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5, PROPOSED REFORMS IN THE EDUCATIONAL SYSTEM
OF BOPHUTHATSWANA

5.1 INTRODUCTION

It has been suggested persuasively in the previous chap=

ter that the present system of education in Bophuthatswana
is incompliete and to some extent inefficient. The necessity
for reforms in the present system of education can theres=

fore hardly be overemphasized.

Kirpal (1971:139) is correct in asserting that "with the
right type of education a developing society can attain
the satisfaction, harmony and comprehension that may
elude a more prosperous community". The type of educas=s
tion proposed in this chapter is therefore aimed at pro=

ducing a happy and prosperous society.

The competence of teachers and all the officers who stand
in the practice of education will be emphasized so as to
ensure that the recommendations made in this chapter and

also in the ensuing one do not remain mere gimmichs.

To maintain good standards in education the importance

of on-going research in education will be highlighted in

this chapter.
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5.2 THE RELIGIOUS GROUND MOTIF OF THE TSWANA PEOPLE
AND THE SYSTEM OF EDUCATION

5.2.1 Introduction

Ruperti (1976:5) defines the ground motif as ". . . the
driving power behind all thought and action of an indi=

vidual®.

Barnard and Vos (1980:34) define the ground motif as
" that spiritual force which motivates an indivi=
dual or a whole community, whether they are aware of

it or not".

Van Schalkwyk (1981:217) defines the ground motif as
" die geestelike wortel van die gemeenskapslewe
wat die uitinge van onder meer die denke, gevoel, so=
siale lewe, sedelike maatstawwe, juridiese norme,

ekonomiese beginsels en stelsel van die gemeenskap

bepaal”.

From the above definitions it becomes clear that the
ground motif is something rooted in man's heart and
1ife and therefore in the 1ife of the community.
Woudstra (1973:5) declares that: "Die menslike hart
is die religieuse brandpunt van die lewe; uit die

hart kom voort die opvattinge, wil en dinamiek - of
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afwesigheid van laasgenoemde wat die lewensgang voortstu.,”

5.2.2 The description of the ground motif of the

Tswana people

The Tswanas are basically "group” people. They move in
groups, sing and dance in groups, drink and also mourn
in groups. For that reason the idea of communalism is

basic in their community.

The idea of creativity is basic among them. With her
unquestionable industry, the woman creates with her
hands, she builds huts, makes pots, calabashes and
malapa(walls around the huts). On the other hand the
man always produces articles with his hands. He makes

megopo (dishes) and many other articles.

Traditionally Tswanas believed in badimo (gods). This
belief has, however, for ages without number been vilified
and labelled pagan and heathen by the missionaries.

Even at present this belief is still traceable in some

of the Tswanas. A medicine man and not a witch doctor

as some people unfairly call him says to a client before
throwing his bones "4 rz kope kwa badimong gore tlhabana
e re fe nnete" (Let us asx from the gods that the bones

should tell us the truth). It is,however important to
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note that today Tswanas have accepted Christianity as

a religion. They belong to various denominations.

Tswanas are generous and sharing people. Tswanas
always want to share with other people whatever

they have.

Naturally the Tswanas are obedient and respectful
people. Children are taught at home to regard every
man as their father and every woman as their mother.
Children are not allowed to answer back when their
parents speak. This, unfortunately, seems to retard

critical thinking in children.

Steadfastly they have the belief that they have the
right of existence as a nation and that they are not
in this world through an accident of history. The

spirit of nationhood is therefore basic in the 1ife

of the Tswanas.

5.2.3 The ground motif of the Tswanas and the educas=

tional system

The educational system of the democratic state inters=
nrets and expresses the aim of the nation in respect
to the education of the nation's youth (Woudstra,

1973:49). The suggested reforms will aim at upholding
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the spiritual desires of the Twana people.

A1l the recommendations made in this system of education
should be implemented under the guidance of the Tswana
ground motif which is the primary determinant of the
nature and direction as well as the degree and rate of

cultural unfolding.

