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Abstrak

Agtergrond

Musicianship is n bekende begrip in musiekopvoeding, waarvan die omvang verskillend
geinterpreteer word. Musicianship is 'n multidimensionele vorm van praktiese of
reflekterende kennis. Om op n meestersvlak van musicianship te funksioneer, behels die
volle ontwikkeling en integrasie van prosedurele, formele, informele, intuitiewe en
prosesrigtende musikale kennis. Die vraag is: hoe ontwikkel ons musicianship? Volgens die
literatuur kan verskeie voorstelle en benaderings gevolg word. Dit is asof daar n dissonans
bestaan tussen die literatuur en dit wat in die praktyk weerspieél word: formele kennis word
meesal op abstrakte wyses aangeleer wat die ontwikkeling van musicianship inhibeer. n
Klemverskuiwing vanaf formele kennis na wyses om musicianship te aktiveer, deur
byvoorbeeld musikale ervaring, is noodsaaklik. Die Musicianship-musiekgeletterdheids-
program het as gevolg van hierdie dissonans tot stand gekom. Om te verseker dat die

musiekgeletterdheidsprogram effektiewe onderrig daarstel, is die program geévalueer.
Doel

Die hoofdoel van die studie was om te bepaal watter aanpassings aan die Musicianship-
subprojek gemaak behoort te word. Om hierdie doel te bereik is die leerders se reaksies op
die musiekgeletterdheidsprogram bepaal. Daar is ook vasgestel of die gewenste uitkomste

vir die musickgeletterdheidsprogram bereik is.

Programbeskrywing

Die Musicianship-subprojek is 'n musiekgeletterdheidsprogram wat bestaan uit vyf
geintegreerde onderrigleeraktiwiteite, naamlik aktiewe musiekbeluistering, klawerbord-
vaardighede, kreatiewe spel, luistervaardighede en skryfvaardighede. Die leeraktiwiteite in
elkeen van hierdie onderrigleeraktiwiteite poog om leerders se musikale ervaring te

bevorder.
Teikengroep en demografie

Die Musicianship-subprojek is by die Skool vir Musiek, Noordwes-Universiteit, aangebied.
Dertig graad 4 en 5 leerders is gekies om aan die program deelgeneem. Hierdie leerders het

geen formele musiekkennis gehad nie.




Metode van ondersoek

Die musiekgeletterdheidsprogram is volgens die Kirkpatrickmodel geévalueer. Die
Kirkpatrickmodel sluit vier opeenvolgende vlakke van evaluering in. In hierdie studie is
van die eerste twee vlakke van evaluering, vlak 1: reaksie en vlak 2: leer, gebruik gemaak.
Die eerste vlak het gefokus op die leerders se reaksies wat deur middel van reaksievorms,
waarneming, foto’s en beeldmateriaal getoets is. Die konsep van musicianship is ingeskakel
by die evaluering van vlak 2: leer, naamlik die vermeerdering van kennis, die verbetering
van vaardighede en n verandering in gesindheid. Die leeraktiwiteite wat in hierdie projek
aangebied is, is in groepe gedeel en geévalueer volgens die musikale aksies en musikale

ervaring wat dit aanspreek.
Resultate

Vir n program om suksesvol te wees, is die positiewe reaksie daarop van belang, asook die
leer, vaardighede en gesindheidsverandering wat plaasgevind het. Die leerders in die
Musicianship-subprojek het 'n oorwegend positiewe reaksie getoon. Daar is ook gevind dat
die leeraktiwiteite nie altyd op dieselfde kontinuum 1€ nie. Sommige leeraktiwiteite

bevorder 'n volledige musikale ervaring, terwyl ander nie een van die aspekte aanspreek nie.
Gevolgtrekking

Musicianship kan nie ontwikkel sonder musikale ervaring nie. Die leeraktiwiteite in n
musiekgeletterdheidsprogram moet dus deeglik beplan word, deurdag wees en deurlopend

geévalueer word om musikale ervaring teweeg te bring.
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Abstract

Background

Musicianship is a well-known term in music education. It seems, however that the scope of
this term is sometimes differently interpreted. Musicianship is a multidimensional form of
practical or reflective knowledge. To function on a master’s level of musicianship, is to
fully develop and integrate procedural, formal, informal, impressionistic and supervisory
musical knowledge. The question arises: how do we develop musicianship? The literature
indicates that this question has received a lot of attention, but still there is a dissonance
between literature and existing practice: formal knowledge is learnt in abstraction and
therefore inhibits the development of musicianship. The emphasis must no longer be on
formal knowledge. Learning activities, which keep the concept of musicianship in mind,
must be investigated. The musicianship-literacy programme (Musicianship subproject) has
been created as a result of this dissonance. The evaluation of the literacy programme is

essential to effective education.

Aim

The main aim of this study was to ascertain which adjustments to the Musicianship
subproject will be pointed out. In order to achieve this, the learners’ reactions to the music

literacy programme were determined. It was also established whether the desired outcomes

for the music literacy programme were accomplished.
Programme description

The Musicianship subproject is a music literacy programme which consists of five
integrated teaching-learning activities, namely active music listening, keyboard skills,
creative play, listening and writing skills. The learning activities in these teaching-learning

activities strive to promote learners’ musical experience.
Sample

The Musicianship subproject has been presented at the School of Music, North-West
University. Thirty Grade 4 and 5 learners were selected to participate in this programme.

These learners had no formal music knowledge.
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Design and methods

The music literacy programme was evaluated according to the Kirkpatrick’s Evaluation
Model. This model represents four consecutive levels of evaluation. In this study, only the
first two levels of evaluation, level 1: reaction and level 2: learning, were utilized. The first
level focused on the learners’ reactions which were tested through reaction forms,
observation, photos and video recordings. The concept of musicianship is incorporated into
the evaluation of level 2: learning, namely the increase of knowledge, improvement of
skills and a change in attitude. The learning activities presented in this programme, have
been divided into groups and evaluated according to the musical actions and musical

experience addressed.
Results

In order for a programme to be successful, the positive reaction as a result is important as
well as learning, skills and a change in attitude which have occurred. The learners in the
Musicianship subproject showed a predominantly positive reaction. It was also found that
the learning activities do not always lie on the same continuum. Some learning activities
promote a complete musical experience while others do not address even one of these

aspects.
Conclusions

Musicianship cannot develop without musical experience. The learning activities in a music
literacy programme must be thoroughly planned, circumspect and continuously evaluated

to bring about musical experience.
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