uses other means lo 

finance their studies. 

Are you currently using a bursary/loan/ Scholarship/ to further 
your studies 

No 

es 

Figure 11:Are you currently u ing a bursary/loan/scholarshi p to further your studies 
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4.5.1.6 Distribution by how do you pay your tuition fees? 
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Figure 12:How do you pay your tuition fee 
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Results reveal in Fi gure 12 that 72 respondents of (28.80%) pay their tuiti on fees through 

loans; 50 respondent of (20%) pay their tuition fees through bursary; 56 respondents of 

(22.40%) pay their tuition fees through SFAS student loans; 29 re pondents of ( 11.60%) 

pay their tu ition fees through fami ly/friends whil e 30 res pondents of ( 12%) pay their tuition 

fees through per onal avings. 

4.5.1.7 Distribution by When Did you Start Using this Method of Financial Assistance 

Pay up Your Debts E.G. Loan/Bursary/Scholarship? 
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Figure 13: When did you start using this method of financia l assistance to pay up your debts 
e.g. loan/bursary/scholarship. 

College and university students were examined to determine the period that they have been 

involved with financial support, a total of 250 sample , 81 respondents of 32.40% aver that 

they started using financial aid since from their first year to date; 55 respondents (22%) 

mentioned that they started using financial aid since from their second year to date; 77 

respondents(30%) confirmed that they started using financ ial aid from their third year to date; 

while the minority were 37 respondents (14.80%) indicated that they started using financial 

aid since from their fourth year to date. Hence this study was focused to students between 

fir t to fourth years of studies. 

4.5.1.8 Distribution by would you agree that study loan/bursary/scholarship assists 

students to complete or further their studies? 

Strongly disagre 

Strongly agree 

Agree 

0 25 50 75 100 125 

Figure 14:Would you agree that study loan/bursary/scholarship assists studen ts to complete 
or further their studies? 

In this study, the response "Agree" and "Strongly agree" wil l be merged together to represent 

"Affirmative" while the response "Disagree" and "Strongly disagree" wi ll be merged 

together to represent" egative". Students were asked about "whether they wou ld agree that 

study loan/bursary/scholarship assists them to complete or further their studies?" 
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Before this question cou ld be addressed, it is cruc ial to examine John 's (2000)claim where he 

maintained that, not on ly, does financi al aid endeavour to support student financially, 

butfurther highlights that financial support aid offers an immediate and direct effect on 

whether students enrol or not. Sometimes it does influence on whether students can afford to 

continue their initial college/ university choices. 

The majority of respondents of 226 of 90.40% justified that financial aid does support them 

immensely towards their studies, while the minority stated otherwise. 

4.5.1.8 Distribution by do you think that you will be able to finance your degree from 

start to finish without any financial support? 

Strongly agree 

0 50 100 

Frequency 

150 200 

Figure 15:Do you think that you will be ab le to finance your degree from start to fini sh 
without any financial support? 

In confirmation of the responses given above in Figure 15 , the respondents were asked 

whether they wou ld be able to further their studies without financial assistance, the resu lt 

revealed that they would not; this means that financial assis tance would be required for the 

students to be able to complete their respective studies. F igure 15 illustrates that 4.40% and 
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I 0.80% of student would agree that they wi ll be able to finance their studie without being 

as i ted by any financia l means, whi le the other sets of students of 65.60% and 19.20% 

would disagree that they wi ll be able to further their studies without being assisted. 

4.6. Investigating how poverty played a role in factors that lead to student's 

droppingout of colleges/universities 

4.6.1 Factorscontributing to tuition fee burdens 

This section addresses the objectives of the research. In investigating how poverty is a 

contributor to the factor that lead to tudents dropping out of co llege /universities, 

participants were asked five questions and the result are given below. 

4.6.1.1 Distribution by do you think that it will be difficultin paying tuition fee and 

accumulated interests without loan/scholarship/bursary? 
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Figure 16:Do you think that it will be Difficult m paying tuition fee and accumulated 
interests without loan/scholarship/bursary? 

