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ABSTRACT 

The delegation of powers to foster a multistakeholder approach in the leadership and 

governance of public schools in South Africa was intended to address historical 

injustices. However, governance challenges persist, particularly in disadvantaged 

communities, due to contextual issues affecting the effective implementation of this 

mandate. 

This empirical study aimed to explore the role of private sector Corporate Social 

Investment (CSI) in promoting good governance in public schools, focusing on three 

schools in Gauteng, South Africa. Utilising a qualitative research methodology, the 

study employed purposive sampling to select schools that exhibited specific attributes 

relevant to the investigation. 

Literature on governance suggests that good governance is essential for providing 

quality education and achieving positive learner outcomes. Schools that practice good 

governance are more likely to achieve good educational outcomes, while those in 

marginalised communities often face significant challenges due to poor governance 

linked to the socio-economic status of parents. 

The research highlights governance challenges in schools and recommends 

alternative solutions through CSI initiatives to transfer knowledge, expertise, and skills 

to SGBs, particularly in marginalised communities where parents struggle with limited 

experience and awareness, hindering their ability to fulfil their responsibilities as 

mandated by the South African Schools Act of 1996. By bridging the gap between 

theory and practice, the study contributes to the literature on CSI and school 

governance, advocating for robust SGB communities that uphold principles of 

accountability, transparency, and effective management. 

The research suggests that the private sector’s CSI can transfer good governance 

practices to schools by adopting clusters of schools and supporting capacity-building 

training for School Governing Bodies (SGBs), with a focus on governance. Support 

from the private sector could include coaching, involving non-profit organisations, and 

co-opting unemployed graduates and professionals from employee volunteer 

programs to provide expertise in legal, financial, and governance matters. This would 

enable SGB members to perform their duties more effectively. 

The findings reveal significant gaps and disparities in the governance skills and 

expertise of parent governors, especially in marginalized communities. These findings 

highlight the difficulties such schools face in fulfilling the governance mandate of the 

South African Schools Act, emphasizing the need for targeted interventions to support 

and improve governance practices in these contexts. 

Keywords: Good governance; school governance; corporate social responsibility; 

corporate social investment; public schools. 
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CHAPTER 1 

INTRODUCTION AND BACKGROUND TO THE STUDY 

1.1 Introduction and Background 

This study explored the role of the private sector Corporate Social Investment (CSI) in 

promoting good governance in public schools based on corporate governance 

principles and practices. It must be noted that literature on corporate social 

investments aimed at promoting good governance in public schools is severely limited. 

This study therefore, aims to address this gap. This empirical study is the first to 

specifically investigate the role the private sector can play in enhancing good 

governance. However, it also acknowledges existing literature that highlights 

numerous challenges in the functionality and support of School Governing Bodies 

(SGBs), particularly in marginalised areas. To achieve the primary objective of this 

study which was to explore the role of private sector CSI in promoting good 

governance in public schools the researcher formulated specific theoretical objectives 

which included: Understanding of Corporate Governance, Legal and Policy 

Framework and CSI Practices and Trends. The legislative framework governing the 

schools in South Africa and the legislative framework that governs the private sector 

were consulted. One of the gaps identified which confines the impact of the CSI 

initiatives in the development of education to make a strategic and significant 

contribution to the public schooling in South Africa was the limited support and focus 

on governance capacity. It can be argued that the limitation on the support of 

governance capacity is not an aspect that can be viewed as out of scope for private 

sector CSI. This view is further supported by the “Corporate social investment theory 

which is about what companies do to contribute to society beyond that which 

constitutes their legal obligation (Blowfield and Murray, 2008). 

       

Literature on governance suggests that good governance is crucial for delivering 

quality education and can significantly enhance learner outcomes. This assertion is 

supported by the Corporate Governance Theory which is defined as the exercise of 

ethical and effective leadership by the governing body towards the achievement of the 

following governance outcomes such as ethical culture, good performance, effective 

control, and legitimacy” (Institute of Directors South Africa, 2016:11); However, one of 
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the major challenges in majority of public schools is poor leadership and school 

governance. It has been observed that schools in marginalised and poor communities 

experience tremendous challenges because of poor governance that largely 

emanates from the socio-economic status of parents. Parents in these marginalised 

communities tend to experience low levels of education, high levels of unemployment, 

and low incomes (Melaphi, 2015: 36), and disproportionately lack the skills and 

competencies required to appropriately govern a school relative to parents in affluent 

communities. Schools in affluent communities have been observed to have better 

educated and competent governors in their SGBs which in turn place the governance 

of the school in an advantageous position in terms of exposure to governance 

principles and practices (Maringe & Prew, 2014: 79). In the study, School A, is in an 

affluent area, the parent body consists of a broad range of professionals who are 

educated the majority of them work in the private sector, some in the public sector and 

a small proportion run their own businesses. 

 

Governance is primarily about efficient and effective leadership. In terms of section 15 

of the South African Schools Act 84 of 1996 (SASA), every public school is a juristic 

person with the legal capacity to perform its functions. It is therefore argued by the 

IoDSA and FEDSAS (2016) that because of the provisions of section 15 of SASA, 

schools are therefore classified as corporate and thus are included within the ambit of 

King IV codes. Corporate “refers to organisations incorporated to form legal entities 

separate from their founders and applies to all forms of incorporation, whether as a 

company, voluntary association, retirement fund, trust, legislated entity or others” 

(IoDSA & FEDSAS, 2016). The empirical investigation was carried out in three public 

schools situated in Gauteng Province. Two of the three schools are in the southern 

suburbs of Johannesburg Soweto and Protea Glen and for confidentiality the schools 

are classified as Schools B and C. These two schools are non-fee-paying schools 

serving learners from marginalised and low-income households. The other school 

classified as School A is permitted to charge school fees and it is located in the 

Northern suburbs of Johannesburg serving learners coming from middle class and 

wealthy households. 

 

Studies on corporate governance argue that the principles of corporate governance 

are relevant to all institutions, including public schools in pursuit of good governance. 
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Data from Trialogue (2019) stated that only 2% of private sector CSI funding was 

allocated to finance initiatives that promoted governance and functionality in public 

schools in South Africa. The Trialogue report argued that governance was the least 

supported in the education sector by both government and CSI initiatives. The role of 

the private sector CSI initiatives in public school governance should include supporting 

School Governing Bodies (SGBs) to build their capacity to discharge their duties 

adequately and successfully in school governance through training, coaching and 

mentorship among other interventions. It can be stated that there is little attention 

given to the governance of public schools by the CSI initiatives. This study provides a 

better understanding of what is observable in public schools in relation to governance 

and functionality of the School Governing Bodies in public schools and proposes 

recommendations on the role the private sector can play in supporting good 

governance. 

 

In South Africa, education is managed under the public service sector and the 

administrative powers are jointly shared between national and provincial governments. 

The educational system is divided into two sectors: the Department of Basic Education 

(DBE), which is responsible for primary and secondary schooling; and the Department 

of Higher Education and Training (DHET), which provides an oversight role on the 

management of post-secondary school education and training public institutions 

(Department of Basic Education, 2013: 16). Management of individual schools is 

shared between the principals, the teaching staff, and parents through school 

governing boards, elected every three years. The DBE regards the SGB elections as 

one of the biggest elections in the country. Over 200 000 parent governors are elected 

and mandated to serve as the SGB to govern public schools and are tasked with the 

responsibility to promote the best interests of their schools in the quest to provide 

quality education for all learners (Lekonyane & Maja, 2014: 6). In conducting this 

mandate, the SGB provides strategic direction to the schools as per the provisions set 

out in the South African Schools Act 84 of 1996. 

 

South Africa has made significant strides in addressing access to and improving the 

quality of education in the country (Department of Basic Education, 2013: 18). It can 

be argued that the South African Government is dedicated to improving the state of 

education in line with the National Development Plan 2030. This commitment is shown 
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in the national budgetary allocation for education which increased from R40 billion in 

1997 to R320 billion in 2017. The 2017 national education budget constituted 36% of 

the total social services budget and 21% of the entire government budget (Trialogue, 

2017). However, numerous challenges remain in the South African educational 

system. Many efforts made by the government and the private sector, have not 

achieved a significant positive impact on the general levels of learners’ achievement, 

hence, inequality persists in the education sector (Spaull, 2015: 34). It is argued that 

South Africa’s education consists of two systems schools in affluent communities 

catering for learners from middle class and wealthy families who can afford to 

subsidise educational resources; and schools in marginalised communities catering 

for the poor, and predominantly African learners without access to adequate learning 

resources (Spaull, 2015: 34). This distinction demonstrates and perpetuates inequality 

as it is embedded in the socio-economic status of the parents (and learners).  

 

Several studies allude to the challenges experienced by the school governors, 

particularly in marginalised communities (Msila, 2012: 304). These range from a lack 

of capacity building (Xaba, 2011: 1) and lack of clarity on several aspects of the 

oversight responsibility and powers given to the SGBs (Heystek, 2011: 458). These 

challenges were less prominent in more affluent schools where SGBs are more 

assertive and influential (Maringe & Prew, 2014: 79). Consequently, learners attending 

historically disadvantaged schools perform far below their counterparts attending 

affluent schools, with many learners struggling to move beyond basic literacy and 

numeracy levels (Msila, 2012: 303). For example, the 2015 TIMSS report showed that 

over 60% of learners from affluent schools where SGBs were also presumably 

effective attained or surpassed the intermediate benchmark for mathematics and 14% 

achieved the advanced benchmark. By contrast, 75% of learners from poorly 

resourced schools scored below the intermediate benchmark (Reddy et al., 2016: 5).  

 

According to a report produced by Trialogue (2019: 32), about 50% of the R10.2 billion 

that CSI spends is dedicated to education initiatives that aim to improve the quality of 

education. According to these figures, education is the most supported sector. The 

bulk of the CSI spent by companies were on bursaries, scholarships, and university 

chairs (23%) and learner development initiatives (21%). Only 2% of CSI spent on 
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education was allocated to supporting governance initiatives in public schools 

(Trialogue, 2019: 84).  

 

In South Africa, one of the critical legislative document that has shaped the character 

of CSI in the country is the Broad-Based Black Economic Empowerment Act of 2003 

(Njenga & Smit, 2007: 11).  Although the South African Government is committed and 

required to observe the Sustainable Development Goals (SDGs) and to contribute to 

the development of the country, particularly in the provision of universal access and 

quality education, the corporate and private sectors must also comply with the 

stipulations in the B-BBEE Codes of Good Practice 2003. 

 

According to the Codes of Good Practice for B-BBEE (2003) South African companies 

must spend 1% net profit after tax on socio-economic development programmes and 

projects (DTI Codes of Good Practice, 2003). These requirements are to ensure that 

the private sector contributes to the development of the society. The government has 

a role in the advancement of education and equally depends on the private sector to 

assist with this enormous task. Through CSI, the private sector companies are 

expected to contribute to easing of social challenges that the country faces. One of 

these challenges is the delivery of quality primary and secondary education; including 

addressing governance in public schools servicing the poor under the leadership of 

SGBs (Modisaotsile, 2012: 2).  

 

1.2 Research Problem 

Studies on governance contend that good governance broadly is essential for the 

provision of quality education and that it can significantly contribute to good learner 

outcomes (Davids, 2020). This is supported by FEDSAS (2016), which states that 

good governance has the potential to improve the quality of the education offered in 

public schools in South Africa. According to the FEDSAS (2016:3), good governance 

in schools is about effective leadership that enlists the cooperative action of all 

stakeholders including the SGBs to deliver on its mandate. The above assertion 

suggests that good governance creates the conditions for positive education 

outcomes. 
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However, one of the major challenges in public schools is poor leadership and school 

governance (Maringe & Prew, 2014: 78). Effective governance entails the 

establishment of suitable frameworks and procedures that are essential for the 

operation of a school to guarantee long-term stability and viability (FEDSAS, 2016). It 

can be stated that schools that practice good governance in their administration and 

delivery of education are more likely to have positive learner outcomes than those that 

do not.  It has been observed that schools in marginalised and poor communities 

experience tremendous challenges because of poor governance that largely 

emanates from the socio-economic status of parents. Parents in these marginalised 

communities tend to experience low levels of education, high levels of unemployment, 

and low incomes (Melaphi, 2015: 36), and disproportionately lack the skills and 

competencies required to appropriately govern a school than parents in affluent 

communities. Schools in affluent communities have been observed to have better 

educated and competent governors in their SGBs (Maringe & Prew, 2014: 79). While 

SGBs in marginalised communities are dominated by governors who are mostly 

unemployed and have low levels of education and few professionals who work as civil 

servants and some as domestic workers (Graaf, 2016: 9). According to Baker (2018: 

26) the inequalities exhibited between schools in disadvantaged communities and 

affluent communities are rooted in the legacy of apartheid era discriminatory policies.  

 

In this study, School A, which caters for affluent suburbs, the parents’ body consists 

of a broad range of professionals. While schools B and C are in communities that were 

previously disadvantaged because of racial segregation and discrimination policies of 

the apartheid era. Most parents in these communities who serve on the parent bodies 

come from low-income households dominated by unemployment that negatively 

impacts their ability to competently contribute to the good governance of their schools 

(Graaf, 2016: 9; Thwala, 2010: 13). It is assumed that parents in affluent communities 

who are professionals and are elected to serve in the SGB are likely to bring a wealth 

of experience, knowledge and skills, putting the governance of the school in a 

favourable position, as it run by people with a high level of competence who provide 

oversight to the leadership of the school.  
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The governing bodies of the three selected schools are characterised by distinct 

features which has motivated the researcher to conduct an empirical study. If parent 

governors have such an enormous task to support the provision of excellent and 

quality education for the children of the country, the private sector can play a significant 

and critical role in promoting good corporate governance in public schools, which will 

ensure accountability by all those involved in the teaching and learning of the learners. 

This study explored ways in which the private sector CSI can help improve governance 

in marginalised schools and in the process improve the quality of education. However, 

the question is whether the SGB members serving poor schools have the level of 

competence and knowledge to be effective in the roles they have been appointed for. 

If a country’s education faces multiple challenges, then a multiple approach must 

address such challenges and governance should form part of such approaches. 

 

1.3 Research Objectives 

Three categories of objectives primary, theoretical, and empirical were identified and 

presented below: 

 

1.3.1 Primary Objective 

The primary research objective of this study was to explore the role of the private 

sector CSI in promoting good governance in public schools in Gauteng Province. 

 

1.3.2 Theoretical Objectives 

To achieve the primary objective, the following theoretical objectives were 

formulated: 

• Understanding Corporate Governance: 

o To conduct a comprehensive review of the literature to critically analyse its 

different dimensions and implications for public schools. 

• Legal and Policy Frameworks: 

o To evaluate the effectiveness of the legal and Policy frameworks in ensuring 

good governance in public schools and highlight any gaps or challenges in 

the implementation. 
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• CSI Practices and Trends:  

o Explore CSI practices, procedures, and trends specifically related to 

education in South Africa. The researcher analysed how these practices 

aligned with or deviated from principles of good governance. 

 

1.3.3 Empirical objectives 

The study focused on addressing the following empirical objectives: 

• To conduct a comparative governance analysis: 

o By providing a detailed comparative analysis of SGBs governance in two 

public schools in marginalised communities and an affluent community.  

o To consider factors such as decision-making processes, stakeholder 

involvement and transparency.  

• To establish private sector CSI’s role in the support of good governance: 

o Through empirical research, establish how private sector CSI initiatives 

influence or contribute to good governance within the SGBs of the selected 

schools.  

• To recommend private sector Support: 

o By extending the empirical objectives to propose specific and practical ways 

the private sector could support good governance in under-resourced public 

schools in Gauteng, such as policy recommendations partnerships or 

capacity building initiatives. 

 

1.4 Research Questions 

The overarching research question for this study was: What role can the private sector 

CSI play in promoting good governance in public schools in Gauteng Province? 

 

The research questions guiding the empirical research include the following: 

• What factors are affecting governance success and failures in public schools? 

• What is the importance and impact of governance on learner outcomes? 

• Which framework governs corporate governance and CSI? 

• What proposed guidelines can the private sector consider supporting SGBs to 

promote good governance in public schools? 
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1.5 Scope and Significance of the Study 

In this study, the researcher focused the investigation on two non-fee-paying public 

schools and one fee-paying public school in Gauteng Province. The targeted schools 

are within the basic education sector and are all governed by the same legislative 

framework that governs the South African public schools. Regarding the content of the 

study, the focus was on school governance and the role of the private sector in 

contributing towards good governance in schools through CSI initiatives. The data for 

the study was gathered through semi-structured interviews with selected respondents 

in SGBs and selected private sector companies with CSI initiatives implemented in 

schools. Additional data was gathered through a literature review of research reports 

and other relevant studies to obtain information on the body of knowledge about good 

governance and CSI initiatives in supporting governance in public schools.  

