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ABSTRACT

The 2008 crisis made adverse impact on individuals, households and the
economy at large around the world mostly to countries in Sub-Sahara Africa like
Botswana. Dealing with the repercussions of the crisis and the low levels of
financial literacy which were identified to have contributed to poor financial
decision making then, countries around the world adopted multi sectoral national
strategies for recovery. However Botswana has not yet embraced the idea
thereby posing issues of lack of coordination and control for const 2r
protection. There is also lack of measurement and evaluation of these initiatives
which is an impediment to understanding the depth of the problem, restricting
stakholders at strategic policy level to make informed decisions. These issues
necessitated for the study to evaluate the financial literacy initiatives in Botswana
with the aim to answer the research question: What is the framework of

enhancing financial literacy initiatives in Botswana?

The study followed Mixed Method Research (MRR) based on the philosophical
stance of pragmatism; the two are described as attractive partners exalting the
research question to be the most important determinant of epistemology,
ontology and axiology. . .om the types of MMR, Exploratory Sequential Design
(ESD) was appropriate to deal with the context of Botswana where the
phenomenon was less known; minimal studies, no measures or instruments
hence the variables were unknown. Therefore the first phase of qualitative
research design was utilised to explore the phenomenon and determine the
areas of interest (variables) and develop an instrument for the next step. An
interview quide was used to collect data during consultative meetings and semi-
structured interviews platforms. Its reliability was achieved by pilot-testing but
validated by expert analysis. A purposive or non-probability sampling specifically
critical case sampling became relevant as the financial literacy initiatives were
t 3neot 'y  ple ented st 1 that 7 3 were | Jrposively ouped in
sectors representing the population identified. The study accommodated
Qualitative Data Analysis (QDA) approach with Braun and Clarke (2006:5)’s
thematic analysis process which permits qualitative analysis of “talk” and

“narrative” which in this study was provided by the interviews.
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multi — sectoral approach will be most suitab for all stakeholder involh nent to
combat financial illiteracy. 3. Inclusive financial education — with a defined
curriculum and interactive methods financial literacy initiatives must reach out to
all, in particular young people 4. The priority areas suggested are: Investment,
Budgeting, Portfolio Management, Income and debt Management. 5. Lastly,
Measurement & Evaluation is proposed to scrutinise all initiatives and
programmes and the government is recommended to encourage research and
development of measurement tools. This will offer evidence and impact analysis
results for better policy making decisions and for continuous development in tf

field of financial literacy in Botswana.

KEY CONCEPTS

Financial Literacy

Financial literacy is the ability to use knowledge and skills to manage financial
resources effectively for a lifetime of financial well-being. It is knowledge of
financial concepts, skills and attitudes to translate this knowledge into behaviors

that result in good financial outcomes

Financial Education

Financial education is the process by which financial consumers/ investors
improve their understanding of financial products and concepts and, through
information, instruction and/or objective advice, develop the skills and confidence
to become more aware of financial risks and opportunities, to make informed
choices, to know where to go for help, and to take other effective actions to

improve their financial well-being.

Financial Capability

Financial capability is possessing knowledge, skills and confidence to be aware
of financial opportunities, to know where to go for help, to make informed
choices, and to take effective action to improve personal financial well-beir~ An
enabling environment is vital for financial capability building would promote the

acquisition of those skills.
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Financial Inclusion

Financial inclusion refers to the process of promoting affordable, timely and
adequate access to a wide range of regulated financial products and services
and broadening tt r use by all segments of society through tt  implementation
of tailored existing and innovative approaches including financial awareness and
education with a view to promote financial well-being as well as economic and

social inclusion.
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ABBREVIATIONS

AERA Americ 1 Jucational Re:  ch As: iation
ANZBG Australian and New Zealand Banking Group Limited
BofB Bank of Botswana
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v~2mund 2010:288). efore tracking variation and change in financial
literacy rates is of inte it to educators, policymakers, emplo: s and
researchers (Huston (2010:310). According to Collins, Odders-White and Walsh
(2012:19) a well-c signed raluation enhances the dec ons made by

lucators and policy makers. Many authors Yoong and et al (2013:35), Hanna,
Hira and Lyons (2009:89), Huston (2010:310, Fox, Batholomae and Lee
(2005:203) also view evaluation of the financial literacy initiatives as aspect
critical to establish the effectiveness of the initiatives and that this offers an
opportunity to use information for improvement. It is through this study that a
guiding framework for enhancement is provided and that recommendations are

proffered for better implementation of financial literacy initiatives in Botswana.
1.2 General Background of the Study

Since the world financial crisis of 2008, personal finance has become a
common topic in research, prompted by the effects of household debts which
affected economies. According to Klapper Lusardi, and Panos (2011:1) the
world started to show concern and give financial literacy attention. Governments
began to appreciate how to campaign for financial literacy to inculcate in the
consumer careful use of their money. This is because the causes for the crisis
were not only attributed to the collapse of the financial regulatory framework
(Bartmann 2017:3) but also to the low levels of financial li acy and lack of risk
awareness by individual consumers (OECD 2009:4), According to OECD
(2009:4) the original causes could have been subprime in real estate the but the
consequent challenges occurred because of hasty financial behaviours of
consumers who were unaware of risks involved in their financial transactions.
The OECD (2009:4) has also noted that consumers demonstrated the lack of
financial literacy which affected them during the crisis. It was observed that
even small populations contributed serious effects noticed in the global
economic meltdown. This makes financial literacy qui important for both
individt s and the economy at ' as sta 1 by S} ki senstiftung fur

Internationale Kooperation (2007:7):

“From the macro-economic perspective, a financially literate population is

of major importance in terms of combating poverty. Only if this

~






¢ ralue their cur 1c against the L dol - and the Euro (Dolphin 1d
~appell 2010:4). According to Lin (2008:10) eme 'ng and developing
economies across all regions experienced a sharp slowdown in output growth
which resulted in sizable reductions in their exports. Meyn and Kennan (2009:
VII) highlight that those  »>stly hit were undiversified and highly export

dependent economies like Botswana.

As a result of experiencing these effects, many countries were prompted to take
decisive action. Some countries responded by stressing the importance of
consumer protection through financial education (OECD 2009:9, Rutledge,
Annamalai Lester and Symonds 2010:1) as a long term strategy for the stability
of the financial sector. National strategies for financial education became an
imperative solution. Many governments have taken the lead and this is shown
by the level of interest by policy makers on financial literacy around the world
and the input made by different stakeholders who have been prompted to act
since the crisis. The OECD (2009:9) attests to this by writing that:

“If the crisis shed light on the importance of increased level of financial
literacy for global financial and economic stability, it has done so in
different and uneven ways for the public, policymakers and private
decision makers. Accordingly, this increased awareness has notably
prompted governments and interested stakeholders to take some

remedial policy actions in the financial education area.”

The same sentiments are shared by Kiapper, Lusardi and Panos (2011:1) as
they report of the countries developing national strategies which have
coordinated approaches, with a measurement and evaluation element, and with
development of policies, regulations and control measures. Since the recession,
such actions are directed at making efforts to improve financial literacy. . nis is
elucidated by ~ =CD (2009:3) to say:

“The impressive increase in the number of governments which have
adopted such nationally coordinated approaches to financial education

testifies to its significance: today almost 60 economies are implementing






strategy (OECD/INFE L. 13:17). c.nce the implementation of these strategies
financial lite :y may still be low but financial inclusion is said to be improving
Messy and Monticone (2012:46) because efforts to measure financial literacy
are evident. However in Botswana in the background below there is absence of
such a national strategy or framework of coordinating financial literacy initiatives

around the country.
1.3 The Botswana Context

In Botswana there are several financial literacy initiatives but they are mostly
conducted by the private sector (Messy and Monticone 2012:46) with minimal
government intervention. The absence of such is coupled with lack of impact
analysis of such initiatives on the consumers, which means there is lack of
evidence, lack of framework and standards for implementation. This provides
solid motivation for this study on financial literacy in Botswana to evaluate the
existing initiatives around the country hence the research topic: “A framework

for enhancing Financial Literacy Initiatives in otswana”

Botswana, being a country in Sub Saharan Africa, was no exception as it was
also affected by the world economic recession. With its economy less
div sified and dependent on exporting raw materials to the already affected
advanced economies, Botswana felt the impact both at macro and micro
economic level. As noted by Busari and Bamatunde (2009:2) Botswana had to
suspend the production of diamonds and beef where she had the largest market
in Europe. According to Dolphin and Chappell (2010:12) this is typical effects of
a developing economy integrated into the global financial systems. This
happened because the demand for diamonds declined significantly and prices
translated directly into decreased investment, currency depreciation and
unemployment. According to Dullien, Kotte, Marquez and Priewe (2010: 210), in
2008 third quarter to 2009 first quar  for Botswana tt Pula devaluation
against the American Dollar was by 15-29 percent. The losses in diamond
revenue meant, as recounted by Busari and Bamatunde 2009:2), there were job
losses, retrenchments and reduction in households’ income. At micro-economic
level consumers especially employees in the mining sector were not prepared
for these changes as they lacked financial literacy skills empowerment. The
6






th 2 years in Botswana there have ! :n reports of Batswana making decisions
to invest in high risk stocks in companies like EUREX and Stock Market Direct.
This means there are draw backs and challenges to achieving this >al. Some
consumers | 1 accumulated assets but forfeited them due to lack of knowledge
on investment products and opportunities. The warnings to be cautious of such
scams came when many Batswana had already invested their savings and
retirement funds into these institutions Newel (2012) writes in Botswana

Guardian Newspaper that:

“Investors in Botswana have been exposed to an investment scam by a
shady organisation known as EUREX Trade PTY LTD, which robs them
of their hard earned cash. The scam is known as the ‘Ponzi Scheme’
which is a scam that pays initial investors with proceeds from new
investors under the guise that they are making an actual business
investment, when in fact the underlying business is non-existent or

unsuccessful.”

This has affected household debt and engendered bank repayments, defaults
as has been reported in The Botswana Sunday Standard Newspaper (2012)
highlighting that economists have identified Botswana Banks to be exposed to
household debt that could lead to defaults in servicing loans. This is indicative
of lack financial awareness, lack of consumer protection and lack of prudence in
managing personal financial portfolios. Despite the losses indicated above,
there are reports of financial literacy initiatives around Botswana implemented
by different sectors: Banking Sector, Non-Bank Financial Institutions, Non-
Governmental Organisations, Consultancies, Insurance Companies, and
Regulatory Authority. The list portrays private sector playing a prevalent role but
according to Sparkassenstiftung fir Internationale Kooperation (2007:23) there
are three main players for creation of financial literacy awareness. Tt ;e have
different reasons with diverse rationale for offering financial educ ‘ion to ‘ve

the consumer an advantage of diversified initiatives to select from. The: a

1. Authorities and other state organisations, such as schools and extra-
curricular educational institutions, central banks, supervisory authorities and

consumer protection associations






annually holds financial campaign weeks and in 2014 this was done in
collaboration with other stakeholders: Botswana Public Officers Pension Fund
(BPOPF), Botswana ..ock _xchange (BSE), Consun ' Affairs Department
\~~w), Consumer Watchdog and Premier Wealth. The primary aim of the
financ  literacy « mpaign was to change consumer’s attitudes by translating
knowledge into positive financial behaviour (NBFIRA Newsletter 2014 ~*. The
campaign used “edutainment” -~ drama, songs and play performed by
Maruapula Money Matters Play and Storms road show group, teaching the
public about reckless borrowing and the importance of proper financial planning
(NBFIRA Newsletter 2014:2). The shortcoming of their efforts is that there is no
mention of measurement and evaluation — an element critical to noting areas of

improvement to enhance the initiatives.

Other collaborative efforts in conducting financial literacy initiatives are that of
Letshego Holdings Limited (LHL) and the Botswana Directorate of Public
Service Management (DPSM) providing education to government employees
through workshops and seminars (Letshego Holdings Limited Annual Report
2016:73). Their aim was to provide savings, payment and borrowing solutions.
According to Letshego Holdings Limited Annual Report (2016:73) financial
education is critical to ensuring financial inclusion and that the cost of
conducting financial literacy is recouped when targeted at the less educated.
Unlike other initiatives Letshego conducted both qualitative and quantitative
studies which revealed 19% of participants to be unable to balance their budget
spending to what they earn, 4% did recognise themselves as being over
indebted while 21% expressed sense of over indebtedness. These percentages
indicate the programme to be effective. As a result of measurement and
evaluation, the findings have assisted Letshego in knowing the subgroups at
risk who are critically in need of mo financial li acy training (Letshego
Holdings Limited Annual Report 2016:11).

Another identified collaboration is that of Barclays Bank Botswana (BBB), in
partnership with Stepping Stones International (SSI) in Mochudi. According to
Barclays Bank Botswana (2007) the two began an innovative partnership to

take the world of money and finance to children at 10 schools across Botswana
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i »ple, and those deemed to be financially illitera (Sparkassenstiftung fir
Internationale = Kooperation  2007:26). Women are excluded as
Sparkassenstiftung fiir Internationale Kooperation 2007:26) writes that,
Botswana does not have any initiatives which are specifically designed to meet
their needs. For a solution Fanta and Mutsonziwa (2016:1) financial education
can be used to promote financial literacy for females, and it is interpreted that it

may be so for other groups.

Adults in Botswana are another group identified by Fanta, Mutsonziwa and
Naidoo (2015:7) to have low levels of financial literacy yet have high levels of
financial inclusion. This is a challenge because in Botswana adults form the
larger population of workers and income earners. According to Fanta,
Mutsonziwa and Naidoo (2015:7) Batswana adults show relatively low levels of
understanding of the advantages of owning a bank account, and this does not
match the level of account penetration in the country. The implication is that that
owning a bank account may not necessarily mean consumers have greater
awareness of the product features and benefits. This makes a mismatch
between financial literacy and financial inclusion. The expectation is that
financial literacy should go beyond _ere inclusion which is being able to utilise
the products and services and putting knowledge into practice. According to
Fanta et al (2014:5), financially literate people are not only more likely to have
awareness of products but they are also more likely to own the products thus
contributing to financial inclusion. A solution therefore was needed to not only
identify groups at risk but to also address the appropriateness and suitability of

target group, content and the methods of delivery for the programmes.

Low levels of financial literacy may indicate financial illiteracy and the
consequences of that are lack of understanding financial concepts and poor
decision making. Fanta, Mutsonziwa and Naidoo et a/ (2014:18) view financial
illiteracy to be contributing to lack of understanding of financial products and
services. One factor which compounds to lack of understanding is consumers
consulting wrong people for information. According to Fanta et al (2014:18) the
proportion of adults currently seeking financial advice from financial institutions

and financial advisers, is notably low. Fanta et al (2014: 18) discovered that






Internationale Kooperation (2007:26) points out that the Botswana school
curriculum is focused on issues concerning enterprise inagement and
entrepreneurship rather than on budgeting and planning skills despite the
demand. Most initiatives are reported to lack other basics like insurance content

element (Sparkassenstiftung fir Internationale Kooperation 2007:26).

The aspect of curriculum extends from defining the priority areas to the delivery
modes which are also indicative of what constitutes the programmes or the
curriculu.... Sparkassenstiftung fur Internationale Kooperation (2007:30) has
observed that Botswana | ; not it »rporated basic financial literacy into the
school curriculum. The limited programmes show that learning is done through
road shows, _ ublic campaigns, and events styles like “Banking Week”. The
advantage however is that, the road or theatre shows are said to communicate
key aspects of financial literacy in a playful and entertaining manner. There is
also printed media, including manuals, brochures, flyers, posters and
newsletters, and are most commonly used as a form of sensitisation. The
propos | fran work is important to deal with thes curriculum issues providing
solutions on content and methods suitability. Their effectiveness to be known is
dependent on measurement and evaluation, which is quite lacking in most of

the financial literacy initiatives in Botswana.

Most of the programmes identified have made no mention of measurement and
evaluation. For instance, as reported by Sparkassenstiftung fir Internationale
Kooperation (2007:46) Bank of Bank did not have any mention of assessments
or summative evaluation of the campaigns and the programme. The NBFIRA
Newsletter (2014:2) and the NBF...A Annual Report (2016:17) also have no
mention of measurement and evaluation. Monticone and Messy (2011:34) also
attest to the lack of measurement and evali ion in the Barclays ™ ank of
Totsw ainitiatn - Tt lack of n isurement and  raluation provides a gap to
know and understand the efficacy of the initiatives. According to Atkinson and
Messy (2011:13) measurement and evaluation assists in identification of
subgroups at risk and understanding their level of need. This is so like in the
case of the Letshego Holdings Limited programme where research assisted in

making a decision to identify such groups and provoked the financial education
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for Botswana ber ¢ it does not ¢ ord the goveri.. :nt 1 opportunity to
concentrate on raising awareness of the importance of financial literacy, to
devote funds for financial education and to schedule time for implementation.
Sparkassenstiftung fir internationale Kooperation (2007:47) write that the
precise costs of financial education initiatives are difficult to assess, since in
many institutions they are merely a “by-product” and thus not listed as a
separate item in the budget. . unding is very critical and if the government
places financial literacy as one of its priorities in the fiscal budget, financial
literacy will be duly resourced to carryout necessary programmes and activities.
Consequently this will increase awareness in the country and possibly raise the
levels of financial literacy. Mentioning these issues does not mean the role of
the private sector should be unnoticed. According to Sparkassenstiftung fir
Internationale Kooperation (2007:23), and Monticone and Messy (2011:345)
albeit the issues of conflict of interest the private sector must be recognized for
their efforts in Botswana. This is because OECD/INFE (2015:8) acknowledges
private stakeholders to be able to bring a number of benefits like financial
resources and expertise, ability to reach a wide audience, ability to exploit
teachable moments and combine financial education with financial inclusion
efforts. This means with private sector strengths there shall be availability of
resources and expertise yet provision government coordination, with national
strategic intervention for the best interest of the consumer is needed- An
architype combination which is offered from the financial literacy framework

produced by this study.

This study therefore is motivated by the problems and shortcomings discussed
above: low levels of financial literacy among different target groups, the effects
of the recession, the prevalence of private sector involvement, minimal
government intervention and lack of nation-wide coordination, the lack of
measurement and evaluation, the inappropriate use of methods, non-alignment
of financial literacy initiatives to school curriculum, and lack of funding for the
initiatives. They necessitated for the study to evaluate the financial literacy
initiatives in Botswana and develop a framework which may guide
implementation. This framework will be useful for various stakeholders in the

involved in the provision of financial education. Its purpose is to provide
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solutions for enhancing financial literacy initiatives. The solutions are available
for. government practitioners, private enterprise, Non-Governmental
Organisations, financial practitioners, schools, researcher, trainers, and

consumers.
1.5 Res rch Questions

In the context of the above statement of the research problem the following a

the research questions formulated:

RQ1. What are the reasons for providing Financial Literacy initiatives in
Botswana?

RQ2. What is the impact of financial literacy initiatives on consumers in
Botswana?

RQ3. How can the effectiveness of financial literacy initiatives be enhanced in
Botswana?

RQ4. How may the different stakeholders in Botswana enhance the
effectiveness of financial literacy initiatives?

RQ@5. What framework may be used to enhance financial literacy in Botswana?
1.6 The Aim and Objectives of the Study

The specific objectives of the study a drawn from the research questions

above and are presented in the following manner, seeking to:

Ob1. Establish the reasons for conducting financial literacy initiatives in
Botswana

Ob2. Evaluate the impact of financial literacy initiatives on consumers in
Botswana

Ob3. Find out the ways of enhancing the effectiveness of financial literacy
initiatives in Botswana

Ob4. Assess the role of stakeholders in enhancing the initiatives

Ob5. Develop a framework of enhanc j financial literacy initiatives



1.7 Definition of Terms and Constructs

Tl ving terms are defined because they are part of the conceptual
framework of the study and they are frequently used throughout the study:

financial literacy, financial education, financial capability and Financial Inclusion.
1.7.1 Financial Literacy

As a discipline financial literacy is a personal finance concept under
microeconomics as it deals with individuals and empowering them with skills
and knowledge to make sound personal financial planning. According to Hung,
Parker and Yoong (2009:5) there are many definitions of the concept financial
literacy one of the commonly used is President’s Advisory Council on Financial
Literacy (PACFL 2008) definition: “Financial literacy: the ability to use
knowledge and skills to manage financial resources effectively for a lifetime of
financial well-being.” Sebstad Cohen and Stack ~106:2) spell it out adding the
aspect of application of knowledge by saying: “Financial literacy can be defined
as knowledge of financial concepts and the skills and attitudes to translate this
knowledge into behaviors that result in good financial outcomes” The
OECD/INFE (2011:3) have refined it to be: ‘A combination of awareness,
knowledge, skills, attitudes and behaviours necessary to make sound financial

decisions and ultimately achieve individual financial wellbeing.’
1.7.2 Financial Education

According to Hung, Parker and Yoong (2009:5) “financial education is the
process by which people improve their understanding of financial products,
services and concepts, so that they are empowered to ...ake informed choices,
avoid pitfalls, know where to go for help and take other actions to improve their
present and long-term financ  well-t ng”. This (planation has embedded
even the benefits or outcomes of financial literacy as it outlines what is
expected of the individual after receiving the education. It is backed by the
OECD (2005:26) highlighting that:

“Financial education is the process by which financial consumers/

investors improve their understanding of financial products and concepts
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addition to this Cluster Analysis was utilised for both : f-asse: 2nt 1d the
performance test for the reduced variables. According to Cornish (2007:1)
Cluster analysis is a mutltivariate method which aims to classify a sample of
subjects (or objects) on the basis of a set of measured variables into a number

of different groups such that similar subjects are placed in the same group.
1.8.6.3 Technological Tools

Different types of tools were used by the researcher in quantitative data
analysis. A Statistical Package for the Social Sciences (SPSS) Version 23
(2015) used for descriptive statistics, factor and cluster analysis. The Microsoft
" (cel spread sheet was u: 1 for compiling a data dictionary in preparation for

conversion into SF ..
1.8.7 Validity and Reliability

Issues of validity and reliability are very pertinent to research and thefore have
also been consic ed for this study. According to Thanasegaran (2009:37) “the
extent to which a test measures what it claims to measure” while reliability is
concerned with consistency and repetitive use of tools of measurement yet
yielding the same results (Golafshani 2003:2). This study utilised Exploratory
Factor Analysis (EFA) for instrument (questionnaire) validity and reliability
having conducted tests: the Cronbach’s alpha reliability coefficient for internal
consistency, Bartlett's test of Sphericity and Kaiser-Meyer-Olkin 5t (KMO) for
measurement of sampling adequacy. This was borrowed from Louw Fouche
Oberholzer (2013:445) in their study. The reliability was also enhanced by the
use of some items (adapted into the context of Botswana) from other studies
like that of Arellano Camara and Tuesta (2014:15) and Thomson (2012:14)
because they have been tested therefore valid and > Validity for tt

interviews was done by the use of consultants — expert analysis in the field who
critiqued the instrument (interview guide) checking if they were designed to
measure what they intended. The interview guide itself provided reliability as the
questions for the semi - structured became a set of standard protocol

(Baskarada 2014:9) for providing the answers. In addition applying to both












* [nstitutional Level (Practit 1 :The er 1is (pected give
insight Practitioners on how to make improvements on the initiatives to
suit the targeted consumers in the next endevour. They may also use the
developed evaluation framework for both process and impact evaluation.