For this study, the response between "agree" and "strongly agree" were merged together to 

repre ent "/Agree/Yes/Affirmative" and the responses "disagree" and "strongly disadgree" 

were merged together to repre ent "Disagree o/ egative. 

Accordi ng to Callender (I 999)in a survey of IO00 tudents who had quit their studies, 

findi ngs from that investigation disclosed that nearly a quarter of the respondents quit their 
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tudies as a result of financial hardships and not being able lo facil ilalc payment (Callender 

1999). In this study, the researcher examined 250 students lo judge whether it will be difficult 

to pay for their studies. 30.40% agreed; 52.80% strongly agreed that it will be difficult for 

them to make payments and 10.80% disagreed and 6% also strongly disagreed. 

4.6.1.2 Distribution by do you feel that you have been over charged on loan (s) that you 

have undertaken? 

Do you feel that you have been over charged on loans 
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Figure 17:Do you feel that you have been over charged on loan ( ) that you have 
undertaken? 

It i a sumed that most students arc challenged with the accumulation of tuition f ec debt and 

the eff ccts that tuition fee debts po sess on tudcnt's completing their studies at variou 

universities. In Figure 17 students feels that they have been over-charged with tuition f ccs 

and it accumulated interests . Respondent of 135 of 54% agreed and I 05 respondent of 

42% strongly agreed . In total 240 respondents of 96% fee ls that they have been over charged 

on loan (s) that they have taken. 
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4.6.1.3 Distribution by what factor do you think that made students to consider a study 

loan (s) as an option? 

Fit-ia I Obi e , ... -. $ 
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Figure 18: What fac tor do you think that made students lo consider a study loan (s) as an 
option? 

Thi tudy aimed al determining the main reasons of student debts and impacts, it therefore 

revealed in this study that the above stated fac tors had led students to con ider loan as an 

option. Figure 18 ill ustrates th at fi nancial problems play an important part. 61 respondents of 

24.4% were in financial problems; 72 respondent of 28.8% were innuenced by soc ial 

background; 75 respondents of 30% were the majority of student who were influe nced by 

poverty and were from poor fami ly. These claims were in ali gnment with F inch ( 1989) and 

Finch and Mason (1993)who staled that most students who borrow from fin anc ial in lilutions 

come from very poor families who are deepl y affected by poverty. Furthermore, 17 

re pondents of 6.8% were influenced by college/university inspiration while soc ial/standards 

contributed to l 0%. In confirmation, Jackson ( 1978) outli ned few fac tors that innuence 

college and univer ily tudents' dec ision proce se , a fo ll ows: 

Decision = f (P lace, Background, School, Student, Friends,Occupalion, As pi ration, Plans, 

Colleges, Jobs). 
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4.6.1.4 Distribution by what do you think that lead to student dropping out of colleges 

and universities? 
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Figure 19:What do you thin k that lead to student dropping out of colleges and uni versit ies? 

A report on retention rates in higher education reveals that there is a far higher chance that 

tudents from poorer backgrounds wou ld drop out; this find ing holds across the entire range 

of entry qualifications (Select Committee on Education and Employment, 200 I). 

In Figure 19, it i evidenced that there are several contributing challenges that lead to students 

drop out. Failure to pay outstanding tuition fees is inclusive; under performance by students 

could lead to student sendoff from coll ege or university; when a student is under financ ial 

distress, this could lead to lack of academic performance and it could also lead to student 

dropping out; an overwhelming interest rate charge plays a part when a student cou ld no 

longer keep up with his/her accum ulated interest. He/she may not be a llowed to continue 

their studies by the college/university authority; another thing that leads to student not being 

able to continue his/her study could be channeled to when the officials from 

loans/bur ary/scholarships refuse lo accept students who have under performed in their 

tudies. Nonetheless, the main contributing challenge that students encounter is over­

indebtedne s of which leads to student dropp ing out of 26 .80% among others.St. John et al 

(1996) and Vesso (2005), added to say a student is viewed to be over-indebted if the majority 

55 



of available information at the time a determination i complete, shows that the indi vidual 

student is or will not be able to accomplish in a timely manner in accordance with cred it 

agreements to which the student i a party to, having regard to that student 's financial means, 

pro pccts and obligations; and probable propensity to abide by a stipulated period (Vesso 

2005; St. John, 1995 &St. Johnet al, 1996). 