 

This study was intended to suggest recommendations on how private sector 

companies can assist in promoting governance in public schools through their CSI 

initiatives. The underlying assumption is that there are good governance practices that 

these companies can transfer to schools through adopting a cluster of schools and 

supporting initiatives that can tailor capacity building of SGBs with a specific focus on 

governance to ensure best practices are implemented for effective and efficient 

governance of schools. Private sector initiatives could also include coaching and 

mentorship of SGB members to adequately and effectively perform their duties. This 

study is significant because it sought to provide means for transferring knowledge, 

expertise, and skills to SGBs, especially those in marginalised communities where 

parents face difficulties due to their limited access to information, lack of awareness 

and insufficient abilities to fulfil their responsibilities. As discussed above many 

challenges face the education system and the promotion of good governance often 

receives less attention on school improvement initiatives.  

 

As an academic exercise, the study has generated insights that add to and enrich the 

body of knowledge on school governance, particularly in a private-public sector 

partnership context. Given that governance challenges in schools are widely known 

and acknowledged, this study contributes towards seeking alternative solutions 
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embedded within the CSI initiatives in schools driven by private sector companies. 

Thus, the study inspires or encourages further research on CSI in school governance 

thereby increasing the likelihood of finding sustainable solutions that could lead to 

positive educational outcomes.  

 

It must be cited that literature in the specific field of study of corporate social 

investments regarding promoting good governance in public schools was severely 

limited. This study will, therefore, add to the gap of literature in this field of study. This 

mini dissertation is the first to specifically explore the role the private sector can play 

in promoting good governance. However, this does not overlook the literature that has 

revealed the myriad of challenges that exist in the functionality and limited support for 

the SGBs in most public schools particularly those in marginalised areas. A study 

conducted by Tsotetsi, van Wyk and Lemmer (2008) focused on the experience of and 

the need for training of school governors in rural schools in South Africa. The empirical 

research finding concluded that the significance of the role played by SGB structures, 

as mandated by SASA, cannot be overstated. Nevertheless, even with legislation in 

place, stakeholders serving on school governing structures may struggle to fulfil a 

substantial role if they do not possess sufficient expertise in education. In a study 

conducted by Xaba (2011) on the possible cause of school governance challenges in 

South Africa, he deduced that SGBs are not effectively addressing the challenges 

associated with their roles and responsibilities. The potential root cause for these 

challenges, according to him, lies in the specialised nature of most prescribed 

functions. 

 

In this background, the researcher was inspired to investigate and conduct an 

empirical study that juxtaposes not only the challenges but sustainable solutions that 

can be explored to promote good governance with support from the private sector CSI 

already supporting initiatives in schools, with little attention given to the support of SGB 

members. Therefore, the contribution of this research to the literature is to find 

common ground between theory and practice, and how the CSI initiatives can assist 

in building a robust SGB community that can apply principles of accountability, 

transparency, and effective management to enhance educational outcomes (De La 

Harpe, Rijken, &Roos, 2008).  
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1.6 Literature Review and Theoretical Framework 

A literature review was conducted from various sources to obtain insight into the body 

of knowledge specifically focusing on corporate governance. The literature review 

entailed the identification and analysis of primary and secondary sources, such as 

books, newspaper articles, publications, relevant journals, and reports. The literature 

review also included the review of international, regional, and local perspectives on 

private sector CSIs and SGBs.  

 

In order to secure access to up-to-date, pertinent and trustworthy information, the 

researcher referred to various internet search engines, including Google Scholar and 

SA ePublications, as well as relevant scientific publications and research studies 

undertaken by government entities, universities, and international organisations. The 

researcher also explored how the private sector can assist public schools to apply and 

implement the relevant principles that could contribute to the effective governance of 

public schools in Gauteng, particularly those serving learners from marginalised 

communities. The legislative framework governing the schools in South Africa and the 

legislative framework that governs the private sector were consulted. The gaps that 

could augment the impact of the CSI initiatives in the development of education were 

identified, to make a strategic and significant contribution to the public schooling in 

South Africa.  

 

1.6.1 International Perspectives in School Governance 

The link between school governance and learner achievement is receiving increasing 

attention. According to Plough (2014: 41), evidence suggests that school boards 

influence student achievement in the United States of America. This is because school 

boards are better placed to relate with the communities in which the schools are 

located and know what is needed in schools. A study by Williams, Kirst and Haertel, 

(2010: 46) found that academic achievement can be effectively supported when school 

boards respond to the academic needs of learners and follow through with 

accountability for student outcomes and provision of required resources. This is 

supported by Hermosilla, Anderson and Mundy (2014: 2) who state that effective 

school leadership and management are critical for quality education in schools. 
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According to FEDSAS (2016: 3), good governance enables good decision-making and 

builds the “confidence of internal and external stakeholders – such as learners, 

educators, non-educators, parents, the national and provincial departments of 

education and local communities in the school environment - thereby securing the 

commitment of vital partners and providing assurance to stakeholders that the 

organisation is being run appropriately and responsibly, with due regard for their 

interests.” The role of school principals (head teachers) in managing schools in both 

developed and developing countries is also a key area of focus by researchers 

(Hermosilla et al., 2014: 3). A study in Malaysian schools conducted by Ibrahim and 

Don (2014: 1) supports the idea that school principals (head teachers) are critical for 

spearheading school governance to improve student performance and overall school 

development. However, a study on governance in schools in England concluded that 

for school boards to be effective the selection process and recruitment should be 

improved, and governors should have clarity of their roles and responsibilities 

(McCrone, Southcott & George, 2011: 6). 

 

1.6.2 School Governance in South Africa 

The South African Schools Act (RSA, 1996) stipulates that the governance of a school 

is entrusted to its elected governing body. Therefore, it is implied that the functionality 

and effectiveness of an SGB depends on the successful operation and performance 

of a school (Joubert & Prinsloo, 2008: 78). Proponents of corporate governance argue 

that effective governance is the foundation of all healthy organisations, yet most public 

schools lack the fundamental skills and knowledge to effectively administer good 

governance in these schools.  

 

It is argued that governance in South Africa has two common elements, which include 

political and institutional power to facilitate an oversight role in the efficient 

management of resources to ensure expansion and growth (Maile, 2002). The primary 

purpose of the school governors is to provide an oversight role on behalf of the school 

to benefit the community to ensure that constructive teaching and learning take place 

in a conducive environment (DoE, 2011: 20). Therefore, these governors are entrusted 

with an immense task and thus trust and accountability are a significant factor in such 

a position, and they must fulfil this mandate (Mncube & Naicker, 2011: 54).  
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Ahrens (2002: 131) argues that school governance structures can be considered only 

operative if they apply and implement policies as per the legislative framework. It has 

been maintained that SGBs are key to improving the quality of education in a school 

(Duma, 2010:120). Considering the various interpretations of what governance means 

in a school context, one central aspect clear from what has been highlighted above is 

that the SGBs have the fundamental responsibility to plan and develop governance 

functions as stipulated in the statutory framework (SASA) and it is the responsibility of 

the principal (head teacher) to implement and manage these, and that governance is 

essentially about effective leadership.  

 

1.6.3 Contribution of CSI to the Education Sector 

Over and above the education spend accounted for by the National Treasury, 

Trialogue (2019: 32) reported that total CSI funding for 2019 was estimated at R10.2 

billion. The CSI spend is based on Trialogue’s investigation of the CSI disbursement 

of big South African corporate and public sector initiatives. Of this amount, almost half 

goes towards educational initiatives and this includes bursaries and scholarships, 

infrastructure and facilities, additional learner programmes, teacher development and 

curriculum development with only a small fraction going towards school governance 

and functionality (Trialogue, 2019:84). The private sector is expected to contribute to 

the development of communities by complying with the King Codes on good corporate 

citizenship. The King Codes promote good corporate governance and incorporates 

the key principles of effective governance and international best practice (KPMG: King 

lV. 2017). The principles of governance are relevant to all institutions, including public 

schools in pursuit of good governance. If only 2% of CSI funding is allocated to support 

school governance and functionality of public schools (Trialogue, 2019:84), clearly this 

means that there is little attention given to governance of public schools. This study, 

therefore, provides a better understanding of what is observable in public schools in 

terms of governance and the functionality of the SGBs in public schools and proposes 

recommendations for the role the private sector can play in supporting good 

governance. 
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1.6.4 Theoretical Framework 

The theoretical framework for this empirical study exploring the role of CSI in 

promoting good governance in South African public schools draws from a range of 

relevant theoretical perspectives and frameworks as described below: 

• Corporate social investment Theory, is about what companies do to 

contribute to society beyond that which constitutes their legal obligation 

(Blowfield and Murray, 2008); 

• Corporate governance Theory, is defined as the exercise of ethical and 

effective leadership by the governing body towards the achievement of the 

following governance outcomes: ethical culture, good performance, effective 

control, and legitimacy (Institute of Directors South Africa, 2016: 11); 

• Good governance Theories, refers to the legal compliance and the impartial 

management of resources, free of abuse and corruption (IMF, 2007: 128); 

• Public sector, consists of government owned and operated departments and 

entities established to provide government services (Adams, 2014); 

• The private sector is defined as the part of the national economy not under 

direct state control and is driven by the motive to make a profit (Davies, 2011). 

 

The basic concepts of good governance, as defined and debated in the literature, 

encompass transparency, accountability, participation, and the rule of law, 

effectiveness, efficiency, consistency, and coherence (Smit, 2015: 1).  

 

According to Yusoff and Alhaji (2012: 53), corporate governance focuses on three 

essential aspects the social, political, and legal frameworks in which the corporate 

system functions. Scholars further claim that corporate governance leads to effective 

business performance; it is required for every other organisation to adopt corporate 

governance strategy to fulfil a stated purpose. Yusoff and Alhaji (2012: 59) conducted 

a comprehensive examination of many governance theories, such as agency, 

stakeholder theory, resource dependency theory, stewardship theory, social contract 

theory, legitimacy theory and political theory. The writers argued that the first theories 

of corporate governance begin with the agency theory and extend to stewardship. 

Yusoff and Alhaji (2012: 59) contend that integrating multiple ideas will facilitate the 
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attainment of an effective and efficient practice of good governance, as opposed to 

conceptualising corporate governance based on a single theory. 

 

According to Risteska, Mickovska and Kraja (2010: 5), good governance in the 

education sector should mean that state actors and citizens are responsive and 

accountable and act transparently to fulfil their responsibilities. Mavuso and Duku 

(2014: 454) asserts that school governance encompasses all pertinent stakeholders, 

including parents, educators, and learners in Grade 8 and above in deciding on 

running the schools in compliance with the provisions ofthe SASA. 

 

1.7 Methodology 

According to Neuman (2014:8), research methodology deals with research methods 

and the tools to be used. It deals with specific tasks at hand. It looks at the specific 

phases in the research process and the most suitable processes necessary to address 

the research objectives (Leedy & Ormrod, 2013: 12). This section describes the 

research methodology specifically focusing on the study design, sampling, data 

collection, data analysis, and ethical considerations. 

 

1.7.1 Research design 

Punch (2013: 206) describes research design as a strategy of how one proposes to 

investigate or research. It is an action plan outlining the methods and procedures used 

by researchers to gather and analyse the data required. According to Cooper & 

Schindler, 2011: 138-139) the research design must be scientifically grounded and 

reliable. Based on the objectives of the study an exploratory design was adopted. This 

design is appropriate given that the overarching aim of the study is to explore the role 

of private sector CSI in promoting good governance in public schools in Gauteng 

Province in South Africa. This study followed a case study method with a qualitative 

approach. A case study is a systematic and in-depth investigation of a particular 

phenomenon in a specific context to generate knowledge (Yin, 2014: 16; Rule & John, 

2011: 4). In this case the three public schools form the case study to generate 

knowledge regarding the role of the private sector in promoting good governance in 

public schools.  
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The qualitative approach was appropriate for this study as it enabled the researcher 

to describe in greater detail the setting of each of the three selected schools 

investigated in the study. According to Holliday (2016: 6), qualitative research focuses 

primarily on the quality of social life. It traces the study within a particular setting which 

gives prospects for determining all possible social variables and setting manageable 

boundaries. Leedy and Ormrod (2015: 98-99) further contend that in a qualitative 

approach, researchers are determined to improve insight into complicated situations 

and that their effort is more investigative, and its main aim is to describe and enlighten, 

explore interpret and build theory. The findings are communicated in words and are 

narrative. The data collection methods used by the researcher included a literature 

review and interviews. The interviews were conducted with a small purposively 

sampled number of respondents to gather in-depth knowledge (Creswell, 2014: 239) 

about good governance in the three schools.  

 

1.7.2 Study settings 

The study was conducted in three public schools in Gauteng, South Africa. The three 

schools were purposively selected to represent characteristics of fee-paying schools 

and non-fee-paying schools. The fee-paying school is classified as a Quintile five 

school. This means that the school may charge school fees and thus receive a minimal 

proportion of subsidy from the Provincial Department of Education. Other key role 

players in the study included the DBE, private sector CSI, SGB members and two 

private non-governmental organisations whose strategic focus is to implement 

education programmes to contribute to the improvement of educational outcomes. 

 

1.7.3 Data Sources 

1.7.3.1 Sampling 

According to Hair, Babin, Anderson & Tatham, (2010: 20) there are two main sampling 

strategies probability sampling and non-probability sampling. A purposive sampling 

method which is a non-probability sampling strategy was used for the study. The 

purposive sampling method is described as a method of selecting typical or interesting 

cases (Neuman, 2014: 273). In this study, purposive sampling was ideal as the 

intention was to deliberately select schools that met certain specific attributes.  
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Face-to-face and virtual interviews were conducted in three schools with diverse 

backgrounds and diverse set-ups and structures in the Gauteng Province. A sample 

size of 24 respondents was purposively selected. The study sample included nine 

SGB parent representatives from the three schools (three from each school), the three 

principals (head of schools), nine Educator SGB members (three from each school), 

two officials from the private sector CSI focusing on education initiatives and one 

senior official from the National Department of Basic Education Chief Directorate 

Planning and Monitoring Support, who was accessed through the office of the Director 

General. The SGB members were accessed through their respective schools, while 

officials from the private sector were accessed through the CEO of the organisation 

and the Social Investment Head of the respective organisation. 

 

1.7.3.2 Data collection methods 

Arkar, Krumar and Day (2007: 84) outline various methods of data collection which 

entails primary data collection and secondary data collection. Primary data is collected 

for the actual research data at hand. The data for the research study was collected 

through semi-structured interviews using an interview guide with open-ended 

questions (Flick, 2015: 140). A hybrid model of face-to-face and online or virtual 

interviews using interview guides consisting of open-ended questions was conducted. 

The hybrid model was implemented due to Covid-19 restrictions as the researcher 

was instructed by the Provincial Department of Education to strictly follow the country’s 

COVID-19 regulations. A qualitative interview aims to understand the investigated 

phenomena from the perspective or viewpoint of the participant (Maree & van der 

Westhuizen, 2007: 5). It is argued that the aim of using this technique is always to 

obtain useful and valuable data that would help the researcher to appreciate the 

participant’s articulation of their knowledge and their realities. According to Bless, 

Higson-Smith & Kagee (2006: 110), guided interviews are useful in investigative 

research when a researcher is convinced as to what he/she wants to know but still 

wants to leave some room for exploration as the interview proceeds.  

In this study, the articulation and understanding of parent governors, principals, and 

educators regarding governance were explored through guided face-to-face and 
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virtual platforms (Merriam, 1998: 23 cited in Mestry (2006:30). The advantage of face-

to-face interviews is that the researcher may improve response rate. Each interview 

was scheduled, for about 45 minutes. This allowed the researcher to gain the 

participant’s cooperation by establishing an understanding with them. Nieuwenhuis 

(2007: 87) explains that guided interviews are commonly used in research projects to 

corroborate data emerging from other data sources. Nieuwenhuis (2007: 87) further 

explains that the advantage of guided interviews is that the process requires little time 

and allows for probing for more details. All the interviews were recorded with 

permission of the participants.  

 

Secondary data was gathered through a detailed literature review of school 

governance, the history and performance of SGBs in South Africa and the involvement 

of private sector CSI in education broadly. The data was gathered from academic 

reports and journals, and other published reports in the public domain in both print and 

electronic format. More secondary data was collected from SGB, and school reports 

were shared with the researcher to establish the level of functionality of the school 

specifically focusing on governance issues and how decisions were arrived at.  

 

1.7.3.3 Data analysis 

Data analysis entails the processes of gathering, categorising, coding, and 

transforming data (Neuman, 2011: 246). The data gathered through face-to-face 

interviews and virtual interviews was analysed using the content analysis method. The 

interview questions were open-ended and were amenable to this form of analysis. The 

steps followed in conducting content analysis are described by Babbie and Mouton 

(2010: 493-495) as follows:  

• “Step 1: Data categorisation and analysis - collected data is organised into 

categories according to themes and sub-themes. The emerging patterns are 

noted and explained to complete the analysis; 

• Step 2: Data presentation - this involves presenting the data according to the 

themes and in direct response to the research objectives; 
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• Step 3: Data validation and interpretation - data transcripts are verified for 

accuracy of data. The data is then interpreted based on the themes and 

emerging patterns to reach conclusions”. 