= Government and Policy Level: The evaluation provides advice on
policy and implementation strategy of financial education and training.
The framework will also give government information on how to make
strategic decisions about aspects of how to coordinate the initiatives.

= Research Bank level: The evaluation contributes to the research bank
on a subject area in Botswana where literature on evaluation of financial
literacy is so y lacking. In the area of measurement and evaluation the
instruments utilised are available to be further scrutinized by researchers
for further development. The study has therefore contributed to the body
of knowledge. Theoretically the literature in the study with the analysis of
the concepts, models and the synthesis on the theories of goal setting
and motivation provide a source of knowledge: The study has a stance
that financial education contributes to behavioural change: knowledge,

skills and attitudes.
1.10 Limitations of the Study

This study is not without limitations. This is because in Botswana there is limited
revered scholarly li atu on financial literacy or financial inclusion. The
information which is available is mostly frc... newspaper reports which lack
reverence on the field. This makes it difficult to compile and establish the
number of initiatives available in Botswana such that there could be some of
initiatives which exist but unintentionally not included in the study. This point
makes it difficult to generalise findings on measurement and evaluation, on
suitability of con 1t and methoc on purpose and tt  t avioural outcomes of
the initiatives- areas which ai  very critical for evaluation in this study. In
addition to this, most of the initiatives in Botswana being carried ¢ t vy the
private sector, the researcher had to go through a lot of different protocols to get
interviews. Over and above all consumers do not lii  personal questions about

how they spend their money, how they earn income, how they deal with their
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1.11.1 Chapter 1 Introduction

This chapter introduces the study. It describes the background of the research
and the significance of for the current study. It also summarises the conceptual
framework which entails the meaning of financial literacy, financial education
and financial capability: financial capability stretching beyond the cognitive
aspects of financial literacy, into the domains of attitudes and behaviours.
Financial education discussed as an important tool to promote the financial
literacy. The chapter continues to discuss the importance of financial literacy
and {ucation, the causes and effects financial illiteracy, and the solutions
which may be implemented to enhance financial literacy initiatives. In addition
the chapter defines the scope of the study and the context of Botswana, limiting
the borders within which the research is conducted. Over and above this, it
highlights the theories and models which explain the resultants of financial
education hence the theoretical perspe o "' 7 nainly behavioural

and motivational theories.
1.11.2 Chapter 2 Behavioural Change < «.cc...co <. . .......cial Education

Chapter two contains the definition of the term personal financial planning and
the terms associated with it: Financial literacy, financial education, financial
inclusion and financial capability. It highlight the approaches to financial literacy-
the cognitive driven approach and the outcome driven approach. It gives the
importance (value) of financial literacy, causes of financial illiteracy, and the
solutions to deal with financial illiteracy. The chapter also discusses behavioural
theories of Motivation and Goal Setting as the theoretical background of the
study. It also presents the Programme Theory Model the Logic model, Trans
Theoretical Model linking them to measurement and evaluation of financial

education.
1.11.3 Chapter 3 Financial Literacy Initiatives around the World

The chapter discusses the different financial literacy initiatives around the word
providing and empirical evidence to the theories and models in chapter two. It
furthers identifies problems facing financial literacy and provides solutions from

literature which may be used to enhance financial literacy initiatives.
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1.11.4 Chapter 4 Research Design and Methodology

The research design and methodological approach to this study is explicated in
chapter three. It discusses philosophical stance of the study which is the
pragmatism with a Mixed Method Research (MMR) approach. . .1e type of MMR
utilised is exploratory sequential design moving from an exploratory study using
qualitative design to the quantitative design. ..1e following are also stated in this
chapter: the aim of the research, research objectih 3, the research questions
and sub questions. It also includes the population, sampling methods and
techniques. The chapter further explains tI  process of acquiring data 1d the
instruments used which are structured interview questions for qualitative but a
questionnaire for the quantitative approach. Lastly it explains data analysis
approaches which are ..nematic Analysis for qualitative data but confirmatory

data analysis for quantitative data.
1.11.5 Chapter 5 Qualitative Analysis: Results and Interpretation

Chapter five of this study presents the qualitative data analysis of the structured
interviews and it revealed six themes which contributed to the design of a
framework of enhancing financial literacy initiatives and the der opment of a
questionnaire for quantitative data collection. The variable from each theme are
outlined indicating their relevance to be included in the questionnaire. The
chapter also narrates how Qualitative Data Analysis (QDA) approach was
conducted using a Thematic Analysis process to arrive at the results. It also

gives an illustration of the themes in thematic networks.
1.11.6 Chapter 6 Quanti ive Analy s: Results and Interpretation

This chapter presents the results of the quantitative data analysis after
Confirmatory Factor Analysis of the variable identil 1 from themes in chapter
four. The chapter outlines how the analysis was conducted and how the results
have been presented. The results answered the research question: What is the

impact of financial literacy initiatives in Botswana.
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1.11.7 Ct pter 7 Findir _ Conclu or dF ions

This chapter presents the Framework of enhancing financial literacy initiatives.
It explains the purpose of the framework and gives guidelines to different users
on how to utilise it. It gives possible solutions to the problems identified from
qualitative and quantitatic  analysis. The chapter also contains the conclusions
and recommendations of the study. The summaries of all the preceding
chapters are also given. It is also in this chapter that the limitations of the study

are shared.
1.12 Chapter summary

Financial n kets are forever changing demanding the consumer to be well
informed so that they make better decisions. This empowerment comes through
financial education with the rationale that they will be able to improve their
personal financial management. Some companies, agencies and institutions
have financial literacy initiatives to assist. It is important therefore to evaluate
these initiatives and measure the impact of financial education on the
consumers. This will always give opportunities to know the levels of financial
literacy in Botswana and help make recommendations for improvement. With
reports of lack of consumer empowerment reported yet the absence of national
coordination of the initiatives, there is need to provide a framework to guide
implementation. Sparse and fragmentation initiation with no central regulation
does not provide standards for implementation or measurement, element which
can surely enhance the initiatives. This framework will assist the government at
policy level to decide on a strategic agenda and all stakeholders approach to
implementation - A much needed turn around to combating low levels of

financial literacy in the country especially among the vulnerable groups.
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CHAPTER 2 BEHAVIOURAL CHANGE OUTCOME

2.1 Introduction

The second chapter discusses personal financial planning and provides the
definitions of associated concepts which are: financial education, financial
inclusion and financial capability. It discusses the conceptual framework of the
study by highlighting the different approaches to defining financial li -acy. It
further discusses theories (motivational theory and goal setting theory) models
(Programme Theory Evaluation . ..2), The Logic Model and the Trans-
Theoretical Model of Change) linked to the transformational process which aids

financial education to translate into behavioural change outcomes.
2.2 Personal Financial Planning

Financial planning is a concept in the economics ¢ :ipline zalii _ with
individuals making decisions on how to financially provide for tt nselves. It is
an aspect of microeconomics but its contribution to the wider spectrum of
financial markets cannot be underestimated because individuals make
businesses grow (Drexler Fischer and ¢ oar 2010:19). Accordit to
Claessens, Kose, Laeven and Valencia (2009:4) their exclusion from the
financial markets may contribute to systemic risk. This means that financial
literacy impacts on entrepreneurs’ ability to grow and achieve sustainable
results contributing to economic growth (Musei, 2015:11). According to Mandell
(2009:1) the crisis in the United States of America provoked stakeholders to find
out the problems which led to it so that measures could put in place to avoid a
repeat of such in future. It was realised that one of the factors which led to the
crisis was financial illiteracy- a problem to be solved by the use of financial
education. The implication is that, if consumers were literate enough, and
understood that were subprime for loans they would have planned better and
prevented such a crisis. They would have assessed the services provic 1 and

rejected those which brought them into debt.

According to Monticone and Messy (2011:17) personal financial planning tied

with Yy wh 1 in 1 (
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positions the v ue and place of personal financial planning and education in the
whole arena of economics as a discipline. The consequences of lack of
planning and managing [ sonal finances do not only affect individi s, it can
translate into huge ¢« riments to the society at large as witnessed during the
world economic crisis period. In vice-versa when there is value created for the
individual the larger economy is accorded benefits. According to Monticone and
Messy (2011:17) “improving financial literacy can have positive spill-over effects
on the economy and the society as a whole. By fostering long-term saving,
financial education can promote the development of formal financial markets
and infrastructure, ensuring that the financial sector makes an effective
contribution to real economic growth” (Musei, 2015:11). The place of financial
literacy therefore is in microeconomics yet a part of the macroeconomics. It is
more especially under information economics, as consumers need to be
educated so that they may not be victims of information asymmetries. Hence
there are very important terms to define relating to personal financial planning:

financial literacy, financial capability and financial education.
2.3 Approaches to defining financial literacy

There are several approaches to defining financial literacy but the ones
discussed in this study are the cognitive driven approach and the outcome

driven approach
2.3.1 Financial Literacy- the cognitive approach

According to Hung, Parker and Yoong (2009:5) the concept of financial literacy
has varied definitions from different authors and researchers. Sebstad Cohen
and Stack (2006:2), Mandell (2007:163) though have the same definition

“Financial literacy is the ability to evaluate the new and complex financial
instrumen and make inforn 1 judgn s int h choice of instn  :nts,

and extent of use that would be in their own best long-run interest”.

This definition focuses on aptitude and the importance of financial literacy that
should be shown by an individual in making the right financial choices. It can be

inferred that being well-informed is critical in making those choices and that
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such choices should not only t  for in....2diate remr | ;but s5v | as have
far-reaching value addition. Hilgert, Hogarth and Beverley (L.J3:3) define
financial literacy simply as “knowledge”. Knowledge gives a cognitive approach
to defining financial literacy because knowledge is about comprehension and
understanding. This approach as analysed by Holzn n, Mulaj and Petrotti
(2013: 19) affirms possessing financic knowledge to be able to understand and
grasp notions on concerning financial products and services, and ren the
ability to utilise that understanding in personal financial management. usardi
and Tufano (2008:1), focusing on debt management, affirm that it is “the ability
to make simple decisions regarding debt contracts, in particular how one
applies basic knowledge about inte it compounding, measured in the context
of everyday financial choices.” In making deductions from this st: >ment,
Lusardi and Tufano (2008:1) underscore financial literacy to be enough for tt
creation of awareness on financial issues and this may be all which is needed
by the consumer. According to Sebstad Cohen and Stack (2006:2):

“Financial Literacy is the knowledge of financial concepts and the skills
and attitudes to translate this knowledge into behaviors that result in
good financial outcomes. This definition introduces the domains found in
financial literacy which are: “(1) knowledge, (2) skills, (3) attitudes and (4)

outcomes.”

However Kempson, Petrotti, and Scott (2013:9) say there is what is called:
“‘evidence of financial capability,” They contend the above definition to be
outdated as it accommodates only the intellectual aspect of what constitutes
financial literacy. According to them tt e is also tt behavioural aspe ~ which
through its display in human interaction is “evidence of financial capability,” The
behavioural aspect accommoda ; the view that knowledge must be applied to
show that is has become useful to the individual. These many definitions that
have been alluded to by Hung, Parker and Yoong (2009:11) with additional

analysis from the researcher are illustrated below.
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financial behaviors to t included in the definition. /.. 21 _ these authors are
Mandell and Klein (2007) who find lack of skills, lack of inspiration, lack of
discipline, lack of timely response to issues, to constitute impediments to the
translation of knowledge. This indicates there should be more explanation other
than financial knowledge to contribute towards the conceptual analysis of
financial literacy. Other challenges to achieving financial literacy are as viewed
by ASIC (2011:4) to be: confronted with lots of alternatives in decision making,
lack of discipline, ambiguous environments and a lot of information to deal with
and not being su  of the extent of knowledge has. Outlined challenges above
show a possibility of many variables contributing to utilisation of the knowledge
learnt. According to Hung, Parker and Yoong (2009:15) how much the individual
think they know can be an impediment. They say that studies now claim the

tent of what someone knows may be less or more that what actually is and
they call this: “over/under confidence”. This means individuals do not usually
know the extent of their actual knowledge. This may affect consumers as some
may think they have enough knowledge to handle financial issues. Therefore
financial literacy “confidence in planning effectively for future financial needs”,
n ins feeling sufficiently self-assured to n ‘e decisions relating to one’s
personal finances. In relating perceived knowledge and confidence it can be
said that knowledge itself makes someone confident in making decisions. Rooij,
' 1sardi and Alessie, (2011:3) write that:

“Responc its with ._.ore confidence in their financial knowledge have a
higher propensity to plan and high level of financial knowledge reduces
planning costs, i.e., reduces the economic and psychological barriers to

acquiring information, doing calculations and developing a plan.”

According to ' 1sardi & Mitchell, (2007) consurr s must tackle this problem by

iding, by gathering relevant information and from time to time check how
much they really know. They should alsol /e rinsic moti vin wantir _ to
know and enhance their decision making skills. Willies (.J(C.a:4) says that for a
person to be able to apply financial literacy effectively, it needs the individual to
build confidence which is at moderate level. This will help them not to have the

fallacy that they know while they are insufficient. They should be able to
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importance those
resources have, and a
self-assessment of skill
level in utilizing
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Sources: Tustin (2010:1096) and Anders et al (2011:13)

Responsibility is one of the major attitudes reflected in the table above and
according to Kempson and Atkinson (2008:2): financial responsibility is the
ability to be able to understand the overall picture of the influence of the
resolves one make about the self and other people. In addition the ability to
know what is expected from them by the society as a whole. Remund
"110:284) argues that:

“Financial literacy is a measure of the degree to which one understands
key financial concepts and possesses the ability and confidence to

anage personal finances through appropriate short-term decisic -
making and sound, long-range financial planning, while mindful of life

events and changing economic conditions”.

This depicts responsibility, an attitude of being able to have the sense to deal
with situations and circumstances. An individual who has awareness that
change occurs in the economic and financial environment and may bring new
dynamics has an attitude of financial responsibility. This responsibility is shown
in different settings or social units like the family, church, work etc. The major
activities which reflect responsibility e planning, bud¢ ing, investing and
being able to pay debts/liabilities as and when they are due. Mastering all this
ultimately gives confidence in financial decision making. This should not
however only be attribu 1 to the impartation of financial education as
Holzmann Robert (2010:7) state:

“Even if the attitude issues can : overcome by financial education, a

desire to, say, plan their finances is instilled in consumers, there may be
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be included in the financial literacy formula or as one of the aspects to be
measured in the evaluation of financial literacy. Kempson, Petrotti and Scott
(2013: xiii) say that the view of what financial literacy is has chan¢ 1| and that
there is progressive action towards accepting attitudes and behaviour to be
major components of financial literacy. The circumstances in which people
reside and interact should also t taken into consideration. ne implic ion is
that both intrinsic and extrinsic motivation plays a part in influencing financial

behaviour. This is because Kempson, 'etrotti and Scott (2013: xiii) state:

“To reflect the increased focus on behavior rather than simple
knowledge, the term “financial capability” has come into use to extend

the concept beyond the narrower idea of “financial literacy.”

Therefore from the above deliberations the definition of financial literacy
integrates both the cognitive approach with the outcome-driv 1 approach. This
integration, according to Holzmann, Mulaj and Petrotti (2013:81), represents a
shift in conceptualisation and measurement from a cognitive-based to an
outcome-driven approach. Explaining the approach Holzmann, Mulaj and
Petrotti (2013:81) sta” that:

“According to the outcome-driven approach, if an individual n <es a
good financial decision, he or she is considered financially capable
regardless of whether the decision followed a cognitive or a non-

cognitive route.”

From this explanation the focus is on the final outcome rather than on
knowledge received by the individual but what is important is the result showing
application of that knowledge. In addition to this, the characteristics of a
financially capable individual are ou ned by Holzmann (2010:4) saying that
financial capability proposes that at the end of the day financially capable
individuals should demonstrate a desired financial behavior such as drawing-up
a budget, and planning and saving for old age. These are some of the
outcomes considered in the impact analysis of financial literacy initiatives
conducted on the recipients of financial education in this study. These
i erisf i by . son d Atkin: . )08:8) fi tl



“A financially capable person is one who t 5tt | »w' i¢ skills and
confidence to be aware of financial opportunities, to know where to go for
help, to mal informed choices, and to tal ef :tiv action to improve
his or her financial well-being while an 1abling environment for financial

capability building would promote the acquisition of those skills.”

As much as the outcome driven approach is highly recommended, the concept
of financial capability is not without criticism. Carpena et al (2011:17) attest
financial education to influence financial awareness and attitudes and
acknowledges that there is causal framework between financial literacy training
and financial outcomes. According to Carpena et al (2011:17) eventhough this
causal relationship has been established, it is difficult to measure it and come
up with an evaluation framework which incorporates financial capability. While
the broader concept of financial capability seems to I promising Kempson,
Petrotti and Scott, (2013:3) say that for providing standardisation from the
diversity found in cultural contexts, in educational backgrounds it is not easy yet
to do for measurement and evaluation. In addition Kempson, Petrotti and Scott
2013:3) argue that a common ground has not been found which defines
financial capability making it difficult to have standardised instruments and
information which adequately to assist policy makers to play their part in

campaigning for financial education to reach the target groups.

Despite the above challenge Holzmann (2010:22) says that the main progress
which has been made in financial capability is in some studies which have been
carried out. According to formula Holzmann (2010:22) financial literacy in terms
of measurement and evaluation is quite in its infancy and not yet that
developed. Holzmann '~710:22) also says that the resuits from these
researches would be consistent with the lessons from behavioural finance
which suggest that psychology and not education matter for financial behaviour.
This means that there should be more testing, including of alternative
interventions such as “edutainment” (Holzmann 2010:22). Howe'  imparting
education needs psychology to deal with the minds that receive the skills,
knowledge and attitudes to fashion desired behaviours. From this then it may be

said that while it may not be at the same degree both education and psychology
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2.4.3 Behavioural Outcome Indicators of Financial Edv ition

The objective of financial education is to transform individuals and change
their personal financial behaviours. This does not mean there is consensus
on the indicators of such behaviours. What is highlighted is that tt e should
be behavioural measures of program outcomes, (Kempson and Atkinson,
2008:8) and whether or not they are positive behavioural outcomes, should
be generalisable to other areas of a person’s financial decision-making.
Sebstad, Cohen, and Stack (2006:4) stipulate that:

“The choice of outcome indicators should be guided by a detailed
conceptualization of an “impact path” which traces the relationship
betwt« 1 a particular type of financial education; client level changes in
financial knowledge, skills and attitudes; change in financial behaviors
and financial outcomes; and higher-level social and institutional

changes.”

In doing this assessment it should be based on a theoretical perspective and
approach foundation. As for impact assessment, Lyons et al (2006:217) write
that changes may be general (on behaviour) but also very financial specific
for impact measurement and evaluation. The general indicators (Lyons et al
2006:217) used frequently are levels of satisfaction, and knowledge gained
and the ones which are less frequently used include changes in skills and
confidence levels, changes in intended and actual behaviour, and changes in
attitudes and satisfaction levels. These are the indicators that sway more to
the outcome driven approach towards financial literacy. Lyons et al
(2006:217) say that it is only recently that financial education providers have
begun to use more specific indicators to capture actual change such as dollar
changes in individuals' financial portfolios (i.e., increases in savings and

income and reductions in debt and expenses).

ic indih 0 (€ i, Cohen, and S :k 2006:4) “tI
focus on dollar changes include the development of financial plans, changes
in spending habits, and building or rebuilding credit reports and credit

scores.” According to Sebstad, Cohen, and Stack (2006:4) what can be
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literacy scores.” Lack of motivation too has been found to t an impediment
to success in attaining financial behaviour and goals. Consequently Mandell
& Klein, (2007:113) suggest that programs should align the content to what
the individuals would like to achieve so that the program may be
contextualised to ving their life situations or proble ;. ..is has the
implications to the issues of purpose and content of financial education
programme, pertaining to contextualising it to the target’s environment and
level. In this case, it relates to the level of their aspiration and motivation to
learn that curriculum. This study therefore supports the theory that financial
education translates into financial behaviour, and that financial education is
valuable to those who have received it. Even though it is not explicitly stated
by Mandell & Klein, (2007), the model utilised is that of Financial Literacy
Education which premises that good financial decisions and behaviour are
attained from financial education. Its applicability to this study is also in
relation to the conceptual framework adopted for this study as illustrated in

the abridged version below:

Figure 0-6: Financial literacy education model (FLE)

Source: Willies (2008b:11)

However, Willies "~708b:2) refutes this theory to say that the empowerment
of individuals through financial education does not necessarily translate into
good financial behaviours: “Financial education is frequently bundled with
other forms of assistance. As a result, the contribution of the education to any
improved financial behaviour or outcomes is uncertain.” The argument placed
forward by Willies (2008b:2) is that researchers do not give reliable findings -
financial literacy does not turn consumers into ‘“responsible” and
‘empowered” market players (Willies 2008b:4) and therefore a rejection of

the ideal model illustrated below.
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Fiaure 0-7: Reijected financial education literacy model

source: Kesearcner (£u 19)

According to Willies (2008b:4) the conc n is that “despite some resourceful
data collection methods, ingenious research designs, and rigorous statistical
analysis techniques, studies have been unable to overcome isst ; affecting
data reliability, research design, measure validity, and interpretation of
results.” Their concern focused mainly on methodological insufficiencies
rather than against the claim, indicating though that the studies are not valid
enough to support it. Another author who gives light on shortfalls of
methodological consideration for the evi 1ation of financial education is Fox,
Bartholomae, and Lee (2005:208) who write that there is, in most cases, lack
of evaluation in the component of programme design and as such the
expected behaviours are not appropriately researched. These are issues on
the delimitations not on the theory but on how research is conducted to end
up making claims for it. This might mean also that the concern is on the
delimitation of the studies conducted rather than on the contention that there

is a causal relationship between financial education and financial behaviour.

On another controversy, Kozup and Hogarth (2008:135) argue that there is
no one solution to the financial literacy roblem which means that financial
education cannot be the only catalyst to financial capability but the other
factors: “Information, education, advice, policy, and assessment are all
necessary—none alone is sufficient” Kozup and Hogarth (2008:132) also
point out that today there are many financial education provic s, faced with
different challenges 1d prospects (K« 1p and Ho th 2008:128) presenting
inconsistent results in measurement and evaluation. The inconsistency is
echoed by Hung, Parker and Yoong (2009:5) indicating lack of consensus in
how and what to measure resulting in biases or minimal impacts: a sign that
there is no commonly agreed systematic measurement and evaluation for

financial literacy.
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2.6 Measurement and Evaluation of Financial Literacy

In reminiscence of the benefits of financial education outlined in tt
conceptual framework of this study, it cannot t helped but connect thes
with the importance of measurement and evaluation in financial literacy,
measurement and Evaluation of financial capability, the types of
measurement and evaluation to utilise, ways of developing tools and the
challenges facing the res archers in conducting measurement and

evaluations.
2.6.1 Measurement and Evalua »>n of Financial Literacy

According to Siegel (2011:15) evaluation research is a complex form that can
have in itself many different purposes but its overall goal is to assess the
impacts of programmes, policies or legal changes and to determine whether
they have :hieved its intentions with the practical focus to communicate the
results and their implications to clients and decision-makers for the future
development of the program or policy. Westat (2010:4) cements this writing
that evaluation provides information for communicating to a variety of
stakeholders. This information is us 1 in decision making and might even

have policy implications that may bring new laws and regulations.