5.3 THE PHILOSOPHY OF LIFE OF THE TSWANA PEOPLE
AND THE SYSTEM OF EDUCATION

The type of reforms and innovations suggested are in
agreement with the philosophy of 1ife of the Tswanas.
Luthuli (1982:112) is correct in declaring that "

a people's philosophy of education must be in accordance
with their philosophy of 1ife". The reforms and innovas=
tions suggested in this chapter reflect the Tswanas'

views and ideas and also what is good for Bophuthatswana.

What should be taught in schools»shoqu be determined

by the philosophy of 1life of the Tswana people, without
losing sight of the fact that the main function of edus=
cation proposed here is to help the young Tswanas en route
to responsible adulthood. With the Tswanas' philosophy

of 1ife as the cornerstone of the system of education

in the ensuing paragraphs of this chapter the whole of

the Tswana community could be helped to pursue an

intelligent programme of education.
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5.4 SUGGESTED OBJECTIVES OF THE SYSTEM OF EDUCATION
FOR BOPHUTHATSWANA

The effecient functioning of the educational system
among others depends on the objectives set. The following
are the suggested objectives for the educational system

in Bophuthatswana:

* Education will be based on continuing research

It is true that education which is not based on re=
liable research will in the long run reach stagnation.
The policy and the administration of education which
is not continuously researched will be d%rected by
personal opinions, discretions and experiences and

it will therefore become unscientific. The importance
of continuous research in education can therefore.

hardly be over-emphasized.,

* It will be the aim of the Ministry of Education to
attract the best brains and the finest characters

into the teaching profession

No Ministry of Education can hope to attract good

teachers to the profession unless the conditions of
service offered by the Ministry are inviting. Some
of such conditions of service are discussed in para=

graph 5.6.7.5. If nepotism reigns supreme in the
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Ministry, the teaching profession in the passage of
time becomes a reservoir of rejects. The principles
of justice and fairness should be steadfastly upheld
so that good teachers could be attracted to the teaching

profession.

Equal educational opportunities to the inhabitants of

the state

Both the rural and the urban areas will educationally
be served equally, while taking into account the 15
determining factors (see paragraph 3.3.1.3). The
children of both the rich and the poor parents will
be treated equally 1in education. Colour, race, res=
ligion or creed will not be considered in education.
The fact of the matter is that this system of educa=
tion is for the Tswanas and no other consideration

will be made.

The interests of all who stand in the practice of
education will be headed so as to promote their pro=

ductivity

To maintain effective communication between the state
and its employees varijous organizations such as
Teachers' Associations and the Educational Consultant

Association will be given Departmental recognition.
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Through the above-mentioned associations the Departs=
ment of Education will be able to deal with the em=

ployee's problems.

Meaningful involvement of parents in education

It is important that parents be involved in the edu=
cation of their children so that they can make sure
that their children are being educated according to

the nation's ground motif and needs,.

The culture and the ground motif of the Tswanas will

be taken as a point of departure in educational planning

To make the system of education culturally meaningful
Setswana will be used as the medium of instruction
from the lowest to the highest standard. At present
Setswana is used up to Standard 2 (see paragraph

4.6.3.2.4).

The philosophy of 1ife of the Tswanas will be accorded

its rightful place in the educational system

The children will be taught in accordance with the

philosophy of 1ife of the Tswana nation.

The identification of mentally gifted chiidren and

their fullest development will be the business of all
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involved in the practice of education.

The mentally gifted children will be channelled to
the institutions specially meant for such children,
With the assistance of trained psychologists mentally

gifted children will be identified.

The dinculcation of good morals in pupils will be the

concern of the Ministry of Education

In accordance with the ground motif of the Tswanas
as indicated in paragraph 5.2.2 children will be taught
good morals so that they can become responsible and

happy adults.