4.6.1.5 Distribution by are you worried about not been able to finish your studies due to 

lack of financial support and sustainability? 

100% 
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60% 

40% 

20% 

0% 

ot really Worried Not 
worried 

Not sure Total 

■ Are you worried about not been able to finis h your studies due to lack of 
financial support and sustainab ility? Frequency 

Figure 20: Are you worried about not been able to fini h your tudics due to lack of financial 
upport and sustainabi lity? 

Of the samples, Figure 20 show that 29.60% were worried; 24.4% were not really; 13.60% 

were not worried; 32.40% were not sure. Authors like Baum and O'Malley (2002) and (St. 

John, 1995; St. Johnet al, 1996 &Vesso 2005) made emphasis from their prospective findings 

which revealed in a study carried out between 2002 that undergraduate and graduate students 

borrowers had showed that 42% of re pondents did not even pursue graduate school because 

they were concerned about student loan debt (Baum & O'Mallcy 2002). 

4.7. Examiningthe identifiable impacts of student's debts 

4.7.1 How debts impact on students' academic performance 

Thi section addresses the objectives of the research. In examining the identifiable impacts 

regarding students' academic performance, participants were asked about three questions and 

the results are given below. 

56 



4.7.1.1 Distribution by do you think debts that you may have incurred might 

have affected your academic performance? 

.,. ... 
::::, 
~ 
>-

1 00 

8 

60 

40 

2 

Do yo u think debts that y ou m;;:,y 
h.:»v e incurred migl,t:: 1--. :-=-ve a .ffe c:te . 

Figure 21: Do you think debts that you may have incurred might have affected your 
academic performance? 

The response of "Agree" and "Strongly agree" were merged together to represent 

"Affirmative" while the response "Disagree" and "Strongly disagree" were merged together 

to represent " egative" . Students were asked about "whether do they think that debts that 

they may have incurred might have affected their academ ic performance?The result revealed 

that 40% agreed; 27.2% strongly agreed. In total 67 .2 agreed that the debts that they might 

have incurred played a part in their academic performance. The minority group of student 

disagreed with 26.8 % and strongly disagreed with 6%. 

4.7.1.2 Distribution by "in general term, how would you rate your average 

academic performance?" 
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Figure 22: In general term, how would yo u rate your average academic perfo rmance? 

This section analyses how debts affect students' performance, looking at the Figure above, 

onl y few students could be able to perfo rm well in average of 80%- 100% were 12% and 

between the average of 70%-75%were 8.4%, it ev identl y shows that debts have a negati ve 

impact on students' performance. The average between 30%-45% and 50%-65% were 37.2% 

and 42.4%. 

4.7.1.3 Distribution by "you would agree that if a student fails to attain to the minimu m 

required percentages, he/she may not be allowed to use that particular financial support 

aid?" 
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Figure 23:You would agree that if a student fa ils attain to the minimum requi red percentages, 
he/she may not be all owed to use that particul ar financial support aid? 

High vo lume of respondents with 75.2% agree that, although, financial support Aid is there to 

assist student to further their education to those who arc fi nancially challenged. one 

withstanding, that same financial support Aids has rules or polices that govern its exis tence. 

That is to say th at if a student fa iled to meet the minimum required average marks or 

percentages, he/she will have to be removed from that financial support Ai d as a resul t of 

underperformance. 

58 



4.8. Exploring possible intervention options for students who find themselves with 

over-indebtedne burdens. 