As mentioned in the significance of the study, evaluation is also important for
all the stakehol¢ s to get results 1d use them for decision making. In
support of this Huston (2010:310) says that ..acking variation and change in
financial literacy rates is of interest to educators, policymakers, employers
and researchers. According to Collins, Odders-White and Walsh (2012:19) a
well-designed evaluation will enhance the decisions made by educators and
policy makers about financial educational ...andates, resource allocation
across financial education strategies, and the opportunity costs of classroom
time. This alerts that measurement and evaluation needs to be planned as it
involves resource allocation and that it helps all stakeholders to make
informed decisions. Both process and impact evaluation are vital for
improvement but the most pertinent is that of impact evaluation because
r \ al
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“Impact evaluation is a powerful tool for learning about whether or not
a financial capability program is accomplishing the goals and
objectives set out for the programme. The purpose of the programme
should not be isolated from evaluation strategies and this highlights
the importance of the compor 1t as a yardstick to check if the

education offered translated to what was intended.”

To reiterate on the importance of evaluation, Fox, Batholomae and Lee
(2005:203) write that a meaningful program evaluation tied to its
effectiveness. These views suggest that evaluation should be a part of the
programme right from the beginning. The success of any programme is
largely dependent on evaluation as the information may indicate red flags
where aspects may need to urgently be attended to especially in the process
evaluation or during the implementation stage of the program. In terms of the
outcome evaluation, the assessment of the outcomes may indicate what
should be done in future to deal with mistakes and challenges encountered.
Measurement and e uation information is a history and a baseline mark i

future improvements.

Many authors Yoong and et al (2013:35), Hanna, Hira and Lyons (2009:€
Huston (2010:310) Fox, Batholomae and Lee (2005:203) stress the val
and importance of evaluation of financial literacy programmes citing it as
way of finding out their effectiveness and the opportunity to use information
for improvement. Koralalage, Lyons and Palmer (2011:9) also say that
evaluation assists educators to make informed ¢ isions . ° the
achievement of the objectives, the gaps and the improvements to be made.

They state:

“‘By evaluating the program, the educator ic tif 5 wh | the

desired outcomes of the program are being implemented as
if

weaknesses, strer | hs, and possible alternatih 5. A good evaluation

provides input into these areas and helps educators make program

improvement decisions.”
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+ Make comparisons. Across region/ country

+ Measure change across time (baseline and follow-up)

* Look for major shifts in public behaviour/attitudes

« Ask relevant questions on e.g. awareness of public campaigns/ national

financial education providers/ private sector initiatives

In st....nary a framework for the evaluation should provide solutions on how
to gather information. It should inform about the effectiveness of delivery
(Fox, Bartholomae and Lee 2005:203). fective evaluation is important to

provide focus and direction for future projects and programme.
2.6.2 Measurement and Evaluation of Financial Capability

Most researches usually focus on the measurement and evaluation of
financial literacy with the exclusion of financial capability and this is why at
this point it is quite necessary to analyse those that specifically acknowledge
measurement of financial capability. Most of researches in the United
Kingdom use the term financial capability rather that financial literacy. In

measuring financial capability Atkinson et al (2006:11), comment that:

“Financial capability is a relative, not an absolute, concept. It might be
possible to define a basic level of financial capability that is required
by everyone in a given society. Beyond that level, the degree and
nature of the financial capability required by any given individual will

depend on their circumstances”.

However Holzmann (2010:4) has identified domains or aspects which can be
measured from individual consumers or a cluster of groups. According to
Holzmann (2010:4) financial capability is demonstrated as encompassing five
domain lis 1 as indic ors of financial capability tt af mn is « able of
displaying: keeping track, making ends meet, planning ahead, choosing
h ] 1_ the _ is ynsenst
Hung, Parker and Yoong (2009:5) but similarities can be drawn from other
studies indicating development towards a standard in measurement and
evaluation towards financial capability. According to Atkinson et a/ (2006:11):

‘one of the main conclusions from the development work was that financial
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that there was no single indicator of financial capability, but that rather it
could be conceived as encompassing four different ‘domains’, of people’s
involvement with mor  r and financial products. They found clear indications
that individuals may be particularly capable in one or more areas, but lack

skills or :perience inotl " areas.

In another study conducted by Kempson Petrotti and Scott (2013:17) the goal
of the research undertaken was to determine how financial capability is
manifested and what features of people are associated with high (low) levels
of financial capability. .ney set out to answer the question concerning
whether it was possible to construct a m  asure of capability which could be
used to segment the population by level of financial capability. Similar to
Atkinson et al (2006:11), Kempson Petrotti and Scott (2013:17) used the
multistep process where the qualitative approach was used to arrive at the
quantitative survey: 1. They used focus groups for the development of an
operational definition of financial capability and its manifestation, 2. utilised
the in depth interviews and cognitive testing to measure those manifestations
and as for data collection they made use of the qualitative survey. In the
identification of the domains similarly they used factor analysis and
assignment of scores. The other similarity is the use of regression and cluster
analysis for identification of potential target groups for policy intervention.
s does not mean that the research was a replication of Atkinson et al
(2006:11). It indicates that in the development of measurement tools for
financial capability single designs may not be appropriate but what is needed
is multi- methods and data triangulation. Kempson Petrotti and Scott
(2013:85) arrived at the conclusion that financial capability was found to be a
composite of skills, not a single skill which could be measured with a single

score.
2.6.4 Types of Measurement and Evaluation

There are different types of evaluation and any evaluation research should

establish the type of research so that the evaluation design is not general but

specific. These types of evaluation depend on the purpose, timing, and

procedures used (Wall (2007:2). According to Westat (2010:7): “Educators
68












(2010:310) there is need to design a »re standard approach to measure
financial literacy to identify barriers to financial well-being and assist in
solutions which enable effective financial choice. This may not be effective
because according to Drexler, Fischer and Schoar (2013:20) in the first
instance training has to be client matct 1 and therefore in developing the
measurement and evaluation tools this has to be consideration. Different
tools may be used for measurement and evaluation but these must
encompass the goals, purpose, content and expected outcome. The
questionnaire developed by OECD INF™ (2011:4) includes a widely accepted
working definition of financial literacy which stresses general behaviours,
attitudes and knowledge that could be attained in a variety of ways. It was
also piloted and it also states the methodologies to be followed when

administering it.

The above views are cemented by (Atkinson 2008:77) highlighting that the
instruments used to collect data also need careful consideration. Questions
must be designed specifically around the objectives of the initiative, and take
into account the particular circumstances of the participants (such as
language or literacy difficulties, age of respondents, difficulties with
concentration, and time constraints). A failure to ask appropriate questions
not only weakens the evaluation but wastes valuable resources. According to
Holzmann (2010:5) in evaluation the: “Why and what, for whom, and How”
questions are ideal for an evaluation framework. Holzmann (2010:12) notes
that ideally, such a framework provides the detailed link between national as
well as individual program objectives, inputs, delivery, outputs, outcomes,
and impacts. This framework is also all encompassing as it details the
purpose (objectives), of the programme, inputs (content and resources used),
outputs and outcomes (expected results), impacts (the effect or benefits).

This framework drives to the logic model which has been described above.
2.6.. .nallenges to Measurement and Evaluation

The evaluation of financial education is imperative but steeped in a lot of

challenges. Lyons, Rachlis, Staten, and Xiao (2006:52) caution that the

number of financial education programs continues to flourish yet research
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Theory ™ raluation (Sharpe, 2011:72). Program theory modelling v 5 thre
components to describe the program: tt  program activil"  or inputs, tt
intended outcomes or outputs, and the mechanisms through which the
intended outcomes are achieved- as financial education is a process there
are inputs (resources), the m shanism (delin y modes), and the intended
outcomes (Sebstad Cohen and Stack 2006:5) that describe financial literacy
and capability since this is also research focused on measurement. Sharpe
(2011:73) argues that multi-method approaches are commonly used for the
task of documenting the program (e.g. ethnography, surveys, ratings,
observations, and interviews) and these often become the tools to measure
the program process or intermediate variables. Formal measures can be
constructed to evaluate the services being provided within a program. In view
of the above stated definition of evaluation that it is systematic and planned,
it is important to know from the onset the model to be used for evaluation. In
agreement to this Atkinson (2010:8) writes that at the start of evaluation
research it is helpful to map out what is expected to happen as a result of a
program. One effective tool which may be used is called a logic model
(OECD 2010:4) and is discussed in the next section.

2.7.2 The Logic Model

In its definition is sometimes referred to as a tool, theory or just as a model.
According to Barkman (2003:3) models are tools to be utilised for a purpose
they also give a theoretical perspective. For instance there is the premise
that the logic model assist in designing and conducting appropriate
evaluation. In narrating the history of the model McCawley (2002:1) states
that:

“The Logic Model process is atool thathast 11 :dfornm than
20 years by program managers and evaluators to describe the
r \
among program resources, activities, outputs, aud 1ces, and short-,
intermediate-, and long-term outcomes related to a specific problem or
situation. Once a program has been described in terms of the logic
model, critical measures of performance can be identified.”
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This history is critical as it determines how long tt model has been in
existenc also shows the opportun 2s of where and wk 1 the model can
be used in evaluation. Its value is that it paves way to identify m isures to
evaluate. According to Bamberger, Rugh Mabry (2006:11) the logic model
should be well defined in the project plan as it can be used to guide the
evaluation. If not, the evaluator needs to construct it based on reviews of
documents and discussions with all stakeholders. In many cases, this
requires an interactive process in which the design of the logic model evolves

as more is learned during the course of the evaluation.

Besides this some of the benefits of the model outlined by Barkman (2003:3)
are: it helps identify appropriate evaluation questions. The evaluation
questions as part of the research ¢ sign and must be well structured, it
summarizes complex program to cc...nunicate with internal and external
stakeholders. The implication is it a foundation which contains the underlying
rationale and expectations. Lastly it identifies gaps in logic and uncertain
assumptions (Barkman 2003:3). An evaluation exercic itt f needs
participation, and activities which provokes learning as is reflected in the logic

model for programme design and evaluation below:



























il rated tt p c:tical relation  the two »dels with a _ag display _ 1

below:
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stages of change. This connection will assist in the dispersing the idea that

the Trans Theoretical model is ill fitted for programme evaluation.
2.8 Chapter Summary

This chapter discussed personal financial planning and the concepts in
association with: financial literacy, financial education, and financial inclusion.
The different approaches to defining financial literacy which are the cognitive
approach and the outcome based approach were highlighted. The value of
integrating the: in offering financial education is appreciated yet challenges
such as the lack of criteria for measurement and lack of measurement tools
have been identified. The chapter also discussed the theories associated
with financial literacy: the goal setting theory and the motivation theory. It
further discussed theories and models of measurement and evaluation of
financial literacy programmes: Programme ..eory valuation (P1._,, ..ne
Logic Model and the Trans-Theoretical Model. . 1e incorporation of financial
capability into the definition of financial literacy as behavioural outcomes
motivated the discussion on behavioural theories underpinning financial
education. The chapter also identifies behavioural outcome indicators and
the challenges in reaching a consensus in naming them for measurement
and evaluation purposes. The next chapter forms the empirical evidence of

the study by exploring different financial literacy initiatives around the world.
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programme which has been discussed more elaborately above. In this
section it is important that the focus is on the value of the content than the
con titself. In view of the above it is ¢ ir that financial education has been
defined to include any program that addresses the knowledge, attitudes,
and/or behavior of an individual toward financial topics and »>ncepts. To
achieve this goal, Fox, Bartholomae and Lee, (2005:195) agree that fin: cial

literacy education programs aim to:

“Increase financial “knowledge” with financial education programs
generally of three types: education that offers broad financial
education on savings, budgeting, investment, and credit management;
education on retirement and savings; and education on home buying

and management.”

There is an indication of mainly the content that is usually included as the
curriculum for a financial education programme. Other authors like Gerardi et
al. (2010) decompose the concept financial literacy into money literacy, price
literacy and budget literacy. According to Kefela (2011: 3702), however there
are five thematic areas for studying financial literacy which are: “budgeting,

savings, debt management, financial negotiations and bank services”.

According to Hastings Madrian and Skimmyhorn (2012:10) micro level,
individuals should be able to make sound and informed financial decisions.
They are in agreement with the OECD (2015:4) which states that: “financial
literacy ought to assist individuals to make informed choices”. After learning
from the initiatives consumers should show the capability and confidence to
use financial knowledge to make financial decisions. This is supported by
Huston 2010:307) and advises that: “when developing an instrument to
measure financial literacy, it would be important to determine not only if a
person knows the information but that the person can also apply it
appropriately”. The implication therefore is that, financial literacy goes
beyond gaining knowledge but the benefits of receiving recline into applying it

to real life financial situations.
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that: “This is more likely when people are ab to conv t knowledge into

action”.

On the issue of being able to avoid risks in their investment, Hilgert, Hogarth
and Beverly (2012:321) believes that financial education will assist
individuals to deal with ever changing and risky financial environments.
According to them (Hilgert, Hogarth and Beverly (2012: 321) if people and
households are financially literate they are able to sustain their wellbeing and
also contribute to the development of the societies they live in. This
statement is supported by Mahdzan and Tabiani (2013:42) with a declaration
that at the macroeconomic level, if consumers able to put aside money for
investment and savings they contribute to their country’s economic growth.
The money invested or saved is utilised by companies and other organisation
tol 2p the economy going. In return the institutions play a vital role also in
econc c growth. This is because personal savings boost national savings;
as such individual must be given financial education to heighten their
understanding of financial opportunities. Financial education therefore is
important not only to individual households and families but to their
communities as well. ..is gives the value of financial education to a wider

economic setting.

In the economic environment consumers are constantly faced with changing
environments and Cohen and Nelson (2011:6) write: “challenges of money
management are never static, nor are the solutions. For the poor, the
pressure of juggling money never abates as they deal with unpredictable and
seasonal incomes, and the financial pressures of life cycle events’. This
implies that there is need to empower individuals so that they may be able to
deal with forever changing fii pressures intt r economic wi ant.
To reiterate on the issue of empowerment Miller and et a/ (2009:8) advocate
for the empowerment of the consumer as they say: “Financial literacy is an
active process, in which communicating information is only the beginning:
empowering consumers to take action to improve their financial well-being is
the ultimate goal. Financial literacy is critical for promoting access to finance

by creating incentives and environments that promote desired financial
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t aviors such as saving, budgeting, or using ¢ dit wisely.” As the
economic environment change and present trends and challenges [ ple

who are financially literate may be able know how to combat them.

In research conducted in Australia Worthington (2006:1) no 1 that changes
in the financial services market in Australia required that consumer become
more knowledgeable if they are going to manage their finances effectively.
Rutledge and et al (2010:3) also state that:

“Financial literacy initiatives give consumers the knowledge, skills and
confidence to understand and evaluate the it >rmation they receive
and empower them to purchase those financial products and services

which meet their needs and that of their families”.

These claims imply that if people are financial literate they become aware of
their consumer rights and therefore start demanding good service from those
that offer financial services. This follows that in the evaluation of financial
literacy and using a well thought framework both the consumers and the
service providers may benefit from the conclusions drawn. In the long ru it is
expected that consumers become more secure and confident to manage

their personal finances.

Consumer level benefits are added as Sebta Cohen and Stack (2006:5)
write that in the long the run people are able to accumulate assets which will
come in valuable during the time of need providing financial security. Asset
building is important for future during times of retirement so that individuals
maintain the life they lead when they were in their prime years. In addition on
the isst  of asset building E | & Lerman (2005:8) state that

‘Financial education, especially for economically vulnerable families, is
_1 . portant part of an asset-building ¢ :nda. Increasingly, sponsors
are linking financial education programs to tax refunds, buying a
home, required registration for pensions, participation in welfare

programs, and other key moments.”
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This claim not only outlines the benefit but it highlights the areas to cover and
evaluate on for a financial education programme. It is also of importance to
note that the target audience is for such progre ne is the vulnerable

consumers in the society.

Despite the colourful upside of financial education outcomes, literature offers
mixed evidence on financial education providing measurable benefits. Fox,
Bartholomae, and Lee (2005:2018) are of the view that this is because
financial education programs often omit evaluation as a component of their
program design. Financial li acy programmes must include evaluation from
initial stages to the last. In addition to lack of inclusion of the evaluation
aspect (Schuchardt et al., 2009:88) there is a lack of consistency among
researchers on how to define and measure program success and an inability
to address challenges related to differences in methodology, data collection,
and analysis. In particular say Schuchardt et al. (2009:88) existing studies
tend to lack adequate methodological controls for potential sampling and
selection biases, compounded by an under-estimation of environmental
impacts. These inconsistencies in measurement, evaluation and
methodological approaches make the development of evaluation frameworks

difficult but equally provide open opportunities for research.

According to Willis (2008a:4) the pursuit of financial literacy poses costs that
almost certainly swamp any benefits and for some consumers, financial
education appears to increase confidence without improving ability,
potentially leading to worse decisions. Willis (2008b:2) also says that
researchers who have done the evaluations do not make a sweeping
statement of financial education resulting in benefits, but they have problems
of validity and reliability in col’ :tion and pre« tation of da’ on evaluation.
These mixed evidence alerts the researcher that some of the initiatives may
have not been evaluated or if they have, they may have had a large portion
of resea 1 delimi ions. ..er . to id _ss th | the re iers .. st
always pre-test data collection instruments to ensure validity and reliability.
On the point of causation Schuchardt et al (2009:88) write that there is little

conclusive evidence to suggest causation:
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knowledge is the content of the progre  _me tt  a provider of financ._.
education should select for the target group. The skills are the functions that
the individual must perform while attitudes are the behaviours expec | to be
displayed after receiving such knowledge. If such behaviours and attitudes
are displayed and if the skills and knowledge are applied in real life situation

it means financial education has a positive impact.
3.3 Purpose and Content of Financial Education

Financial literacy initiatives are nowadays offered in the context of what the
consumer or the target audience need. This is why providers offer tailor
made programmes- this also affects the purpose, the selection of content and
the methods of delivery (Willis 2008b:3). The OECD (2015:5) has included
this: “to improve their financial well-being” being deduced from the definition
as the overall purpose of offering financial education. In reviewing literature,
Huston (2010:303) says that over the last decade, it is indicated that at least
four distinct content areas were used to varying degrees: Money basics,
borrowing, investing and pro :ting resourc . This is why some authors lil
~ awanaphan (2013:1063) have outlined the following areas of knowledge:
‘basic knowledge about revenue and exy se management (Money
basics), knowledge about debt management (Borrowing), knowledge
about risk management (protecting resources), and knowledge about
investment management (/nvesting)”
Fox, Bartholomae and Lee (2005:197) also write that institutions which offer
financial education are categorised into three considering the topics they
prioritise:
“First, there are programmes directed at improving financial literacy by
broadly addressing personal finance topics, such as budgetir—
saving, and credit management. Second, there are programmes that
give specific training in retirement and savings and are generally
offered by employers. The third major category of programmes

addresses home buying and home ownership.”

104






However, there are other mode’ discussed in the tt »retical framework of
this study which may have some aspects relevant for Botswana. In the light
of the purpose of financial literacy in Botswana some of the institutions gear
towards improving and preserving the financial wellbeing for its customers
like Letshego Financial Services Botswana (The Gazette Newspaper 27,
November 2014), and the content of financial Management. Other institutions
like Bank of Botswana celebrate bank week and educate target audiences on

fraud, indicating that some have short term and long term objectives.
3.4 Target Groups for Financial Education

According to Cohen and Nelson (2011:11) financial literacy audiences are
diverse depending on their needs and circumstances. Therefore target
audiences being heterogeneous can be categorised by age, gender,
employment status or educational background. Other factors which may
assist in the selection of a target group for a financial literacy initiative is to
consider how they relate to products and services or their socio economic
status. This because Cohen and Nelson (2011:11) also say that financial
illiteracy is common among low income earners, the poor and the illiterate
groups (Lusardi and Mitchell 2008:1). The folliowing are some of the target

groups that institutions, practitioners and researchers show interest in.

Most of the literature points to the poor as the target audience forming the
largest population targeted for financial education programmes as they are
deemed more vulnerable than the wealthy. In the section on the benefits of
financial, the issue of vulnerability (Sebtad, Cohen and Stack 2006:5) is
discussed to say that it is one of the outcomes expected for targeting the
poor or marginalised groups. The poor are usually at a disadvantage as they
often lack the means to recover from loss posed by risks in the financ
environment or during a financial crisis. This may be tack 1 by involving
them in insurance to secure their investments (Miller and et al 2009: viii). In
measuring and evaluation of a programme targeted for this group it is
important to note if the consumers were able to build up confidence and
become secure in dealing with financial issues. This is because the poor
often lack confidence in dealing with money or life in general.
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Besides the focus on the poor tt is also a great focus on the low income
earning groups in developing countries. Wyatt (2009:3) supports this by
mentioning many segments of low income earners inc 1ding the unemployed.
Since Botswana is a developing country it is of interest to find out the target
groups and the subgroup that inspired the institutions in Botswana to offer
the financial programmes. According to Grifoni (2013:15) there are a lot of
people in developing countries who are not only poor but are also
disadvantaged by being faced with lack of resources hence susceptible to
risk in the financial environment. The other group which has received
attention in many studies is the youth. Many people are concerned about the
youth as according to Johnson and Sherrac 1 (2006:3) this is the group
which will in future be active in leading households and the economy. It is
believed that the youth are demanding from their parents and providers
therefore even if it is not preparation for the future they should understand
their present situations and financial constraints. This is why Cohen and
Nelson (2011:11) write that financial education offered to youth is often
purposed to teach negotiating with parents, reducir spending money, the
value of saving, and planning for the future rather than focusing on investing.
Another group which has drawn the attention of providers and researchers
are the migrant workers. The group needs to be taught how to budget,
manage income and expenses as the expenses of  Jration before settling
down could be overwhelming to them. According » Cohen and Nelson
(2011:11) they are also faced with responsibility of sending money home.
Remittances are part of microeconomics as ey may cost the individual
m atv ker ":pendit on the currency e ‘ o iffs;
therefore it is not surprising that financial education 1y also focus on this
ta-~2t group. According to Gibson, Mackenzie and Zia (2012:1) the
remittences could be very low but attracting costs of sending. ometimes
they do not have information on the tariffs. These are the issues that the
migrant worker may be educated on so that they may not be victims of

information asymmetries.
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in the i populal” 1ott authors stress that both children and adults
alike are in need of financial education (Kotze and Smit 2008:8). Some of
those who offer financial education believe that children at a young age
should t the focus aud 1ce because they may translate the know I
skills and attituc 5 into tt r adult life when they have to manage their
finances. Manc | and Klein (2009:1) conducted a study with the tar¢
audience being school going children with the idea to assess the
stiv 3s of financial literacy courses in high school also wondering how
this may affect them in adulthood. In conclusion Wyatt (2009:3) says that in
choosing the target audience the following factors may be considered as they
influence financial literacy behaviour: levels of literacy/numeracy, gender,
age, access to technology education, cultural beliefs, ethnic background and
religious background. In their offering of financial literacy training it is to be

found out if institutions in Botswana considered these factors.
3.5 Approaches to offering Financial Education

According to Mundy and Musoke (2011:15) financial literacy can be improved
through financial education, information, instruction, training and advice. This
outlines the ways or approaches to delivering financial education which can
be done in so many different ways. Hastings, Madrian and Skimmyhorn
(2012:30) also write that much of the literature on financial education focuses
on traditional, classroom based courses and so they ur¢ researchers and
instructors of financial education to think more expansively about integrated

approaches to financial education.