Qualitative data analysis for this study was undertaken and data was grouped, 

analysed categorised and interpreted. The secondary data derived from the literature 

is presented with the study findings. 

 

1.8 Ethical Considerations 

The study observed ethical considerations. Following academic conduct, the 

researcher sought permission and was granted ethical clearance to conduct the study 

from the Ethics Committee at North-West University. The researcher then sought 

permission from the Provincial Department of Basic Education to conduct the study in 

the selected schools. Upon receipt of the written approval from the Provincial 

Department of Education, the researcher submitted a formal request to the three 

selected schools. The request outlined the purpose of the study and the need to 

engage with teachers and parents who are SGB members. The request was also 

accompanied by a letter of authorisation of the research from the Gauteng Provincial 

Department of Education. All three schools gave the researcher permission to conduct 

the study within the schools.  

 

The researcher further requested permission form the National Department of Basic 

Education to engage with a senior official responsible for the Policy development and 

its implementation. The permission was granted and the senior official who agreed to 

participate in the study further granted consent for his name to be used in the study. 

The senior official is the only respondent whose name is mentioned in the study as Mr 

Ndlebe. The researcher further requested permission to engage with officials from the 

private companies running CSI initiatives in schools and permission was granted. 

Ethics about their anonymity and confidentiality were considered. 

 

In the schools, the SGB members to be interviewed were purposively selected to 

participate in the interviews. Their availability was confirmed ahead of time. Officials 

from the private sector were also purposively selected. The researcher requested 

informed consent of individual participants before interviews were conducted. 
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Informed consent suggests that participants are briefed about the study purpose and 

accorded sufficient time to seek clarity before they can agree to participate. The 

researcher emphasised that the study was for academic use (Maree & Westhuizen, 

2007: 41, 42). In addition to informed consent, the participants were informed that their 

participation was voluntary. Thus, participants were not compelled, coerced, or 

incentivised to take part in the study. However, they were encouraged to participate 

given the significance of the study to the education sector. Participants agreed to 

participate in the study, and they signed consent forms before the interviews.  

 

In the schools, the interviews were conducted in the principal’s office. The researcher 

explained the need to close the door for privacy as part of the requirements to ensure 

confidentiality.  

 

The researcher further sought and was granted permission to audio record the 

interviews with the participants within schools. This was intended to ensure that the 

researcher captured all the relevant information as articulated by participants.  

 

1.9 Study Limitations 

This section explores any limitations that could affect the validity and reliability of the 

study. In the study, the researcher focused the investigation on two non-fee-paying 

schools and one fee-paying school in Gauteng. All the schools are governed by the 

same legislative framework that governs the South African public schools. The 

researcher chose purposive sampling to target a specific group of schools that would 

demonstrate a diverse contextual background and have different interpretations about 

their understanding of corporate governance in schools and how it relates to school 

governance. 

 

The second limitation of the study is the reliance on the qualitative approach to data 

collection. While this approach is relevant to the study, the study could have 

considered using additional quantitative methods to complement and enable 

triangulation and validation of data. 
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The other potential limitation is that the study findings could be affected by the impact 

of resources on school governance. It may be that SGBs in marginalised communities 

may do their best in terms of governance but with limited resources they may not fulfil 

all their responsibilities adequately. However, due care was taken during data 

collection and analysis to ensure that factors affecting school governance were 

isolated without undermining the impact of access to resources. To mitigate against 

these limitations, the literature review was conducted in a manner that provided 

adequate context and evidence to support and complement the qualitative data 

collected for the study.  

 

1.10 Structure of the Study 

This dissertation is structured as follows: 

 

Chapter 1: Introduction and Background 

This chapter provides the research background, describes the problem statement, and 

research objectives, states the hypotheses, and provides a preliminary discussion of 

the literature on the role of CSI initiatives and legislative framework that govern CSR 

in South Africa.  

 

Chapter 2: Literature Review 

This chapter extensively reviews the literature to critically analyse the different 

dimensions and implications of corporate governance for public schools. It explores 

the legal and policy frameworks to gain insights into the gaps and challenges in their 

implementation. Last, the chapter summarises the role of SGBs and Corporate Social 

Responsibility in Education. Examples from different countries globally and in the 

region are provided. It further discusses SGBs in South Africa.  

 

Chapter 3: Research Methodology   

This chapter outlines the background information for the study area. It detailed the 

research methodology and research design and described the case study approach. 

It describes the selection criteria for the schools and how they represent a diverse 

context. Last, it outlines the data collection methods and justifies the researcher’s logic 

for choosing such methods.  
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Chapter 4: Research Findings, Analysis, and Interpretation 

This chapter focused on the analysis of data through content analysis, interpretation 

of results and discussion about the research objectives. Results are presented by the 

qualitative approach. 

 

Chapter 5: Conclusion and Recommendations 

This chapter concludes the analysis, interpretation, and discussion of the findings. The 

proposed study on the role of the private sector in promoting good governance in 

public schools is presented as recommendations for guidelines that can be considered 

by private sector CSI towards the promotion of good governance in public schools. 

Limitations of the study area acknowledged and areas for further research suggested. 
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CHAPTER 2 

ROLE OF SCHOOL GOVERNING BODIES AND CORPORATE SOCIAL 

RESPONSIBILITY IN EDUCATION 

2.1 Introduction 

This chapter reviews the literature on the role of SGBs globally and in the African 

region. Selected countries have been reviewed to highlight the trends in school 

governance globally and in the African context. The chapter also summarises the 

trends in CSR in the education sector. The review discusses the form of CSR initiatives 

in different countries across the globe.  

 

2.1.1 Governance Practices in the South African Context 

The dawn of democracy in South Africa brought about an array of reforms designed 

to tackle the social and economic problems caused by racially motivated 

discriminatory laws during apartheid. Reforms in the education sector aimed to ensure 

equitable access to high-quality education for learners in historically marginalised 

black communities. Furthermore, the importance of adequately trained teachers, 

appropriate curriculum, and educational resources was highlighted, with school 

governance being identified as a crucial factor in student success (Hermosilla, 

Anderson & Mundy, 2014: 2).  

 

Section 16(1) of the South African Schools Act (SASA) of 1996, states that the 

authority and management of each school is entrusted to its School Governing Body 

(SGB). The SGB is responsible for governance oversight. Furthermore, according to 

SASA,20(1)(i), there are some obligations that must be fulfilled. These obligations 

includes financial management and budgeting, recommending suitable candidates for 
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the hiring of teachers, ensuring the upkeep and enhancement of school facilities, and 

advocating for the schools' best interests. 

 

Moreover, it is incumbent upon SGBs to advocate for the school's best interests in 

terms of teaching and learning, professional growth, and the provision of high-quality 

education to all learners. The SGBs is also required to submit recommendations 

concerning school policies that should align with the National Education Act 

(Department of Education). The roles and responsibilities of SGBs are outlined in 

sections 20 and 21 of the South African Schools Act.  

 

In essence, the SGB is by and large granted authority than any other party regarding 

financial affairs, school infrastructure, overall school policies, and school 

enhancement (Dibete, 2015:21). One of the responsibilities of the SGB of a public 

school, regarding finances, is to make every effort within its capacity to enhance the 

resources provided by the government, with the aim of enhancing the quality of 

education for all learners at the school (as stated in Section 36(1) of the SASA. One 

way to accomplish this is by implementing school fees or by engaging in alternative 

methods of fundraising (Dibete, 2015:21). 

 

According to the Department of Education (1997a:49), SGBs are mandated to assist 

in the formulation of school policies. This is accomplished by directing the behaviour 

of all stakeholders in a school to accomplish educational objectives. Policy formulation 

should be carried out through a democratic process (Guidelines for Capacity Building 

of School Governing Body Members, 2015:17). I therefore argue that to fulfil these 

requirements, there is an assumption that the SGB members have some level of 

expertise and competency that they bring to add value to the role they have been 

elected to occupy for the duration of their governance term. It may well be argued that 

such an assumption failed to recognise the limited capacity to govern by a majority of 

SGBs in many public schools serving marginalised communities and how that could 

significantly affect teaching and learning in these public schools.      
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2.1.2 Financial management 

The South African Schools Act No. 84 of 1996, states that schools are required by law 

to handle school finances and ensure they have systems in place to ensure financial 

accountability. This entails ensuring the efficient and transparent utilisation of finances 

and resources within schools, including financial controls to circumvent any illegal and 

unproductive spending. This asserts that effective administration of school finances is 

crucial for the achievement of educational goals and the efficient operation of schools. 

According to Section 37(1) of the South African Schools Act, the SGB of a public 

school is required to create a school fund and manage it in line with instructions given 

by the Head of Department.  

 

School Governing Bodies have the authority to raise finances for schools, oversee 

how these resources are used, and develop and publish the school budget. According 

to Section 36(1) of the South African Schools Act (SASA) of 1996, the school SGB is 

required to take reasonable actions, within its capabilities, to enhance the quality of 

education provided by the school to all learners. This includes fundraising efforts within 

the prescripts of the Act. Additionally, according to section 39 (1) of SASA, the SGB is 

authorised to establish and collect school fees at a public school in line with a 

resolution to do so as per the approval by a majority of parents present at the meeting.  

 

It can be argued that this section of the Act may be an attributing factor to creating 

inequality within the affluent public schools that have a parent body that has ability to 

afford any approved amount of fees to enable the provision of sufficient resources for 

the best interest of the learners. Contrary to this, a parent body that struggles to afford 

to charge school fees in a public school is bound to depend on the state provision with 

constrained resources. I can further argue that this section of the Act fails to recognise 

the limitations of SGBs of marginalised schools in their fundraising efforts which are 

often constrained by the socio-economic context of the school community. While 

SGBs of schools in affluent areas, utilise their social capital to augment their 

fundraising efforts with fundraising interventions that are not constrained by socio 

economic context of learners.  

 



 

40 

According to the South African School’s Act, section 43 subsection (1) mandates that 

the governing body shall adhere to specified accounting processes when maintaining 

its records and must provide an annual report on its financial activities to the province 

Head of Department. Furthermore, Section 38(1) of the South African Schools Act 

stipulates that the SGB of a public school is required to create an annual budget. 

It can be argued that both section 43 subsection (1) of the Act and Section 38(1) 

assumes that the SGBs of all schools are well equipped to implement the provisions 

of this Act. Ntsele (2014:5) states that the training provided to SGB members does not 

sufficiently equip them with the skills needed to effectively manage their 

responsibilities which may include unfamiliarity with meeting procedures, language 

commonly used in meetings, inability to interpret the relevant legislation governing 

their responsibilities, feeling intimidated by more knowledgeable SGB members, and 

perceiving their roles as merely endorsing decisions made by those dominating the 

meeting.  

 

2.1.3 Human resources 

School Governing Bodies (SGBs) are also confronted with the task of managing the 

appointments of educators in schools. Section 20(1) of the SASA states, that the 

School Governing Body is required to propose to the Head of Department the hiring 

of educators at schools. However, Dyantyi (2014:52) argue that several parents lack 

sufficient understanding of the complexities of the teaching profession and do not 

possess the necessary skills to assess the selection and appointment of professional 

educators. As a result, the hiring of educators is marked by a significant prevalence of 

nepotism. It can be argued that such conduct is misaligned with the school's best 

interests and are therefore in conflict with section 20 (1) (a) of the SASA, which 

mandates the School Governing Body to prioritise the school's growth by providing 

high-quality education to all students and promoting the school's best interests. 

Numerous instances have been documented where the management of the school 

and the SGBs have experienced intense conflicts. The ineffective governance inside 

the SGBs leads to increased frustration and stress, ultimately leading to reduced 

productivity (Baruth, 2013:119).  
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2.1.4 School Councils in the United States of America 

In the United States of America, SGBs are referred to as councils and they are a 

significant aspect of the education system. The major thrust for the school councils is 

focused more on managing resources at the school level. The specific roles of the 

school councils, however, vary from state to state (NASBE, 2022). As stated by 

Caldwell and Spinks (2013), school governance advocates for the involvement and 

capacitation of school level stakeholders to manage the school to enhance 

performance and contribute towards positive educational outcomes for the learners. 

The school councils have decision-making powers regarding budgeting and managing 

school finances, and human and physical resources. The delegation of authority to the 

school councils is based on the notion that school level stakeholders have a better 

understanding of the needs of the learners and the community than the district level 

structures.  

 

The school councils typically include the principal, educators, learners, community 

members and the administration staff (OECD, 2016; PISA 2015 Results Volume II). 

The school councils are expected to develop their policies based on and in alignment 

with the state education policies. The guidelines for the education system in the USA 

are developed at the district level, including the curriculum guidelines. The schools are 

required to deliver the curriculum at the school level. However, the schools can modify 

or supplement the curriculum without deviating from the core content suggested. The 

devolution of authority to the school councils has empowered schools to manage their 

own budgets, staffing and day-to-day management of the schools (NASBE, 2022).  

 

2.1.5 School Governing Bodies in the United Kingdom 

In the United Kingdom (UK), as in many parts of the world, school councils are referred 

to as SGBs. The legislation guiding the functions of SGBs was promulgated in 1988 

and is known as the Education Reform Act (ERA). Under this Act, the SGBs have 

responsibility over the schools’ finances, and human and physical resources (OECD, 

2016, PISA 2015 Results Volume II). The SGBs consist of the principal, elected 

parents, community members, teaching and support staff members, and learners in 
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the secondary schools. The elected parents typically dominate the SGBs indicating 

the need for parental participation in deciding on the functioning of schools.  

 

In England, school governors fulfil three primary roles to provide strategic leadership 

and accountability in schools. This include ensuring clarity of vision, ethos and 

strategic direction, holding senior leaders accountable for the education performance 

of the school and its pupil and overseeing school’s financial performance to ensure 

funds are used effectively (Wilkinson and Long, 2019). Wilkinson & Long (2019) 

contends that, to effectively hold schools accountable, governors are responsible for 

asking challenging questions, reviewing school data in comparison to national 

benchmarks.  

 

2.1.6 Governing School Councils in New Zealand 

As in other countries around the world, SGBs in New Zealand were borne out of 

legislation focused on devolving authority from the national to the school level. The 

decentralisation process was initiated by the commission of the Picot Report of 1988 

(OECD,2016, PISA 2015 Results Volume II). Following the release of the Picot Report 

the Government of New Zealand adopted most recommendations including “ the 

devolution of power, resources and decision-making responsibilities from the national 

government to schools and their communities” (OECD,2016, PISA 2015 Results 

Volume II). These recommendations were then set out in the Tomorrow Schools White 

Paper released by the government leading to the passing of the Education Act of 1989.  

 

The Education Act 1989 provided for the establishment of governing school councils 

to manage school affairs (Caldwell & Spinks, 2013). The composition of the governing 

school council included the principal, educators, learners, and parents. The parents 

were disproportionately represented in the governing school councils to underscore 

the importance of their involvement in running the schools. The Education Act gave 

the governing school councils substantial financial and administrative responsibilities 

and authority. This meant that they could decide on budgeting and management of 

financial resources; appointing educators and staff; dismissal of staff; and the 

maintenance of school buildings and grounds (Caldwell & Spinks, 2013). 
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2.1.7 School Governance in Australia 

There are various states in Australia implementing school governance initiatives albeit 

at various levels. Local level school governance is also based on government 

legislation supporting the devolution of authority to the school level regarding 

managing school resources and curriculum delivery. The most prominent changes 

introduced by the government of Australia in school governance include the School 

Improvement Plan (SIP) and a budgeting programme in all government departments 

(Caldwell &Spinks, 2013). The SIP was chiefly designed and intended to promote and 

support collaborative practices between parents, students, and teachers in schools. 

The SIP also provides for school evaluation to enable schools to improve school-

based management as envisaged by the government.  

 

The foregoing discussion shows that international governments have devolved the 

running and management of schools to local governance structures within the schools. 

This is based on the perception that local level stakeholders are keenly aware of the 

needs of the schools, and they can play a significant role in the running and 

management of these schools. This development is seen to have empowered the 

schools to manage their finances and human and physical resources. It is also evident 

that parents are represented in large numbers in these governance school councils or 

SGBs. Parents are viewed as key stakeholders in the schools given that they have a 

vested interest in the success of their children as learners in these schools. However, 

the governance school councils and SGBs are tasked with the responsibility of 

ensuring that the schools are effectively managed and run, and that the curriculum is 

delivered with a focus on improving educational outcomes for the learners.  