Thi section addre es the objective of the research. In exploring the poss ible interventi on 

options for student who find themselves over-indebted and repayment burdens, participants 

were asked about five questions and the results are given below. 

4.8.1 Budgeting and debt management solutions for students who find themselves with 

the burden of tuition fee debt and repayment. 

4.8.1.1 Distribution by how do you intend to repay back your debts? 

H ow diffi c ult is it for you r e p aying your d ebts inc lu ding 
accumulated interest ? 
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Figure 24:How do you intend to repay back your debts? 

Vesso (2005) highli ghts that a debt is set to ex ist when a creditor agrees to lend a sum of 

a sets to a debtor; this therefore, signifies that debt i usually given to an estimated period of 

repayment, which includes repayment of the orig inal sum in addition with the accumulated 

interest. Figure 24 shows that students have difficulties in repaying their debts . Onl y 2.40% 

of tudents find it easy to repay the ir debt and J 6.80% agree that it is norm al to pay their 

debt. The majority of respondent (24.40%) and (56%) feels that it i a challenge and as well 

difficult to repay their debts. 
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4.8.1.2 Distribution by estimation of how long it will take to repay your debts? 
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Figure 25:Estimation of how long it will take to repay your debt ? 
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The researcher investigated whether participants were vigorously trying to reduce what they 

have incurred through monetary practices such planning, accounting or looking for the best 

possible means. It also attempts to examine if participants had a comprehensive financial 

literacy of how challenging and difficult repaying back their debt wa likely lo be; they were 

asked about how long it would take them lo faci litate the ir debts payments. ccording to 

Government e timations, the minimum time frame given is 38 year for f cm ale graduate to 

pay back their tudent loan debts and J 6 years for male graduate. 

Out of the total sample of 250, the students from FET Taletso college say that it will take 

ome of them 0-3 month to repay while some state that it wi ll take them 6 months and above 

to repay with a corresponding 1.20% and 12.80%. The WU students, 70 respondents (28 %) 

were 1-2 years; 96 respondents (38.40%) were 3-4 year; while 49 respondents ( 19.60%) were 

5-6 years will make their repayments. 
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4.8.1.3 Distribution by would you agree that reducing interest rate from the fi nancial 

assistance e.g. loan (s) could help minimize over-indebtedness of students? 
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Figure 26: Would you agree that reducing interest rate fro m the financial ass i lance c.g loan 

( ) could help minimize over-indebtedness of students? 

The government ha made tremendous effort to improve education. One of them i enacting 

legislation for the financ ing o f the less privileged uni ver ily students. Another i lo pave the 

way legall y fo r every chi ld to access educati on in the country by offering an equal 

opportunity fo r all regard le o f the race. In 1999, the alional Student Financ ial Aid Scheme 

wa es tablished by the government lo help in the fin anc ing of the less fo rtunate in soc iety. 

The tudents are then o ffered loans which the inlere t accumul ati on is he ld un til one year 

after they graduate. Thi ccli on of the results indicates that student would agree to reduction 

on interest rate from fi nancial as istance. They al o feel that they have been over-charged 

with interes ts . Figure 26 signifies that 188 res pondents (75.2%) agree that interest charges 

should be reduced. Whil e the minori ty state otherwise. 
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4.8.1.4 Distribution by how would you rate the college/university interest rate? 

How would you rate the 
college/university interest rate? 
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Figure 27: How wou ld you rate the college/un ivers ity interest rate? 

28% of students rate college/university interest rate as appropriate; 7% of tudents rates 

college/uni versity interest rate as inappropriate; 6% of students rates college/university 

interest rate as fair enough ; 7% of students rates co llege/university intere t rate as 

overwhelming; 2% of students rates co llege/un iversity interest rate as very extreme. 

4.8.1.5 Distribution by "what would you recommend to help students in colleges and 

universities who find themselves with the burden of tuition fee debt?" 

What would you recommend to help students in colleges and universities who 
find themselves with the burden of tuition fee debt? 
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Figu re 28:What would you recom mend to help students in colleges and uni versities who find 

themselves with the burden of tuition fee debt? 