There are several approaches to financial literacy but the most prominent
ones are classroom instruction, v > and social interactions, and credit
counselling. Some researchers found out that different institutions n ; use
strategies like seminars, paper based materials and advisory and counselling
services (Miller and et al 2009:11). Since the target audiences and groups
are different in their demographics it shows that approaches to financial
literacy should be tailored and customised to the group. This is why there
may be special modules and workshops (Lusardi and Mitchell 2009:2)
designed for particular groups. Atkinson (2008:70) also comments that many
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“For instance, Karlan and Valdivia (2014:14) were studying
housel._.ds in Peru to test the effectiveness of fir 1cial lite
education delivered through video and radio. Berg and Z° (2013:8)
were testing the impact of financial literacy messages delivered
through mass media and soap operas in the Gauteng region in South
AV

However Xu and 7'a (2012:29) highlight that that many of the new
programmes in developing countries did not have plans for evaluation. The
lack of evaluation is a drawback for knowing the impact, outcomes and
effectiveness of the programmes. Media and internet as written by Looney
(2011:5) is trending and highly being used to deliver financial education. New
technology is now fashionable as providers use websites, social media and
even “edutainment”. As Yoong and et al (2013:16) present it, mass media is
used to cover large populations. Cohen and Nelson (2011: 21) also report
high utilisation of print media is with messages written in bank statements.
They mention prevalent use of broachers, billboards, posters and newspaper
advertisements to pass messages to consumers. However these approaches
pose challenges to monitor quality and evaluate outcomes because the
target audience is dispersed and not easy to reach. If this is so impact
evaluation for this approach may be very complex and should be well thought
out. It is also expensive to reach a dispersed audience and research on

evaluations needs substantial amount of funding.

However complex and expensive, evaluation is still vital to check progress
and effectiveness. Other than this, technology and mass media are usually
exciting and attractive to audiences and as such these approaches should
continue to be used. Hastings Madrian and Skimmyhorn 2012:30) say:
“There are many other ways to deliver educational content that could improve
finar "al ¢ rn Xing: in r -b: 1 it r oion, poc s v Hsi

games, apps, printed material.” Besides the use of media, multimedia and
internet other methods identified are short workshops as suggested by
Grifoni (2013:31). The various financial education delivery methods such as

in-person, telephone, simulations and these according to Schuchardt, Hanna,
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3.8.5 Studies on Immigrants- Australiaand M ~vZ 1iland

A research conducted by Gibson, McKenzie and .a (2012:2( on immigrants
in New Zealand and Australia sending money to Pacific Islands, Philippines
and Indonesia showed that simple financial education training for migrants
can change their knowledge about the costs of remitting and lead them to
look around more at better prices. The training taught migrants the different
elements which make up the cost of sending remittances and how to
compare costs across methods, explained how different methods of remitting
work including alerting them to the presence of new methods, and also
covered content on comparing costs of different methods of short-term credit
financing for immigrants. Their experiment was designed to measure the
impact of providing financial literacy training to migrants. In their study they
used randomized experiment designed to measure the impact of providing
financial literacy training to migrants in New Zealand and Australia -
countries which had recently launched a remittance cost comparison website

for sending money to the Pacific Islands, and,
in the case of New Zealand, where regulatory reform had led to the
introduction of new remitting methods. From their findings Gibson, McKenzie
and Zia (2012:22) say that even though the immigrants could not change
either the frequency or level of remittances, training appears to increase
financial knowledge and information seeking behavior and reduces the risk of

switching to costlier remittance products.

Although there have not been any noted initiatives in Botswana directed at
immigrants the measurenr 1t and evaluation of their estimate equation may
be useful on impact evaluation for Botswana consumers or recipients of the
programmes. Tt r content too is notab to comm 1t on and indicate that it
was suitable for the audience it intended to reach. The training taught
migrants the different elements which mal up tt cost of ¢ 1ding
remittances and how to compare costs across methods, explained how
different methods of remitting work including alerting them to the presence of
new methods, and also covered content on comparing costs of different

methods of short-term credit financing for immigrants. The most important
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signif 1t positihn  impact on know Ige and behaviours of uc 1ts. The

results prov 1 that the programme reached its objectives.

According to Grifoni (2013:140) this, and a careful design which considers
the characteristics of the audience and takes into account behavioural and
education theories, make it a model initiative for other countries of the region
and of the world interested in developing financial education programmes in
the context of formal education. This success story may also be a model for
Botswana to advice financial education providers tot ca ul on designing
the programmes. The objectives, content and outcomes must be clear. The
theory on motivation and behavioural outcomes by Mandell and Klein

(2007:107-114) adopted for this study has also been proved by this success.

In Thailand Suwanaphan (2013: 1062) used a questionnaire divided into 3
parts Part 1. For financial literacy, tt survey participants are asked to
answer 24 multiple-choice questions of their knowledge on 4 aspects. Part 2:
For attitudes, the survey participants a asked to answer 34 questions of
their opinions. Part 3: For behavior, the survey participants are asked to
answer 42 questions of their behaviors and decisions. The parts show that
Suwanaphan (2013: 1062) used the three domains (part1 Knowledge, part 2
attitudes, part 3 behaviour) in the conceptual framework of financial literacy
to design a tool for impact evaluation on the recipients of the education. The
results of their study indicate that the aacademic support-employees need to
improve their knowledge of personal finance as they revealed that they have

sufficient knowledge and skills about managing their financial affairs.

3.8.8 Progress for Africa

According to Grifoni (2013:20), so far there is very limited evidence of
financial literacy levels in Africa. At the moment, there are no cross-country
data a* lable, but a few countries have started measuring it, ort /e plans
to do so, either on their own initiative, or as  part of the internatiol

financial literacy measurement exercises promoted by the OECD and the
World Bank, under the sponsorship of the Russian/World Bank/OECD
Financial Literacy and Education Trust Fund. Even though there may be this

report from Grifoni (2013:20), there are some countries in Africa that can be






~_sponde included in the study indicated that ... ted financial knowlet 3
is associated with feeling less in control of personal finances, and a decrease
in confidence in managing money and making investment decisions. This is
another research which has shown the purpose of conducting training being
achieved and showing the intended outcome from the measurement and
evaluation. Their use of quantitative methods and questions are valuable to
learn from for the methodology section of this study. A research conducted
by Louw, Fouche and Oberholzer (2013:1) also used quantitative methods
that may be useful as South Africa is closer to Botswana. In addition to this,
the research is pertinent as the contribution it made is that a new suitable
questionnaire to evaluate financial literacy was developed for the South
African context. This is relevant to this study as the questionnaire was also

utilised guiding on how to develop a framework for the Botswana context.

3.8.10 Progress for Botswana

In Botswana which is the state where this current study is carried out,
research by Miller et al (2009:10) indicate that the support for financial
literacy is very slow for public and private sector. Evaluation is said to be very
minimal and tt  programn 5 are mostly initiated by the private sector. This
is supported by Atkinson and Messy (2012:19) stating that in Botswana
financial institutions are the sole or main stakeholder involved in the
implementation of a financial education project. However just as Miller and et
al (2009:10), Atkinson and Messy (2012:81) report nothing on evaluation of
the programmes. A preliminary investigation before a full research was
carried out at the banks and other institutions which provide these
progran....2s as there is not much published on evaluation. Gable (2006:6)
suggests that a Consultant engagement process can be done at the pilot
stage of the study to establish the relationship between variable, and identify
a pattern to be used for the next multiple cases. This was a welcomed
contribution st 1 it ¢ led r. 1t Hi

investigation and study. .

124



3.9 Chapter Summary

This chapter discussed the empirical evidence of financial education and
financial literacy of studies around the world. It stresses value of financial
education, the content usually selected for fi ancial literacy initiatives, the
target possible audiences and the solutions to dealing with financial illiteracy.
The studies around the world revealed that most of the targeted groups for
financial programmes are the poor, the margin: sed groups, children, adults
and youth. It is also depicted that the purpose of financial literacy initiatives is
consumer empowerment for better decision making. The content which is
usually prioritised is that of investment, money skills, savings, income and
debt management, mostly delivered through classroom instruction and
conventional methods. However there are some programme using media and
interactive methods. Though there are many programmes around the world
most lack measurement and evaluation which is a critical aspect to detect
areas for improvement. ..o0se which are evaluated use the multi —step
methods. The next chapter is the methodology for this study on evaluating

the financial | :racy initiatives in Botswana
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CHAPTER 4 THE REASERCH METHODOLOGY

4.1 Introduction

The previous chapters provided an empirical review of financial li  acy in the
world taking cognisance of the theories and models discussed n chapter two.
The analysis informs that financial education leads to behavioural change
and some countries are making inroads in enhancing financial literacy among
their citizens through financial education. This chapter explains the research
methodology outlining the way in which the research was carried to arrive at
evaluating the financial literacy initiatives in Botswana and assessing the
impact on the target audience. It starts by establishing the research
philosophy, adopts the research approach and then draws the research
design. It discusses the research methods, the target population and data
sampling techniques. It concludes with a discussion on the validity and

reliability, data analysis techniques, and ethical considerations for research.
4.2 The Research Philosophy

According to Uddin and Hamidu: iman (2009:656) a research philosophy is
a belief about the way in which data about a phenomenon should be
gathered, analysed and used. In research it is about presenting truth and
logic (Uddin and Hamiduzzaman (2009:656) “with ontology referring to the
theory of reality what reality generally looks like irrespective of the precise
knowledge of it, whereas epistemology refers to the theory of knowledge”.
Gray (2013:19) says that knowledge about reality is what particular
properties and relations of reality can be described. In relation to these three
branches of philosophy, Creswell (2013:6) identifies three world views on
how knowledge should be presented, how truth should be told and how
researchers conduct to gather and present the knowledge. Creswell 2013:6)

tt ot th v Idv ( phi  »ph or 1 1 Hout
the world and the nature of research which the researcher brings to a study.
These world views are post positivism, constructivism, transformative, and
pragmatism.” Research in the past mostly relied on the positivism
philosophical stance claiming that truth was absolute and this was steeped in
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intertwined with politics (A tens (2010:468) 1d a political ct 1ge agenda
(Mertens 2010:469, Creswell 2013:9) to confront social oppression at
whatever levels it occurs. According to Newman (2014:121) and Shannon-
Baker  )15: 357), this change is needed for lives of the participants,
communities, the institutions in which individuals work or live, and the
researcher’s life. The transformative paradigm was not able to satisfy the
needs of this study. The research did not seek to address the social and
political issues of the marginalized individuals in the society or issues of
power and social justice, discrimination, and oppression. Even though the
study may highlight some marginalised groups targeted for financial literary, it

is not the fundamental purpose of the research for a political agenda.

The most suitable philosophical stance for this study is pragmatism which
Creswell (2010:13) says is derived from the work of Peirce, James, Mead,
and Dewey (Cherryholmes, 1992). Since the 1970s (Gray (2013:28)
pragmatism has regained some of its popularity, largely because of the
insights it has provided for research into management and providing an
epistemological justification for mixing approaches and methods.
Philosophically Johnson and Onwuegbuzie (2004:17), Combs and
Onwuegbuzie (2010:2), attest that it is the "third wave" or third research
movement which swings past the paradigm wars by offering a logical and
practical alternative, with multiple views and concepts relevant to support
action (Karley (2013:23, Shannon-Baker 2015:322). According to Johnson
and Onwuegbuzie (2004:17) the logic of inquiry includes the use of induction
(or discovery of patterns), deduction (testing of theories and hypotheses),
and abduction (uncovering and relying on the best of a set of explanations for
understanding one's results). Pragmatism holds that the most important
determinant of the epistemology, ontology and axiology is the research
question (Karley, 2013:23). As such pragmatism as a paradigm suited for

mi: In hot re 1 and was tt ore ! ;ted for this study.

Pragmatism asserts that concepts are only relevant where they support
action (Karley 2013:32,) and practical consequences of findings from

answering the research question: This study seeks to find practical ways of
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enhancing financial literacy initiatives in Botswana. According to Creswell
(2010:13) pragmatism is not committed to any one system of philosophy and
reality thereby giving the individual researcher an opportunity to possess
freedom of choice. The “Freedom" (Shannon- iker 2015:322) to choose the
methods, techniques, and procedures ~ research which best meet their
needs and purposes. It is thefore an attractive philosophical partner (Johnson
and Onwuegbuzie 2004:164) for mixed methods research which allows
freedom to integrate methods for optimal results. The mixing being a desi |
integration (Creswell and Plano Clark 2007: 5, Bazeley 2010: 432) combining
elements of qualitative and quantitative research approaches for the
purposes of breadth and depth of understanding. Therefore as pragmatic... is

practical so is the mufti-method approach for this study.
4.3 The Research Approach

The Researcher has adopted a multi-step approach to the study, the reason
being to accord the study the utility of various methods to answer the
research question. A quantitative approach alone would not assist in
exploring the phenomena and so was the qualitative approach which would
not singularly answer the questions on the impact of financial education.
Considering the philosophical stance of pragmatism explained above
Shannon-Baker (2016:325) says “pragmatism offers several ways to bridge
dichotomies that exist in mixed methods approaches to social science” The
two opposites of qualitative and quantitative approaches are brought together
in this study. According to Creswell and Plano Clark (2007:5) and Bazeley
(2010: 432) such an approach is meant to al v integration for purposes of
depth which cannot be obtained by a single approach. According to _azeley
2010: 432) the combination or corroboration can be obtained by 1. Merging:
or 2.Connecting or 3. Embedding sets of data. These indicate the point of
mixture depending on the purpose and reasons for mixing: it could be data,

methods, to find breath or to validate information.

According to Palinkas et al (2010:48) Mixed Method F search (MMR) is used

for different purposes Greene, Caracelli and Graham (1989:255-256,

v 12 and Combs "~)11:4) identify tt ~ it could t for inil" ‘ion
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4.41 The Qualitative Design

In quantitative research, Eysenck (2004:2) mentions that: “the information
obtained from the participants is expressed in numerical form. Studies in
which there is a record the number of items recalled, reaction times, or the
number of aggressive acts are all examples of quantitative research” Adding
on to the concept of measurement Mamia (2006:10) says: “that not only
experiments can be quantitative but the idea that social phenomena can be
quantified measured and expressed numerically. The information about a
social phenomenon is < ¢ lin nun ic terms tt  can be analysed by
statistical methods. The observations can be directly numeric information or
can be classified into numeric variables.” Mamia (2006:10) continues to
contribute and write that observations are transforme into a data matrix in
which each observation unit (e.g. individual) occupies one row and each
variable one column. The data matrix is the starting point for the analysis.
Relating quantitative research to evaluation is used in experimental and
quasi experimental research where there are control groups. According to
Harwell (2011:149), “quantitative research methods attempt to maximize
objectivity, replicability, and generalisability of findin 3, and are typically

interested in prediction.”
4.4.2 The Qualitative Design

According to Orb, Eisenhauer and Wynaden 2000:93) qualitative
researchers focus their research on exploring, examining, and describing
people and their natural environments. Embedded in qualitative research are
the concepts of relationships and power between archers and
participants. Eysenck (2004:29) also writes that qualitative research is
concerned with the experiences of the participants, and with the meanings
tr rattachtott nsel ;5 and their lives. Investigators using interviews, case
studies, or observations often (but not always) make use of qualitative data.
The methods of qualitative design researchers to choose from amor five
possibilities (Creswell (2010:21): including narrative, phenomenology,
ethnography, case study, and grounded theory. Qualitative methods are
usually unders’® »d to incluc  qualitative interviews (N soux (2002:3) which
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can range from unstructured, structured to semi-structured, questionnaires to
open-ended ad hoc conversations, direct observation including participant
and non-participant observation, ethnographic diaries, and more recently
photography and video and case studies combining different methods to
compile a holistic understanding of e.g. individuals, households,
communities, markets or institutions. Philosophically, a qualitative design is
more inclined to constructivism (Rocco et al 2003:21, Teherani et al
(2015:669). It is usually suitable for evaluation (Vanclay 2012:32 and Yoong

(2013: 64) or acritical assessment of programmes.
4.4.3 The Mixed Methods Design

Compared to people who use single approaches above Onwuegbuzie and
Leech (2004:771) state that: “mixed methods researchers are more able to
utilize quantitative research to inform the qualitative portion of research
studies, and vice versa. Creswell & Plano Clark (2007) identifies these types
of mixed method research as: 1. Explanatory Design: Follow up explanation
and participation section model 2. Embedded Descriptive Design:
Experimental model and correlational model 3.Triangulation Design:
Convergence Model, Data transformation model, validating qualitative Model
and the Multilevel Model, 4. Exploratory Design: Instrument development

model and taxonomy development model

As part of choosing a design, decisions need to be made about the use of
concurrent or sequential methods, whether the methods combined will have
equal or unequal weighting, and how the two methods will be mixed
(Creswell (2006:80). The guiding aspects are a) timing (when to use
qualitative or quantitative will there be used concurrently or they will follow
each other.), b) weighting (will the emphases be equal on qualitative and
quantitative or one of these will have more emphasis over the other), and
how the ¢) .~ will be done for data alys - nm ging, € > "ling or
connecting by . u.nkas et al (2010: 48). The weighting usually determines
the dominant philosophical stance Onwuegbuzie and Combs (2011:4) if for
instance the quantitative analysis component is given significantly higher
priority, then the analysis essentially is a quantitative-dominant mixed
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analysis, wherein the analyst adopts a post positivist stance. The following

are decision trees for timing, weighting and mix g.

Figure 4-1: Decision tree for timing

|(a) What will the timing of the quantitative and q  itative methor  pe?

Concurrent Sequential
timing timing

Quantitative Qualitative
first first

Source: Creswell (2006:80)

Figure 4-2 Decision tree for weighting

(b) What will the weighting of the quantitative and qualitative methods be?

Equal Unequal
weight weight

Quantitative ualitative
emphasis emphasis

Source: Creswell (2006:80)
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Figure 4-3: Decision tree f-~ "~

r I T
(¢) How will the quantitative and qualitative methods be mixed?

Merge Embed Connect

the data the data the data
Merging Merging  Embed Embed Quantitative Qualitative
results data  qualitative quantitative leads to builds to
during during dataina dataina quaiitative quantiative

interpretation analysis quantitative qqalitative
design design

Source: Creswell (2006:80)

An explanatory design is a two-phase mixed methods design (Creswell
(2006:71). It is sequential as qualitative data helps explain or build upon
initial quantitative results. It provides causal explanations of phenomena
(Terre Blanche, Durrheim and Painter, 2006:44). An embedded design is
used where one data set provides a supportive, secondary role (Creswell
2006:75) in a study based primarily on the other data type as a single data
would be deemed as insufficient. It has not been utilised because its purpose
does not suit this study. The design is particularly useful when a researcher
needs to embed (Creswell, "106:67) a qualitative component within a

quantitative design, as in the case of an experimental or correlational design.

According to authors such as Greene, Caracelli and Graham (1989:258) and
Gray (2013:37) triangulation is mainly used to validate other methods in
which there is use of a combination of methods to gather and analyse data
about the same phenomenon in order to seek convergence and
corroboration. Crump and Logan, (2008:24) writes that, it is done consistently
hod. Such n hods

dently to provic

to eliminate the inherent bia: ; from using only or n

should be implemented simultar Husly and inc

triangulation (Creswell 2006:64). This model is not suitable for this study
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because this study did not seek to validate results of separate collection for

qualitative and quantitative data.
4.4.3.1 The Selected Design: Exploi ory Sequential Design

The Mixed Method Research design for this study is the Exploratory
Sequential Design. According to (Creswell 2006:75) an exploratory
sequential design is a two-phase type of design which allows the results of
the first method (qualitative) to inform the second method (quantitative). An
exploration (Gray (2013:35) is needed for one of several reasons: Measu 3
or instruments are not available, the variables are « known, or there is no
guiding framework or theory. This is the main reason why it was selected for
this study as the phenomena of financial literacy in _otswana is lacking in
literature, measures, instruments and tools for evalua »n hence variables a

unknown. It is particularly useful when not enough is known about a
phenomenon (Rajasekar Philominathan and Chinathambi (2013:10) so as to

get more information on a topic (Zikmund, 2003:111) to obtain new ideas.

There are two variants of the design which a the instrument development
model and e taxonomy development model (Creswell 2006:75) each
beginning with an initial qualitative phase and ending with a quantitative
phase. The design is suitable for evaluation studies Van Wyk (2012:9). This
is another justification for the selection of this design as the study seeks to
evaluate the financial literacy initiatives. It is suitable for this study because
the results of a qualitative study which had few participants (institution which
offer financial education and have financial literacy initiatives) to develop an
instrument development which to measure the impact of financial education.
This is becat : (C swell 2006:77) writes that  this design, the researcher
first qualitatively explores the research topic with a few participants. . 1en the
qualitative findings guide the development of items and scales y a
guantitative survey instrument (Creswell 2006:77). In the second data
collection phase, the researcher implements and validates this instrument

quantitatively.
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Quailtative Quantitative
Data Collection Connect from the Data Collection Interpret the
and Analysis qualitative results and Analysis connected results

Source Creswell (2006:76)

According to Meissne et al (2011:6) qualitative exploration may usefully occur
prior to development of an adequate instrument for n i1surement. This is
also because the purpose of an exploratory study as Project STAR (2006:4)
whose views it is to gain familiarity, increase understanding, and to help to
formulate better program services, evaluation questions and approaches.
Xiao et al (2004:9) in their study first used expert interviews and consumer
telephone interviews, so that items could be generated for the constructs of
The Trans Theoretical Model. They used exploratory research at the initial
stage being part of their mixed method approach. Other researchers with a
similar approach of an exploratory sequential design before construction of a
measurement instrument for the actual constructs or variable are Kempson
Petrotti and Scott (2013:17) and Atkinson et al (2006:1) who utilise the
multistep process where the qualitative approach was used to arrive at the
quantitative survey. In this study the following is the research design, the

bl Hrint of the study:

Design: Exploratory Sequential Design

Variant: Instrument Development Model

Timing: Sequential — Qualitative result feeding the quantitative development
of a questionnaire

Weight: Equal weighting

Mixing — Quantitative connecting from qualitative
4.5 The Research Methods

As outlined by Saunders et al. (2007: 136-143) the various methods of

research that are available for mixed methods design are: surveys, case
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though this study used countries instead of institutions it gives an idea on

finar all” acyin ~tswana and the institutions thata commonly involved.
It should be noted as pointed out by Monticone and Messy (2011:43) that
Botswana is among countries featuring some limited initiatives on financial
education. There are some researches, although not quite similar which were

not certain of the population but they utilised mixed methods design and this

is how they found out information on the initiatives:

Table 4 2:

ALV R IR IV 1) STV o9y

(2011:43) The study on
African countries: Botswana
amongst them.