 

2.2 School Governance Trends in Africa 

Having discussed the international trends in school governance, it is also necessary 

to juxtapose this with trends in the African region. This section provides an overview 

of the school governance characteristics in selected countries with a focus on how 

these are constituted and run.  
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2.2.1 School Boards in Botswana 

The history of school governance in Botswana dates to the early 1980s when the 

government provided for the establishment of school boards (Moswela, 2007). The 

purpose of these school boards was precisely to involve local communities in the 

management of the schools. Involving parents in the management of schools was 

seen as a way of promoting stakeholder participation in education. The school boards 

were expected to manage the school’s finances and infrastructure to ensure efficient 

running of the schools. However, it became apparent that most of the school boards 

lacked the requisite knowledge and expertise in governance to effectively run the 

schools (Moswela, 2007). In response, the government relieved these SGBs of certain 

responsibilities that required professionals but allowed the involvement of parents to 

continue at the local level.  

 

The school boards effectively became more ceremonial structures whose presence 

was visible on the school calendar including prize-giving ceremonies. The boards also 

participated in fundraising events and the celebration of anniversaries (Moswela, 

2007). Despite not having substantive authority in running the schools, the boards are 

seen to have been influential in improving the welfare of teachers through facilitating 

the building of staff houses; school development through the building of school 

kitchens for school feeding programmes and improving boarding facilities; and 

fundraising for the purchase of school equipment and supplies to enhance the running 

of the schools (Moswela, 2007). 

 

2.2.2 Board of Governors and Parent-Teachers Association in Schools, Kenya 

In Kenya, school governance is implemented through the dual structures of the Board 

of Governors (BOG) and Parent-Teacher Associations (PTAs). The BOGs were 

established through the Presidential Directive of Kenya and the members are 

appointed by the education ministry (World Bank, 2008). The BOGs have significant 

authority and responsibilities in the running of the schools including setting school fees 

for secondary schools by government guidelines; mobilisation and management of the 

school’s financial resources; authorisation of expenditure; overseeing management of 

school infrastructure; and monitoring school performance (World Bank, 2008).  



 

45 

 

The PTAs were established after the Presidential Directive of Kenya that established 

the BOGs (World Bank, 2008). However, the PTA members are volunteers, and they 

have minimal authority in the running of the schools. Part of their responsibility 

includes the support of fundraising efforts in schools to supplement the school’s 

financial resources (World Bank, 2008). 

 

2.2.3 School Governance in Zambia 

Governance in the education sector in Zambia follows a tier system with High School 

Education Boards (HSEB), linking upper and lower secondary schools with ministry 

offices and local civil administration (World Bank, 2008). According to Bennell and 

Sayed (2002), the HSEB members represent the district education office, the local 

administration, and the school, while the PTA meets the basic needs of schools. The 

PTA also oversees financial and general school management.  

 

2.2.4 School Management Committees in Zimbabwe 

The involvement of parents in the running of schools in Zimbabwe is premised in the 

Education Act of 1987 (Zvobgo, 1996). The Education Act (1987) provides for the 

regulation of the involvement of parents in schools both in the public and private 

sectors. School Development Committees (SDCs) were established in 2006 and these 

structures were designed to serve as school management boards. The key 

responsibility of the SDCs has been to raise funds for school infrastructure and 

equipment through levies paid by parents and through donations from corporations 

and civil society. 

 

Although parental involvement in Zimbabwe has evolved, parents have significant 

authority in the manner the schools are run and managed. The level of education of 

parents in Zimbabwe has been high over the years, thereby enabling them to play a 

key and influential role in the effective management of schools.  

 

The foregoing examples of school governance in the African region demonstrate that 

the need for parental involvement in the running of schools is universal. The 
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government has also been seen as crucial in promulgating legislation to guide the 

establishment of school management bodies. The examples show that while members 

of the SGBs are elected, in other countries the members are volunteers. The 

Botswana case demonstrates one challenge faced by parents selected to participate 

in school boards. The lack of knowledge and expertise influences the ability of the 

school boards to effectively run the schools. Therefore, parental involvement in 

Botswana shifted from being in a position of authority to playing a supportive role.  

 

However, in other countries, parents wield influential authority in the SGBs. Although 

every country has different roles assigned to their various PTA structures, they all have 

a participatory role and aim to improve the quality of education for their children, 

whether the role is authoritative or supportive. 

 

2.3 The Role of Corporate Social Responsibility in Education 

The rise of CSR to global prominence has taken several decades. As described by 

Michelson, Waring and Naude (2016:4), the concept and practice of CSR have been 

driven by the increasing willingness of corporations to accept that their responsibilities 

go beyond making profit for the shareholders to contribute towards addressing societal 

challenges. Corporations have committed large amounts of money and implemented 

CSR initiatives across many sectors, including education. Globally, studies on the role 

of CSR in education show that most of the research has been conducted at higher 

institutions of learning, particularly in Western countries (Naeem & Peach, 2011; Borel 

et al. 2011). In Germany, research shows that private sector CSR has tried to integrate 

environmental issues into school activities (Mathar, 2011). In China, CSR efforts have 

been geared towards incorporating sustainable development into basic education 

curricula (Wang 2011). Although corporations are keen to make contributions to the 

education sector, the relationships between businesses and the school community are 

still to be understood. The CSR initiatives promoted by the private sector are rarely 

aligned with the expectations of communities, including schools (Lee, 2008). 

 

It can be argued that the forms of CSR programmes vary widely in different countries 

across the globe. In Japan for example, CSR programmes in the education sector 

include environmental curriculum development and supporting field visits for students 



 

47 

(Chikami & Sobue, 2008). In Indonesia, financial assistance has been extended to 

students in need through CSR initiatives (Mitsui & Co, 2012). Employment 

opportunities have also been created through CSR initiatives in the Philippines by 

hiring students in call centres in a programme designed to improve the quality of 

English teaching in technology institutions (Keitel 2008).  

 

In Malaysia, CSR programmes have included contributing funds to schools to finance 

expenses to improve the physical infrastructure and facilities, such as the fences, 

canteens, walls, and landscape of schools (Ismail, Fauzi & Joharp, 2014: 326). Other 

initiatives by Malaysian companies have included ICT enhancement in schools and 

scholarship programmes.  

 

The foregoing indicates there are a variety of CSR programmes in the education sector 

in many countries across the globe. The greater focus is on the learners through the 

provision of scholarship programmes, and the provision of technical equipment to 

enhance learning to create employment opportunities. The schools also receive 

support through infrastructure development. It can be argued that this view aligns with 

the Corporate Social Investment Theory which is about what companies do to 

contribute to society beyond that which constitutes their legal obligation (Blowfield and 

Murray, 2008).  

 

Governing school councils and SGBs play a significant role in the running of schools. 

And yet there is a paucity of literature on CSR initiatives targeted at governance in 

schools. This is despite the acknowledgement that private sector companies are 

regulated by local and international legislation on good governance. It can be argued 

that this view is supported by the Good Governance Theory which refers to the legal 

compliance and the impartial management of resources, free of abuse and corruption 

(IMF, 2007:128).   

 

2.4 School Governing Bodies and Role of CSI in South African Public Schools 

This section reviews the literature on governance in public schools in South Africa. 

The discussion commences with a review of the historical evolution of governance in 

public schools and discusses the same in post-apartheid South Africa. The chapter 
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explains the membership, functions and challenges faced by SGBs. The chapter 

discusses CSI in South Africa providing its background and related legislation. The 

contribution of CSI towards the education sector is discussed including highlighting 

the potential for private sector companies to contribute towards strengthening 

governance in public schools.  

 

2.5 History of governance in public schools in South Africa 

School governance has historically been viewed as a strategic aspect of the education 

system designed to create a learning environment where learners can excel. The 

government actively put in place legislation and statutes to empower school structures 

and guide them through managing schools. Outside the school system parents and 

civic society organisations (CSOs) also volunteered themselves to support schools’ 

governance efforts through informal and loosely organised alliances with school 

administration.  

  

2.6 Statutory structures 

Globally, statutory structures created to support school governance efforts have been 

referred to in various ways including advisory councils, governing bodies, school 

committees or management councils (OECD,2016, PISA 2015 Results Volume II). 

Two main examples of statutory bodies are the school board and the local 

management council.  

 

2.6.1. School Boards 

A school board consists of up to 12 elected members representing various institutions. 

The school board was constituted as a legal entity with administrative and 

maintenance functions of provincial educational institutions at the local level 

(Mahlangu, 2008). However, their roles did not extend to the professional functioning 

of the educational institutions working in association with the education department. 

The role of the school board was limited and may have been structured to play a 

complementary role to avoid overlapping and potential conflict arising. However, it 

remains clear that school governance was seen as an important aspect that could not 

be left to school authorities alone.  
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2.6.2 Local Management Councils 

As cited by Mahlangu, 2008, a local management council consisted of representatives 

of parents selected by the school principal to advance the interests of the school. The 

involvement of parents meant that community views and opinions on the educational 

needs of their children could be taken to the management council for deliberation and 

if approved incorporated into the running of the school. The parent representatives 

organised educational activities of the school and mobilised communities to participate 

in such activities. It can also be deduced here that through their organising role, the 

local management council had the potential to influence the direction that a school 

could take. Other specific roles of the local management council include ensuring 

infrastructure maintenance at schools, collection, and management of school funds. 

The local management council reported to the school board and although not involved 

directly in the running of the school, they could make certain recommendations to the 

board (Mahlangu, 2008). 

 

2.6.3 Non-Statutory Structures 

There were also informal structures or networks formed outside the school system but 

designed to create links between schools and the communities in which they are 

located. Some structures were intended to encourage parents to be involved in the 

education of their children (Mahlangu, 2008). These structures were in three main 

categories: parent-teacher-student associations, PTAs, and parent associations.   

 

2.6.4 Parent-Teacher-Student Associations 

As the name suggests, Parent-Teacher-Student Associations (PTSA) comprised of 

representatives of parents, educators, and learners (Mahlangu, 2008). These PTSAs 

were established in secondary schools. In primary schools, learners were not 

represented in the associations because of age so these were called PTA. Despite the 

PTSAs being voluntary formations, they were recognised by the Education and 

Training Act (1979). However, in other communities these bodies were viewed as an 

extension of the apartheid government (Ndlela,2015). The PTSAs were resisted or not 

supported by local communities. In addition to being structures to give voice to 

communities regarding the education of their children, the PTSAs also played a 
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political function helping marginalised communities to pressure the apartheid 

government to have inclusive policies. However, it is stated that these structures never 

functioned optimally because of the contestations of power and the anti-apartheid 

struggle (Van Wyk, 2004). Yet, the PTSAs remained a symbol of the desire for 

democracy.  

 

2.6.5 Parent-Teacher-Associations 

The PTAs were found in White schools during apartheid. The PTAs functioned at the 

school level and worked with other education institutions at regional, provincial, and 

national levels. However, their duties were confined to school matters, such as 

fundraising, entertainment and sporting events and they could not participate in 

decision-making at the level of educational policy (Ndlela,2015). 

 

2.6.6 Parent Associations 

Parents often organised themselves into groups intending to take part and influence 

the management of schools in their communities. Although the parent associations 

mostly operated at the local or school level, they also organised themselves at the 

provincial and national levels creating a network of parents’ associations. Examples in 

the Afrikaner community include the Afrikaanse Ouer Vereniging (AO) established in 

1983 (Ndlela,2015) and the Transvaalse Afrikaans Ouervereniging (TAO) established 

in 1998. These parent associations worked through sub-committees established to 

implement smaller tasks. These sub-committees were designed to assist the 

association in executing its functions through a division of roles and responsibilities. 

The provincial and national level committees are comprised of representatives chosen 

from the local level. These committees could engage with the Department of Education 

on matters raised by parents at both provincial and national levels (Ndlela,2015).  

 

2.7 School governance in post-apartheid South Africa 

The new democratic dispensation in South Africa ushered in a plethora of reforms 

aimed at addressing social and economic ills caused by racially motivated 

discriminatory policies during apartheid. In the education sector, reforms sought to 

ensure that learners in Black communities previously discriminated against had 
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access to quality education. In addition to the need for well-trained educators, relevant 

curriculum and teaching and learning materials, school governance was viewed as a 

critical component for learner achievement (Hermosilla, Anderson & Mundy, 2014: 2). 

There is evidence to suggest that those tasked with the responsibilities of governing 

schools can influence learner education outcomes due to their proximity and ability to 

respond to learner needs (Plough, 2014:41). It can be argued that this assertion is 

aligned with the Corporate Governance Theory is highlight the effective leadership by 

the governing body towards the achievement of good performance and effective 

control (Institute of Directors South Africa, 2016:11. Therefore, the need for the 

establishment of SGBs in South Africa could not be overemphasised. Effective school 

leadership and management were necessary and complemented other interventions 

to guarantee education of good quality in public schools.   

 

2.8 Establishment of SGBs 

Lack of effective community participation in education in public schools continued to 

be a major issue in the empowerment narrative in Black communities. The introduction 

of SGBs offered parents a legally recognised means to engage in the decision-making 

processes of schools in the respective communities (Mahlangu, 2008:24). The 

establishment of the SGBs has its roots in the White Paper on Education and Training 

(1995:71-78) which was intended to champion transformation in the education sector. 

In 1996 the South African Schools Act (SASA) was passed and gave legal provisions 

for the formation of SGBs in public schools. It was deemed necessary to provide 

legislation to guide the formation and implementation of school governance. 

 

The membership of SGBs consists of elected governors encompassing parents, 

educators, non-educators and secondary school learners. There is also a provision to 

include co-opted community members. The school principal is elected as an ex officio 

member of the SGB (Maringe & Prew 2014:77). The inclusion of learners was 

considered given their historical role in the anti-apartheid struggle. In the SGB 

formation, the governors were elected by and represented their constituency. The 

SGB elections are held every three years. These elections are regarded as the largest 

elections in South Africa given the sheer numbers of governors appointed to serve on 

SGBs.  
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2.9 Functions of the SGBs 

According to section 20(1)(a) of the School Act, “the major role of the SGB is to 

promote the best interests of the school and to strive to ensure its development 

through the provision of quality education”. Thus, the SGBs are tasked with a mandate 

to provide strategic direction to schools as prescribed to promote the interests of 

schools (Squelch, 2001:140). The specific functions of the SGBs are provided in 

section 20 of the Schools Act1996 as follows:  

• “Providing quality education for all learners; 

• Developing and adopting a constitution for the school; 

• Adopting a mission and vision for the school; 

• Adopting a code of conduct for learners; 

• Developing and adopting policies for the school, including admissions policy 

and language policy; 

• Making recommendations to the Provincial Head of Department on the 

appointment of educators following interviews”. 

 

The optional functions of SGBs are applied when they possess the requisite skills to 

discharge such duties. According to section 21 of the SASA (RSA, 1996a: 16), a 

governing body may apply in writing to the HOD to be allocated these functions. In the 

same token, the HOD has the right to refuse if there is reasonable ground to 

demonstrate that the SGB does not have sufficient capacity to fulfil such functions. 

These optional functions include the following: 

• “Maintaining and improving school property; 

• Determining the extramural curriculum and choosing subject options in terms 

of the provincial curriculum; 

• Purchasing textbooks and teaching and learning materials; 

• Paying for services to the school”. 

 

The functions of the SGBs are articulated. The diversity and specificity of these 

functions also point to a need for the skill and capacity of governors to fulfil their roles 

(Maringe& Prew, 2014:78). Although well intended, the SGBs were initially occupied 

by governors with no training and experience to adequately run these boards thereby 

casting doubt on the success of community participation in school governance. 
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Deemed to be teething problems, various interventions were put in place to mitigate 

these challenges. However, over time other challenges emerged and have continued 

to date. The challenges faced by SGBs are discussed in the following section. 

 

2.10 Challenges facing SGBs 

From the outset, SGBs were fraught with challenges. At the time of their 

establishment, the SGB members lacked training in the delivery of their multiple 

functions (Xaba, 2011). The SGB members once elected assumed their roles with no 

official training (Mabasa & Themane, 2002: 112). SGB members had no familiarity 

with meeting procedures or how to participate, had inadequate knowledge of 

legislation and could not cope with the paperwork required to implement decisions 

(Xaba, 2011:201). In many disadvantaged communities the low literacy levels, 

especially among the parent governors were a major challenge (Maile, 2002:239) and 

they also lacked the skills and experience to conduct themselves appropriately in 

exercising the powers assumed in their positions in the SGBs (Van Wyk, 2004:50). 

However, another challenge is that most SGBs lacked the financial management skills 

and experience required to manage the school finances (Mestry, 2004: 126). 

According to Maringe and Prew (2014: 79), principals and educators often undermined 

SGBs with such parent governors. Parent governors in SGBs in more affluent schools 

tend to be assertive and influential due to their superior skills given that most are 

employed in senior or management positions in the private or civic sector 

organisations. However, the relationship between the SGB members and the school 

principals was often constrained because of the unwillingness to share power and 

responsibilities by school principals or fear of losing their power to other SGB 

members. 

 

Recognising the lack of skills and experience among SGB members, training materials 

were developed to support their orientation regarding their roles (Maringe & Prew, 

2014: 78). Earlier studies indicated that the training for SGBs was inadequate with no 

follow-ups to evaluate the performance of SGB members (Van Wyk, 2004: 54). More 

recent studies indicate that the ‘cascade model’ developed to build the capacity of 

SGBs failed dismally (Maringe & Prew, 2014: 78). The idea was to train district officials 

who would then train SGBs in clusters. The result was that the training at the SGB 
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level was ineffective. New SGB members had to be trained every three years after 

every election of new members. 