The lack of money management among coll ege and uni versity students s igni fies a major 

concern (Knight and Kni ght 2000) and is associated wi th the accumulation of fin ancial debt 

(Lea, Webley, & W alker 1995 ; Lunt & Li vings lone 1992; Murdy & Rush 1995; Ranyard & 

Cra ig 1995; W alker 1996) . 

32 respondents (12.80%) recommended that student should seek fo r a reasonable fin anc ial 

support Aid schemes. 24 respondents (9.60%) recommended that student shoul d never 

borrow money to pay up debts incurred. 17 respondents (6.80%) recommended that students 

should spend money w isely and also recommended colleges/uni versilie ubsidy. 2 1 

re pondents (8.40%) recomme nded a reasonable interest rate charges by the institutions and 

fi nancial support A ids. 17 re pondents (6 .80%) sugges t an affordable tuition fees. 21 

respondents (8.40%) recommend that students should pay up their tuition fee debt on lime . 

An adequate understanding o f financial debt knowledge manageme nt of individuals 

budgeting trends is required for efforts to decrease the likelihood of over- indebtedness of 

students. According to Kidwell and Turrisi (2004), despi te the noted contr ibutions in the area 

of budgeting and debt management, coll ege students remain at ri sk of debt due lo lack of 

budgeting (Kidwell & Turri si 2004; Munro & H irt 1998). 

In F igure 28, the majority of responses were d irected lo credit card usage by co ll ege and 

uni versity students. A total o f 44 respondents ( 17%.60%), recommended that students shoul d 

minimize their credi t card u age and 40 ( 16%) recomme nded that students hould start 

budgeting. The major method used to address the lack o f budgeting has been educational 

in terventi ons (Carsky, Lytton, & M cLaughli n, 1984 ; Danes 1994) . A lthough some 

educational interventions have resulted in short-term improvements in fin ancial related 

knowledge, the behavioural effects of maintain ing a budget have been minimal (Danes 1994; 

Hira & Br inkman 1992). The results in F igure 28 have reco mmended poss ible intervention 

mechanisms to help students who fo und themselvc in such ilual ions. 

Field (2006) ex plained that a cri tical component of deb t management i the ma intenance of a 

financ ial budge (Field 2006).The author further de fined Budgetin g as allocating all or part of 
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a person's total financial resources into distinct categories in order to track cxpen es against a 

tangible (electronic or manual) monetary forecast. This defin ition relics on the assumption 

that as expenses arc incurred they reduce funds available in account categoric (e.g., house­

hold or automobile expenses) making future purchases less li kel y (Heath & Soll 1996). Thus, 

budgeting can be viewed as a trategy of managing personal finances with the purpose of 

avoiding negative outcomes of debt accumulat ion (Lunt & Livings tone 199 1 ). 

4.9 Ways to improve over-indebtedness of student and burdens 

The themes, in Table 11 below, were derived from the responses that the respondents 

provided when they responded to the questions in the questionnaire. 

Table 8: Suggc ted possible ways to help improve on student debts and its identifiable 

impact on student who found themselves in uch s ituations. 

rrhemes 
Percentages 

1 Minimize credit card usage 6.8% 
~ Budgeting 16.0% 

13 Minimize credit card usage 17.6% 

14 Pay debt or tuition fees on time 8.4% 

IS An affordable tuition fee 6.8% 

6 A reasonable interest rate charges 8.4% 

r7 College /university sub idy 6.8% 

8 Spend money wisely 6.8% 

~ Never borrow money to pay up debts 9.6% 

10 Seek for a reasonable financ ial support Aid 12.8% 

Total 100.0% 

4.10 Chapter Conclusion 

This tudy investigated the NWU Mafikeng Campus and Talctso College students' debt and 

identifiable impact , and goes forth to determi ne the factor that innucnccstudcnt' financial 
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decisions and repayment burden, by ultimately providing means of hand! ing such situations 

(Brown 2009). 