The cultivation of the spirit of nationhood and pas=s

triotism

The spirit of nationhood and patriotism go hand in hand.
It has been pertinently stated in paragraph 5.2.2
that Tswanas have the spirit of nationhood, and for
that reason it will be the function of the system
of education to further the aims of nationhood and

patriotism.

The fear of God will be the core of the system of

education

As indicated in paragraph 5.2.2, the Tswanas have
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accepted Christianity as their religion. It is there=
fore essential that children be taught in accordance

with Christian principles.

* The following points listed by Kirpal (1971:139) are
also considred important objectives of the educational

system:

education must be related closely and meaningfully
to the 1ife, needs and aspirations of contemporary

man living in a rapidly changing society;

the concept of education should be widened to encom=

pass a life-long education; and

educational change must be planned in close relation
to the overall plan of social and economic develops=

ment.

5.5 CONTROL OF EDUCATION

5.5.1 Introduction

The meaning of control has been highligthed in paragraph
4.3.1. What could be mentioned here is the fact that
decentralized control is considered important for the
proposed reforms of education for Bophuthatswana. Caswell

(quoted by Saylor and Alexander 1966:12) is correct 1in



declaring that ".. . our centralized educational system is one

of the greatest safequards we have against tyranny. No

person or clique or foundation or association can easily
gain control of all . . . education". Therefore one of

the advantages of decentralization in educational con=

trol is that it avoids tyranny in education,

5.5.2 The central control of education

5.5.2.1 The head office structure of the Ministry of

Education

The Minister of Education as the political head of the
Ministry of Education is the one who decides on the
overall policy of the Ministry. Even though his post
is political by nature it is important that he should
be a person who has sufficient background in both the

theory and practice of education,

The Minister of Education stands in a key position in
as far as the policy-making of education is concerned.
He can therefore from time to toc time through the res=s
commendations of the Advisory Council to the Minister
determine the policy to be followed in respect to the
training of teachers so that certain important desideratums
could be in the national interest. The following are

such desideratums: co-ordination of teacher-training
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throughout the National State of Bophuthatswana;
equipping of teachers to implement the education poli=
cy; equal distribution of monetary aid to people training
as teachers; and determination of the duration of courses

for people training as teachers.

In addition to the above the Minister of Education must
be a person who can protect the interests of his Departs=
ment in Parliament., The type of the budget he presents
to Parliament should reflect foresight and perspective

in educational matters.

In the present system of education of Bophuthatswana
the administrative head of the Department is called the
Secretary of Education {(paragraph 4.2.3.1). The desig=
nation gecretary does not accurately connote the nature
of the post. It appears as if the duties of the Secres=
tary of Education are limited to taking minutes and
attending to correspondence., Therefore the designation
Divector of Education is proposed. The designation
Director of Education 1is preferred because it clearily
connotes that the person is at the head of the Depart=
ment and therefore gives the Department direction. It
is therefore proposed that the administrative head of
the Department of Education in Bophuthatswana be caliled
the Director of Education. The nature of the post of

Director of Education demands that the incumbent be a
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person who has extensive experience in educational
administration and sufficient academic and professional

background.

Contrary to the present set-up where officers coming
immediately under the administrative head of the Depart=
ment of Education being called Directors of Education
(paragraph 4.2.3.1) it 1is here proposed that they be
called Deputy Directors because of the mere fact that
they occupy positions junior to that of the Director

of Education.

Two Deputy Directors of Education, one in charge of the
professional side of the Department and the other in
charge of the administrative side of the Department are

considered vital.

Contrary to the present arrangement where there is no
section in the Department entirely devoted to planning
(see chapter 4), the planning section is proposed
here. This proposal is made because the Department of
Education cannot be run scientifically and effectively

without planning.

The following Chief Education Planners are proposed:
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Chief Education Planner : Regions

The Chief Education Planner for the regions will be
in charge of the planning of the three proposed regions,

viz the Western, Central and Eastern regions.