Similar Studies

VSiany vuL  a SuIvVGy w uic

countries asking information from
the relevant government authority.
Initially they were not sure which
countries had the initiatives to be
studied

I"‘\II.IIUUSII UIT LUUHILICYD dAaie Lhie ldlgcl
population  unlike Botswana, the
questions and the questionnaire may be
altered and used to find information on
the institutions below.

Cohen et al (2011:7)|- Used desk research: written | Although their population scope is
conducted a research on | documents such as programme | broader this study they first categorised
case studies in different | reports, training manuals, | the institutions and did the desk top
countries around the world | monitoring reports, and impact | research and interviews. The researcher
but mostly those in Sub | assessments. intends to adopt this and use managers
Sahara Africa from the organisations to give

- research was conducted through | information.

in-depth questionnaires or

interviews with senior or

programme management in each
organisation before

- They however do not mention a
problem with identifying the 12 case
studies but that the problem was
minimal information on impact.

Source: Messy and Monticone (2012:41) Cohen et al (2011:7)
4.6.1.1 Banking Institutions

Even though there is no reflection of financial literacy efforts in their annual
reports or the media other banks the following became possible cases for the
research: Bank ABC Botswana, Botswana Savings Bank, Bank Gaborone
Botswana, Standard Charted Bank Botswana, Bank of Baroda Botswana,
Bank of India Botswana, STANLIB Investment Management Services (for
Stanbic private banking). The last three declined the offer to participate in the

research.
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4.6.1.2 Libraries

Table 4 3: Libraries

Botswana  (Messy
and Monticone
2012:41)

ne powswdlld 10 PIOVIUE  pasiC | Ociuliudly  DUIVUIL | DAadTu VIl Jwdaliviv g 1naiiai
National Library | training in financial | students Bank mz ial and | booklets
Service - A | management as saving  products
collaboration  with | part of the school for children

Stanbic Bank { curriculum

meiavy

Source (Messy and Monticone 2012:41)

The British Council was also considered under this category because its
concern for readership and development, and wellbeing of societies. The two
libraries did not accept the invitation with the reasons that they no-longer had

the programme.

4.6.1.3 Non-Banking Institutions

The reasons for inclusion were that it was assumed that financial education
was part of their mandate: Botswana Unified Revenue Services (BURS)-
educating the public on tax and tax returns, Botswana Stock _..change
(BSE)- educating the public on stock and money market, Non-Bank Financ

Institutions Regulatory Authority (NBFIRA)- educi 1g the public on
investment, The Botswana Post Office — educate the elderly on using their
banking pension cards , Botswana Public Officers Pension Fund- educate the
public officers on their transfer values from old pension to the new fund when
the organisation started. Botswana Unified Revenue Services, Botswana
(BURS) Stock Exchange (BSE), Non-Bank Financial Institutions Regulatory
Authority (NBFIRA) accepted the invitation for interview but the Botswana
Post Office and Botswana Public Officers Pension Fund rejected the invitation

without giving reasons or documentation
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4.6.1.4 Insurar : Comj it

The insurance companies always have campaigns selling endowments and
pension fund products; the most popular one is the Botswana Insurance

bldings Limited “Khumo 2016” product. The following were the possible
institutions for the exploratory study: Metropolitan Botswana, Botswana
Insurance Company, >tswana Insurance Holdings Limited, Old Mutual
Short Term Insurance, AON Botswana and Hollard Botswana. Only
Metropolitan Botswana, Old Mutual Short Term Insurance, and Botswana

Insurance Holdings Limited, accepted to be part of the research.

4.6.1.5 Universities and Schools

The University of Botswana, Botho University, and Botswana Accountancy
College were possible tertiary institutions for the study: the reasons for
inclusion are that their students are known for being the target for financial
literacy initiatives from commercial Banks. The Botswana Institute of Bankers
(BIOB) trains bank employees and these are possible trainers for the public
on ¢ sonal finance. None of these accepted the invitation for interviews on
their initiatives, but Botho University and Botswana Accountancy College
accepted the invitation for their students to be used for administering the

questionnaire.

4.6.2 The population of Individual Respondents

There are 400 respondents identified for the questionnaire clustered in
different target groups. Since the study was based in Botswana sampling of
400 was drawn from the population of Botswana which is 2.292 million.
According to Leedy and Omrod (2014: 222) the formula to draw a sample for
a large population is (N=5000) equals to 400 which is adequate for saturation
point to produce valid results. The study targeted groups which were
identified from the exploratory research on the institutions From the literature
review also programmes offered by the different institution have the following
target groups: Stanbic Bank Botswana targeted Students in Secondary
Schools, Letshego Financial Services Botswana targeted the working class in
Botswana, Barclays Bank of Botswana University Students while Bank of
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b) Senior ¢ - St w oyl ar sal
secondary School

C) Tertiary Schools: Bobonong Brigades Centre (BBC), Botswana
Accountancy College (BAC) and Botho University, Gaborone .cchnical
College (GT™

d) Employees: GTC, BBC, GTC, GSS, National Development Bank
(NDB)

e) Business and the Public: obtained from businesses mentored and

trained by LEA while members of the Public were provided by First Issues
4.7 The Sampling Techniques

Sampling in research is used because some population is large and cannot
all be covered as it may be expensive and time consuming. Instead a
representation of this population is used and conclusions are made from the
research analysis. According to Sekaran (2000:56) a sample is as subset of
a population. Therefore Kitambara (2008:3) explains that sampling refers to
drawing a sample or selecting a subset of elements from a population.
According to Ryan, Scaperns and Theobald (2002:137) in selecting a sample
researcher must ensure that the selection criterion is adequate given the
objectives of the research being conducted. The selection should not forc
in whatever sense the results thereby reduce the validity of the study. Dunn
(2010: 205) outlines that there are two general categories of sampling within

research and these are probability sampling and non-probability sampling.
4.7.1 Sampling for Institutions

This research used purposive or non-probability sampling (Mamia (2006:35)
for the institutions. In the initial phase of research all the institutions will be
targeted to do the investigation on the programmes offered. Since the
exploration will be qualitative, purposive sampling will be appropriate. This
type of sampling as . atton and _ochran .JC..11) is usually qualitative
‘qualitative research is usually purposive. This means participants are
selected because they are likely to generate useful data for the project. The

institutions were selected because the preliminary investigations and
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4.8.1.4 Section 4: The Content of the Programme

con 1t  the programme ass s the researcher to ic ify ftt
constructs or the variables of inte it (Frenette and Robson 2011:2) that will
be used for the quantitative research. It is through knowing this that the study
may be able to know what to measu form the participants. (Frenet and
Robson (2011:2) called the exercise and environmental scanning of financial
literary initiatives to know tt  categories and variables of interest to measure.
This information will ultimately assist in answering the research questions: a)
what is the content and the approaches selected for the initiatives? b) How
have the financial literacy initiatives been beneficial to the consumers or the

targeted groups for tt  initiatives?
4.8.1.5 Section 5: The Methods of Delivery

According to Frenette and Robson (2011:2), exploring the delivery methods
are also part of the aspects to consider in search of the variables of interests.
It is important to know the effective methods or the or ; that were not so
effective in tt  implementation of the programmes. This aspect will 3 in
the questions: a) what is the content and the approaches selected for the
initiatives? b) How have the financial literacy initiatives been beneficial to the

consumers or the targeted groups for the initiatives?

4.8.1.6 Section 6: Measurement and Evaluation Framework

Since the resc _.chis on :asurement and evaluation the institutions may be
using a framework that could be of assistance in designing a framework for
Botswana setting. The questions on evaluation used by Cohen et al “~111.7),
Atkinson (2010:8) and Jacob (2002:5) have assisted designing the questions
for this part and they also played a role in designing the evaluation
framework for Botswana. The information was therefore used to satisfy the
research question: What is the financial literacy evaluation framework

suitable for Botswana?
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questions to the individual, tt r ¢ /e an ic 1 to the ircher on

structuring of opinion questions on financial literacy evaluation.
4.8.2 The Questionnaire

The constructs and variables of interest (Frenette and ..obson 2011 ~ for
this questionnaire became more pronounced after the exploratory phase 1 of
this study. Besides the Qualitative Data Analysis some of the questions were
borrowed from other researches (Peng et al 2007:283 on investment tests,
The World Bank 2013:169 on construction of questionnai 3, Lyons and
Scherpf 2003:4, Jacob 2002:5) on ¢ eral know Ige on financial literacy.
According to The World Bank (2013:161) the questions were adopted for use
in the United States but they may be modified to the context setting of the
research and be tailored to suit it. The World Bank (2013:146-147) advises
on the aspects to be measured: Actions, Knowledge, and Attitudes and that
the key feature of this approach (Tt World Bank (2013:160) is that similar to
the psychometric literature for measuring intelligence or personality traits
(Spearman 1904) it assumes that financial capability like other types of
abilities cannot be measured directly but it is possible to identify
manifestations of this capability through behaviors attitudes, skills and
knowledge. Therefore questionnaire to measure the impact financial literacy
on the individuals was constructed as thus: section1biographic data, section
" Self-assessment questions, section 3 type of investor, section 4
performance test and section 5 questions on future plans for financial

literacy.
4.8.2.1 Section 1: Biographic Data

The purpose of obtaining this information is to get the characteristics of the
individuals and it may also help in coding them during data analysis similar to
the qu stionnai This e » ntr” ites to the question
on the target audience of financial literacy initiatih ; to know who really

benefits from the programmes and why.
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testing of 10% of the potential respondents. The experts consulted were: 1.
Financial Consultant, 2. Finance Student (MBA), 3. A professional in a bank
(finance),4. Accountant, 5.Lecturer:Financial accounting in a tertiary
institution. The comments below provided ample input in order to enhance

the strength of the data collection instruments:
4.9.3.1 General Comments on Layout and Structure

1. Cover page — correct the word “Academic” and make the questionnaire
attractive

2. Layout

a) ..1e boxes are too small and the questionnaire is crowded — some people
may have difficulty in looking for the spac ; to record the answers.

b) The sections are clear but recommended to remove section 2 as the
qualitative results indicate that the researcher has found that most of the
individuals receive financial education from multiple sources.

c) The section on evaluation may be excluded has the Researcher is looking
for impact on the client rather than them evaluating any financial educational
programme. Section Qu stion, question 3 and 5 should be included in the
self- assessment section to test confidence on topics and the delivery
methods.

3. Font size the letters are too small and may discourage responc¢ s from
reading.

4. Length- The questionnaire is too long — some questions that repeat for
example those on the credit card usage may be cut off to reduce length.
Shorten the length of some of the questions The Questions on “Type of
Investor” may be part of the self — assessment. Reduce the number of

questions on Performance — especially those that repeat on one concept.
4.9.3.2 Level of difficulty

~aduce level of language to suit students and Low Income Earners.
Otherwise the questionnaire should be administered while the Research is
present to explain instructions and some of the questions. - e.g. Question

Scenario questions too have increased length and The in this question may
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their data, ~ wl __ ar nptions in” n ° their alysis, it is diff it to
evaluate their research, and to compare and/or synthesise it with other
studies on that topic, and it can impede other researchers carrying out
related projects in the future. On the same point Sandelowski and Barroso
(2003:227) also view it as a systematic process which may even be used for
integrated analysis: qualitative data analysis is a form of systematic review or
integration of qualitative research findings in a target domain that are
themselves in pretive syntheses of data, including phenomenologies,
ethnographies, grounded theories, and other integra 1 and coherent

descriptions or explanations of phenomena, events, or cases.
4.10.1.1 The different Types of QDA,

There are multiple types of qualitative Data Analysis methods and multiple
authors Sandelowski and Barroso (2003:227) Attride-Stirling (2001:224)
Riessman (2008:4) this emanate from arguments that QDA is not necessarily
a method of data analysis but viewed as a process — posing different sta¢ 3
depending on how the researcher went about the steps from coding to
interpretation. Some like Ryan and Bernard (2000: 4) locate thematic coding
as a process performed within major analytic traditions such as grounded
theory, rather than a specific approach in its own right. Ot author Riessman
(2008:3) writes to say: “QDA process involves narratives as telling,
transcribing, and analysing providing four analytic approaches: thematic
analysis, structural analysis, dialogic/performance analysis, and visual
analysis.” This categorises QDA into four major types of analysis but Braun
and Clarke (2006:4) write that Qualitative analytic methods can be roughly
divided into two camps: Within the first, there are those tied to, or stemming
from, a particular theoretical or epistemological position for or some of these -
such as conversation analysis and interpretative phenomenological analysis.
Second, there are methods that are essentially indey 1 1t of theory and
epistemology, and can be applied across a range of theoretical and
epistemological apj. _aches. Selecting a sthod therefore could be
theoretically based or not. According to Leech and Onwuegbuzie

(2008:590) another point selecting the type of qualitative data analysis also
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depends on the source from where and how the information has been
collected. This study has used ‘Talk’ from ¢ ni-structured interviews

warranting ‘Thematic Analysis.’
410.1.2 Thematic Analysis

Although they may be different categories Holloway and Todres (2003:347)
view “thematising meanings” as one of a few shared generic skills across
qualitative analysis. Thematic analysis therefore is a foundational method
(Holloway & Todres 2003:348, Braun and Clarke (2006:4) for qualitative
analysis. Researchers such as Attride-Stirling, 2001:324) are of the view that
thematic analysis is widely used, but there is no clear agreement about what
thematic analysis is and how you go about doing it. Attride-Stirling (2001:
325) write to caution that It can be seen as a very poorly ,branded” method,
in that it does not appear to exist as a ,named" analysis in the same way that
other methods do (e.g., narrative analysis, grounded theory). As much as
there is still a debate about questioning its abilities as method or a process, it

is widely used and has great benefits.
4.10.1.3 The Benefits of Thematic analysis

According to Braun and ~arke (2006:5) one of the benefits of thematic
analysis is its flexibility with theoretical freedom, allowing detai 1, yet
complex account of data. The flexibility and the absence of guidelines and
framework should not necessary allow “anything that comes by” during data
analysis. Another advantage of thematic analysis as Braun and Clarke
(2006:6) further writes, it minimally organises and describes data set in rich
detail. It also often goes further than this, and interprets various aspects of
the research pic. In addition to its f cibility it is viev 1 3 a method which
inhe tly allows rigour in a stt "/ Attric ~irling 1:365): “The tt  nat’

networks technique is a robust and highly sensitive tool for the

systematization and presentation of qualitative analysis.”












the themes where the relation was more appropria  The networks were

drawn and completed.
Phase 5 defining and naming themes

After drawing the networks the relation was re- checked and more
summarising and synthesising was done. The themes changed and
organised better — this refined the networks. The final 1emes and subthemes
were summarised into table. This gave way to the start of formulation and

development of the network.
Phase 6 producing the report

A report was produced as Chapter four ¢ this study. It allowed the
researct ~ to «(plain the networks and the themes. ..e findings were
reported and the narratives (extracts from interview responses to confirm)
were used to validate the themes and the sub themes. The researcher also
explained how the global themes converged into ne umbrella theme:
enhancing Financial Literacy Initiatives.” ..iis became the basis for drawing
and developing the framework. As the literature and the themes were
synthesised the results yielded the variables or points which had implications
for the design & development of questionnaire. The fc owing figure illustrates

this application:
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Thein ity of da d instrument cont  ns isst o fdityar T ity
In this study, internal consistency was measured by Cronbach’s alpha
reliability coefficient. This was in addition to the measurements explained
above. According to Schoenbach (2004:445) “internal consistency which
focuses on scale reliability is usually determir 1 by using Cronbach’s
cc ficient alpha”. Itisv ' | by Arestedt (2013:2) as “the average of all of
the inter-item correlations”. As stated by Gliem and Gliem (2003:87)
‘Cronbach’s alpha reliability coefficient normally ranges between 0 and 1.’
Schoenbach (2004:45) says that the desired measurement at 0.80 or greater
it is considered adequate for a scale and the value for this study was 0.923

with 42 variable items which according to Arestedt (2013:2) is excellent.

A Statistical Package for the Social Sciences (SPSS) Version 23 (2015) used
for descriptive statistics dealing mainly with the biographical information in
section 1 catering for univariate and bivariate analysis. For higher levels of
variables principal component analysis (PCA) and confirmatory factor
analysis (CFA) were utilised for multivariate analysis. Still the Social
Sciences (SPSS) Version 23 (2015) was use to extract factors and to derive

graphs, pie charts and tables for analysis.

As a multivariate statistical technique (Yong and Pearce 2013:79) PFC was
used for extraction of 9 factors for self — assessment test and also for data
reduction of variables which could otherwise not have had much significance
in the analysis. It is often that PCF is thought to be one of the types of Factor
analysis Yong and Pearce (2013:79) but other authors make it distinct
techniques in factor analysis (Arestedt (2013:2). According to Jolliffe (2002:
X) PCF is used to reduce the dimensionality of a data set in which there are a
large number of interrelated variables. During the process as explained by
Jolliffe (2002: X) variables are retained as much as possible to preserve the

variation present in the data set.

Confirn  ory Factor A1 ysis is a form of factor analysis as outlined by Yor

and Pearce (2013:79) According to Williams, Onsman and Brown (2010:3)

“Confirmatory factor analysis (CFA) is a statistical technique used to verify

the factor structure of a set of observed variables” The CFA was used for the
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were not /ealed as they were not required to write their ames in tl

questionnaires. This is because research ethics dictate that participants in
research should be respected and their anonymity should be guaranteed
when answering a questionnaire. According to Orb, Eisenhauer and
Wynaden (2000:95) an interview is usually equated with confidentiality,
informed consent, and privacy, but also by recurrence of “old wounds” and
sharing of secrets. The interview opens new risks to both researchers and
participants. —onsidering old wounds and sharing risks, it is viewed that the
institutions shared mostly company policies and therefore confidentiality was
exercised: Among the issues surrounding confidentiality and privacy are tin

and place as indicated by Sture (2010:2). The researcher minded time
scheduled for tt interviews which was 30 minutes and utilis 1 the offices for

tt in viewees so that familiarity could assure them of control and safety.
4.11.6 No harm to participants

e participants v e well informed of their choice to withdraw from the
research at any tin if they wished. They were assured of the arch
responses to be used only for academic purposes and they were not
p _udiced in any manner during research. According to Orb, Eisenhauer and
Wynaden (2000:3) an ethical principle closely linked with research is
beneficence - doing good for others and preventing harm. Saskatchewan and
Kahan (2008:8) write that beneficence makes the researcher responsible for
tt  participant’s physical, mental and social well-being as | to tt

study. The risks to a person participating in a research study must be
weighed against the potential benefit to the participant and the importance of
the knowledge to be gained. In any case, all risks should be kept to a
minimum. This is why Yoong et al (2013:207) advises that while some risks
in conducting a financial capability evaluation may be pretty obvious from the
start, son  may not be nearly as obvious. In this study there were no risks

involved.
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1. —.npowerment for different people to make better decisions

1. Financ lucation to empower emplo) ton inforn 1 decisions

2. ..nancial Education to empower private Clients to make informed
decisions

3. Financial Education to empower soc y & communities to make informed
decisions

4. Financial Education for Youth ¢ ,»owerment to mal informed decisions

5. Financial Education a foundation to young people- Educate from an early
age

6. Budgeting should be a skill empowerment for everybody

7. Financial " Jucation increases levels of financial Literacy to empower all
groups

2. Budgeting is a central skill for empowerment and financial decision
making

1. Budgeting is a source of empowerment and confidence

2. Budgeting skills assist groups to have positive change towards use of their
income

3. Consistency in budgeting keeps consumers trendy and well informed

4. Consistent budgeting empowers groups to be in control of their finances

 «»nancial Education creates awareness for better decision making

. Customers who know their rights make better decisions
. Understanding the financial market is vital for decision making
. Empowered customers help businesses know their ne 1s

Wh =

4. Consumer Empowerment through Edutainment

1. Consumer Empowerment by  irning financial concepts through mock
busit 5

2. Consumers npowerment by learning financial concepts through
competition

3. Consumer Empowerment by learning financial facts through fun

4. Consumer npowerment by learning through play and song

The following figure is a tabulated summary of tt  findings.
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accountable of the sources which they u The purpose of their

programme as highlighted by P20 to ¢ )ower young people with lifelong
skills and financial literacy skills being one of such. Literature by researchers
such as Johnson and Sherraden (2006:3) and Cohen and Nelson (2011:11)
in chapter two revealed that youth are one group that are a center of focus in
giving financial education by different stakeholders and the idea is to initiate
and introduce the habit of financial planning from grassroots level, and to
empower on life-long learning skills. This answers the sub research question:
who are the targeted group for the initiatives and programmes for financial
education? Most programmes have the following reasons to target youth,

students and children:

1. P12 -“It creates a foundation for the habit for savings so that when
they are adults Batswana may increase the level of the culture to save
up income for a purpose.”

2. P12 - “Financial education creates a habit for investment in shares at
a young age therefore changing perceptions about investment in
Shares at grassroots level “

3. P11 - “to create a culture and the spirit of entrepreneurship at an early
age so that with basic accounting and business income management
the youth understand their role in contributing to the economy. They
should also understand that being an entrepreneur does not have to
start when somebody retires.”

4. P10 — “The youth must understand that funded businesses must grow,
and they should learn that loans should be paid back.”

5. P3 - “Education on personal finance is important for youth to empower

them to make informed decisions.”

P20- “Empower youth on social life skills — including financial literacy.”

P13 - “Target is mainly youth to empower them at an early age.”

P1- “Personal Finance for youth is vital from an early age.”

P17- “Youth and young | p in schools as it is the mandate to

empower themon li - long skills.”

10.P10 — “The youth must understand that funded busii  3ses must grow,
and they should learn that loans should be paid back.”

© o~

Thon »Hn (2012:14) purports tI 9 e ves ot only tt .
knowledge, understanding and skills to deal with financial issues, but also
non-cognitive attributes.” It deals with attitudes: prudence in money

management, consistency in budgeting, sound investment and financial
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P3: “Peor  have changed their spending habits, and specifi ly there is
noticeable inc  1se in the use of technology.”P19: “There has been a change
on the behaviour of employees as they are able to live within their means,
budget and keep track of their money and there is also change in spending
habits."P7: “There are fewer cancellations; defaulters especially  Tected in
the Union Schemes, they show confidence and the ability to view income as
a basic item for wealth creation.” As P7 observed, it has also been identified
from the thematic analysis that Financial education has an “economic benefit
giving different groups the opportunity for asset management and wealth
creation” (Sebtad, Cohen and Stack 2006:5, Bell & Lerman 2005:8,
Schuchardt et al (2009:88). Asset management and wealth creation are
discussed further in the next theme: Stability and Sustainability. Another
important group which is reported to have changed in behaviour and attitudes
is the Small Business Community hence the organising theme: Financial
education provides change in business behaviour and attitudes. The results
are that: 1. financial education inc 1 ; business competitiveness 2.
Financial education provokes businesses to provide Corporate Social
Responsibility 3. Financial education assists business in changing their
marketing strategies 4. Financial education assists businesses to understand
customers for better service delivery. If small business group are targeted for
financial education they also become empow ed and aware of their

customers’ needs.

