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SUMMARY 

Rationalisation, because of a lack of governmental funds, has become part of the 

education system of the RSA. In schools it implies that teaching posts are being 

reduced and that more emphasis is placed on the optimum use of physical facilities. 

For many smaller and rural schools, amalgamation became a possible solution to 

the problem. The amalgamation of schools however, implies a drastic change in the 

status quo. 

The main aim of the study is to investigate amalgamation as a facet of the changing 

process. This aim is operationalised with the help of a literature study to determine 

the character of change and furthermore to determine what amalgamation implies 

and how it should be managed. Thereupon, by ways of an empirical investigation, 

based on a structured questionnaire which was sent to all the schools in the Free 

State which had amalgamated since 1995, it was determined in which way the 

amalgamation of schools is managed and what problems they experience in this 

regard. 

From the literature study it appeared that change is implemented to bring about 

renewal. A lot of different factors influence change in the education system. 

Headmasters have an important role to play in the management of change. Special 

attention should be given to the different managerial skills to manage the process of 

amalgamation successfully. Headmasters should be alert for conflict which may 

occur during the amalgamation. 

The empirical investigation showed that headmasters in general have the skills to 

implement and manage change brought forth by amalgamation. Furthermore it came 

to light that headmasters in general are not aware of resistance against the 

amalgamation or on the management of the process. Furthermore it was found that 

headmasters do not always see the change brought forth by the amalgamation as a 

change for the better. 
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A few of the most important findings which came from the study were that change is 

a planned and systematic process. A lot of different factors and forces bring about 

change. If the headmaster, in conjunction with his personnel and other interested 

parties, plans correctly, organise, manage and take the lead, amalgamation, as a 

unique process of change, success may be increased. There are certain 

requirements set by the different departments of education on the process of 

amalgamation which should be considered. The process of amalgamation has a lot 

of advantages as well as disadvantages, and if the process is managed 

purposefully, the disadvantages can mainly be overcome. 

A few of the most important guidelines to efficiently manage the amalgamation of 

schools, are that headmasters should keep themselves up to date on all the 

changes going on in the education system. Furthermore the process of 

amalgamation, as option, to efficiently manage schools with a shrinking pupil 

number, should be studied in great detail before it can be considered. A thorough 

knowledge of all the managerial functions will enable headmasters to help the 

process of amalgamation go along effectively. Any conflict which may occur during 

amalgamation, should be managed in such a way that the process itself is not 

affected. 
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OPSOMMING 

Rasionalisasie in die onderwys as gevolg van beperkte owerheidsfondse is aan die 

orde van die dag in die RSA. In skole het dit veral tot gevolg dat onderwysposte 

verminder word en dat daar toenemend klem gele word op die optimale benutting 

van fisiese fasiliteite. Vir verskeie kleiner en plattelandse skole het amalgamering 'n 

moontlike oplossing vir die probleem gebied. Die amalgamering van skole beteken 

egter 'n ingrypende verandering van die status quo. 

Die oorkoepelende doel van die studie is om die amalgamering van skole as faset 

van verandering te bestudeer. Die oorkoepelende doel is geoperasionaliseer deur 

met behulp van 'n literatuurstudie die wesensaard van verandering na te vors en te 

bepaal wat die amalgameringsproses behels en op watter wyse dit bestuur behoort 

te word. Vervolgens is daar deur middel van 'n empiriese ondersoek, gebaseer op 

gestruktureerde vraelyste wat gestuur is aan al die skole in die Vrystaat wat sedert 

1995 geamalgameer het, bepaal op watter wyse die amalgamering van skole 

bestuur en watter probleme in die verband ondervind word. 

Uit die literatuurstudie het dit geblyk dat verandering ge'implementeer word om 

vernuwing te bewerkstellig. Verskeie faktore be'invloed verandering in die onderwys. 

Skoolhoofde het 'n belangrike rol om te speel in die bestuur van verandering. Daar 

meet baie aandag aan die verskillende bestuurshandelinge gegee word ten einde 

die amalgameringproses suksesvol te bestuur. Skoolhoofde behoort ook bedag te 

wees op moontlike konflik wat in die amalgameringsproses mag ontstaan. 

Die empiriese ondersoek het getoon dat skoolhoofde ocr die algemeen ocr die 

kundigheid beskik om die verandering wat met amalgamasie gepaard gaan, 

doeltreffend te bestuur. Voorts het dit ook aan die Jig gekom dat skoolhoofde ocr die 

algemeen nie bedag is op weerstand teen die amalgamering of om dit te bestuur 

nie. Daar is ook gevind dat skoolhoofde nie altyd die verandering wat met 

amalgamasie gepaard gaan, as verbetering sien nie. 
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Enkele van die vernaamste bevindinge van die studie is dat verandering 'n beplande 

en sistematiese proses is. Daar bestaan verskillende faktore en kragte wat 

verandering veroorsaak. lndien skoolhoofde in samewerking met hulle personeel en 

ander belanghebbende partye korrek beplan, organiseer, beheer toepas en Ieiding 

neem, kan amalgamasie, as unieke veranderingsproses, doeltreffend verloop. Daar 

is sekere voorvereistes vir die amalgameringsproses wat deur die onderskeie 

onderwysdepartemente neergele word wat in ag geneem moet word. Die 

amalgameringsproses hou talle voordele sowel as nadele in en deur die proses 

doelbewus te bestuur, kan die nadele van die proses grootliks oorkom word. 

Van die vernaamste riglyne wat neergele word om die amalgamering van skole 

doeltreffend te bestuur, is dat skoolhoofde hulself voortdurend op hoogte moet hou 

van veranderings wat in die onderwys plaasvind. Die amalgameringsproses, as 

opsie om skole met krimpende leerlinggetalle effektief te bestuur, moet deeglik deur 

skoolhoofde en aldie ander belanghebbedende partye bestudeer word. 'n Grondige 

kennis van die bestuursfunksies sal skoolhoofde in staat stel om die 

amalgameringsproses doeltreffend te laat verloop. Konfliksituasies wat tydens die 

amalgameringsproses mag ontstaan, moet op so 'n wyse bestuur word dat die 

proses self nie skade lei nie. 
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