Chief Education Planner : Auxiliary Services

He will be responsible for the following eight Edus=

cation Planners each in charge of the following:

]

Bureau of research;

~ Curriculum and syllabus research projects;
- Examinations

- Media centres;

- Library Services;

- Psychological Services;

- Teacher Centres; and

- Pedagogic Educational Aid Services.

Chief Education Planner : Schools

The Chief Education Planner for schools will be assis=

ted by an Education Planner for each of the following:

- Pre-school education;



- Primary school education;

~ Secondary school education;
- Technical education;

- Special education; and

- Teacher education.

* Chief Education Planner : Personnel development

The Chief Education Planner for Personnel Development
will be in charge of the efficient utilization of

personnel and its development.

* Chief Education Planner : Buildings and Sites

This Chief Education Planner will be responsible for

all the building projects of the Ministry.

5.5.2.2 Advisory Council to the Minister of Education

5.5.2.2.1 Introduction

In paragraph 4.3.3.3 it has been stated that at pre=
sent there is a National Education Council in Bops=
huthatswana. Most of the members of this council

are not educationists. In view of the fact that the
main function of this council is to advise the Minis=
ter of Education on educational matters it is essential

that most of its members be educationists. In the place
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to the Minister is proposed.

It is important that the Minister of Education should
be continuously advised on matters affecting education.
Thom (1874:114) correctly declares that “Die Raad dien
die Minister van advies aangaande die algemene beleid
wat in verband met die onderwys, met begrip van onders=
wysersopleiding gevolg behoort te word, vir sover dat
die professionele aspekte van en riglyne vir die onders=

wys en onderwysersopleiding betref".

The Council in question should therefore consist of

experts in the theory and practice of education.

5.5.2.2.2 The constitution of the Advisory Council

The Advisory Council should be constituted in the following

manner:

*

a head of the Bureau of Research;

* a representative of the Educational Consultants

Assocciation;

* a representative of the National University;

* a representative of Teachers' Association;



- 217 -

* a chairman of the Bophuthatswana Associated Matric;

* Director of Education;

* a member of the Nursing Association; and

* a representative from the private sector.

[#1]
.
(&3]

.2.2.3 The functions of the Advisory Council to the

Minister of Education

The following will be the most important functions of

the Advisory Council to the Minister:

* To keep the Minister of Education informed about the
necessary changes and innovations in education emana=

ting from research.

* Informing the Minister of Education about the educa=

tional needs of the country.

* By continuously advising the Minister of Education,
the Advisory Council endeavours to promote the standard
of education, the teaching profession and the interests

of all the employees of the Department.
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* The Advisory Council will advise the Minister
of Education on matters relating to educational policy

to be followed by the Ministry of Education.

* The Advisory Council will advise the Minister of
Education on the co-ordination of research and planning

in the field of education.
* It is also important that the Advisory Council to the
Minister should provide the Minister with the Annual

Reports of its activities, to present it to Parliament.

5.5.2.3 The regional control of education

In paragraph 4.3 where the present control of education
in Bophuthatswana is described, it has become clear

that there is no regional control of education. Res=
gional control of education is therefore proposed for
inclusion in the control of education in Bophuthatswana.
The regional control is recommended because it prevents
tyranny in educational administration and it also faci=

litates matters for decentralized control of education.

Three regions are recommended, viz the Western, the Central
and the Egstern regions. Each region will be headed by
a Regional Director. Every regional office should be

staffed with as many Subject Advisors as the state can
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afford. The files of all the teachers in every region
must be kept at the regional office. Salaries of teachers
must be paid from the regional office,

The formation of regions may be done as follows:

* The Western Region

The Western Region will cover the following inspection
cicuits: Thaba Nechu, Ganyesa, Taung, Kudamane, Molopo
and Setlagole. The regional office will be established

at Taung.

* The Central Region

It will cover the following inspection circuits:
Lehurutshe, Madikwe, Tlhabane, Mankwe and Ditsoborla,

the regional office to be at Madikwe.