5.5.2 Informed Decision Making

Different groups of people have been mentioned as being in need of
empowerment which means all segments of the society and the consumer
population needs information on personal finance in order to make informed
decisions (Holzmann 2010:13; Mandell and Klein, 2007:2) having observed
that poor decision making comes as a result of lack of financial knowledge, a
_‘oblem which can be overcome through mandated financial education.
Lusardi and Tufano (2008:1) focusing on debt literacy, identify that financial
education contributes to making simple decisions on pe »Hnal finance.

Therefore the summary of the thematic analysis reflect this: . .nancial
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~ohen and Stack 2006:5) and Mil ~ and et (2009:3) as consumers
question (Wilson (2000:5), it follows that business as¢ ; the demands of their
clientele, tt  products they offer and what can be best for the customers.
This empov ment reported above is of ed to consumers through different
methods but mainly through edutaii  ent especially for young, whereby
education is delivered through fun and entertainment. competitions, mock
business, song and play. These are elaborated further in the theme which

follows theme two: Inclusive Financial Education.
5.5.3 Summary of Theme1 - Consumer Empowerment

In conclusion for theme one, citizens are offered financial education, and the
results expected is being able to change and make informed financial
decisions. This is one of the reasons why financial education providers offer
the programmes. Theme 1 therefore answers the research question
RQ1.What are the reasons for providing Financial Literacy initiatives? The
recipients are expected to change the perception of certain aspects of
personal finance, change in behaviour and their attitudes towards use of their
income. These changes have been reported by the interviewees as cited.
Segments should display what has been discussed in the literature review
from Hogarth (2006:3) sating: “the outcome of financial education — that is,
what a “financially educated” person does — include behaviors such as
paying bills on time, having manageable levels of credit, setting financial
goals and having a way of achieving those goals through saving and

investing, spending wisely, and so on.”
5.5.4 Implications for Quantitative Phase (Variables)

The theme contributed to identifying content areas and gave an idea on
which areas to focus on when asking the questions. The following are the

implication © -phas two obtained fromtt tr
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compliance.” ey are also sensitised on the consequ 1ces of tax evasion
educated on taxation for savings (avoidance & rebate). P18: “The different
groups are given knowledge on Tax evasion Tax avoidance & rebate Tax
compliance” They are also encouraged to value of tax compliance to income
earnings, and on savings and investment. Tt following is what the
interviewees contributed on Taxation as the concept included in their
financial education initiatives/programme P9: Taxation and compliance for
income management and the consequences of lack of compliance
(Avoidance) is emphasised P18: “Managing incomes, Vat Collection or any
type of tax and making as part of their financial budgets for financial stability”
There is also a report of change with increase in the level of compliance:
P18: “There is positive change in compliance and the ability to manage

personal finance and tax as part of income & debt management.”

Tt small businesses in Botswana are sometimes run by groups of people
who have low levels of financial literacy. When given financial education they
are reminded to emulating best practices which make businesses stable, to
limit spending so that they may save money. P11:  nulate best practices to
sustain business” P11. “Using Resource persons as part earning from
successful entrepreneurs”. They are therefore coached on debt & income
management and taught business skills and concepts for business stability
and sustenance. These skills include, making business plans, budgeting,
basic accounting, and portfolio diversification: P8: “Saving from income
earned to sustain business” P10: use of funds in business for financial
stability and sustainability” They were also taught to view everyday money
management skills to avoid debts, so planning and budgeting are the skills
emphasised. For instance P2 says: Businesses are encouraged budget and
to read about everyday money management. Besides budgeting they are

cautioned on the consequences of defaulting which makes debts
red” Businesses e encouraged to id and interpret financial

statements so that they may keep track of their finances. P10: “Businesses

are encouraged to read financial statement to keep track of their spending
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5.7 Theme 3 Business Growth

The third identified theme is that of financial education for Business Growth
from the thematic analysis and has the following subthemes: 7. Sales and
Marl ing, 2. Corpora Social Responsibility (SCR), 3. Customer Or 1ted
Service and 4.Minimal Costs for Great Benefits. Monticone and Messy
(2011:44) in their research indicated that some purposes of providing
financial education could be for consumer protection (associated with theme
1), marketing (associated with this theme- 3) or financial inclusion
(associated with theme 4). Corporate Social Responsibility is the highest
form of marketing and advertising | which the company gears towards being
a part of the society it serves yet at the same time t efiting from such an

involvement.

In discussing Corporate Social Responsibility relating to financial literacy
Literature advises that: (Vijayan 2006:4) “every financial institution has to
realize its corporate social responsibility and act accordingly. The financial
market is the cause and effect of our business and hence it is in the best
interest of every FI to nurture and educate the society and in turn market.”
Sharma and Mani (2013:13) have also noted financial literacy to be one of
the new ways of Corporate Social Responsibility in which banks in India give
back to the society. This is same for Botswana in some of the institutions

visited. The findings therefore are:

1. Sales and Marketing

Financial Education utilised as a vehicle for the purposes of marketing
Financial Education used for branding companies and FE providers
Financial 1ucation for Clientele growth

. «nancial Education for increase sales and revenue

A=

1. Fir cialEducat as v + _v U >k i y
2. Financial Education is relegated to just being a CSR initiative
3. Financial Education as a means towards becoming a citizen

3. Customer Oriented Service
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society? Are tt istomers aware of the services they need from the

compani¢ ? Are the customers « fident and do they have av ‘eness?
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5.8 Theme 4 Inclusive Financial Education

Inclusive financial education is one of the common themes in the studies and
researches on financial literacy. In this study theme four on inclusive financial
education is one of the outcomes of the thematic analysis conducted. This
provokes a discussion of the concept of “Financial Inclusion” Operana
(2016:2) answers the question “What is financial inclusion?” by saying
‘Financial inclusion is “a state wherein there is effective access to a w3
rany,  of financ ¢ lucts d services by all”. The basic products ai
services include savings, credit, payments, insurance, remittances and
investments, among others, for different market segments including the
unserved and underserved.” Since the word reach out recurred so much in
the codes the questions are: 1.Who is being reached, and 2. how are these
people being reached by the financial education providers. This theme
answers the questions from the following sub themes: 1. reaching out to
different people and 2 reaching out through different methods. Therefore the
findings are:

1. Reaching out to different people

Financial Education initiatives target all types of Income Earners

Financial Education initiatives target young people in and out of school

Financial Education Initiatives target different age groups

A b~

Financial Education Initiatives target people of different educational
background

Financial Education initiatives targets all kinds of gender

Financial Education is customised for Affinity groups

7. Financial Education targets employees in different settings

o o

2. Reaching out through different methods.

n !
t

b) Deli vy through mass communication for mass outreach
¢) Interactive methods provide a platform for instant feedback

d) Interactive methods have to be suitable for the target group
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finance as they like the medium” P14: “Social Media to keep with the e-tech
trends- young t ple like it”. The rest also share the same sentiments (P15,
P16, P17, P18, P19, and P20). This is because all the interviewees have
mentioned young people as their audience among the segments targ | for
their financial literacy initiatives. The interpretation also is that young peog

learn through playing, or through methods which are interactive and
provoking. This communicates that young people should learn in the mode
appropriate with their way of life or with what is in fashion. Children also learn
by playing which gives the interpretation of experiential learning for children
and young people. P12 has this to say about children: “Edutainn 1t shows
for kids, as they learn by playing” It is in the literature review analysis that
experiential learning by Lyons and Neelakantan (2008:109), Shockey and
Seiling (2004:48), and Xiao et al (2004:91) is encouraged. Many more
researches Ozn and Hira (2011:388), Berriche Salerno and Calciu
(2014:594, Berriche Salerno and Calciu (2014:589), Meijer, Verlooop and
Beijaard (2002:146), Rowley, Lown and Piercy (2012:48) also support
experiential learning using the Trans Theoretical Model (TTM) stages in the
personal experiences. Some of the interviewees feel many methods have
been explored and had no suggestions at time of interview like (P5, P10, and
P11). " ren though P15 have explored a variety they promise to keep up with
the trends and reiterates on edutainment for youth: “Most methods have
been explored — will keep up with the trends to reach the audience-

especially youth with edutainment”

More future methods other than social media have been proposed by
interviewees as is shown narrated by some: P9 sharing the same idea as
P18 suggests. “Road shows for pubic campaigns”

P17: ‘Use of schools competitions” This to follow on P12 who propose more
edutainment for kids viewing competitions as “a method which needs to be

) futt util 13 lyin thoc ’ .a¢ a in p

be interactive and provoking the spirit of research and independent learning
from students. In addition some like P19 and P20 recommend “Online
interactive group sessions” This is interpreted as appropriate for interaction

and that people currently seem to be fond of the social media groups: P16:
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5.9 Theme 5 Measul nent and Evaluation

Measurement and evaluation is one of the ways observed from the analysis
to play a vital role in enhancing financial literacy programmes. The literature
analysis emphasised the value of Measurement & Evaluation and how it
should be conducted to improve financial li acy initiatives all around the
world: According to Atkinson and Messy (2011:2) measurement as important
in assessing the populations’ level knowledge in trying to understand their
behaviours with regard to their finances. The idea is to identify potential
needs and gaps in relation to specific aspects of financial literacy, as well as
identifying groups at risk. The values of Measurement and Evaluation is
emphasised by authors such as Lusardi and Mitchell (2013:44) and Xu and
Zia (2012:24) or the value of measurement to be conducted in developing
countries (Gale and Levine 2010:2). According to Organisation for Economic
Cooperation and Development (OECD 2006:5) it should be viewed as a first
order concern for policy makers, to validate achievement of the objectives.
Hus 1 (2010:296-297) says that it must receive tention in research and
Yoong and et al (2013:38) deem it as a powerful tool to check the

accomplishment of the objectives of the programme.

Some authors like Huston (2010:296-297) give emphasis ; on how financial
literacy is measured, while others such as Siegel (2011:15) view
measurement and evaluation as complex form of research that can have in
itself many different purposes but its overall goal is to assess the impacts of
programs, policies or legal changes and to determine whether they have
achieved its intentions. The practical focus of the assessment is to
communicate the results and their implications to clients and decision-makers
for the future development of the program or policy. These are sentiments
shared by Yoong and et al (2013:38) stressing on the value of the right tools
for the right purpose of measurement and raluation. Others like Westat
(2010:4) focus 5 much on the application of the results of the research
because they say: “evaluation provides information for communicating to a
variety of stakeholders. This information is used in decision making and

might even have policy implications that may bring new laws and regulation.”
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Many more authors share the same sentin 1ts of val. and applic ion:

Siegel (2011:15) say it is meant to check and confirm the achievement of
intended outcome) while Collins, Odders-White and Walsh (2012:19) say it

enhances decision making). Therefore the following are the findings on

Measurement & Evaluation:

Measurement & Evaluation for feedback

Absence of Measurement & Evaluation provide gaps in giving feedback
Impact analysis is important to determine trends

Summative (post) evaluation is important for outcome analysis
Formative (during) evaluation provides instant feedback

Formative evaluation is necessary for monitoring initiative
.Measurement and Evaluation tools are necessary for guided feedback
Formative evaluation is necessary for monitoring progress

SMS evaluations provide instant feedback

Trainers have to know how to assess, measure and evaluate to give
feedback for improvement

Measurement & Evaluation to determine suitability

Measurement & Evaluation for suitable duration
MA&E to define suitable target group

M&E to contextualise course content to groups
M&E to determine suitability of methods

Measurement & evaluation for research

Research surveys are needed for impact analysis
P —financial assessment is valuable to know the el of group
Measurement and Evaluation tools aid and guide research
Measurement & Evaluation tools are needed to record interpretation
Measurement tools are the subject of research for improvement & quality
analysis
Measurement & Evaluation tools are needed for reporting
Measu mnent = Evaluation results guide providers on how to make
improvements
Role of different stakeholders in Measurement & Evaluation.

Banks must conduct meast 1 it and evaluation of the initiatives
Researchers must conduct Measurement and Evaluation

Government should play a lead role in Measurement & Evaluation

The media should play a role in Measurement & Evaluation

Trainers must be the main players in measurement and evaluation of the
initiatives

Clients must assess and evaluate what they have learnt — self evaluation
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group , to evaluate & assess the impact of the con 1. It is in preted
therefore that Researchers and Trainers are thefore compelled to assess,
evaluate and measu the impact of the content on tt  recipients of financial

education. The following are the suggestions for trainers:

1. Trainers have to be suitable and well trained for the initiative/programme
(P20)

2. Trainers have to know how to assess measure and evaluate to give
feedback for improvement P18:

Trainers have to know how to know suitability of content (P2)

Trainers have to know how to know purpose

Trainers have to know how to identify the Target group (P11)

Trainers have to know how to know suitability of methods (P3)

Trainers have to know how to know suitability of duration

> oA W W N

Trainers have to know how to research (be involved in the research

process, be researchers) (P9)

5.9.3 Measurement and Evaluation for Research

The importance of Measurement and Evaluation on research has been
alluded to above and it is emphasised on this section that M&E itself is
research which adds to the body of knowledge in financial literacy. The
results are meant to guide providers on how and where to make
improvements. Every research needs a framework, so the results depict a
demand for Measurement and Evaluation framework with the emphasis to
the development of research tools for research. The results of the thematic
analysis suggest research surveys for impact analysis, pre — financial
assessment tools as they are valuable to know the level of group before
implementation, during assessment tools for formative analysis to monitor
progress whi  post assessment tools e meant for outcome analysis.
P3:M t sto 1sure, s, L kers media, and pri |t S
have to develop them” The interpretation is that these should be embedded
into the Measurement & Evaluation framework of initiatives or the wider
national financial literacy programme. The following are what the analysis

has depicted as the value of Measurement and Evaluation tools:
-3









clients in evaluation. P1: “Clients must be given an opportunity to evaluate

the initiatives; they should be part and parcel of the p jramme.”
5.9.5 Summary of Theme 5 — Measurement and Evaluation

The importance of Measurement and Evaluation is highly emphasised. The
different tyf 5 of Measurement and Evaluation are  ommended to be
carried to serve tt different purposes of which they a intended for. A
Measurement and Evaluation Framework has been proposed so th: this
activity becomes part and parcel of enhancing financial literacy initiatives.
There should be development of tools for Measurement and Evaluation so as
to create a certain level of standard. Measurement ¢ | Evaluation should be
the responsibility of a multiple stakeholders: Researchers, Trainers,
Providers and even the recipients. The media )0 are called upon to endure
publication of results of the Measurements or Evaluations. In conclusion this
theme answers the research question: RQ3 How can financial literacy is
enhanced initiatives in Botswana? The answer is it can be enhanced by

measurement and evaluation.
5.9.6 Implications for Quantitative Phase (Variables)

According to Atkinson (2010:8) quantitative design is suitable for impact
analysis as one aspect of post summatiy raluation. The questionnaire is
part of the tools of analysis in Measurement and Evaluation. It measures their
confidence (self- evaluation questions), performance test, assessing the
impact, and the opinion questions on what they would like to learn or how
they may want to learn. Suggestions on the effective methods of delivery are

also vital.
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5.10 Theme 6 — Government Led National S 1itegy on Financial

Education

Many countries around the world have embart 1 on National strategies on
Financial Literacy for their citizens because of different reasons but mainly for
the purpose of dealing with low levels of financial literacy. The OECD
2013:23) has some examples of such strategies around the world, while
some are from reports from individual countries others are from reports
written by OECD. _<amples of countries which already have such strategies
are Zambia (Munro and Manje 2013:1), South Africa (OECD 2013:23) and
Department of National ..easury Republic of South Africa 2013:1) Canada
(National Strategy for Financial Literacy — Count me in, Canada 2015:5)
Japan (Furusawa: 2014:1, and OECD 2013:23) and the United States of
America (National Stra )y for Financial Li -acy 2011:1). In this stu ' a
Government led strategy is proposed with the purpose to enhance financial
literacy initiatives, the goal being to deal wi the low levels of financial
literacy among dif ‘ent segments of the society. This strategy is proposed to
be realised by: 1. Regulation and Control, 2. A Defined Curriculum, 3. All
Stakeholder Involvement, and 4. Strategies for Implementation. The findings

are:

1. Regulation and Control
1. There should be provision of policy and regulation to control

pawnshops
2. There should provision of policy and regulation to control “Motshelo”
3. Unregulated activities lead to unfair and high in it rate charges

on borrowing
4. Tt Insurance Act must bind insurance entities to provide financial
literacy
5. There should an ACT or  slature on how all parties may contribute
6. Government should be on the lead in providing controls

—. A defined _urriculum
1. Defined getg ips for an inclusive curriculum
2. Curriculum content should be contextualis 1 to the target group
3. There should be defined methods of delivery for an effective
curriculum
4. Stakeholder involvement in the Curriculum

3. All Stakeholder Involvement Strategy
1. The » nment should be in the lead of providii  resources
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3. Accessibility: e s ai  resources ¢ widely distributed across
Indonesia and accessible; and ( for every strategy to be implemented
mater s and resources are needed and this may be sort from
government and sponsors as theme three on Business growth suggests)

4. Collabo. ion with stakeholders: involving all stakeholders to
implement the national strategy.( Theme 6 has the findings that there is
need for an all stakeholder involvement to combine efforts in combating

low levels of financial literacy)

5.10.1 Regulation and Control

The government of Botswana formed a Non- Bank Financial Institutions
Regulatory Authority (M™=IRA) as an inc’ »endent regulatory agency for non-
bank financial institutions in April 2008. It has primary objectives as
discussed in chapter 3 of this study is to create safety and soundness of non-
bank financial institutions in order to have stability of financial system, to
have the highest standard of business conduct within the sector, to conduct
business with fairness, efficiency and orderliness and to reduce or deter
financial crime. The results indic e that in swana there is need for )ntrol
and provision of policy on the operations of pawnshops. These still operate
under exemption licensing rules under the provisions of section 48 of the
NBFIRA Act pending promulgation of relevant regulations (NBFIRA Annual
Report 2016). The report outlii 5 three main challenges which threaten the
environment intended to be achieved by NBFIRA: Dispute on outstanding
balance, security in a form of vehicles sold before last date of redemption
and excessive interest rates. This is supported by the following narratives:
P5: “Government to requlate non-bank sector which leads consumers to debt
like pawn shops, cash loan sharks and motshelo” and P12:“Government
policy to control Motshelo & cash loans” Motshelo is a Setswana word which
denotes a system of an association or a group of people contributing their
money together into a pool, lending the money to members of motshelo

oup or external ' its of the association. The oup 1a liabili  ar °
interest from lending depending on their agreerr its and terms of reference.
During the interviews and discussion the participants viewed this activity as

one where most of Batswana fall prey to motshelo syndicates which charge

236






initiatives, and what can be done to enhance Financial Literacy in
Botswana? Some National Strategies do not target all the segments in the
environment or population like in Australia. According to Taylor and Wagland
(2013:68) “The focus is on incorporating financial education through the
existing school curriculum, beginning in kindergarten through to year 12

students.”

The interviewees state the following about the school’s curriculum: P1: “The
FL programme must be part of curriculum in schools and the content should
not be mathematics or accounting students but should be for all in the
educational institutions” P2 has more or less the same sentiments while
others highlight that: P3: “Every group of students (from kindergarten to
tertiary level) must be targeted and the ministry must include financial
education in the curriculum” P4:“The strategy should force all schools to have
a financial literacy programme,” P6“A Financial literacy programme should be
incorporated into the school curriculum”, PT: “Financial programmes should
be incorporated into the curriculum right from early childhood to university”,
P8: “All schools must have a financial literacy programme” P9:"Financial
education should start at schools and ti efore the curriculum must be
changedP10:“Financial literacy should be compulsory in schools at all levels
of education'P11: “Financial Literacy should be incorporated into the school
syllabus P12: “The curriculum at all levels of education should have a stand-
alone subject on financial education” P13:“Financial education must be a
part of the curriculum right from early stages to the highest level”, P15:
“There should be a schools National financial literacy programme”, P16:
“There should be education right from early childhood schools to the
university”, PAT: “The Ministry of Education must ensure implementation of
the policy on education that every school must have a financial literacy
programme” P18: “There should be inclusion of financial education in all
schools syllabuses . There should be guest speakers and experts in schools
i
offering of financial education in schools at all level of education”, P20: “All
school have to run a financial literacy programme designed by Ministry of

Education”, P14: is particular because it has included the measurement and
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evaluation aspect P14:“All Schools from early childhood to university level
must have a financial literacy programme and ensure there is  pact

analysis”

Other National strategies like that of Uganda and that of Canada appeals to
all segments in the society. Strategy for financ literacy in Uganda: (2013:3)
states that “Financial literacy is relevant for everyone in a modern society
regardless of income, level of education, age, or gender” In Canada: The
National Strategy for . .nancial Literacy — Count me in, (2015:7) states th:
“Canada will mobi” : and enga¢ public, private, and non-profit
sectors to strengthen the financial literacy of Canadians and empower
them to achieve the following goals: manage money and debt wisely;
plan and save for the future; and prevent and protect against fraud
and financial abuse”
This study has also alluded to this in theme three on Inclusive Financial
Education. The results for this show that there must be an inclusive
curriculum with  much emphasis on taking care of the affinity and
marginalised groups, the providers are reminded to do proper segmentation
and that the curriculum must start from early childhood. The interpretation is
that all must be targeted and all must be consulted in curriculum
development to make a contribution for a comprehensive financial literacy
programme. However what is distinct from theme 4 is the curriculum is
proposed to be designed developed and reviewed, advised by industry needs
which means there should be a study of the financi: market to investigate
what the target audiences may need. The Botswana Qualification Authority
ACT 2017 also has set as one of criterion for deve ping any programme
should be industry demanded as per need assessments. National Strategy
of South Africa also state that: “consumer financial education is a shared
responsibility among many stakeholders all of which have a powerful and
legitimate role to play: government, schools, financial institutions, industry,
associations, employers, trade unions, community organisations, and NGOs.”
One of the roles of the industry association is to advise on the curriculum.
This is what the interviewees proposed on the involvement of the industry on

the curriculum: P1:“The curriculum must satisfy industry needs”, P4: “The
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schools” and P15 says: “Writers must be 1coura¢c 1 to produce books to be

used in schools’.