This chapter has provided the detailed statistical methods used in this research . To present the 

results from the questionnaires, graphs, tables and statistics have been used. Data analysis has 

also been shown. Data analysis has been conducted to interpret the findings presented from 

the questionnaire. The next chapter presents the recommendations based on the interpretation 

of the results . 
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Chapter Five 

Summary, findings, recommendations and conclusion 

5.1. Introduction 

In the previou chapter, the data collected by way of questionnaires were analysed and 

interpreted. This chapter begins with a brief ummary of the main topics , this research study, 

followed by discussions reflecting the finding presented from the data analy is and the 

literature review. Finally, recommendations and conclusion whose aim was drawn to help 

minimize student's debt and repayment burden were drawn. This would enable them to 

ultimately ensure the abi li ty to repay their loans (Brown 2009). 

Section 5.1 is an introduction discussion of the chapter.The ummary of the study i 

di cussed in section 5.2. It is then followed by discussion on the answer of the re carch 

questions which are in section 5.3. In section 5.4 limitations are looked at and in section 5.5 

conclusions are given including a summary of the whole chapter. 

5.2. Summary 

As previously stated, the purpo e of this study is to investigate the NWU Mafikeng Campus 

and Talet o College students' debt and identifiable impacts and has been triggered by 

changes and increasing burden of debts. To achieve that purpose: 

Chapter one dealt with introduc ing the research study, providing the overview of the study, 

including the objectives and purpose for undertak ing the study as well as research design and 

methods . 

Chapter two was dedicated to the literature rev iew, that i , the description of the theoretical 

perspectives and the findings that were found on the previous re earcher for the problem 

being dealt with in this study. It also looked at the Tertiary education in South Africa; Debt 

and loan levels repayment patterns of college/university students in terms of avai lable 

literature which were duly reviewed. 

Chapter three de cribed the research design and methodology used for the study. It defined 

the type of data that was chosen to be collected, the questionnaire as a chosen means to 

collect the data, as well as the targeted population and sample.Chapter four pre cnted the data 
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analys i using the qu antitative method and interpretation of the results through which the 

findings and recommendations were concluded from. 

5.3. Findings 

The findings from the research stud y are presented in th is secti on in relati on to the fo ur 

re earch questions. 

5.3.1. What causes the tuition fee debt amongst the students in orth West niversities 

and Taletso College? 

There is suffic ient evidence to how that much of the debts accrued by student can be 

practically tenned as sensible, rather than the consequence of indi viduals or fin anc ial 

irre ponsibili ty (Boddington & Kemp 1999) . The findings are presented as fo ll ows: 

Re pondents were a ked about whether, " they have or use credi t card ". T he majority of the 

partic ipants (73.2%) indicated that they use and also own credit cards.Students were asked 

about "how often do they make use their credit cards". T he majority o f the part ic ipants 

(76.8%) indicate that they use their cards very often. 67.6% of re pondent of tudent were 

fo und to have failed to pay up the ir accounts.Onl y a few of them do pay their account on 

timely bases. 

In order justi fy how important financial support Aid scheme is to tudent who intend to 

further their educati on,respondents were asked about whether they are currentl y us ing loans, 

bur aries and cholarship to fi nance their tudies in var ious programs and departments . 

63.6% corresponded to have opted for stud y loans to further their studies, while few students 

use personal savings to finance the ir studies. An outstanding num ber o f re pondents of 90% 

would agree that loans/ bursaries do ass ist students to furth er and co mplete thei r studie . 

Students were as ked if they thought that they woul d be able to fin ance their own stud ies 

without be ing as isted by fin ancial upport A ids. The finding revealed that they disagree. In 

other words, this means that they wi ll not be able to fin ance their studies unles they receive 

help from financial aid programmes. 
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5.3.2. How does poverty and ignorance contribute to students' not being able to 

complete their studies? 