* The Eastern Region

This region will embrace the following inspection
circuits: Jericho, Ga-Rankuwa, Mabopane, Temba,
Makapanstad and Moretele Motse, the regional office

to be at Mabopane.

5.5.2.4 The Inspecterate
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5.5.2.4.1 Introduction

In the present system of education in Bophuthatswana
Inspectors are called Education Officers (see 4.3.2.2).
Hornby (1977:592) defines the officer as a "person

with a position of authority or trust engaged in active
duties, e.g. in the government . . . service".

The designation Education Officer 1s therefore devoid
of expertise connotations and therefore sounds devoid

of professional responsibilities.

Nowadays an Inspector of Education is essentially

an educational leader and a professional guide to
teachers, for that reason the designation Educational
Consultant 15 proposed here. From this point onwards
the designation Educational Consultant will be used.
Supervision of education is inextricably linked to
the inspectorate. The days when the relationship
between the teacher and the Educational Consultants
(o1d inspectors) was seen in the 1ight of the rela=
tionship between the policeman and the pass offender
are gone. Today professional leadership is the keynote

in the daily activities of the Educational Consultant,

Ruperti (1976:145) declares that "Not only must they
ascertain that enactments are carried out, but they

must also take note of how they are carried out and



whether the implementation or the manner of imples=
mentation serves the purpose envisaged by those who draw
up the enactments in question”. It therefore stands

to reason that one of the most important functions of
Educational Consultants is to see to it that the de=

partmental policy is being implemented.

Van Schalkwyk (1981:167) asserts that "Die inspekteur
van onderwys is die amptelike toesighouer van die staat
en gemeenskap op grond van sy professionele kennis en
ervaring van die onderwys, sy pedagogiese en administa=
tiewe kennis en sy gesagsposisie en rol binne die onders=s

wysstelsel®.

The work of an Educational Consultant is manifold but
here it is proposed that his activities be Timited to

only the professional and the manegerial,

5.5.2.4.2 The proposed structure of the inspection

eircuit offices

Contrary to the present structure of the inspection
circuit offices in Bophuthatswana (see 4.3.2.2) the

following structure is proposed:

The Circuit Educational Consultant will be the head

of the circuit office. He will be assisted by three
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Educational Consultants, two in charge of the primary
schools and one in charge of the comprehensive/multi-
purpose secondary schools. 0One of those in charge of
the primary schools should be a woman, so that she can
be in charge of the pre-schools and the junior primary
section whilst the other could be a male and can there=
fore be in charge of senior primary work. The Circuit
Educational Consultant and his assistants form the pro=
fessional side of the circuit office. A11 four consuls=
tants should as for as it is possible be university

graduates.

On the administrative side two administrative organisors,
two clerks and two typists are recommended. The ad=
ministrative organisors and the clerks will be in charge

of all the administrative work of the office.

The present structure as shown in paragraph 4.3.2.2

does not allow the counsultants to give the professional
work the amount of time and energy it deserves, there=
fore the above proposed reforms are considered most
ideal because they afford the consultants enough time

to attend to professional matters,
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Consultants (Education Officers) as reflected in para=
graph 4.3.2.2 create doubt as to whether they will be
in a position to carry out their professional and manas=

gerial tasks effectively.

To be able to perform his professional work the Educas=
tional Consultant should possess the following basic

knowledge (Van Schalkwyk, 1981:171):

* the contents of curricula;

* the contents of the approved knowledge sources;

* pedagogical, academic and professional knowledge;

* official regulations and prescriptions of administration;

* the nature and functioning of all administrative pro=
cesses and the meaning of each of them;

* professional matters;

* social influences on teachers; and

* the education system and all its components.