The banking sector and insurance companies were charged with the
following responsibilities: P8: “Insurance companies must be involved in
curriculum development” and P17 also says: “Banks, Insurance companies
and other financial education providers must be involved in curriculum
development” Besides the insurance and banking sectors those di tly
involved in training were also required to design, develop and siew the
curriculum. This is what they say: P3: “Trainers must develop, and evaluate
the financial education programmes”, P19: “Instructors must be involved in
design of programmes for financial education at all levels of training” and
P20:"Have instructors (Trainers) in schools who champion education on
personal finance and are involved in design and review of the curriculum’,
P13 “Schools must engage finance experts in the development and
evaluation of curriculum”, P15: “The National strategy should include the role
of schools, the ministry of education and all other ministries in the
development and review of the curriculum”, P2: “The curriculum
Development and Evaluation Department in the Ministry of Education should
be engaged in curriculum development and review of the financial literacy

programmes”.

Since the curriculum is proposed to be industry needs driven, it corroborates
well to say: P10: ..)e industry must be consulted in curriculum development
and review of the financial literacy programme”, and P7 “The Industry must
be consulted on curriculum” Researchers have also been asked to be
involved in curriculum development: P9: “Researchers must play a role
curriculum design, development and review of the financial literacy
programme” and P11 supports this by saying: “Res¢ irchers and Writers
must be involved in curriculum design and development of the financial
literacy programme”. In addition the experts are asked to participate as P19
says: “Financial consultants and experts must be involved in curriculum

design, development and review of financial literacy programmes”
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The Botswana Qualifications Authority (BQA) is a national accreting body for
every programme in Botswana. The programme, the mentors, and the
trainers must be accredited to deliver quality assured financial literacy
programmes. Over and above all the explained results presenters and
experts need to be trained on the curriculum so that they may deliver
effectively such a curriculum. The following interviewees give the same
advice on training of teachers or instructors: P19: “Training of Teachers,
Instructors must be first priority” and P20:“The Ministry of Education start with
training teachers on personal finance. There should be instructors (Trainers)
in schools who champion education on personal finance”. They are charged
with the responsibility to know the level of understanding of the target group,
the appropriate language and the suitable methods to use in order to
enhance the levels of financial literacy in Botswana. There are reports of lack
of experts for radio and Television programmes which means there is a call
for practitioners to make a contribution in that regard: be available for
interviews to give expert advice on the shows. The interviewees identified the
following problems about experts: P4: “Sometimes it is difficult to get
experts”, P8: “Production is not that 1sy sometimes as it is not easy to find
experts to be resource persons on the radio”, P13: “Experts are not easy to
find for curriculum development or for advice on radio or television”, P16:
“There is a Limited pool of experts to deliver and be on the programme”.
..1e solution to the: problems is brought by P13 and P19 as they comment
thus: P13: “Advertise more for a pool of experts”, and P19: “The government
should to promote research in universities to attract experts in the field of

personal finance”

5.10.3 Stakeholder Involvement

The results of the study demand an all stakeholder involvement led by
Govern  :nttodrive al st egy of fi 1cial literacy. This is 1pported
by Taylor and Wagland (2013:81) highlighting tl

“Improving financial literacy levels in our community is not, and
cannot be, the responsibility of any one sector or organisation alone. It

requires a whole community response with cross sectoral support. The



attainment of financial lite y for mt  people is a cumulative, lifelong

process, not an event tied to a particular course of study.”

Calling upon every player in the environment to combat low levels of financial
literacy is a goal for most of the national strategies in financial literacy with
examples such as Canada, United States and Uganda. Canada: “To mobilize
and engage public, private, and non-profit sectors to strengthen the financial
literacy of Canadians” United States of America: The vision is to promote: “A
Sustained financial well-being for all individuals and families in the United
States” Uganda: “A wide range of stakeholders have come together, under
the leadership of —ank of Uganda, to develop the financial literacy strategy,
guided by the principles of sustainability, feasibility and cost -effectiveness.”
The strategic goal of the bank being to proi >te financial inclusion which
entails enabling the bulk of the population to access a range of financial
services which are appropriate for their needs. The interviewees have this to
say about stakeholder involvement: P1:*Everyone should be involved
especially banks and the Insurance sector The Ministry of Education,
universities & schools”, P4: “Need for policy and national strategy that can
drive all stakeholders to educate clients”, P5: “All key stakeholders should
be involved like employers, parents and school”, P6: ‘There should be a law
to regulate all possible organisations that need to educate clients on money
matters”, PT “There should be a law to obligate all stakeholders to provide
financial education”, P10: “The Government must play a big role in ensuring
that stakeholders unite in offering . .nancial _Jucation”, P11: “A requlation
should be there to encourage all stakeholders take part”, P12: “The
government must spearhead a national strategy on financial education and
involve all stakeholders”, P16: “All possible stakeholders should be involved:

Parents, schools, all financial intuitions and the corporate sector.”

Low levels of financial literacy have been identified among all segments but
found to be acute among, Low income Earners, the marginalised groups and
the small business community. This is the ison why there is need to
enhance the available initiatives. Tt  interviewees contribute the following on
tl v P6: v b
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banking.”P8: “Low level lead to not knowing about banking or about better
areas to for investment”, P19: “Low levels do not expose employees to better
savings, investment and retirement plan opportunities.” The study advices for
all financial institutions in the different sectors: banking, non-banking,
insurance, investment companies, financial consultancies to continue to play
a vital role in deal with these low levels. In developing the national strategy
there are suggestions to benchmark with South Africa. Botswana was said to
be trailing behind its neighbour as South Africa. P8 advises: “South Africa
has a National strategy to benchmark from”. National Consumer Financial
Education Strategy (2013:10) outlines the vision of South African National
strategy as: “To increase the financial capability and thereby the financial
well-being of all South Africans” The strategy is inclusive of all which may
also work for Botswana. Funding is one of the most important issues in
carrying out a financial literacy programme and it is also reflected by the
results of this study where interviewees called on the government to be in the
lead of providing resources. All the stakeholders are advised to view
investment on financial literacy initiatives as value-adding rather than a waste
of funds. It is the involvement of private sectors in the national strategies that
funding and sponsorship may be sourc | easily. This is supported by

~ZD/INFE (2015: 8) which states that: “Increasingly, national strategies are
implemented with the contribution of the private sector. Private stakeholders
can bring a number of benefits (e.g. financial resources and expertise), and
are well positioned to reach a wide audience, exploit teachable moments and
combine financial education with financial inclusion efforts.” However, they
caution that the involvement of private stakeholders in financial education
may bring about potential shortcomings, including un-coordinated initiatives
and conflicts of interest. As a measure the OECD/INFE (2015:8) itself has
provide guidelines for the involvement of Private and Not-for-profit
Stakeholders in financial education. Citizens, employees and the affinity
groups have also been advised to be responsible for their own learning. P2
cha _ s ¢ s with this responsibility by « sing: . = _.ients must evaluate
the initiatives;, be part and parcel of the programme”. ..ney further say:
“Clients should also have the initiative to seek financial knowledge”. They are

joined by the following on their proposal: P3: “Clients should also demand to
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be informed” P13: “Clients should also initiate to know about personal
finance” In the s¢ 2 manner specific grou| like Unions are encouraged to
be in charge of their own learning. The employees from these Unions have
been commended for their eagerness to receiving financial education. This is
what P5 has to say: P5: “Employees who are always eager to take part or
who often ... ake requests to be trained are from unions” These employees
are further encouraged to continue to quest for knowledge on personal

financial management.

5.10.4 Strategies for Implementation

The C™ZD/INFE (2015: 47) has this to say about the different counti ; on
implementation: “In order to guide, provide advic and supervise the
implementation of their strategy, a number of countries have chosen a multi-
stakeholder approach”. It is in this study that such an approach is also
proposed. Every strategy needs to outline how it may be implemented like
the national strategies of _ambia (Kitwe 2C 3:6), South Africa (National
Consumer Financial Education Strategy 2013:10), Japan . Jrusawa:
2014:11) In Zambia for instance (Kitwe 2013:6) “The National Stra jy on
Financial Education for ~imbia sets out the direction and framework for
improving financial literacy among Zambians. It outlines programmes,
leadership, funding model, action plan, milestones and a monitoring and
evaluation plan.” In this study the suggestion is that there should be a
development of code of conduct for all who are involve in providing financial
literacy. P3: “There must regulations for conduct in delivering financial
education”, P4: “Need for code of conduct to regulate providers and trainers”
The interpretation is that this will assist in governing presenters, trainers,
practitioners, schools, curriculum developers, researchers in upholding
ne ssary standards. In the section for a defit 1 curriculum, the accrediting
body (BQA) was also requested to fulfill as part of their mandate to accredit
any courses or modules taught. The interviewees have this to say: P1: “The
modules must be accredited by BQA to meet compliance standards”, P10:
“‘Accredit programme & Trainers with BQA for quality assurance”P3: Trainers
& programmes must be accredited by BQA to give them value and

ithenticity” P19: E~A must ensure that the national prc~~amme is
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proposed that all sectors to be involved in tt slementation hence a “n  ti-
sectoral approach” to enhance financial literacy initiatives in Botswana. ..iis
theme therefore answers the  search question: Q4. w may the different

stakeholc s enhance financial literacy initiatives?
5.10.6 ___licatior for Quantitative Phase (\ ok

1€ impact analysis must confirm or reject if the initiatives have contributed
to combating the low 5 of financial literacy among the groups which were
targeted. This is . plemented by the use of ask ) self — assessment

questions to test confidence and complimented by performance test.
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5.11 Summary of Themes: Convergence towards Enhancement

The results mostly indicate the reasons for the need to enhance fine ial
literacy in Botswana. The initiatives have been identified from different
sectors: Insurance, Banking, and Non — _overnment: Organisation N Js,
Regulatory body, and this has answered the question: what are the financial
Literacy initiatives there in Botswana. A lot of them do not have names but
those which do have tied the name to the purpose ' the undertaking the
initiative. Among the six themes identified st 1e reflect that the
implementation of financial literacy initiatives has two tied beneficiaries: a
benefit to the business (Theme 3 Business Growth) as well as a benefit to
the consumer (Theme 1 Consumer Empowerment). Within this theme,
customers are given knowledge, skills and attitudes on different aspects of
personal finance so that they may make informed decisions. A change in
perception, behaviour and attitude has been reported in some areas like: a
positive perception towards the stock market, a juction in defaults and
cancellations, and caution in dealing with cams and pyramid schemes. As
such Financial Literacy initiatives in Botswana should be enhanced to feed

these beneficiaries and to further assist consumers to make better decisions.

Another vital theme which carries an answer to the reasons for enhancenr 1t
is theme ~ (Stability and Sustainability), financial education is vital for
teaching consumers how to use their income to benefit them now and in
future. Income and debt management has occurred as the prevalent topic
under the theme and that young people should be prepared at an early age.
There has been an increase in account opening and the use of technology
but the most important skill learnt is that of budgeting. This is because it has
been observed that the habit of budgeting is an important skill for decision
making in all aspects of personal finani to bring such stability and

sustenance.

Augmenting the reasons, it has been identified in theme 6, (A Government

Led National Strategy) the need to deal with low levels of financial literacy

among different groups. It is with the same theme wt e there is an answer
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5.12 CI p ' Summary

chapter presented tt  findings d ults of tt  qu itath  analysis. Tt
approach used for qualitative analysis is thematic and the thematic networks.
There are six themes being: Theme 1 Theme 1 Consumer Empowerment Theme
2 Stability & Sustainability, Theme 3 Business Growth Theme 4 Inclusive
Financial education Theme 5 Measurement & Evaluation Theme 6 Government
led National Strategy. Variables for quantitative analysis were also identified in
this chapter and a questionnaire for quantitative phase of the study was

developed. The next chapter contains the | ;ults for quantitative data analysis.





















consumers. It could be reducing as it means they are able reserve 20% for either

investment or savings.
6.2.9 Section 1.9 Monthly Savings to Monthly Income

..1e highest number of  iponc 1ts which is 92% a able to save within (1% to
10%) of their income. This relates to the above question that within the range of
1% and 20% of the income is reserved. Munnell, Webb, and Hou (2014:4)
recommend the14% for savings. This indicates that 90% of the respondents are
4% below the standard. Only 7% of the respondents save within the ran¢ ; of
21% to 30%. This is a large portion of saving but done by very few people, this
relates to the above question indicating that not many people are prepared to
save. Only a 1% of the respondents are in the range of (31% to 40%) indicating

quite a thin number of people saving more than 30%.
6.2.10 Section 10 Monthly Future Investments to Monthly icome

The 87% of respondents falling in the rage of investing between 1% and 10% is
quite high reflecting that the willingness to invest is low just as the willingness to
save more above. The Figure 6.9 though show that a large numt  (68.8%) of
them have a savings account, which may mean that they are willing to save but
not that much as indicated by Figure 6.8. Only 12% are prepared to invest above
10% (10% to 20). The extreme shown by 1% have gone to 21% (21 to 30%). The
interpretation is that not many people are willing to invest for future and may not
prepare for retirement. The bar graph in Figure 6.9 below demonstrates their

earning (income) as opposed to expenditure.
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3.1.7 Level of Knowledge on Banking
and Bank Accounts

Credit _ >counts fall under loan account. Figure 6.26 reveals that most of the
consumers 88.47% do not have a credit account while only 11.53% (46
respondents among the 400) have credits accounts. Among the total
respondents who have credit accounts 3.008% (12 respondents out of 400) ‘pay
between the minimum and full amount regularly’, thereby making 26, 1%. Those
who ‘pay the minimum regularly’ which is a good response too, are at 6.516%
making 56.51% of people with credit accounts. Adding tt number of those who
‘pay minimum regularly’ and tho:  who ‘pay between minimum and full amount
‘bringing 82.61% (among 46 respondents), it can be concluded that most of
people who have credit accounts manage it well. Only 17.39% of those who have
credit account pay when they receive a warning opening a chance for increase in

loan erest.
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Figure 6-27: Ability to 1 1d about shares and follow mart " performance
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3.11.6 Abilitty to read about shares and follow
stock market performance

Factor 5 also includes servicing and maintaining an investment account (3.12.10)
contributes to investment fund). 80.95 % of respondents feel it is not so true of
them to contribute to investment fund. Having answered like that in large
numbers it reflects their financial behaviour to contradict what they have been
taught. In qualitative analysis the following was narrated as offered to consumers:
P12: “Basic accounting and budgeting to keep track of investments”.P9:“people
are now living within means and have begun prioritizing investment”, Lack of
contribution to investment is an barrier towards wealth creation making

investments to be one of the priority areas for Botswana identified by the study.
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F _1ire 6-35: Cc > ning bout poor service to manager
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3.7.3 Complain about poor service to
management

In figure 6.36 the respondents had to indicate how they keep records and
prepare for transference of wealth. Records are important in { sonal financial
liacy and as such for factor 9 one of the actions to perform is to keep a will or
testament of who is in succession for the wealth created.78.9% of the
respondents have not decided while 3.896% think it is not important to have a
willtestament. This means a lot of respondents do not value a will but it assists in
knowing what is in someone’s wealth and how it shall be distributed to
beneficiaries. It is about making preparation now and sustaining wealth for those
who you may leave behind. Only 6.494% realise that value by responding that

preparing a will is important.
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Figure 6-36: Preparing a will/testament
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3.9.5 Preparing a will/testament

In Figure 6.37 for 3.11.1 | am able to calculate interest on my savings depicts
that 48.96% say it is not so true calculate it 3rest in their savings. Those who
follow in the scale are 36.46% tipping to the extreme of not so true. This indicates
a large number of respondents 85.42 are not confident to calculate interest. The
respondents should be utilising servic 5 which ‘ve savir 3 accot ts to get
information on how they accrue interest because in their background information
in section 1 of the results, it shows that above half of the respondents has
savings account — (68.8%). . .ais insuffic 1cy shou Lt provic 1 with a solution
in the framework as part of the content for future financial literacy initiatives

calculating interest should be part of the priority a 1s. According to Kempson,
Petrotti and Scott (2013: xii) financial literacy includes concepts such as
compound interest and that simple interest are important in financial literacy
(Mahdzan and Tabiani 2013: 53) Knowing how to do it consumers will know how
much value keeping away some money for saving or investment. They will
realise that saving and investing helps to bring financial stability (now) ar °

sustainability (future).
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The two-stage cluster solution is of good quality, hence it can be interpreted. The

following figure 6.39 indicates tt si: of tt clusters.

Figure 6-39: Cluster sizes for segmentation of section 3 Self-assessment

There are two clusters for section 3: Content (self-assessment), Cluster 2 has
the most respondents (70.9%) and Cluster 1 represents 29.1% of the
observations. For further explanation of the two clusters the target groups belong
to the following cluster: Cluster 1 Business and the Public, GTC students,
Bosetu, 0.7% of Bobonong Secondary school, GTC nploy :s, BBC Employees.
Cluster 2: Tlokweng Junior School, Bobonong Junior School, Lotsane Secondary
School, GTC Students.


















Importance. These respondents do not contribute  jularly to a savings account
at all, they never consult a professional for their bank and they are very
spending-oriented and hardly ever save money. These individuals comprise
70.9% of all respondents under study. . e interpretation is that a large number of
a group of [ Hple are spending orientated and since tt s do notapp :a

importance of consulting professional, they may not even know ways of
preserving their income or wealth. They are undecided about bud¢ ing which is
viewed as the most central skill towards income and debt management. The
thematic analysis has showed that the groups have I 1 taught budgeting skills
but the indication is that they do not utilise the skill. . ey are undecided about,
tracking spending, following a monthly budget, consulting professional, shopping
for prices and adjusting tax returns. These behaviours are critical in preserving

income and minimising debt.
6.6.1 Cross - correlation and Predictors ¢ :tion 3

When attempting to use the independent variables of personal information and
type of investor as predictors of cluster membership »r section 3: Content (Self-
Assessment), so that it may be clear if any of the variables influence the

behaviours, there was no predictability. This is illustrated in figure 45:

Figure 6-45: Decision Tree

None of the independent variables (Personal Information and Type of Investor)
are appearing in the decision tree above. That is, one cannot tell whether a
respondent is likely to fall into either cluster 1 or cluster 2 based on Personal

Information and Type of Imy stor.
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n that they e yonsit  for ying tl o ifth o frie o
the use of a budget is to  arn to get good gre _ »s and that _o-signing a loan
means that they are in a better position to get a personal loan. These individuals
cc |, ise 32.1% of all respondents. The interpretation is that the respc Jent
need information on what a budget is used as it is not used for good grades. The
impact of financial literacy for this cluster is quite low on the understanding of
budget. Their understating of the purpose of co-signing is precise and they
understand the responsibility tt 7 place on themselves when they sign tt  loan.

Most of the respondents in cluster 1 are students in ¢ :ondary schools.

320












-aeque _ccount. .ney understand risk and that keeping mor / is one
company is lack of diversification. Like all the groups they know what IPO stands
for as the sults show that these individuals understand an IPO to  2an Initial
Public Offering and they perceive the following as true: Co-signing a loan means
that they are responsible for repaying the loan if their friend does not pay and the
use of a budget is to learn to get good grades. On the other hand, respondents in
Cluster 2 perceive the following as false: a credit card is used by rich people, Co-
signing a loan confirms tI  r frie 1I's reliability to be able to pay the loan and that
Co-signing a loan means that they are in a better position to get a personal loan.
They ne 1 to revisit content on co- signing as it is not false to show reliability of

the friend to get a loan. These individuals comprise 25.4% of all respondents.

6.6.3 Cross - correlation and Predictors Section 4

The cross —correlation with the independent variables of Personal Information
and type of Investor as predictors of cluster membership for section 4: content
financial literacy test (performance test) show that there is no predictability. It is to
be noted that percentages of respondents per cluster differ from the ones in

Figure 53 because missing values have t :n replaced with the median.
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Figure 6-54: Cross- cor ation and predictor ¢ :tion 4

None of the variables measuring Personal Information are appearing in the
decision tree above. That is, one cannot tell whether a respondent is likely to fall
into either cluster 1 cluster 2 or cluster 3 based on Personal Information. Of all
the variables measuring, the Type of Investor, Investor alternatives: Shares and
Expectations from Investments may be used for de 'mining wt I  a
respondent is likely to belong to either of the clusters. More specifically,
respondents with no share investments are more likely to belong to cluster 1
(5.1%) and cluster  (45.8%) than the ones with at lez = 1 share inve ment
account. Respondents with at least 1 share investment account stand a higt

chance of belonging to cluster 3 (64.5%) than the ones with no share investment
account. Respondents with who expect 50%-100% return on investments are
more likely to belong to cluster 3 (83.3%) than the ones who expect more than

50%-100% return on share investment accounts. Respondents who expect more


















Figui 6-61: Decision Tree on investment alternatives

None of the variables measuring Personal Infol...ation are appearing in ti

decision tree above. That is, one cannot tell whether a respondent is likely to fall
into either cluster 1 or cluster 2 based on Personal Information. Of all the
variables measuring, the Type of Investor, investor alternatives: Shares may be
used for determining whether a respondent is likely to belong to either of the
clusters. More specifically, respondents with no share investments are more
likely to belong to cluster 1 (90.2%) than the ones with at least 1 share
investment account. Respondents with at least 1 share investment account stand
a higher chance of belonging to cluster 2 (28.9%) than the ones with no share

investment account.

6.6.6 / »ciat 1t ‘we 1Section3,S ion4and S¢ tiond
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Table 6-16: Association between section 3 section 4 and Section 5

(Perfo  ance Test) & FUTURE PLANS
END FINANCIAL EDUCATION

VARIABLES 1e>TED FOR Cramer's
ASSOCIATION Ch-SsQ |V Conclusion
CONTENT (Self-Assessment) & 32.361* 0.603** | There is a modest significant
CONTENT FINANCIAL LITERACY TEST * association between these
(Performance Test® varjghlae
CONTENT (Self-Assessment) & 19.304* 0.504** | 1nere s a modest significant
FUTURE PLANS FOR FINANCIAL * association between these

| ENTISATION L varightee
CUNITENT FINANCIAL LitexAacy 1E21 | 20.009 0.243** | There 1s a 10w signimcart

association between these
variables

1 ** significant at 1%
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6.7 Reasons for Having Interest to do a nancial Cours In Futu

The respondents gave several reasons as to why they may be interested in doing
a financial literacy court in future. Figure 6.62 shows that most of the
respondents indicated that they want to understand money better; they want to

learn more about making money and to know more about saving money.

Figure 6-62: F 1sons for interest to learn

6.71 Topics of Interest

The respondents were able to state their most preferred topics. For Topic 1,
most respondents indicated that they would like to learn more about investments,
followed by money management, portfolio management, budgeting skills and
making money. For Topic 2 most respondents want to know more about
investments, followed by budgeting skills, saving skills, portfolio management,

mor /mana¢ 1 tand shares.