The researcher examined 250 student to estab lish whether it wou ld be difficult for them to 

pay for their studies. While 30.40% agreed, 52.80% trongly agreed that it would be difficult 

for them to make payments and I 0.80% disagreed and 6% also strongly disagreed. The 

finding shown that, in total 83.2% agrees that it will be difficult to pay their tuition fee debts . 

It i assumed that poverty and ignorance contribute lo challenges that most student 

encou nterin term of accumul ation of tuition fee debt and the effects that tuition fee debts 

po se s on student's completing their tudies at various univer ities. The finding has shown 

that 96% of respondents feel that they have been over charged on loan ( ) that they have 

taken . Furthermore, findings from this study have exemplified that financial prob lems play a 

huge role towards their fai lure to complete their studies. 61 respondents (24.4%) were in 

financia l problem ; 72 respondents (28.8%) were influenced by social background ; 75 

respondents (30%) were the majority of students who were in fluenced by poverty and were 

from poor familie . These claims were in ali gnment with Finch (1989) and Finch and 

Ma on(l993), who tale that mo t tudents who borrow from financial institutions come from 

very poor families who are deeply affected by poverty. Furthermore, 17 respondents (6.8 %) 

were influenced by college/univers ity inspiration while social/standards contributed( I 0%) lo 

the study. 

Other factors that contribute lo tudents dropping out of co llege and university were also 

pre ented. It i evident that there are everal contributing challenges that lead to tudenls drop 

out. They incl ude: Failure to pay outs tanding tuition fee, fi nancial distress and overwhelming 

interest rate charges. 

A student may not be allowed to continue his/her studies by the college/university authority; 

other challenges that lead to student not being able to continue his/her study cou ld be 

channeled to when the officials from loans/bur ary/scho larships refuses to accept tudenls 

who previously underperformed in their studies. onetheless, the main contributing factor 

that students encounter is over-indebtedness which often leads to student dropping out of 

tertiary. The figures how that it stands at 26.80%. 
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5.3.3. What are the identifiable impacts of tuition fee debt among student in the orth 

West Universities and Taletso College? 

In examining the identifiable impacts regarding students' academic performance, participant 

were asked three questions and the re ult are given below. The fir t questions deal with "do 

you think the debt that you may have incu rred might have affected your studies". The 

findings reveal that 40% agreed; 27 .2% strongly agreed. In total, 67 .2 agreed that the debt 

that they have incurred played a part in their academic performance. The minority group of 

tudent disagreed 26.8 % and strongly disagreed 6%. 

Secondly, student were asked: "In general terms, how would they rate their academic 

performance". On ly few students (l2%)were be able to perform well scoring 80%- 100% of 

the marks. The findings show that debts have a negative impact on student ' performance. 

Finally, student were asked "whether they wou ld agree that if a student fail to attain the 

minimum required percentage , he/ he may not be allowed to use that particular financial 

support aid" The finding shows that High numbers of respondents (75.2%) agree. 

5.3.4. What are the interventions available to Management to help students who lind 

themselves with the burden of tuition fee debt in the orth West University and Taletso 

College? 

The deal is exploring the possible intervention options for those students who find them elve 

indebted with loan burdens. 32 respondents (12.80%) recommended that students should seek 

a rea onable Financial Support Aid Schemes. 24 respondents (9.60%) recommended that 

students should never borrow money to pay up debts incurred. 17 re pondent (6.80%) 

recommended that student hou ld spend money wisely and also recommended 

colleges/universities subsidy. 21 re pondents (8.40%) recommended a reasonab le interest rate 

charges by the institutions and financial support Aids. 17 respondents (6.80%) suggested an 

affordable tuition fees . 21 respondents (8.40%) recommended that student should pay up 

their tuition fee debt on time. 

An adequate understanding of financial debt know ledge management of individual 

budgeting trends i required for efforts to decrease the likelihood of over-indebtedness of 

students. According Kidwell and Turrisi (2004) despite the noted contributions in the area of 
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budgeting and debt management, co ll ege students remain at risk of debt due to a lack of 

budgeting (Kidwell & Turrisi 2004; Munro & Hirt 1998). 