5.5.2.4.4 The professional functions of the Educational

Consultantsa

At present in Bophuthatswana the functions of the
Education Officers have not been c¢clearly defined. Their
administrative work supersedes their professional re=

sponsibilities, They sit most of the time in the offices
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controlling various forms. Bophuthatswana Educational
Consultants (Education Officers) very seldom run in-
service training courses in their circuits. It is there=
fore proposed that the following be accepted as the most

important professional duties of Educational Consultants:

* to give professional guidance to teachers;

* exercising control over work done in schools;

* running in-service training courses;

* continuous evaluation of teachers; and

* conducting continuous research in their circuits
so as to feed the planning section of the Ministry

of Education with their findings.

The following functions listed by Van Schalkwyk (1981%:

169) are also considered important for Bophuthatswana:

- help and guidance in respect of effecti ve teaching;

- provision of all the necessary things which can faci=

litate effective teaching;
- help and guidance in examining;

- pedagcgical guidance in respect of curriculum im=
provement and the improvement of teaching aids and

renewal of teaching methods and techniques; and

- the professional aid and service to teachers in respect

of administrative matters.
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To be able to perform the above duties the Educational
Consultants need to be academically and professionally

well founded.

In view of the fact that the Educational Consultants
are managers of their circuits it is imperative to

highlight their managerial tasks.

5.5.2.4.5 The managerial tasks of the Fducational

Consultants (RS4, 1982(a):

* The planning of the circuit

- Investigation

The Educational Consultants must keep all the
necessary statistics on enrolment, accommodation,
furniture, equipment, stores and personnel of each
school in their offices and these statistics must

be reviewed from time to time.

From the reports that the Circuit Educational Consuls=
tants obtain from their assistants and also froh the
analysis of examination results the Circuit Educa=
tional Consultants will be able to determine the

standard of teaching in their circuits.
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- Determination of aims

The Educational Consultants must determine their
aims very clearly. The difference between short-
term, medium term and long-term should be made

clear.

- Budjet

It is the responsibility of the Educational Consuls=
tants to budjet for the funds they need for the
practical implementation of their planning. Funds
are necessary for the teaching posts, additional
accommodation, furniture and eguipment and for cir=

cuit courses.,

* Organisation of the circuit

This refers to material and facilities of schools.
The Educational Consultants must make sure that their
assistants have decent offices with all the necessary

furniture.

* Personnel

Staffing
The Educational Consultants ought to know the teacher-
pupil ratio in every school in their circuit. This

will put them in a better position to apply to the
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Department for enough teaching grants for the schools

in their circuits.

It is the consultant's responsibility to see to it
that schools in their circuit are staffed with teachers

of desirable quality.

Utilization of staff

The Educational Consultants must see to it that
every teacher in every school carries his weight
and that pupils are given a fair deal. He must also
make sure that vacancies in schools are filled in
good time and that where posts are redundant they
are transferred to schools where they can be pro=

perly utilised.

Development of teachers

Staff development is one of the most important tasks
of the Educational Consultants. They must train
principals in their circuits on how to develop

their teachers professionally.

The Educational Consultants must arrange regular
courses for principals on, for instance, office

administration and techniques of staff development.
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They must also see to it that teachers make the
best use of Teachers'’ Centres. It is also essential
that Educational Consultants should encourage

teachers to improve their academic qualifications.

* Communication

It is the function of the Educational Consultants to
arrange for proper communication with bodies involved
in education, e.g. the School Committees, and also with

outside bodies.
In view of the importance of decentralization in the
control of education the local control of education

will be discussed in the ensuing paragraphs.

5.5.3 The local control of education

5.5.3.1 Introduction

Any system of education which may try to exclude the parents
of the pupils in the control of education is doomed to

fail most lamentably. It is therefore considered most
important to involve parents meaningfully in the education

of their children.

5.5.3.2 The School Committee

The importance of a School Committee for every school can

hardly be over-emphasized. Van Schalkwyk {(1981:112)
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is correct in declaring that "Die Skoolkomitee
is fundamenteel pedagogies gekwalifiseerd en beskik oor
n interne soewereiniteit wat deur geen ander sosiale ver=

band vervang kan word nie".

