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PREFACE

This thesis was written at the time of great political changes in the RSA. Nelson Mandela
had been released from Robben Island after 27 years; the Codesa negotiations for an
interim constitution were going on and subsequently led to the 1994 first democratic
elections which were won by the African National Congress.

All these changes had an impact on education in the country.

For the first time, teachers organised themselves into unions e.g. the South African
Democratic Teachers' Union (SADTU). Through their strikes and mass demonstrations
SADTU members disrupted the culture of learning and teaching in black schools. They
also eroded the autocratic powers of school principals.

The fragmented former education departments were unified into a singlé national
education department. The country was divided into nine provinces each with its own non-
racial education department. The Gauteng province where this study was based was
divided into 18 districts.

The finalization of the district boundaries caused a delay on the empirical study.
Nevertheless, by the time the districts were properly functioning questionnaires had
already been sent to those secondary schools predominantly attended by black learners
i.e. ex-DET schools.



SUMMARY

The changed political climate in South Africa has contributed to the erosion of the
traditional autocratic powers of the principal and the increased demand by teachers to be
involved in the making of decisions which affect them directly. This has necessitated a

different approach to school management. Team management is one such an approach.

The research aims are to determine the nature of team management, the task and role of
the principal in facilitating team management and the extent to which team management
is implemented in secondary schools attended predominantly by black students in South
Africa. The research methods used to achieve the aims are a literature study and an

empirical survey.

The investigation of the nature of team management revealed that the team management
approach is based on the theories of McGregor, Herzberg, Maslow, Likert and Argyris,
and that the advantages of team management outweigh its disadvantages. The
prerequisites for team management were found to be active leadership, effective
communication, participative decision-making and sharing power and authority. The 9,9
(team management) leadership style was found to be the most appropriate for team
management. Communication within the teams should accord with Likert's System 4

communication process.

With regard to the role and task of the principal in facilitating team management the study
revealed that he should create opportunities for staff development and establish good
human relations; ensure that the plans of the different teams complement one another in
promoting school goals and distribute the work load evenly amongst teams. The principal
should also promote the active and effective participation of team members in decision-
making. He should treat this participation not as a favour, but as the teacher's democratic
right. The principal should also level the decision-making field by ensuring that all
participants have sufficient information on the topic under discussion. It was also found
that the role of the principal in team building consisted of improving people related and

task related skills.

From the findings of the literature study a structured questionnaire was developed. The
target population for the empirical survey consisted of principals, departmental heads and
teachers in schools attended predominantly by black students in the Gauteng province.

This part of the study revealed that the majority of principals perceived their leadership



style differently from their heads of departments and teachers. The target population in
general perceived the communication process with regard to team management in the
schools as favourable. However, almost half the number of teachers felt deprived of

participation in decision-making on issues which fall under their zone of concern.

A few of the most important recommendations of the study are that principals should
share leadership and authority with the various team leaders and teachers in the school.
They should also rely on expert power rather than on legitimate power. In addition, the
professional autonomy of teachers and the managerial authority of principals should be

harmonised, while bureaucratic management by principals should be minimised.

Overall, it can be concluded that there are traces of team management practices in the
schools attended predominantly by black students in South Africa. This means that the

usage of the team management approach is limited and should therefore be promoted.



OPSOMMING

Die veranderde politieke klimaat in Suid-Afrika het bygedra tot sowel die erodering van
die skoolhoof se tradisionele outokratiese magte as die toenemende eise van
onderwysers om betrokke te wees by besluite wat hulle direk raak. Voorgenoemde

noodsaak 'n nuwe benadering tot skoolbestuur. Spanbestuur is een so 'n benadering.

Die navorsingsdoelstellings van die studie is om die wesensaard van spanbestuur, die
taak en ro! van die skoolhoof in die fasilitering van spanbestuur en die mate waarin
spanbestuur is skole wat meestal deur swart leerlinge in Suid-Afrika bygewoon word, te
bepaal Die navorsingsmetodes om die doelstellings te bereik, is 'n literatuurstudie en 'n

empiriese ondersoek.

Die ondersoek na die wesensaard van spanbestuur het aan die lig gebring dat die
spanbestuursbenadering gebaseer is op die teorieé van McGregor, Herzberg, Maslow en
Argyris, en dat die voordele van spanbestuur die nadele daarvan oorskadu. Die
voorvereistes vir spanbestuur is onder andere aktiewe leierskap, doeltreffende
kommunikasie, deelnemende besluitneming en mags- en gesagsdeling. Die 9,9
(spanbestuur) leierskapstyl is waarskynlik die beste geskik vir spanbestuur.
Kommunikasie binne spanne behoort in ooreenstemming te wees met Likert se Stelsel 4

kommunikasieproses.

Ten opsigte van die taak en rol van die skoolhoof in die fasilitering van spanbestuur het
die studie aan die lig gebring dat hy geleenthede moet skep vir personeelontwikkeling en
gesonde interpersoonlike verhoudings moet stig; seker maak dat die planne van die
verskillende spanne komplementér meehelp tot die bereiking van die skool se
doelstellings; en die werklas eweredig tussen spanne moet versprei. Die skoolhoof moet
ook die aktiewe en effektiewe deelname van spanlede in besiuitheming aanmoedig.
Sodenige deelname moet nie as 'n guns aan spanlede beskou word nie, maar as
onderwysers se demokratiese reg. Die skoolhoof moet ook die speelveld vir
besluitneming gelyk maak deur te verseker dat alle deelnemers oor voldoende inligting
aangaande die betrokke saak beskik. Daar is ook bevind dat die rol van die skoolhoof in

spanbou die verbetering van mensverwante en taakverwante vaardighede insluit.

Uit die bevindings van die literatuurstudie is 'n gestruktureerde vraelys ontwikkel. Die
teikenpopulasie het bestaan uit hoofde, departementshoofde en onderwyseirs verbonde

aan skole in die Gauteng provinsie wat hoofsaaklik deur swart leerlinge bygewoon word.
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Hierdie gedeelte van die ondersoek het aan die lig gebring dat die meerderheid
skoolhoofde 'n ander persepsie van hul leierskapstyl het as hul departementshoofde en
onderwysers. Die teikenpopulasie was oor die algemeen postief aangaande die
doeltreffendheid van die kommunikasieproses rakende spanbestuur in skole. Bykans die
helfte van die onderwysers was egter van mening dat hulle nie gencegsaam dee! het aan

besluite wat hulle direk raak nie.

Enkele van die belangrikste aanbevelings wat uit die navorsing voortvioei, is dat
skoolhoofde leierskap, mag en gesag met die onderskeie spanieiers en onderwysers in
skole moet deel. Skoolhoofde behoort hulself ook eerder op kundigheidsmag as wettige
mag te verlaat. Voorts behoort die professionele outonomie van onderwysers en die
bestuursgesag van skoolhoofde geharmonieer en burokratiese bestuur deur skoolhoofde
tot die minimum beperk te word.

Oorkoepelend kan die gevolgtrekking gemaak word dat spore van spanbestuurspraktyke
in skole wat hoofsaaklik deur swart leerlinge in Suid-Afrika bygewoon word, aangetref
word. Die gebruik van die spanbestuursbenadering is dus beperk en behoort
aangemoedig te word.
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LIST OF ACRONYMS

DET Department of Education and Training
HOD Head of Department

PTSA  Parent Teacher Student Association
RSA Republic of South Africa

SADTU Squth African Democratic Teachers’ Union
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