5.4 limitations 

Every study has a set of limitations (Leedy and Ormrod in E ll is and Levy 2009), or potential 

weakne ses or problems with the study identified by the re earcher (Creswell 2005 in Ellis 

and Levy 2009) . A limitation is an uncontrol lab le threat to the internal validity of a study. 

The orth West University wa chosen because it is ba cd in a rural province. Rural 

province in South Africa are identified as having a much more prevalence of poverty and 

thus the students who enroll in the NWU mostly come from these poor backgrounds. Talctso 

College is a polytechnic located next to the orth West (Mahikcng Campus) . 

Taletso mainly deals with the less pri vileged underperf arming learner , but have the wi ll to 

work hard and obtain qualifications to enable one be able to add value in the community. 

There are three branches of Taletso which are Taletso Mahikeng, Taletso Zeerust and Talct o 

Lichtenburg. However, this tudy i only limited to NWU Campus and FET Talctso college. 

Targeting student from first years to fourth years from var ious faculties at the Mafikcng 

campu and also with 0-3 months and 6 months and above from Taletso college. 

5.4. Recommendations 

In order to deal with the student debts and the identifiable impacts surrounding it, some 

change need to take effect. Ba cd on the finding revealed from this study, it has been 

clearly identi fied that many of the respondents' op inions arc that the Fi nancial Support Aid 

Scheme are helpful as a whole. However, they still consider that Lhe over-whelm ing interest 

rate charges do really affect their academic performance, not on ly Lhat they affect them 

academ ically, but they also lead to students dropping out of college and univer ity . 

Young people do lack ufficient knowledge to make their own financial dcci ions (Brock 

20 14). As a re ult, this has e ca lated the concern for student debt load . How these 

respondents' feels about their needsmay contr ibute to their debt burdens hencc,they need an 
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awareness campaign on debt hand I ing. Nevertheless,statistical terms order to devi e default 

aver ion options that work (Kesterman 2003). Debt cancell ations were recommended by 

re pondents to college/u ni versity and financial support schemes, especiall y to those students 

who are in the programme of teaching field and specializing in mathematic , engineering and 

science. States have also experimented with debt forgiveness. 

Con equently, the fol lowing recommendations can be made: Agrant shou ld be created which 

could sti ll be part of the financial aid scheme, so as to direc tl y assist to complete their studies. 

Studentsshould also open a line of credit at the beginni ng of an academic year. After 

succe sfully finishing that academ ic year, the student would receive R424,525 a grant to 

reduce the loan balance. 

Further recommendations can be made regarding over-indebtednes of student . In Figure 28, 

the majority of responses were directed to credit card usage by col lege and university 

tudents. A total of 44 respondent (17%.60%) recommended that students hould minimize 

their credit card usage and 40 (16%) recommended that students should start budgeting. It is 

recommended that students hould pay their loans for a reasonable financial support Aid that 

will charge a reasonable intere t rate; They are encouraged never to borrow money to pay up 

debt ; spend money wisely and above all colleges/univer ity sub idy to be made available. 

The overall key recommendation i that efforts shou ld always be put into place by 

implementing policies in managing and continuall y minimizing students' debt . 

5.5. Conclusion 

The research objective , together with findings from the collected and analysed data have 

been outlined. It can then be concluded that the burdens for repayments of debt have a 

negative impact on student as a whole. It fur ther co mprom ises studen t ' academic 

performance. This study also revealed that poverty/ignorance; financial problems, Social 

economical background, career aspirations and social status/s tandards are chal lenging factors 

that lead to students opting for loan (s) which may positively or negatively impact on them. 

In thi chapter a summary of the research study was provided, the findings have been 

revealed and the recommendation have also been made for student to continually minimize 

their tudent loan debt and repayment burden, which wi ll eventually ensure the ability to 

repay their loans. 
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