It is essential that the School Lommittee be elected by
the parents of the pupils of a particular school from
among their own ranks. According to the Government
Gazette (1982:par.30(c)) only the parents of pupils

of the school concerned may be elected as members of

the School Committee.

At present in Bophuthatswana the local controlling body
of each school is called a School Council (paragraph

4.3.3.1).

5.5.3.2.1 The constitution of the School Committee

The School Committee should have ten members elected

by the parents of the pupils of that particular school.

5.5.3.2.2 The functions of the School Committee

The following are considered important functions of the

School Committee:

* to make recommendations to the Department of Education

in respect of the appointment of teachers;
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* they see to it that school buildings and the surroundings

are kept clean; and
* they bring cases of misconduct of teachers to the no=
tice of the Department of Education, and also recommend

the action to be taken against such teachers.

5.5.3.3 The District Planning Committees

5.5.3.3.1 I'mtroduction

For every district or inspection c¢ircuit it becomes essen=
tial that parents should plan together with the Educas=
tional Consultants so that whatever plan is embarked

upon should be in the interest of the inhabitants of

the particular district., There will therefore be a

planning committee in every inspection circuit.

Presently 1in Bophuthatswana there are District Education
Councils in every magisterial district (paragraph 4.3.3.2).
These councils do not have planning functions. In view

of the importance of planning at local level it is pro=
posed that the present District Education Councils be
phased out and be replaced by the District Planning Com=

mittees.



- 231 -

5.5.3.3.2 The composition of the District Planning

Committees

The composition of the District Planning Committees may

be as follows:

* the Circuit Educational Consultant will be an ex-officio

member and will also be the chairman;

* two primary school principals and five comprehensive
secondary school principals elected by the local

principal's council; and

three parents elected by district parents,

5.5.3.3.3 The functions of the District Planning

Committees

The importance of communication can hardly be over-
emphasized., The District Planning Committees will
promote and facilitate communication between the inspec=
tion circuit office and the inhabitants of the particular

district.

The following are regarded important functions of the

District Planning Committees:

* planning for the establishment of new schools in a

particular district;
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* informing the Department of Education about the edu=

cational needs of the particular district; and

* promoting effective communication between different

schools in the district.

The following is the proposed organogram of the control

of education of Bophuthatswana (organogram 5.1 see

page 233).
5.6 THE SCHOOL SYSTEM
5.6.1 Introduction

The meaning of the school system has been expiained in
paragraph 4.4.1. It is, however, important to mention

the types of institutions proposed for Bophuthatswana.

The following institutions (schools) will be discussed
in the ensuing paragraphs: pre-schools, primary schools,
comprehensive/multi-purpose secondary schools, special
schools and tertiary institutions such as colleges of

education, technikons and the university.

5.6.2 Pre-school education

5.6.2.1 Introduction

The pre~school education is the type of education which
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a child receives before entering a formal school. A
pre-school is therefore a centre which caters for
children usually between three years and their school-
going age. Lehobye (1978:4) defines pre-school edu=
cation as ". . . the education that the child receives
before he enters formal education”. This is a type

of education that the child receives in an organised
institution which is less formal than an ordinary
school which is aimed at making a child school-ready
and which is also aimed at promoting the emotional

security of the child.

5.6.2.2 The need for pre-school education

In paragraph 4.4.2 as well as in table 4.1 it becomes
clear that at present in Bophuthatswana there are no
educationally oriented pre-school centres but only
creches which place more emphasis on the physical
care of the children. The need for educationally
inclined pre-school centres can therefore hardly be
over-emphasized, £Educationally inclined pre-school
centres are therefore proposed for Bophuthatswana on

the following grounds:

One of the greatest problems in African education is the
fact that most of the children enter the school when

they are not school-ready. A well-run pre-school will
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help to prepare children in school-readiness. Potgieter
(1962:150) asserts “"T.o.v. die individuele kind wil
die kleuterskool aanvullend tot die ouerhuis die gewenste
geleenthede skep vir die beste fisiese verstandelike

emosionele en sosiale ontwikkeling van die kleuter."”