 

2.11 Corporate Social Responsibility in South Africa 

Corporate Social Responsibility (CSR) refers to the voluntary investment or 

participation in the social development of communities in which private companies 

operate. In South Africa, CSR is used interchangeably with CSI. Although CSR is a 

voluntary initiative, in other contexts, such as in South Africa where there is legislation 

governing aspects of CSR, companies may be legally obligated to contribute towards 

social development activities as an extension to their core business (Porter & Kramer, 

2011). In post-apartheid South Africa CSI gained prominence with the introduction of 

the BBBEE Codes of Good Practice in 2003 designed to address the legacy of 

economic inequality in the country. The B-BBEE Codes stipulate that 75% of the 

obligated 1% net profit after tax socio-economic development spend by companies 

must benefit historically disadvantaged communities(Trialogue, 2017:11). 

 

There are a variety of pieces of legislation that implicitly require companies to engage 

in CSI (Kabir, Mukuddem-Petersen &Petersen, 2015: 284) including the following: 

• Mineral and Petroleum Resources Development Act 28 of 2002; 

• Promotion of Access to Information Act 2 of 2000; 

• Promotion of Equality and Prevention of Unfair Discrimination Act 4 of 2000; 

• National Water Act 36 of 1998; 

• Employment Equity Act 55 of 1998; 

• Skills Development Act 97 of 1998; 

• National Environmental Management Act 107 of 1998; 

• Labour Relations Act 66 of 1995; 

• Occupational Health and Safety Act 85 of 1993; 

• Mine Health and Safety Act 29 of 1996. 

 

The B-BBEE Act 53 of 2003 is a crucial legislation that significantly influenced the 

nature of CSI in the country. However, the South African King III Report on Corporate 

Governance also plays a major regulatory function by providing guidelines on how 

businesses should report on their social, economic, and environmental performance 
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in addition to financial reporting. The King Codes are also recognised within the 

international community (Kabir, Mukuddem-Petersen &Petersen, 2015: 284).  

 

Beyond the legislation, CSI in South Africa is driven by the need to redress the 

economic imbalances arising from the country’s historical past. However, civil society 

organisations, labour unions, and the government also continue to pressure 

companies to engage with and support the communities in which they operate. This 

study seeks to add momentum to the CSI practice in South Africa by exploring how 

companies can contribute towards improving governance in public schools. 

 

2.12 Contribution of CSI to the education sector 

The CSI expenditure by the corporate sector was estimated to be R10.2 billion in 2019. 

This demonstrates a 5% increase in CSI expenditure from R9.7 billion in 2018 

(Trialogue, 2019:30). The trend in CSI shows that expenditure has increased in the 

last decade from R1.5 billion in 1998. The trend also shows that the education sector 

is by far the most supported sector with 50% of CSI expenditure by 94% of companies 

being channelled to school level programmes and higher education in 2019 (Trialogue, 

2019:183). Other development sectors supported include social and community 

development (15%), food security and agriculture (9%) and health (7%) (Trialogue, 

2019:30). 

 

Within the education sector, a greater portion of the CSI spend (28%) was allocated 

to further education and training (FET); 28% to tertiary education; 22% to general 

education; 17% to early childhood development (ECD); and 1% for adult education 

(Trialogue, 2019:183). Regarding the specific interventions supported bursaries, 

scholarships and university chairs received the largest allocations at 23% followed by 

learner development initiatives (21%); teacher development (12%); and infrastructure, 

facilities, and equipment support (10%). These figures are presented in Figure 1 

below. 
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Figure 1: Type of intervention supported through private CSI. 

Source: Trialogue (2019:185) 

School governance and functionality received the least support with only 2% of CSI 

expenditure being allocated towards schools (Trialogue, 2019:185). Given the 

magnitude of challenges faced by SGBs in schools discussed in section 3.2.3.3, there 

is a need for more targeted support by the private sector towards strengthening school 

governance. It is acknowledged that private companies are more adept at 

implementing governance practices than public sector institutions because of the 

competitive environment in which they operate. Therefore, it is proposed that private 

companies can transfer governance skills and expertise to SGBs through customised 

CSI initiatives.  
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

3.1 Introduction 

To explore the role that private sector CSI can play in promoting good governance in 

public schools, the researcher employed a qualitative research method. The 

qualitative research method focuses on understanding how individuals experience 

situations and their emotional responses to those experiences. This method provides 

participants with the opportunity to articulate a range of ideas and perspectives. The 

qualitative research approach is grounded in theory.This chapter outlines the study's 

design and execution, encompassing details about data collection methods and the 

research design. In this chapter, the researcher delves into a more detailed exploration 

of the qualitative approach. The research methodology articulates the processes, 

steps and techniques used to gather and analyse data (Neuman 2014:8).  

 

3.2 Research design 

The research design forms the framework or foundation of the research (Stephen, 

2016:203). The research steps and actions taken to accomplish the research are 

based on the research design (Barbie & Mouton, 2011:74). The research design also 

influences the choice of the research methods adopted in a particular study. Therefore, 

the research design must be grounded in appropriate scientific theory (Cooper & 

Schindler, 2011:138-139). There are a variety of research designs typically used 

including experimental, descriptive, explanatory, and exploratory. This study adopted 

an exploratory research design given that the study sought to explore the role of 

private sector CSI in promoting good governance in public schools in Gauteng 

Province.  

 

Within the exploratory design, the study also adopted a case study approach as the 

study is focused on comparative analysis and description of the schools. The case 

study is designed to facilitate the in-depth understanding of phenomena within 

particular contexts (Yin, 2014:16). This approach is relevant for this study as the 

researcher sought to gather knowledge on how private sector CSI could promote good 

governance in public schools considering the decentralisation of decision-making 

authority to individual schools. The public education sector creates a specific context 
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which differs in many respects from private and independent schools. Therefore, the 

findings from the study are specific to public schools and cannot be generalised to 

cover other schools in different contexts.  

 

3.3 Research methodology 

This study adopted a qualitative method. The qualitative method is suitable for the 

exploratory research design and the case study approach. This method is suitable for 

gathering information from research participants based on their experiences and their 

subjective interpretations of these experiences (Delport &de Vos, 2011:65). In this 

study, the researcher sought to gather the knowledge, perceptions, and experiences 

of each SGB members in the selected public schools regarding governance issues. 

The study also sought to understand the subjective perceptions and experiences of 

officials in the private sector regarding their participation in funding school governance 

and related activities. A unique feature of the qualitative method is that it relies on 

gathering information from small samples (Creswell, 2014:239). The small samples 

coupled with the subjective nature of the method facilitate the collection of detailed 

information from research participants (Leedy & Ormrod, 2015:98-99). 

 

3.4 Population 

In research studies a population is defined as a group of individuals that conform to 

specific criteria to which we intend to generalise the results (McMillan &Schumacher, 

2014:64). For this study, the population comprises SGB representatives, school 

principals from three public schools in Gauteng, a government official from the national 

DBE; and officials from private sector companies that fund CSI initiatives in public 

schools. 

 

3.4.1 Sample Size 

According to Singh and Masuku (2014:6), sample size refers to the actual number of 

research participants from which information will be collected. As already stated in 

section 3.4 above, sample sizes in qualitative studies are small. For this study, a 

sample size of 24 participants was selected and invited to participate in the study. The 

study included three public schools that were purposively selected: school principals 

(three), School Governing Body parent members (nine) Educators serving in the SGB 

(nine) and a senior government official with oversight responsibility for the school 
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governance at the national level (one).In addition to the schools, one foundation that 

provides CSI funding for education initiatives was invited to participate in the study, 

one CSI Agent that manages and designs CSI fund strategies for private sector 

companies was also invited and a senior government official with oversight 

responsibility for the school governance at national level (one) participated in the 

study. All participants in the study were from Gauteng. A total of 22 respondents 

participated in the study out of the 24 that were invited to participate.  

 

3.4.2 Sampling Method 

The selection process of the research participants from the research population is 

referred to as sampling (Neuman, 2014:246). The sampling process can either use a 

probability or non-probability approach. A probability approach is typically adopted in 

quantitative studies for the selection of large and representative samples whereas 

non-probability sampling is used in qualitative studies to subjectively select smaller 

samples of research participants. This study adopted a non-probability sampling 

method namely purposive sampling and convenience sampling approach to 

deliberately identify and select participants (Aaker, Krumar& Day, 2007:393)who are 

principals or SGB members at the three selected public schools; and officials in the 

private sector involved in CSI initiatives in public schools and a senior government 

official whose duties are relevant to the study. 

 

Due to the Coronavirus Pandemic (COVID-19) in 2021/2022, virtual meetings via 

Zoom and Teams were scheduled in 2022 for the SGB members from the fee-paying 

school. However, participants from the two non-fee-paying schools in the township 

were interviewed in 2023 due to unavailability and constant requests to defer the 

interviews as schools were prioritising the learning losses attributed to the COVID-19 

pandemic.  

 

The unforeseen delays affected the study schedule as a result an extension of the 

ethical clearance from the Gauteng Department of Education was sought and granted 

to the researcher and thus face-to-face semi-structured interviews were conducted. 

Electronic notes and transcribed interviews were analysed using both thematic 

analysis and descriptive statistics. Consideration was taken to ensure trustworthiness 

by attending to dependability, credibility, authenticity, and transferability (Creswell & 
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Creswell, 2018).The SGB members were accessed through their respective schools 

while officials from the private sector were accessed through the executives of the 

private companies with written requests for permission. The two officials from the 

private sector were not necessarily implementing CSI initiatives in the selected 

schools.  

3.4.2.1 Purposive Sampling Approach  

The purposive sampling method is often utilised where sampling is conducted with a 

particular purpose in mind (Maree, 2007:178). The criteria employed to select the 

sampling size was informed by the SASA on the composition of the SGB. Section 23 

of Chapter 3 of the Schools Act outlines the composition of SGBs in all public schools. 

The act provides for the composition of the parents and clearly states that parents 

should constantly form the majority in an SGB(Joubert & Prinsloo 2008:75). Section 

29 (2) gives mandate to the SGB to elect the office bearers consisting of the 

chairperson, treasurer, and a secretary (Assistant Secretary and Deputy Chair 

positions are optional). In the three selected schools, the researcher developed a 

criterion to select the proposed participants for the study. The primary goal for 

developing a criterion was to ensure a full representation of the voices with a voting 

right in the SGB. The following criteria were used:  

• Principal as an ex-officio member of the SGB 

• Two educators with one serving as a secretary which means she or he is part 

of the office bearers 

• Three out of the six parent SGB 

• Chairman of the SGB 

• SGB member not serving in the executive committee (non-office bearer) 

 

The aim was to engage many parents SGB in the sample size to gain valuable insights 

about the perceived successes and challenges in their respective schools to enable 

the researcher to gather information on governance functionality and contrast that with 

the principals ‘and educators’ perspectives and compare that with literature to present 

empirical evidence to inform recommendations for the private sector to play a 

meaningful role in promoting good governance. The selected participants were 

considered capable of providing meaningful information about their roles. Therefore, 
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in consideration of this, the researcher observed the characteristics of a sample and 

drew inferences about the characteristics of the larger population from which it was 

derived. 

3.4.2.2 Convenience Sampling 

This approach applies to circumstances whereby population elements are chosen 

based on their easy and convenient accessibility (Maree, 2007:177). The researcher 

identified four companies that fund CSI initiatives to participate in the study. Out of the 

four companies, only two responded positively. The other two companies indicated 

that they could not participate due to capacity constraints and were compelled to 

prioritise work deliverables as they were short-staffed. The researcher relied on her 

experience and knowledge of the CSI sector having worked in the sector for more than 

ten years. The researcher sent a formal written request to the Chief Executive Officer, 

and the second company, permission was requested from the Head of Social 

Investments. Both these executives granted permission and they assigned a senior 

CSI manager and a director to participate in the study.  

 

3.5 Research Instruments 

Research instruments refer to the tools used to gather data and information from 

research participants. In this study semi-structured interview guides with open-ended 

questions were used to gather information from the research participants (Valenzuela 

& Shrivastava, 2009:5). Two interview guides were developed: one for the school 

principals (Appendix 1),SGB representatives (Appendix 2); DBE official (Appendix 3) 

and for private sector CSI officials (Appendix 4). The interview guides were 

constructed based on the research questions and the findings from the literature 

review in Chapter 2.  

The interview guide for the principal and SGB representatives is organised as follows:  

• Demographic profiles 

• Roles and responsibilities in school governance  

• Experiences in school governance 

— Perceptions regarding schools’ governance in public schools 

— Key issues in schools’ governance at the school 

— Major challenges being faced 
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— Causes of these challenges 

— Effect of the challenges in running the school 

— Perceptions of CSI initiatives in public schools 

— Experiences with CSI initiatives at the school  

— Possible solutions to governance challenges 

The interview guide for the private sector CSI officials is organised as follows:  

• Perceptions regarding governance in public schools; 

• Major challenges in school governance; 

• Causes of these challenges; 

• Motivation for CSI initiatives in schools; 

• Impact of CSI on school governance; 

• Sustainability of CSI initiatives in public schools. 

 

3.6 Data Collection 

The data collection process included the tools and ways through which data is 

collected from the research participants (Sani, 2013:40). Data collection for this study 

was conducted through semi-structured interviews with the selected participants in the 

three public schools in Gauteng. According to Maree(2007), the semi-structured 

interview is popularly utilised in research projects to verify data emerging from other 

sources and it allows the researcher to probe and seek clarity.  

 

3.6.1 Semi- Structured Interviews 

A hybrid method of face-to-face and online Zoom was conducted. The interviews were 

guided by the semi-structured interview guides and enabled participants to respond to 

questions based on their experiences with no limitations. The digital platform Zoom 

further enabled the researcher to record the interviews to ensure that all the 

information shared was captured verbatim. 

 

3.7 Data Analysis 

Upon the successful gathering of data, the interview records were transcribed into a 

Word document for analysis. According to Neuman (2011:246), data analysis involves 

processes designed to transform data to give it meaning. The qualitative data gathered 

from the interviews was analysed using the thematic content analysis method. The 
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process included data classification or categorisation; analysis; and presentation and 

validation (Babbie and Mouton, 2010:493-495). Thematic content analysis was 

performed as follows:  

 

Step 1: Understanding the data. 

To gain an understanding of the data and the messages being conveyed, the 

researcher read the transcripts and noted the trends or recurring themes.  

 

Step 2: Identify major themes. 

Based on the observations made in the first step, the researcher highlighted the initial 

broad themes emerging from the data. These themes are defined or stated to respond 

to the research questions.  

 

Step 3: Review themes and sub-themes 

The researcher reviewed the interview transcripts again this time noting and 

highlighting statements corresponding to the themes. The researcher then revised the 

themes by noting if there was sufficient data to support each of the themes. It may be 

that some themes may be too broad and need to be disaggregated into sub-themes.  

 

After the data analysis process, the researcher narratively documented the findings in 

response to the research questions. The findings were collated with the findings from 

the literature review to provide a holistic picture of the findings.  

 

3.8 Case study description and characteristics of the selected schools 

Case study research is described as a methodical exploration of a particular event or 

a cluster of interlinked events, intending to depict and explain the phenomenon under 

examination. The scholar further argues that case studies provide a multifaceted 

analysis, wherein the investigation includes not only the viewpoints of one or two 

participants in a situation but also considers the perspectives of other pertinent groups 

of individuals and the dynamics of their interactions (Maree, 2007: 75).  

 

It is argued that schools are not isolated entities. Instead, they operate within a 

community and are shaped by the larger local community and broader spheres of 

influence, including various socio-economic and political factors within the country, 
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which impact the operation of a school (van Rooyen, 2013:50). Contextual factors 

contribute to the uniqueness of a school and the socio-economic conditions play a 

significant role in how the school functions. This is attributed to the historical context  

of the segregated education systems based on racial groups in the country, along with 

the diverse socio-economic conditions that defined the people. In order to address 

economic disparities and promote a more equal education system, the schools were 

categorised into five quintiles. This categorization aimed to give targeted support and 

established a standardised framework for basic education. The quintiles are 

established based on the poverty status of a school and its surrounding community. 

Post 1994, the government granted permission to schools whose communities could 

afford to charge school fees to enable the government to put more financial resources 

into the previously disadvantaged Black schools (Chaka, 2008:14). This contextual 

background for the holistic view of these schools is imperative in comprehending the 

full spectrum of their fundamental uniqueness and factors contributing to each school’s 

distinctiveness.  