334









respondents have myth about credit card that it is for rich people.) 70.9% of the
respondents are undecided about budgeting, m: ing records, savings and
devising ways to reduce debt. The conclusion is that the level of financial Literacy

is not rising yet despite of financial literacy initiatives.
6.9 Chapter Summary

This chapter presen.__1 the results of quantitative data analysis using factor
analysis: both exploratory and confirmatory analysis, the principal cc )onent
analysis and the cluster analysis. The following are that the impact  financial
education in Botswana remains low despite the interventions made. . e priority
areas where there is still inadequacy investment and budgeting, money
management portfolio diversification and saving skills. The groups which are
adversely affected are the students while some like the employees t e« ov

improvement. The culture of and not knowing the area of behavioural importance
is still prevalent and that the government of Botswana has been asked to provide
financial counselling. Providers have been asked use of workshops and seminars
interactive social media because they are viewed as at least suitable and
effective by most. The reasons for the respondents t want to continue learning is
because they would like to learn financial literacy so may understand money
better. These points have contributed to the framework of enhancing financial

literacy in Botswana which is explained in the next chapter.
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CHAPTER 7 FINDINGS, CONCLUSIONG & R wOMN,_ v A i UNS

7.1 Introduction

The purpose of this chapter is to discuss the results of the qualitative and
quantitative analysis and make conclusions. In the process of the discussions
and interpretations problems were identified about financial literacy initiatives in
Botswana. The research problem is also visited to discuss if the answers were
provided by the results. It is also in this chapter that the framework of enhancing
financial literacy initiatives in Botswana is drawn. ..1e framework is an answer to
the problems identified in both qualitative and quantitative reports. It is a
consolidation of these to offer solutions for Botswana. The chapter describes the
applicability of the framework: explains its purpose, clarifies the role of the users,
and highlights its contribution to research i.e. body of knowledge. The chapter
also points out how the framework answers the research questions. Lastly it
indicates how the framework may be limited, offering possibilities of further

research.
7.2 Revisiting the Research Problem

Like all countries in the world Botswana is reported to have been affected by the
2008 economic crisis Botswana (Busari and Bamatunde 2009:2), a market loss
for diamonds a beef which led to retrenchments and job losses. Employees were
ill prepared due to lack of financial education and counselling on personal
financial planning. Typical of a developing country as written by Busari and
Bamatunde 2009:2 Sparkassenstiftung fir Internationale Kooperation (2007:7),
there are low levels of financial literacy especially among adults (Fanta (2015:7),
among Low Income Earners (LIE) and among young people (Sparkassenstiftung
fur internationa Kooperation )07:26) contributingtoinc » I ss. Tt e were
also reports of citizens vulnerable to illegal schemes which promised h " retur

(Newel 2012:2) on their investment but this brought losses to many yet no hope
of recovering their money. According to Messy and Monticone (2012:88) the
main problems revealed about Botswana are: low levels of financial literacy, lack
of national coordination of the initiatives and lack of measurement and
evaluation. This lack of measurement and evaluation of the initiatives has been
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identified to be posing problems of lack of evidence for policy makers,
researchers, and financial education providers to make informed decisions on

financial literacy.

Another important prob n ic il 1 is lack of = 1ding for financial literacy
programmes and for research in the field. According to Sparkassenstiftung fur
internationale Kooperation (2007:47) this further aggravates the situation. In most
organisations financial literacy is me y a “by-product” which compromises the
importance of financial literacy to fund the itiatives or to sponsor research
activities. Sparkassenstiftung fir Internationale Kooperatio (2007:47) identify
this to bring lack of “real” measures to assist in understanding the levels of
financial literacy. According to Monticone and Messy (2011:345) having also
placed financial literacy to be championed by the private sector lects no
strategic intent or coordination by government. With no national coordination like
in other countries Brazil, Mexico, Latin America an South Africa, the progress
towards standardisation of measures, regulation and control is slow. According to
Monticone and Messy (2011:345) this lack of government intervention could 1id
to self - serving interest like “marketing strate es” for the businesses rather than

serving the interest of informing and educating the consumer.

Besides measurement and evaluation problems Sparkassenstiftung fir
Internationale Kooperation (2007:26) indicates that most of the financial literacy
initiatives in Botswana have not prioritised important aspects: budgeting,
insurance and dangers of credit. In terms of financial inclusion, target groups may
have penetration in the bankir= or financial system but not understand the
advantages of such (Fanta Mutsonziwa and Naidoo (2016:7). In addition to
content and issues of financial inclusion, Sparkassenstiftung fir Internationale
Kooperation )07:11) reveal that apprc :t ‘e not approp! ely si tt

target audiences and that in Botswana lack of incorporating financial literacy in
the school curriculum low lev s of financial literacy among youth will continue to
be evident. The solutions to these problems have been identified and provided by

the framework illustrated in this chapter.
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7.4 Review of the Literature Resc¢ _ch Findings

Literature surrounding the field of financial literacy was reviewed and analysed in
both chapter two and three of this study. Journals, books, newspapers, reports
and numerous publications on the subject were read and analysed. This enabled
the definition of the concepts of financial literacy and the review advised the
incorporation of the outcome driven approach into the cogniti  driven )>proach.
It also gave insight to the associated concepts such as financial education,
financial inclusion and financial capability. It is through this literature review that
the study was informed of the low levels of financial literacy in Botswana and that
the initiatives are carried out for different reasons by different institutions (Xiao et
al 2014:4). The findings also indicated that the delivery of financial education has
an outcome of particular knowledge learnt, skills acquired and behaviours and
attitudes adjusted. Financial capability as an important concept in the field of
financial literacy was also defined, giving insight on what can be done to make
financial Jjucation effective. The definitions also assisted in setting out the
indicators of financial capability: These were ob ned mainly from Kempson and
Atkinson (2008:8) Holzmann (2010:4) and thus utilised for the self-assessment

items in the questionnaire for the respondents in this study.

There are no specific theories of financial literacy but the analysis of literature
directed towards behavioral outcome aspect of financial education hence a
conclusion to choose the behavioural theories (Xiao et al 2014:4) and
motivational theories Braunstein and Welch (2002) Fox, Bartholomae and Lee
(2005:105) Hilgert, Hogarth and Beverly (2003:311), Mandell and Klein
(2007:107-114) to map the theoretical framework of this study. In this study
employees indicated behavioural change after receiving financial education to
compliment such researches and studies which agree that financial education
yields positive financial behavioural outcomes. w sorr  authors like Willies
(2008b:2) question the causal effect of financial education and its behavioural
outcomes. Other authors like Hilgert, Hogarth and Beverly (2003:312), also
indicate that the causality is not yet clear. This study also reposed its theoretical

framework on the Trans Theoretical Model (TTM) of Change. The theory is
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their marketing stratec ; for clientele growth using financial education selling

their products and services, they should also exercise customer care.

In the measurement and evaluation of financial literacy, studies around the world
indicated the utilisation of various methodologies, the most preva 1t being muilti-
step approach anal' ‘s of the programme. Sharpe (2011:73) argues that multi-
method approaches are commonly used for programme evaluation examples of
studies being Lown and Nelson (2013:22), Berriche Salerno and Caiciu
2014:589, Shocl r and Seiling (2004: 91). These stud ; also happen to ha

used the Trans Theoretical Model. e literature analysis revealed Programme
Theory Evaluation  TE) to be suitable to map the measurement and evaluation
of financial literacy initiatives. According to Sharpe, (2011:72) the PTE has the
ability to allow the evaluation of inputs, process, and outputs, and this has been
noticed from the literature analysis that it resonates with the conceptual
framework that financial education is a process entailing these aspects.
According to Lown and Nelson (2013:22), Barkman (2003 ~" Setari (2014:5) the
OECD (2010:4) Sharpe 2011:72), the logic model as an effective tool linked to
PTE, suitable to aid in measurement and evaluation of the programmes and

initiatives especially those which require a multi- step approach

The literature review also aided in developing the framework of enhancing
financial literacy because there were insight on how the national strategies are
implemented in different countries (Munro and Manje 2013:1), South Africa
(OECD 2013:23) and Department of National Treasury Republic of South Africa
2013:1) Canada (National Strategy for Financial Literacy — Count me in, Canada
2015:5) Japan (Furusawa: 2014:1, and OECD 2013:23) and the United States of
America (National Strategy for Financial Literacy 2011:1). The analysis of the
empirical studies also contributed insights to methodologies, measures and
financial literacy question, some of which were adap 1and« textualis 1to this
study. These solutions obtained from the: studies being: gon nm it led
strategies, stal 10lc  participation, measurement and uation, in active
methods, contextualised content, and an industry based defined curriculum.
These have been enshrined in the framework of enhancing financial literacy

initiatives in Botswana.
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not expose them to acc ;s to banking, and they borrow from cash loans which
have high interest rates improvements: P8: “Low level of financial literacy lead to
not knowing about banking or about better areas to finance”. The lack of
regulation and policy framework leaves consumers less [.._ected. Consumers’
protection is an integral part of financial literacy (International Network of
Financial Education (2009:3).

7.6.1.2 Lack of financial Counselling

Most of the interviewees felt that there is Ik k of financial counselling and so
some said it should be done in Botswana. P8: advocates for counselling and that
it has to be introduced in Botswana and to be utilised in the same manner as in
South Africa. Financial counselling is preferred as a face to face interactive
method - (P2, P3, P9, and P14 because it is effective. The interpretation is that
counselling gives a consumer an opportunity to de  with his personal finances
directly away from a crowd. It can also be us ul for customisation of products
and services especially for private customers. Lack of counselling has also been

identified by the individuals under quantitative  iearch.

7.6.1.3 Use of inappropriate methods

It is realised that more interactive n  hods other than classroom instructions nd
lecturing are preferred. The classroom methods and lecturing are viewe as
outdated and ineffective. P1: “Lecturing however is not effective as it does not
involve them more”. Presentations are not effective on their own but they need to
be coupled by discussions, questions and debates to make them interactive and
interesting. P7, P9, P10, P11, P13, P14, P15, P16, P17) methods must be mixed
to make them effective. Presentations are also not suitable for young children:
“Presenting to Kids is not effective because “tt r short concentration span’.
The interpretation is that the age and the concentration span of the group have to

be taken in consideration in selecting the methods.

7.6.1.4 Lack of funding for financial education

Costs for financial literacy initiatives are quite insignificant and so not easy to

qu tify: P3: tsnot sy oqu tify ¢ / ft by tI
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7.6.1.7 Lack of a defined curriculum

The quantitative analysis also reveals financial literacy does not yet have a place
in the school curriculum, not as a core or optional sul 3:ct. The problems with the
curriculum are that: Curriculum is not contextualised to the target ¢ up and
curriculum is not industry based. This problem indicates that Botswana has not
yet made clear nationwide what should be learnt, how it « ould be learnt and

who has to receive it.
7.7 Review of the results of the Quantitative Da Analysis

The quantitative data analysis confirmed that there are still low levels of financial
literacy especially among young people. However many Batswana have financial
inclusion — most of them (68.8%) use the banking system. The priority areas
identified are: investment, budgeting, saving skills, loan management, portfolio
management. The scores and the answers on performance test indicated that
there is need for continuous Measurement & ._valuation. The respondents
indicated that the role of government should be that of offering financial
counselling service. This contributed to the point raised by the theme 6 in
qualitative analysis to have national coordination of initiatives. Similarly to the
qualitative analysis, the results of the quantitative research revealed that there
still low levels of financial literacy in Botswana. This is derived from the

performance test which versus confidence questions by the respondents.
7.7.1 Major Findings and Problems Quantitative Analysis

The quantitative analysis rev iled the following problems: financial Inclusion
without understanding, lack of understanding investment and savings, poor
application of skills and behaviours learnt — budgeting and lack of obtaining the

correct information.
7.7.1.1 Financial Inclusion without understandin

Most (68.8%) have a savings account and 42% of respondents have a current
account and this statistics indicating financial inclusion. Considering their

) tt 1 thor { al li / Y

~
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creation income and debt management. Getting the right information is a basic

step to personal financial management.
7.8 The Framework: A synthesis of Qualitative and Quantitative Results

In the light of the above problems the framework in Figure 7.6 provides tt
solutions. It is a synthesis of the qualitatih  and quantitative interpretation of the
findings and results. The framework has a purpose (goal), structure, identified

users and the tasks to be performed by these users.
7.8.1 The structure and Purpose of the Framewc «

The purpose of the framework is to provic sc 1tions to enhance financial literacy
initiatives in Botswana It is a multi- sectoral approach guiding different users on
how to carry out tasks or perform ro 3  evant to their nature of existence. The
framework has a goal to address a need which has prevailed throughout in the
text and from the results analysis: To combat low levels of financial literacy in
Botswana. It guides on the following: How to develop a national strategy, how to
establish a measurement and evaluation framework, how to ¢ relop a defined
industry driven curriculum for financial literacy programme, how to engage
businesses to enhance their initiatives for eir good and the good of their
customers. It outlines who to involve, who to target and why. It also
communicates the effective methods and the content suitable for the target
groups. Above all it gives the reason why 1ese are important: 1. consumer
empowerment, 2. Stability and Sustainability and 3.Business Growth. The

framework is presented below in figure 7.6 containing the solutions offered:
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..gu 7-7: € ‘utions con t—Prioritya 5

In changing the behaviuors it reduce default payments and cancellations. it also
empowers consumers on how to avoid scams & fraudulent schemes. This is one
of the p »lems identified (Newel: 2012:2) The Framework also advices on the
coaching of small businesses showing them how to attend to customers and on

how to use .. arketing strategies for competiveness.
7.8.3 Financial Stability and Sustainability

Financial stability is meant for the individual, households and the financial system
in the country as a whole. It is important to “art with ir “vidt ‘s as ignoring this
may bring back the repercuss of the 2008 crisis and also issues of systemic
risk. In addition financial literacy helps people know and understand ways
towards wealth creation- a financial stability which is desired by all if not most.
Wealth creation is all part of trying to have financial sustait Hility as cited by
Sebtad, Cohen and ..ack (2006:5) and Bell & Lerman (2005:8)
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7.8.3.1 Problems and Effects relating to Stability nd Sustainability

The respondents showed lack of understanding of « 1cepts and did not use the
right people for consultation. This leads to get 1g wrong information. The effect is
the same as above of I ng indebted and being involved in wrong investment

deals.
7.8.3.2 Solutions for Stability and Sustain: ility om the Framework

According to Hung, Parker and Yoong (2009:5) being able to make decisions on
investments has been identified as one of the »od indicators outcome of
financial capability. Lack of information seer ; to be prevalent among young
people: P9 “These are the groups (including young  >ple) which often lack
information on money usage, on investment, and don’t know how rich people
created wealth.” And thefore it is recommended to: P1: “Teach young people
personal financial planning at an early age to learn to how budget and have
financial stability. The framework offers the soluti 1s: 1. Teach concepts like
basic accounting, savings, investment, basic bankin and taxation as knowledge
to use for every day income and debt management Target different groups &

empower them on how to utilise well their income now and for future.

7.8.4 Business Growth

Most of the business offer financial literacy for marketing and sales growth under
marketing functions of their business or under their Corporate Social
Responsibility initiatives. These are often done with less spending using the

model: Minimal Cost for great benefits.
7.8.4.1 Problems & Effects relating to Business Growth

There may be issues of conflicting interest (Sparkassenstiftung fur Internationale
Kooperation 2007:23) which may disadvantage clients. The other problems

identified are that of lack of funding and sponsorship for financial literacy
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7.8.6.2.3 Measurement & Evaluation to develop tools

Measurement & Evaluation researches must be conducted to design and develop
financial literacy measures (Huston 2010:296 7). This will over time assist with
drawing towards standardisation of measures of financial literacy. .ne mo

researches are carr | the more the tools are refined for validity and quality
results to inform policy makes. It is therefore encouraged and  :ommended in
this study for ev vy financial literacy education programme to be accompanied

with how it is measured and evaluated.
7.8.6.2.4 Role of Bankers in Measurement and Evaluation

Different stakeholders led by government a wcouraged to engage in
measurement and evaluation of initiatives to make improvements. E ks being
the main providers of financial education must conduct measurement and
evaluation of the initiatives. This is because the banking sector has been
identified as the major player offering more ir atives than others. They also play

a critical role in making customers understand financial products and ¢« vices.
7.8.6.2.5 Role of Researchers in Measurement and ~ raluation

There is limited research on financial literacy in Botswana yet there are
programmes which could be evaluated. Researct s are urged to participate so
that policy makers may use quality info )ation to make decisions. The
government in particular should ke ) track of the levels of debts or saving rate
among households as these contribute to the whole economy and the financial

system.
7.8.6.2.6 Role of Government in Measurement and Evaluation

To enhance measurement and evaluation in the country — the government
already has protocol for researchers but financial literacy needs funding and
research is expensive. The government may provide opportunities and

sponsorships for studies to be conducted under the field.
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7.8.7.1 Problems and Effects relating to National Coordination

The question is: Who is the Champion? most countries the Ministry of
Education or Finance or both are the champions of the financial literacy national
strategy. The respondents and the interviewees have recommended the Ministry
of Education P3: “The Ministry of Education must the champion of curriculum
development” P18: “The Ministry must be the champion in tI  design and
development of the curriculum” A lack of coordination has resulted in dispersed
initiatives without attending to the needs of the industry, the country and the
consumers. The initiatives are also not binding to conduct or to sponsor because

there is no policy or legislation enforcing such.
7.8.7.2 Solutions for National Coordination in the Framework

The government is requested to regulate & control non-bank financial sectors like
Pawn shops & "Motshelo” to avoid high interest rates. This will deal with the
vulnerability of consumers from being charged hi 1 interest rates. A defined
industry needs driven curriculum is advised by both the qualitath data and the
quantitative research results. . ne Ministry of Education is proposed to champion
an industry needs driven curriculum i.e. being in collaboratio with all
stakeholders. Government should lead financial institutions, consumers,
consultants, NGOs, Affinity groups, businesses on a national s ate¢ for
financial literacy initiatives. The framework has also provided the strategies and
tactics for implementation which are: to do mass outreach, ensure proper
scheduling, funding, provide a code of conduct for financial education providers

in order to increase the level of financial literacy in Botswana.
7.9 Users of the Framework and their Roles

The f nev k inherently makes an allowar : for [ ent stal 1olders to be
involved in providing financial education in Botswana. The following users and
their tasks have been identified: researchers, ¢« idents, financial education
providers, mass media practitioners, customers: the public and clients,
government and policy makers, Trainers, accrediting bodies, financial Industry

4 ts 1d practi
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7.9.1 Researchers

Conduct measurement and  raluation based research and develop a
frameworks and models for better implementation. They should develop

measurement tools to assist in standardisation of measures of financial li -acy.
7.9.2 Students

They should know the type of curriculum they learn how and who has to provic
it. In measurement and evaluation they should be given an opportunity to

comment on the con 1t and delivery methods.
7.9.3 Financial Education Providers

They will know how to implement their marketing strategies and Corporate Social
Responsibility initiatives. They will know the most effective methods to use now
or in future. Their role is to provide effective and quality financial literacy
programme. They should try to understand their target groups to make best

se tions for suitable and effective contents and methods.
7.9.4 Mass Media Practitioners

They have been advised on what to publish and why they have to play a role.
Some of the financial literacy campaigns and programmes intrinsically need the

media, like public open shows, public campaigns, radio and television shows.
7.9.5 Customers: members of the public and clients

They will know the reasons for the implementation of financial literacy
programmes and possibly know the type of curriculum they have to learn, or the
methods suitable for their learning. They should know what should be the core
content of the programmes brought to them. Their role is to advic on how best

tt rn 7 2" ught, or how best they may be :r ibytt fir 1cial institutions.
7.9.6 Government & Policy Makers

They will know areas of where to enforce regulation, develop a policy or strategy

for implementation. They will also know who to involve if they may engage on a
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7.11 Implications for Further res irch

The following implications have been deducted as points for further  search:
Conduct measurement and evaluation, benchmarking and comparative analysis

studies: research on methods of delivery, questionnaire and interview guide.
7.11.1 Conduct Measurement & Evaluation

Researchers are encourc~2d to conduct re: arch on specific groups for their
specific impact analysis. This is because programm ; also have specific
objectives tailored for particular purposes. It will be of interest to narrow the
research for instance to analysing the impact of financial education on groups like

youth and children.
7.11.2 Benchmarking and comparative analysis

Botswana should use ideas from mature strategies and get ideas on drawing a
national strategy on financial literacy. This can come through research so that the

results of a comparative analysis are an outcome of a systematic approach.
7.11.3 Research on methods of delivery

Researct ; may also be on methods, testing 1eir efficiency and suitability to the

target audience. This is also part of measurement and evaluation
7.11.4 Questionnaire and Interview Guide:

These can be further developed for measurement of impact of financial literacy
initiatives. The instruments were used for this study but they are open for scrutiny

and further development.
7.12 Recommenc ~~ 1s? Enhance Finar ‘al Literacy Initiatives

he following recommendations have been made under the headings: inclusi
financial education, priority areas, financial counselling, measurement and
evaluation, national coordinated strategy, funding and sponsorship for financial

literacy and industry driven curriculum.
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being to assist different users to combat low levels of financial teracy in
Botswana. Tt Government is encouraged to find a champion (Ministry of
Education and or the Ministry of Finance and Economic Development) and lead a
national coordinated strategy. The roles of the different users were clarified and
they are guided on how they may contribute to promoting financial literacy in the
country. Recc...nendations from the study are made in this chapter and [ nts

for further research have been identified.
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a) Knowledge: What were the expec 1 aspects to learn from the prc  -amme?

b) Skills: What were the expected skills to master from the programme?

c) Attitudes: What change did you expect from the group?

2. Why did you choose the particular content?

3. Which content do you think should not have been included and why?

4. Which content do you think should have been included and why?

5. What change has the group shown in behaviour after receiving the content?

SECTION 5: THE METHODS OF DELIVERY

1. What were the delivery methods utilised for the programmes?

2. Which of the methods were effective?

3. Which of the methods v e not effective?
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‘e my parents/frien / core workers 'bail me out' of debts

rk extra hours to meet bills and expenses

;s important events to work extra hours to meet b s and expenses

itribute to a savings account regularly

1 legal ways to lower my taxes

nply with tax regt uly

d to increase my financial knowledge

overdraft for my payments every month

: from creditors every month

itribute to investment 1nd

. is my overall ab ty to manage personal finances?(Tick to rate « zrall ability
sure at all-1 wish [ knew a lot more about money management 1
00 sure-I wish I knew more about money management 2
swhat sure-I understand most of what I will need to kn¢ 3
sure -1 understand money management very v 4
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SECTION 5 Opinion on Financial Literacy
(Tick the appropriate answer)

What is the level of your interest to want to increase your financial knowledge?

(Tick to rate interest )

Very Uninterested 1
Somewhat uninterested 2
Not Sure 3
Somewhat interested 4
Very Interested 5

1. Would you do a personal financial course in future?

1. Yes | 2. No |

). What is yor  :ason for answer in question 2a?

W ich topics are of interest to you? At least two topics

iﬁc 1 | Topic 2 |

What was the most effective me od for you?

date from 1.Not effective 2.Less Effective 3. Averagely Effective 4. Very effective 5. Quite Effective)

1 2 3 4 5

Social interactive me a

T¢ vision Show/programme

Radio Show/programme

Presentations

Workshops an seminars

Classroom Lessons

Print Media/Self reading

Road shows & public campaigns

Financial Counselling

). Edutainment (Competitions, songs, drama and plays )
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