It is important that the child be properly prepared

for the future learning and schooling. Lehobye (1978:
1) declares: "It is important for parents and the coms=
munity to plan carefully for children, so that they
experience success and satisfaction in their first days
at school and, as a result, adopt a positive attitude

towards schooling and learning,"

The following needs listed by Potgieter (1962:150-151)

are also considered important for Bophuthatswana:

* physical development of the child in co-operation

with his family;

* development of the social aspect of the child by

creating opportunities for co-operation; and

* development of the intellect of the child by pro=

viding activities and apparatus.
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The present economic set-up makes it difficult for pa=
rents to effectively attend to their children educationally
because both the father and the mother are forced to

work. The current pressing need for the organised forms
‘of pre-school education can be seen partly as a means

of making up for their inability to keep up with the

needs of their children. In the present technological

era the gap between the home and the school is very
significant. It is true that pre-schools may be seen

as a means to bridge the disparity between home and

formal school education (Lehobye, 1978:1).

According to the South African Association for Early
Childhood Education {1976:15) the nursery school building
cannot be considered without its garden for together

they must provide for the healthy physical and mental de=
velopment of the child as he seeks a basic understanding
of the world through his play and social contacts. It

is important that the architect should understand some=
thing about the stages in the development of the pre-

school child.

5.6.2.3 The curriculum planning of the pre-school

It is important that the curriculum of the pre-school
should be educationally inclined without losing sight

of the fact that the small children must have enough
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chance to play. Whoever is charged with the responsi=
bility of constructing or planning the curriculum of
the pre-school should never lose sight of the fact that
the suggested programmes should aim at enriching the
emotional, social and intellectual faculties of the
child, and also that at the end of the period spent in

a pre-school the child should be school-ready.

Brophy, Good and Needler (1975:75) are of opinion

that the curriculum for early education programmes can

be selected from a large range of traditional approaches
that stress the social and emotional development of

the young child to the more academicaily~-oriented models
that stress skills such as reading, mathematics and

writing.

The following important points mentioned by Lehobye

(1978:36-37) are also considered relevant:

* Methods and curricula must be differentiated in re=
spect of the childrens' individual differences.
Programmes need to be evaluated constantly to make
sure that they still satisfy the needs of the growing

c¢hild in his dynamic milieu,
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* The programme should be in line with the ultimate
aim of education in terms of community's religious

ground motif.

The subjects taught at any of the pre-schools must
be determined by the religious ground motif of the
Tswana people. The traditional Tswana songs and
stories must be carefully selected to form part and

parcel of the pre-school curriculum.
* The educational ideal of every pre-school is to help
develop the poptentialities of each child to the

fullest.

5.6.2.4 The personnel of the pre-school

The present situation in Bophuthatswana in which pre-
schools have been relegated to poorly qualified people
cannot be left to continue unchecked. It cannot be
disputed that even créches should be staffed with
properly qualified teachers. The pre-school personnel
should be divided into two categories viz, full-time and
part-time staff. The full-time personnel should possess

one of the following qualifications:

* Teachers' Diploma in Nursery Education (post-matric)

or
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* the University Teachers' Diploma in Nursery Education

(post-graduate diploma).

The part-time staff of the pre-school is as important

as the full-time staff and it consists of a doctor,
dentists, psychologist, the dietitian or nutritionist,
social worker, trained nurse or health visitor (The
South African Association for early childhood Education,
1976:40-42). The present créches in Bophuthatswana

do not have part-time personnel despite its obvious im=

portance.

Contrary to the present set-up in the educational system
of Bophuthatswana all children attending pre~school

centres must be insured against accidents.

In contrast to the current set-up the state must take
control of all the pre-school education and should
control it in the same manner as it controls primary

and secondary education etc.

5.6.3 The primary school education

5.6.3.1 The functions of the primary scho