 

To ensure confidentiality and anonymity is protected and maintained, the schools have 

been classified as school A, B and C. Accordingly, school A is a public fee-paying 

school and is classified as a Quintile 5 school. It is in the Northern suburb of 

Johannesburg and is surrounded by affluent suburbs. The parent body consists of a 

broad range of professionals who are educated and majority of whom work in the 

private sector, some in the public sector and a small proportion run their own 

businesses. The school is under the education district of Johannesburg North. School 

B is in Soweto in Johannesburg South. The school is under the Johannesburg Central 

District, and it is categorised as a Quintile 2, thus it is a no-fee-paying school. Most 

parents are unemployed, including some of the SGB members. The characteristics of 

school C are similar to that of school B, school C is in Protea Glen, which is an 

extension of Soweto with a few new township developments and a mall about 2km 

from the school. The principal shared that the school was incorrectly classified as a 

Quintil 5 school attributing this to the surrounding area of the school with new homes 

that are part of the extension of the Soweto Township. However, the school is 

exempted from charging school fees and is treated as a Quintile 2 school. On the other 

side of the mall, there are informal settlements with shacks. The school draws its 

learners from the surrounding areas and the majority reside in the informal settlement. 
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It can be noted that both schools B and C are in communities where most people are 

previously disadvantaged. Most parents in these communities who serve on the parent 

bodies come from low-income households dominated by unemployment that 

negatively impacts their ability to competently contribute to the good governance of 

the schools (Graaf, 2016:9& Thwala, 2010:13). It is assumed that parents in affluent 

communities who are professionals and are elected to serve in the SGB are likely to 

bring a wealth of experience, knowledge and skills, which puts the governance of the 

school in a favourable position as it gets to be governed by people with a high level of 

competence to provide oversight to the leadership of the school.  

 

The governing bodies of the three selected schools are characterised by distinct 

features, which has motivated the researcher to propose a study in this area of interest. 

If parent governors have such an enormous task to support the provision of excellent 

and quality education for the children of the country, one can argue that the private 

sector can play a significant and critical role in promoting good corporate governance 

in public schools, which will ensure accountability by all those involved in the teaching 

and learning of the learners. Therefore, this study seeks to explore how best the 

private sector CSI can help improve governance in marginalised schools and in the 

process improve the quality of education. 

 

Table 1: Characteristics of the three schools 

Characteristics School A School B School C 

Quintile 5 2 5 

Public school Yes Yes Yes 

Fees paid per annum  R55 000 - R60 000  R0 R0 

Number of learners 1200 1680 1593 

Number of educators 59 37 44 

Number of educators paid by 

SGB 

21 0 0 

Number of non-teaching staff 10 0 0 

School Psychologist 2 0 0 

School Social worker 1 0 0 
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3.9 Reliability and Trustworthiness 

For qualitative studies, the reliability and trustworthiness of the study processes are 

important to ascertain the credibility of the findings. These concepts of reliability and 

trustworthiness are described below.  

 

3.9.1 Reliability 

Reliability refers to the degree to which the same constructs in a research instrument 

will yield consistent results when applied in other contexts or at different points in time 

(Tavakol & Dennick, 2011: 447). This definition suggests that the interview guides 

ought to achieve consistent results when used in similar environments. To order to 

confirm reliability of this study, the researcher performed pilot testing on the interview 

guides and made minor modifications to the questions (Salkind, 2012). 

 

3.9.2 Trustworthiness 

Trustworthiness in research guarantees that the research process is carried out with 

sufficient rigour to attain reliable and credible findings. Trustworthiness is comprised 

of four key elements: credibility, dependability, confirmability, and transferability. The 

study’s credibility was upheld by engaging in peer debriefing with a seasoned 

academic specialising in school governance. This assured that the research 

methodology was robust and that data was accurately interpreted (Polit & Beck, 

2012:594). The researcher further provided the research design, methodology and 

data collection processes to ensure the element of dependability (Thomas & Magilvy, 

2011). To fulfil the aspect of confirmability, which relates to the objectivity of the study, 

the researcher triangulated the data by interviewing the 22participants across the three 

public schools (Yin, 2014:121). The researcher similarly described the background 

and context of school governance and the data analysis procedures to ensure 

transferability (Polit & Beck, 2012: 596). 

 

3.10 Ethical Considerations 

The researcher has been granted permission by the Northwest University Ethics 

Committee to conduct the study. This followed the ethical standards required when 

conducting research (Hill, 2011:124). The researcher furthermore sought permission 

from the National Department of Basic Education and the Provincial Department to 

conduct research in the three public schools. Upon receiving approval and permission, 
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the researcher approached the schools and sought the informed consent of the 

principals and the SGB representatives. The researcher further requested permission 

to interview the government official from the office of the Director General and 

permission was granted in writing. The government official further provided consent 

for his name to be mentioned in the study. For the private sector CSI, permission was 

requested and granted by the CEO and the Head of Social Investments, respectively.  

 

3.10.1 Informed consent 

Informed consent refers to the willingness of an individual to participate in a study with 

full knowledge and voluntarily doing so (Creswell, 2013:92). The researcher sought 

the informed consent of the participants before they were interviewed. The researcher 

further explained the purpose of the study and provided all the relevant information to 

ensure that participants made informed decisions to participate in the study. 

 

3.10.2 Voluntary participation 

Participants were not promised any rewards or offered any incentives to participate in 

the study. All participants were informed that their participation was voluntary and that 

they could terminate such participation at any stage during the interview (Creswell, 

2013:92). 

 

3.10.3 Anonymity and confidentiality 

The researcher did not use the actual names of participants. During the analysis, the 

individuals and schools are represented by code names. No names were used in the 

presentation of the findings to ensure confidentiality. In addition, the findings were not 

ascribed to individual participants making sure they remain anonymous (Creswell, 

2013:92). 

 

3.11 Chapter summary 

Chapter3 presents the methodology for the collection of data employed for this study. 

Chapter 4 presents the research findings, and Chapter 5 presents conclusions, 

discussion and recommendations for future research and describes the methodology 

employed in the study by discussing each segment of the research process.   
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CHAPTER 4 

RESEARCH FINDINGS 

4.1 Introduction 

The empirical findings of the study are presented in this chapter. The researcher 

describes and interprets the collected data using qualitative analysis to address the 

problem statement. The empirical research was to explore the role of private sector 

CSI in promoting good governance in public schools: a case study of three schools in 

Gauteng, South Africa.  

The study adopted a qualitative research approach. Chapter 3 discussed the 

methodology and research design employed in conducting the study. In this chapter, 

the researcher presents the findings of the data collected from a sample of 22 

respondents. The names of the schools and respondents who participated in the study 

are not revealed to protect their identity. In presenting the findings and analysis, this 

chapter begins by outlining the research objectives and research question followed by 

an overview of the demographic data and offering a summary. 

4.2 Research objectives 

As discussed in Chapter 1, section 1.3.1, the primary research objective for this study 

was to explore the role of the private sector CSI in promoting good governance in 

public schools in Gauteng. These empirical objectives were formulated to guide the 

empirical study and the instruments developed by the researcher to collect the data 

and interpret the findings.  

• To conduct a comparative governance analysis: 

o By providing a detailed comparative analysis of the governance in two public 

schools in marginalised communities and an affluent community.  

• To establish private sector CSI’s role in the support of good governance: 

o Through empirical research, establish how private sector CSI initiatives 

influence or contribute to good governance within the SGBs of the selected 

schools.  

• To recommend private sector Support: 
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o By extending the empirical objectives to propose specific and practical ways 

the private sector could support good governance in under-resourced public 

schools in Gauteng. 

The instruments developed by the researcher aimed at responding to the following 

research questions: 

• What factors are affecting governance success and failures in public schools? 

• What is the importance and impact of governance on learner outcomes? 

• Which framework governs corporate governance and CSI? 

• What proposed guidelines can the private sector consider supporting SGBs to 

promote good governance in public schools?  

4.3 Findings from the interviews 

Face-to-face and virtual semi-structured interviews were conducted with the parents 

serving as School Governing Body members, the educators serving in the SGB, 

principals of the three selected schools. In addition, a senior official from the National 

Department of Basic Education was invited to participate in the study as it is stipulated 

in the SASA that the government will provide support and capacity building to the SGB. 

Other participants included a director with the Zenex Foundation (funds and manages 

education initiatives) and a CSI Specialist from Tshikululu Social Investments a non-

profit company that manages CSI funds and initiatives across various sectors.   

The population of the respondents included 9 parents from the three SGBs , principals 

from the three schools (3), educators serving in the SGB (7), National Department of 

Basic Education official (1) and respondents from the private sector (2).  

Purposive non-probability sampling was adopted for the study as highlighted in section 

3.3.3.1 in Chapter 3. Purposive sampling was deemed suitable for the study as it 

entailed the deliberate selection of objects or individuals to ensure the most essential 

information relevant to the subject being investigated (Leedy & Ormond, 2013:152). 

The semi-structured interview instruments for the parent SGB members were divided 

into four sections: (Annexure A). 
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Section A: Demographic profile:  

The demographic profile was to ascertain the parents’ professional background, level 

of education, experience, and skills they possess, which could contribute to the 

exercise of the duties and functions of the SGB as stipulated in the South African 

Schools Act of 1996. The researcher further intended to compare the demographic 

profile of parent governors from two non-fee-paying schools in an urban area to parent 

governors of a fee-paying school in an affluent school which are both governed by the 

same legislative framework. Last, the instruments requested respondents to indicate 

their age group to establish the balance of age and experience and if the age factor 

does not present dynamics between the governing structure and the professional staff 

of the school.   

Section B: Composition of the SGB 

This section intends to gather information about the composition of the SGB and to 

establish if it is by the legal framework set out to govern the SGB structures. This 

section aimed to establish if the SGB members were clear about their roles as 

governors of the school.  

Section C: Capacity Building 

Questions in this section intended to establish if there was a right balance of skills and 

experience to inform decision-making processes for the formulation and 

implementation of school policies about finance management, the appointment of 

teachers addressing the needs of the school, and the provision of resources for 

learning. 

Section D: School governance and CSI interventions 

This section intended to establish if any shortcomings were experienced by the 

governors, which could be attributed to a lack of capacity in the execution of their 

duties. In addition, to determine how this could affect the overall function of the 

governing body in supporting the school to ensure teaching and learning are taking 

place for quality outcomes to be achieved. 
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Table 2: Parent SGB demographic profile of School A 

 

Table 3: Parent SGB demographic profile of School B 

  

Gender Male Female Male 

Age 45-50 42-45 50-55 

Profession/career/job  Trained as a 

Lawyer  

Engineer Business Management 

Employment Chief 

Commercial 

Officer 

Lecturer Managing Consultant 

Position in SGB Chairman Member Deputy Chairman 

Years serving in SGB 6 years 4years 2years 

Gender Male Male Female 

Age 55-58 49-52 36-39 

Profession/career/job  Works for a 

government 

entity  

Previous 

government 

employee 

Previous general worker 

Employment Assistant 

Director  

Unemployed Unemployed 

Position in SGB Chairman Member Member 

Years serving in SGB 3 years 1 2 
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Table 4: Parent SGB demographic profile of School C 

Gender Male Male Male 

Age 55-58 46-49 50-55 

Profession/career/job  Activist Political activist Entry level Manager 

Employment Unemployed Unemployed Works in construction  

Position in SGB Chairman Member Member 

Years serving in SGB 2yrs 11 years 3 years 

 

4.3.1 Parent demographic profile analysis 

The analysis of the demographic data of the parent governors revealed that all three 

schools have a diverse mixed gender of parent governors. Regarding age range, 

school B demonstrated a wider age range compared to Schools A and C. In terms of 

professional background and qualifications, each school has a diverse set of 

professions among the parent governors, including law, engineering, business 

management, government service, activism, and construction. However, the data 

further revealed that four out of six parents between School B and School C were 

unemployed. The parent governors from School A have professional backgrounds, 

qualifications, and experience. These differences may influence the perspectives and 

contributions of the parent governors to the SGBs. It may be argued that such 

experience is adding value to the functioning of the SGB and is putting the school in 

an advantageous position in terms of their understanding of the SASA mandate and 

interpretation and exercising their authority and implementation of best practices.  
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Figure 2: Gender profile of parent governors for the three schools 

 

 

 

 

 

 

 

 

Figure 3: Gender profile of educator governors for the three schools 
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Table 5: Educator SGB demographic profile: School A 

Gender Female Female Female 

Age 67-69 38-41 26-29 

Profession/career/job  Educator Head of 

Department  

Educator 

Position in SGB Educator 

representative 

Secretary of the 

SGB 

Educator 

representative 

Years serving in SGB 4yrs 6years 1 

 

Table 6: Educator SGB Demographic Profile: School B 

Gender Male Female 

Age 48-51 49-52 

Profession/career/job  Head of Department  Post-level one educator 

Position in SGB Secretary of SGB Educator representative 

Years serving in SGB 1 3 

 

Table 7: Educator SGB Demographic profile: School C 

  

Gender Male Male 

Age 52-55 48-51 

Profession/career/job  Educator  Head of Department  

Position in SGB Secretary of the 

SGB 

Educator representative  

Years serving in SGB 6 years  6 years 
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4.3.2 Educator/governor demographic analysis 

The data revealed that each school has a diverse mix of educator governors, 

contributing to gender diversity. School A has a broader age range among educator 

governors. Three of the seven educator governors serve in the Senior Management 

of the School as their designations stipulate that they are Head of Departments in their 

respective schools (HOD).These differences may influence the dynamics and 

perspectives within the SGBs in each school. 

4.4 Findings from the SGB parent governors 

Comparative analysis of principals' responses on School Governance: School B, 

School C, and School A. 

The following section provides a comparative analysis of the responses from the three 

respondents of school principals from School B, School C and School A about the role, 

contribution, challenges, and potential improvements related to SGBs. The focus is on 

school governance and the interaction between SGBs and private sector CSI 

initiatives. 

4.4.1 Role and Function of SGBs 

The principal of School B acknowledged the multiple functions of the SGB at the 

school.  

Principal from School B cited: 

“The role and function of the SGB is to govern the school, to support all stakeholders 

and to fundraise and to provide support for curriculum delivery to ensure teaching and 

learning takes place.” 

He further indicated: 

“The SGB is also responsible for policy development, however I feel excluded from 

decision making processes and I feel undermined as a principal of the school by the 

SGB”. 



 

76 

The researcher probed and asked what the reason for the exclusion could be. The 

principal attributed this to the fact that he was in an acting role as his predecessor had 

retired.  

The principal from School C highlighted: 

“The SGB are the governors of the school and they are an important stakeholder.” 

However, the principal of School A shared this view: 

“The role of SGB is to ensure good governance and to play a supportive role to me as 

the principal”. 

The principal further indicated: 

“The SGB play a crucial role in the finance management of our school and they bring 

a wealth of experience on finance, legal and human resources issues.” 

This view was further supported by a parent governor of School A: 

“The SGB members of the school have wealth of expertise and in finance, auditing 

and accounting skills and we have engineers as well and these skills add so much 

value to the governance of the school.” 

The principal from School A emphasised the importance of ensuring good governance 

and saw the role of a principal as a supportive and neutral role recognising the strength 

of School A’s SGB members' expertise. 

The views expressed by the principals of the three schools on their understanding of 

the roles and functions of an SGB provided insights on the role as perceived by the 

principals. These responses revealed a broad understanding of the role of governors 

however none of the principals elaborated on what governance concept means. The 

responses revealed the benefit of having SGB members who have expertise and 

knowledge in areas of finance, legal and human resources. It can be argued that SGB 

members with these competency levels add value to the functioning of the SGB and 

understanding of the role the governors play in a school. Literature defines and 

debated the concept of good governance to encompass transparency, accountability, 
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participation, the rule of law, effectiveness, efficiency, consistency, and coherence 

(Smit, 2015: 1).  

4.4.2 Role and Contribution of SGBs 

School B described the SGB as not supportive, with a low contribution rate of 40%.The 

principal feels unsupported in the acting role despite 15 years of service. 

Principal of School B indicated: 

“I feel undermined, unsupported and excluded by the SGB on decision making 

processes of the school. I am really not clear on the contribution they are making at 

the school.” 

However, principal of School A shared a different view: 

“I am privileged that our SGB has diverse expertise which alleviates pressure on me 

as I can focus on the managerial and leadership roles of the day-to-day running of the 

school with full support from the SGB.” 

Principal of School C shared: 

“We have a supportive SGB who contributes positively to the 9 focus areas of the 

school despite the challenges of the turnover we experience in the SGB and it 

negatively affects the smooth running of governance and stability” 

Contrary to this challenge shared by School B Principal, the principal of School A 

recognised the SGB as adding to the skills base that the school requires, such as that 

of legal when certain issues arise needing the legal expertise.  

According to Risteska, Mickovska and Kraja (2010:5), good governance in the 

education sector should mean that state actors and citizens are responsive and 

accountable and act transparently to fulfil their responsibilities. Mavuso and Duku 

(2014: 454) asserts that school governance encompasses all pertinent stakeholders, 

including parents, educators, and learners in Grade 8 and above in deciding on 

running the schools in compliance with the provisions of the SASA. 
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4.4.3 Challenges Faced by SGBs 

The principal of School B shared: 

“Our primary challenge pertains to controls and systems of financial management, lack 

of support for teacher development, and lack of understanding of issues of policy 

development.” 

The respondent further identified rapid changes leading to SGB member resignations 

as a key challenge. 

School A described a distinctive view on the challenges highlighted by School B and 

School C. 

Principal of School A indicated: 

I’m not sure whether it is a challenge or not but the main issue in our SGB can be 

described as a challenge of a potential over-representation of certain skills in the SGB, 

as all governors are professionals in various sectors.” 

4.4.4 Private Sector CSI Initiatives in the school 

The principal of School B cited: 

“I am aware of the Motsepe Foundation that donated resources at our school however 

I am not clear about the relationship between SGB and the Motsepe Foundation as I 

was not in the leadership role when that relationship was established with the school.” 

While the principal of School C listed various initiatives, including support from 

Siemens, Norway, Telkom, and Coca-Cola he indicated: 

“Our SGB serves as the accounting officer for donated funds, ensuring accountability.” 

Whereas the principal of School A recognised partnerships with the Allan Gray Orbis 

Foundation and the Epoch and Optima Trust. The respondent saw potential benefits 

in gaining support for infrastructure projects and advocating for teacher initiatives to 

be supported by the private CSI initiatives. 
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4.4.5 Principals of the three schools ‘recommendations for Improvement 

Both respondents of Schools B and C advocated for support for the capacitation of 

SGB members, while respondents recommended that private sector CSI initiatives 

focused on imparting knowledge and skills to ensure functional SGBs in no fee-paying 

schools.  

Principal from School B cited: 

“Our SGB members need to capacity building initiatives and maybe private sector 

initiatives can help to ensure a well-functioning SGB that can focus on its role more 

effectively.” 

Contrary to this view, the respondent from School A cited that no support was required 

for school governance improvement. 

Principal from School A indicated: 

“Our school has no shortcomings demonstrated to require external intervention. The 

SGBs are well-capacitated and have all the skills required to perform their duties.” 

Principal from School C highlighted: 

“External intervention from the private sector CSI to support our governors will add 

tremendous value and it will reduce the pressure on my side of having to step in and 

train the new governors on their roles owing to the lack of support from the 

department.” 

4.5 Findings obtained from the Parent SGBs: 

This section presents the findings of the data collected from the nine parent governors 

from School A, which is a fee-paying school and the two non-fee-paying School B and 

School C in Gauteng. To protect the confidentiality and ensure the anonymity of the 

respondents, the findings are presented through common themes that emerged from 

the data collected and analysis.   
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Common Themes 

4.5.1 Function of SGB 

All respondents stated that the function of the SGB is seen as helping to govern the 

school and ensuring its smooth functioning. 

“The role of the school governing body is to govern the school.” 

However, the concept of governance was not elaborated on and the above quote was 

shared by four parent SGB members across the three schools.  

4.5.2. Principal's Role 

The principal's role involves providing guidance, being a conduit between the school 

and governors, and ensuring accountability for the operational running of the school. 

4.5.3 Parental Role 

Parents in the SGB are expected to play a role in governing the school, providing 

support for curriculum delivery, and contributing to the overall governance leadership. 

4.5.4. SGB Contribution 

The SGBs are expected to contribute positively to the schools, although there are 

variations in the perceived level of support and effectiveness. 

SGB Member of School B cited: 

“Our contribution to the school is to support the teachers and the principal to ensure 

that there is discipline at the school as most of us as SGB members are unemployed 

so we are always at the school to ensure teaching and learning is taking place and we 

deal with issues of discipline at the onset. always around the school to ensure that we 

focus on issues of infrastructure and security and that learners are in classrooms and 

that teachers are teaching.” 

This view was further supported by another parent SGB from the same school B: 
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“I am unemployed and I am always at the school as an SGB member to ensure that 

we focus on issues of infrastructure and security and that learners are in classrooms 

and that teachers are teaching.”   

“Our availability at the school as unemployed SGB members enables us to attend to 

issues that require our immediate attention such as attending to requests that need 

our approval and signature. The principal does not need to call us we are already 

here.” 

The views shared by the parent SGB respondents for School B revealed the realities 

of the experiences of the governors on the ground. These parents are unemployed 

and view their role as that of a day-to day operation in the school premises.  

One of the responsibilities of the SGB of a public school, regarding finances, is to 

make every effort within its capacity to enhance the resources provided by the 

government, with the aim of enhancing the quality of education for all learners at the 

school (as stated in Section 36(1) of the SASA.  

According to the Department of Education (1997a: 49), SGBs are mandated to assist 

in the formulation of school policies. This is accomplished by directing the behaviour 

of all stakeholders in a school to accomplish educational objectives. Policy formulation 

should be carried out through a democratic process (Guidelines for Capacity Building 

of School Governing Body Members, 2015:17). The researcher therefore argues that 

to fulfil these requirements, there is an assumption that the SGB members have some 

level of expertise and competency that they bring to add value to the role they have 

been elected to occupy for the duration of their governance term. It may well be argued 

that such an assumption failed to recognise the limited capacity to govern by a majority 

of SGBs in many public schools serving marginalised communities and how that could 

significantly affect teaching and learning in these public schools.      

4.5.5. Capacity of SGB Members 

There were varying opinions on the capacity of SGB members, in particular for School 

B and School C. Some members are seen as capacitated, while others may require 

coaching or training. 
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4.5.6. Governance Challenges 

Common challenges include a lack of financial support for School B and School C. 

Issues in budget planning were highlighted by respondents from School B and School 

C, in addition to these challenges the respondents cited a lack of understanding of 

policy development. 

4.5.7. Link to Academic Performance 

While there might not be a direct link, some respondents suggested that a supportive 

SGB could positively influence academic performance. 

4.5.8. Private CSI Initiatives 

Private sector CSI initiatives are acknowledged, however, the relationship between 

SGBs and these initiatives was not always clear. Some initiatives involve infrastructure 

support, scholarships, and additional resources. 

4.6 Differences 

4.6.1. SGB Contribution and Morale 

At School B, the principal mentioned low morale and a perception that the SGB is not 

fully supportive. While at School A, the SGB is viewed more positively as a supportive 

and challenging entity. School C parent governors detail a positive and functional 

SGB. 

4.6.2. SGB Empowerment 

Respondents from School C highlighted ongoing capacity building and training for 

SGB members, while respondents from School B noted a lack of balance in knowledge 

and experience. Respondents from School A expressed satisfaction with the existing 

skills and experience and have not cited a need for SGB empowerment.  

While the three schools share commonalities in recognising the importance of SGBs 

in school governance, they differ in their experiences, challenges, and responses to 

private sector CSI initiatives. School C stands out for its positive portrayal of the SGBs 
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role and active engagement with external initiatives. School B faces challenges in SGB 

support and collaboration, while School A highlights a well-balanced SGB with specific 

expertise. The analysis emphasises the diverse nature of SGB experiences and the 

potential impact of private sector initiatives on school governance. 

4.7 Findings from the Educator Governors 

This section presents the findings of the data collected from the nine parent governors 

from School A, which is a fee-paying school and the two non-fee-paying School B and 

School C in Gauteng. To protect the confidentiality and ensure the anonymity of the 

respondents, the findings are presented through common themes that emerged from 

the data collected and analysis.  

4.7.1 Composition, Role, and Functions of SGBs 

All respondents confirmed adherence to the South African Schools Act of 1996 and 

highlighted a balanced SGB with a focus on learner interests. The respondents viewed 

the SGB roles as responsible for the budget and financial management, providing 

support, ensuring learner interests, and supporting the principal. 

Educator governors from School A provided valuable insights into the functioning of 

SGBs regarding School A and this finding corroborated with the findings of the SGB 

parent and principal respondents of School A. While one of the educator governors 

highlighted a smooth operation with minimal challenges, the second educator 

addressed complex socio-economic issues. Their perspectives reflect the diversity of 

challenges faced by schools and the potential impact of private sector CSI initiatives 

on addressing these challenges. Contrary to the views shared by the respondents from 

School A, educator governors from School B and School C cited common challenges, 

which included imbalance of skills in financial management, lack of clarity on SGB 

roles and financial challenges. 

4.7.2 Trends 

Data collection from the respondents revealed a need for training in financial 

management, disciplinary processes, and procurement. Respondents cited that the 

private sector initiatives can enhance skills and knowledge for effective governance. 
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4.8. Results and findings obtained from the interview with the Chief Director of 

Planning and Monitoring responsible for the oversight role of SGB support. 

Mr Ndlebe defined the role of the government as one that develops legislation that 

gets to be presented and develops policies and supports schools through training and 

monitoring. 

4.8.1 Major challenges facing SGBs and School Governance 

The researcher asked about the major challenges faced by school governance. The 

respondent said: 

“In majority of our schools, our SGB members lack understanding of the governance 

concept. There are misconceptions about the SGB composition and decision making 

processes. For example a principal of a school when in an SGB meeting he is one of 

the governors and he or she cannot be excluded from decision making processes. The 

other main challenge is poor parental support in school meetings.” 

The researcher probed and asked a follow-up question on whether these challenges 

were observed in all public schools or certain areas. Mr Ndlebe responded: 

“Challenges in marginalised areas exist and are observed despite training and 

capacity building, especially in rural areas. Most challenges are generally observed in 

no fee-paying schools and not in affluent areas and even in such areas they vary. We 

do recognise that affluent areas are much more capacitated by virtue of the skills, 

experience and expertise they have from serving in various sectors.” 

The respondent further explained that fee-paying schools had minimal challenges as 

far as governance was concerned.  

4.8.2 What are the causes of these challenges? 

The question aimed to establish whether a common trend could be attributed to these 

challenges. The respondent cited the following as fundamental causes of these 

challenges: 
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“There is lack of understanding, operational effectiveness, personal interests and 

politicisation and parental behaviours from other environments.” 

4.8.3 Addressing Challenges 

The respondent suggested four possible interventions which included: 

• Provision of training and support. 

• Emphasise decisions for the learner's benefit. 

• Link between Governance and Academic Performance. 

• Parental involvement. 

4.8.4 Role of Private CSI 

This question aimed at establishing the role and value that the private sector can add 

to the promotion of good governance. Mr Ndlebe accentuated the following areas as 

the potential role of private sector CSI:  

• “Corporates should provide skills, not just financial support; 

• Facilitate skills transfer, foster accountability, and ongoing support; 

• Coach and mentor SGB on corporate governance principles.  

• Emphasise decision-making, appointment processes and governance 

understanding; 

• Build relations with the government to understand gaps; 

• Collaborate with the government for impactful training; 

• Raise awareness of the significance of every financial decision.” 

4.8.5 Key Corporate Governance Principles 

This question aimed at determining the key corporate governance principles that are 

applicable to public schools? 

Mr Ndlebe cited:  

There are a few corporate governance principles which are commonly known and 

acknowledged to be applicable to public schools and that includes transparency and 

that ensures that all relevant information about the school’s operations in issues of 
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financial management and governance practices is available and accessible to all 

stakeholders in a school community. This transparency has potential benefit to help 

prevent fraudulent activities and financial mismanagement.” The other principles 

include accountability, high professional ethics, and democratic consultation which 

ensures that the views and interests of stakeholders are considered before making 

significant decisions and that in a school context, learners and schools best interests 

should be at the core of decision making.” 

The responded further alluded that in majority of the schools particularly those in 

marginalised communities these principles are not always applied. This assertion 

aligned with the view shared by the Principal of School B who cited that he was 

excluded in decision making including policy formulation by the SGB of the school as 

cited in section 4.4.2 of this study under the role and contribution of SGBs.    

4.8.6 Recommended CSI Initiatives 

• Collaborate with the government for impactful training. 

• Raise awareness of the significance of every financial decision. 

• Tailor-made training, especially in marginalised areas. 

4.9. Results and findings from the interviews with private sector CSI 

This section analyses the results obtained from the interviews conducted with the two 

Private Sector CSI Respondents. Semi-structured interviews were conducted virtually 

for both respondents.   

4.9.1 Perceived Challenges in School Governance 

Both respondents highlighted challenges in school governance, emphasising issues 

such as neglect, operational functionality, and socio-economic challenges. Identified 

problems included a lack of parental involvement, political influences, and a general 

misunderstanding of governance principles. 
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4.9.2 Causes of Challenges 

Respondent A cited the following when asked about the causes of the school 

governance challenges in public schools as they highlighted in 4.9.1: 

“South Africa does not have a strong governance framework applicable to schools. 

There is no clear understanding of what governance is and what it is not. It is a political 

terrain in the greater community. Majority of elected SGB members or school 

governors have no governance background or have no exposure to proper 

governance processes and how its applied in a school context. SGB members lack 

capacity and the right knowledge of what governance is.”  

Respondent B cited: 

Majority of the SGB members especially those serving in marginalised communities 

do not understand the power vested in them by the South African School Act.  

The respondent further highlighted that: 

“In most cases, the people who serve or participate in school governance do not 

always put the interest of the school first and this issue could be attributed to some of 

the challenges we observe in governance dysfunctionality. We also have governors 

who are not capacitated and this could create a loophole for principal to dominate its 

governors.” 

Both respondents identified systemic issues rooted in historical legacies, pointing out 

a lack of formal understanding of governance. Respondents mentioned a lack of 

understanding of the powers vested in SGBs and a tendency for principals to 

dominate. 

4.9.3 Addressing Challenges 

On the question of how these challenges can be addressed, the respondents cited 

capacity building as a key recommendation for addressing challenges, with a focus on 

continuous training and development.  

 



 

88 

Respondent A cited:  

We need a paradigm shift in how we support governance in our public schools. 

Government should move away from a tick box approach and should focus on a tailor 

made capacity building approach or interventions for schools in marginalised 

communities.” 

Respondent B highlighted: 

“School governing Body members are currently getting superficial capacity 

development. If we are serious about supporting governance in schools, we would 

conduct skills audit and design capacity building interventions that addresses the gaps 

that exist in our schools that relate to governance issues”  

Proposals that the two respondents highlighted include allocating budgets for training, 

leveraging existing organisations, such as School Governing Body Associations and 

creating partnerships to share the SGB function load. 

4.9.4 Role of Private CSI 

On the question of the role of private sector CSI in promoting good governance in 

public schools.  

Respondent A cited: 

There is a massive role that private sector CSI can play in supporting governance and 

that can include leadership and governance courses for the SGB members including 

principals.   

Respondent B indicated: 

“The private sector is hesitant to support governance initiatives in schools due to the 

political control over this area.”  

The respondent further elaborated by saying: 
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“However, the reluctance of the private sector CSI does not mean it does not have a 

role to play. There are strategic approaches that can be designed such as putting a 

cluster of schools together and conduct a needs analysis to identify gaps to inform 

suitable interventions for that cluster. Other interventions the Private Sector CSI could 

implement could be designing systemic programmes that they can allocate to each 

private sector company such as the provision of legal support for a cluster of schools, 

and the other one could take responsibility for the financial management and this for 

example could be done by the South African Institute for Accountants”.  

Both respondents acknowledge the role of private CSI in promoting good governance. 

Suggested initiatives included training on budgeting, providing legal and financial 

management expertise, and collaborating with clusters of schools. 

4.9.5 Corporate Governance Principles 

Both respondents identified key principles applicable to public schools, such as 

transparency, accountability, constitutional adherence, financial controls, and 

democratic participation. 

4.9.6 Application of Principles 

Transparency and accountability were emphasised by both the respondents and 

further cited that as the SGBs are required to manage school finances they need to 

be transparent about financial management matters and controls that are put in place 

to mitigate mismanagement of finances. 

Strong relationships between education authorities and SGBs are proposed for 

inculcating these principles. 

4.9.7 Building Capacity of SGBs 

Private CSI is encouraged to take an active interest in school governance and impart 

skills and knowledge. 
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4.9.8 Recommended CSI Initiatives 

Both respondents suggested specific initiatives, such as the SAICA budgeting initiative 

and Old Mutual financial support, as practical ways for private CSI to contribute to 

improved school governance. Recommendations included supporting initiatives like 

Partners for Possibility and SAICA and collaborating with the government for insights 

into existing gaps.  

4.10 Chapter Summary 

Chapter 4 has presented qualitative research findings addressing the four research 

questions of this study. Chapter 5 provides a thorough analysis and a summary of 

conclusions, discussion, and recommendations for future research.  
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CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

Chapter 5 provides conclusions based on the research findings from the data collected 

on the exploration of the role of private sector CSI in promoting good governance in 

public schools: a case study of three public schools in Gauteng. The chapter further 

provides discussions conclusions and recommendations for future research. This 

chapter will review the purpose of the study, research questions, literature review and 

findings.  

To conduct this investigation, the researcher established the following research 

objectives: 

• To conduct a comparative governance analysis: 

o by providing a detailed comparative analysis of the governance in two public 

schools in marginalised communities and an affluent community.  

• To establish Private Sector CSIs role in the support of good governance: 

o through empirical research, establish how private sector CSI initiatives 

influence or contribute to good governance within the SGBs of the selected 

schools.  

• To recommend private sector Support: 

o by extending the empirical objectives to propose specific and practical ways 

the private sector could support good governance in under-resourced public 

schools in Gauteng. 

 

5.2 Summary of the Chapters 

Chapter 1 of the study presented the background and an orientation to the study. A 

problem statement that persuaded the researcher to investigate this empirical 

research was presented. 

 

The primary purpose of this study was to explore the role of private sector CSI in 

promoting good governance in public schools. This was done through empirical 
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research. The researcher formulated primary research objectives for the study, 

theoretical objectives, and empirical objectives to guide the research questions that 

enabled the development of the instruments used in conducting the empirical study. 

Chapter 1 further outlined the research methodology that the study intended to follow. 

The study followed a qualitative methodology with a case study approach as a 

research design.  

 

Chapter 2 presented an in-depth literature review conducted on the governance 

challenges in public schools and the role of private sector CSI in promoting good 

governance. A theoretical outline of the literature on corporate governance and its 

implications for public schools was presented. It further provided legal frameworks and 

gaps and challenges in their implementation. In addition, the chapter explored CSI 

practices and trends specifically related to education in South Africa. It analysed how 

these practices align or diverge from principles of good governance, provided a global 

perspective on school governance and education in South Africa. It further discussed 

the gaps that exist and lack of support from private sector CSI.  

 

Chapter 3 presented the research methodology and reach design. A qualitative 

approach was adopted with a case study approach. A sampling size of three public 

schools was purposively selected. A total number of 24 participants were invited to 

participate in the study. However, 22 parent governors, principals, educator governors, 

government officials and two private sector officials were available to participate.  

 

Chapter 4 presented the results and findings obtained from the empirical research 

through the semi-structured interviews.  

 

Chapter 5 provides conclusions and recommendations based on the findings and 

results obtained from the empirical study.  

 

5.3 Findings of the empirical study 

The research problem of the study as discussed in Chapter 1 was to explore the role 

of private sector CSI in promoting good governance in public schools. The following 

objectives were achieved through the in-depth literature review.  
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5.3.1 To conduct a comparative governance analysis by providing a detailed 

analysis of the governance in two public schools located in marginalised 

communities and an affluent community. 

 

A thorough comparative analysis of the governance successes and challenges of the 

three schools in the marginalised and affluent communities was conducted. The 

results and findings of the study revealed many gaps, disparities and inequalities in 

the governance experience, expertise and skills required by parent governors in 

performing their duties as governors of the respective schools. The results obtained in 

Chapter 4 section 4.6.5 and section 4.6.6revealed this challenge when compared to 

the findings of section4.8.1. Section 4.9.1 confirmed this finding. It can be argued that 

schools in marginalised communities particularly those with low levels of education 

experience challenges with the execution of the mandate given by the South African 

Schools of 1996.  

 

The study revealed that the decentralisation of decision-making by the South African 

Schools Act of 1996 is much more complex than it was envisaged. It can be argued 

that the decentralisation approach adopted the neoliberalism philosophy and has the 

potential to perpetuate inequalities among the public schools governed by the same 

legislative framework. The responses from private sector CSI officials reveal a shared 

understanding of challenges in school governance and a consensus on the importance 

of capacity building, collaboration, and targeted initiatives. Data collected further 

reveal there is a call for a more active role of private CSI in supporting schools, 

especially in providing expertise and training. The emphasis on partnerships and 

tailored interventions reflects a nuanced approach to address the multifaceted issues 

surrounding school governance. It can be argued that these findings confirmed the 

views expressed by Mr Ndlebe.  

 

5.3.2 To establish Private Sector CSIs role in the support of good governance 

through empirical research, establish how private sector CSI initiatives 

influence or contribute to good governance within the SGBs of the selected 

schools.  
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Findings of the empirical study as outlined in Chapter 1 and Chapter 2 of the research 

study revealed that the private sector does have a fundamental role to play in 

promoting good governance in public schools.  

 

5.3.3 To provide recommendations for Private sector Support by extending the 

empirical objectives to propose specific and practical ways in which the private 

sector could support good governance in under-resourced public schools in 

Gauteng. 

 

The empirical study and results from the semi-structured interviews gave sufficient 

ground for the study to propose the following recommendations: 

 

5.4 Recommendations of the Study 

Recommendations 1:The private sector and government to partner in designing 

effective interventions that will address the inequalities between schools in 

marginalised communities and those in affluent communities.  

 

Recommendation 2:The private sector to leverage its existing staff volunteer 

programmes to encourage staff to adopt a school and dedicate a minimum percentage 

of their time for a certain period to impart skills transferrin areas of financial 

management, auditing, development of controls and budgeting for SGB policy 

development. 

 

Recommendation 3: The private sector to create opportunities for the office bearers 

to be exposed to programmes, such as taking an SGB to the private sector office and 

observing how meetings are structured decision-making processes are conducted in 

a practical setting and what processes are followed to formulate policies. Foster better 

communication and collaboration between SGB members and other stakeholders. 

 

Recommendation 4: Government and private sector to foster collaborations between 

functioning SGBs and those in marginalised communities for transferring skills and 

coaching. 
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Recommendation 5: Foster better communication and collaboration between SGB 

members and other stakeholders. 

 

Recommendation 6: Private sector CSI to collaborate with development service 

providers to coach, mentor, train, and support SGB on governance and leadership 

processes and practices.  

 

5.5 Conclusion 

A summary of the findings and recommendations of the empirical research were 

presented in this chapter. This chapter further demonstrated that the study objectives 

as outlined in chapter 1 were achieved. 

The study revealed that despite the huge task entrusted in the School Governing Body 

to promote the best interest of the school, there is lack of support given to the SGB 

particularly those with limited experience and skills that contribute to the effective 

running of the SGB. The study further revealed that the process of decentralising 

decision-making as mandated by the South African Schools Act of 1996, is more 

complex than it was envisaged.  

The feedback provided by the officials in the private sector CSI indicates a collective 

recognition of the difficulties in school governance and a unanimous agreement on the 

significance of enhancing capabilities, fostering collaboration and implementing 

focused efforts. Data further revealed a need for more involvement of private sector 

CSI interventions in assisting schools particularly in offering specialised knowledge 

and training.   
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ANNEXURES 

ANNEXURE 1: PARTICIPANT INFORMATION AND CONSENT FORM 

 

 

 

 

 

 

 

 

Private Bag X05, Noordbrug 

South Africa 2522 

Tel: 018 299-2000 

Fax: 018 299-2999 

Web: http://www.nwu.ac.za 

Faculty of Humanities  

(Arts) Research Ethics Committee 

Tel: 0182991647 

Email: Lynnette.Fourie@nwu.ac.za 

 

PARTICIPANT INFORMATION AND CONSENT FORM 

Title of the research: An exploration of the role of private sector CSI in promoting 

good governance in public schools: a case study of three schools in Gauteng, South 

Africa 

Principal investigator: Phumla Hobe-Yabo 

Address: No 19 Denton Place, Kibler Heights, Mondeor, 2091 

Contact number: 072 942 4684 

You are being invited to take part in a research project that forms part of my Master’s 

Degree in Development and Management (CSR). Please take some time to read the 

information presented here, which will explain the details of this project. Please ask 

the researcher any questions about any part of this project that you do not fully 

understand. Your participation is entirely voluntary, and you are free to decline to 

participate. You are free to withdraw from the study at any point, even if you initially 

agreed to take part. In the event of withdrawing, all your responses will be discarded.  
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This study has been approved by the Faculty of Humanities (Arts) Research Ethics 

Committee of the North-West University (NWU-01023-20-A7) and will be conducted 

according to the ethical guidelines and principles of the International Declaration of 

Helsinki and the ethical guidelines of the National Health Research Ethics Council. 

This study will be conducted using the digital platform TEAMS and will involve semi-

structured interviews with the principal, SGB Educators and 3 SGB members. Seven 

participants per school will be included in this study.   

The objectives of the research are: 

• To compare and contrast SGB governance in two public schools located in 

marginalised communities and one public school located in an affluent 

community in Gauteng. 

• To explore the role of private sector CSI in promoting good governance in SGBs 

of the schools in question. 

• To propose role of the private sector in supporting good governance in under-

resourced public schools in Gauteng. 

 

You have been invited to participate because you are one of the SGB members 

mandated to contribute to the governance of the school and for the enormous task you 

have been entrusted with to support the provision of excellent and quality education 

for the children of the country. You therefore have better insights to share in how this 

mandate is carried out and what solutions can be crafted to provide better support 

where such is required.   

You will be expected to participate in 45 minutes (max.) research interview on a date 

agreed upon with the school SGB Chairperson is 15 November 2023.  

 

Anonymity/Confidentiality will be ensured, the participants will not be identified by their 

names for anonymity. Instead, the researcher will use codes to refer to participants. 

The audio recordings and subsequent data transcripts derived from the interviews with 
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participants will not be shared with any third parties and will be kept at the university 

in a lockable cabinet for the duration consistent with the university requirements. The 

audio recordings and data transcripts will be stored according to university provisions 

before being disposed.  

Reporting of findings will be anonymous, however there is no reason which can 

prevent the researcher from sharing the information and findings with participants after 

the research has been completed. The study intends to provide possible solutions to 

school governance issues that impact on academic performance; therefore, the 

participants are entitled to peruse the research outcomes.  

Only the researcher and the study promoter Dr S. Tanyanyiwa will have access to the 

data. Data will be kept safe and secure. Data will be stored for two years or the duration 

consistent with the university requirements.    

You can contact Phumla Hobe-Yabo at 072 942 4684(phumlahobe@gmail.com) if 

you have any further queries or encounter any problems. 

You will receive a copy of this information and consent form for your records. 

Declaration by participant 

 

By signing below, I ………………………………….…………. agree to take part in a 

research study titled: An exploration of the role of private sector CSI in promoting 

good governance in public schools: a case study of three schools in Gauteng, 

South Africa: 

 

I declare that: 

• I have read this information and consent form, and it is written in a language 

with which I am fluent and comfortable. 

• I have had a chance to ask questions to the researcher and all my questions 

have been adequately answered. 
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• I understand that taking part in this study is voluntary and I have not been 

pressurised to take part. 

• I may choose to leave the study at any time and will not be penalised or 

prejudiced in any way. 

 

Signed at (place) ……………..........................…........……………. on 

……….…....………. 20…... 

 

 

________________________    

 _______________________  

Signature of participant     Signature of witness 

 

Declaration by researcher 

 

I (name) …………………………………………….……… declare that: 

 

• I explained the information in this document to 
…………………………………. . 

• I encouraged him/her to ask questions and took adequate time to answer 
them. 

• I am satisfied that he/she adequately understands all aspects of the 
research, as discussed above. 

• I did/did not use an interpreter.  
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Signed at (place) ……………..........................…........……………. on 

……….…....………. 20…... 

 

 

_______________________    

 ______________________ 

Signature of researcher     Signature of witness 
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ANNEXURE 2: INTERVIEW QUESTIONS FOR PRIVATE CSI OFFICIALS 

1. What is the role of CSI in schools – public and private? 

2. In your opinion, what are the challenges in school governance in public 

schools? 

3. What are the causes of these challenges? 

4. How can they be addressed? 

5. What role can private CSI play in promoting good governance in public 

schools? 

6. What are the key corporate governance principles applicable to public schools? 

7. How can these principles be applied in public schools? 

8. How can private CSI build the capacity of SGBs to promote good corporate 

governance? 

9. What private sector CSI initiatives would you recommend to improve school 

governance by SGBs? 
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ANNEXURE 3: INTERVIEW GUIDE FOR SGB MEMBERS 

Name…………………………………………………………….. (Optional) 

School……………………………………………………………..  

 

a) Demographic profile  

1. Gender: 

2. Age:  

3. What is your profession/career/job? 

4. What is your position in the SGB? 

5. How many years have you been part of the SGB? 

 

b) Composition, role, and functions of SGBs 

6. Is the composition of your SGB according to the South African Schools Act of 

1996? Is there a right balance of knowledge, skills, and experience? 

7. Does the school have governing body sub-committees? Mention them 

8. In your opinion, what do you think is the role and key functions of the SGB in 

the school? 

9. What is your role in the SGB? 

 

c) Capacity building  

10. Are you and other SGB members clear about their roles, responsibilities, and 

duties on the SGB? 

11. Do you feel equipped to perform your duties on the SGB? 

12. In your opinion is the SGB capacitated to deal with matters of school 

governance and leadership as envisaged by the South African Schools Act of 

1996? 

13. Specifically, does the SGB have the right balance of knowledge, skills, and 

experience to perform the following school governance functions: 

a) Accounting and financial management 

b) School infrastructure and assets management 

c) Personnel management 

d) Procurement of learning materials and services 

e) Extracurricular Activities 
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f) Conducting disciplinary proceedings. 

 

14. Have you or any member of SGB received training in performing your 

functions? If yes, what training have you received? 

15. Do you or other SGB members need training to enable you to effectively 

perform your duties? What kind of training do you need? 

 

d) School governance issues and private CSI initiatives  

16. In your opinion, what major governance challenges is your school facing? 

17. What is the cause of these challenges? 

18. How can these challenges be addressed? 

19. Are you aware of any private CSI initiatives in public schools? Please explain 

20. Are there any private CSI initiatives being implemented in your school? 

Describe the initiatives? 

21. In your opinion, in what ways can school governance benefit from private 

sector CSI initiatives? 

22. What private sector CSI initiatives would you recommend to improve school 

governance by SGBs? 
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ANNEXURE 4: INTERVIEW QUESTIONS FOR THE DEPARTMENT OF BASIC 

EDCUATION OFFICIAL 

1. What is your position and role in the school governance of public schools?  

2. How long have you occupied this position? 

3. What is the role of DBE in school governance? 

4. What is the role of parents in the SGB? 

5. In your opinion are the SGB members fully capacitated to perform their 

duties? 

6. What are the major challenges facing school governance in public schools? 

7. What do you think are the causes of these challenges? 

8. How can they be addressed? 

9. Is there any link between the school governance and the school’s general 

academic performance, Matric in particular? 

10. What role can private Corporate Social Investment/Responsibility play in 

promoting good governance in public schools? 

11. What are the key corporate governance principles applicable to public 

schools? 

12. How can these principles be applied in public schools? 

13. How can private CSI build the capacity of SGBs to promote good corporate 

governance? 

14. What private sector CSI initiatives would you recommend to improve school 

governance by SGBs? 
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ANNEXURE 5: INTERVIEW QUESTIONS FOR PRINCIPALS 

1. What is the function of an SGB? 

2. What is your role in the SGB?  

3. What is the role of parents in the SGB? 

4. How would you describe the role and contribution of the SGB at your school? 

5. Are the SGB members fully capacitated to perform their duties? 

6. Is there a balance of knowledge, skills and experience among the SGB 

members? 

7. What are the key governance challenges faced by the SGB? 

8. Is there any link between the SGB and the school’s general academic 

performance, Matric in particular? 

9. Are you aware of any private CSI initiatives in public schools? Please explain 

the relationship between SGB and CSI? 

10. Are there any private CSI initiatives being implemented in your school? 

Describe the initiatives? 

11. In your opinion, in what ways can school governance benefit from private 

sector CSI initiatives? 

12. How best can private sector CSIs contribute to the success of SGBs?  

13. What private sector CSI initiatives would you recommend to improve school 

governance by SGBs 
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ANNEXURE 6: LETTER REQUESTING PERMISSION TO CONDUCT 

RESEARCH 

 Mrs Phumla Hobe-

Yabo No 19 Denton Place 

 Kibler Heights       

 Mondeor                     

 2091 

 

Dear GumaniMukatuni 

Re: Research Project in three public schools in Gauteng 

North-West University Student: Mrs P. Hobe-Yabo 

Student Number: 31388477 

Qualification: Master of Development and Management 

Specialisation: Corporate Social Responsibility 

 

I wish to apply for permission to conduct research in the Department of Basic 

Education in three public schools in Gauteng. The details of the research study have 

been included in Addendum B.  

Furthermore, I request your permission to conduct interviews with School Governing 

Body members and educators serving in the governing bodies of the three schools.  

This research forms part of my Masters Programme in Development and Management 

in my chosen topic of An exploration of the role of private sector Corporate Social 

Investment in promoting good governance in public schools: a case study of 

three schools in Gauteng, South Africa. 
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Kindly be advised that, the participants will not be identified by their names for 

anonymity and no confidential information would be used in the study unless consent 

is given.  

I further confirm that this study has been approved by the Faculty of Humanities (Arts) 

Research Ethics Committee of the North-West University (NWU-01023-20-A7). I 

attach hereto a confirmation letter from the North-West University for your records.  

Looking forward to your favourable response  

 

Yours sincerely 

 

Student: Phumla Hobe-Yabo.    
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ANNEXURE 7: GDE RESEARCH APPROVAL LETTER 




