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CHAPTER ONE

ORIENTATION TO THE STUDY

Overview of Chapter |

Figure 1.1: Overview of Chapter 1



1.1 INTRODUCTION

The principal aim of this chapter is to establish the outlines of my study which focused
on how some black adolescents cope resiliently with their parents’ divorce. In this
chapter the problem statement is discussed, research objectives are set out, the
research method and research paradigm are briefly explained and a division of the

chapters is given.

Throughout the world divorce has become a reality for many adolescents. South African
youth are not excluded from this difficult reality (Amato, 2000) and black families are
now experiencing higher incidences of divorce (Curran & Bonthuys, 2004; Lawson &
Sharpe, 2000). Much research has been done on the risks and harmful outcomes
experienced by adolescents following the divorce of their parents (Berner, 1992:25;
Bezuidenhout, 2006:26; Clapp, 2000:4-27, Cox & Desforges, 1987:30; Johnson,
2000:56; Leon & Cole, 1993; Reed-Victor, 2003; Wells, 1989:7; Wodarski, 1982:315).
These risk factors generally come from the adolescent or within the adolescent's family,

environment or culture.

Even though there are many risks that children and adolescents face when coping with
the divorce of their parents, some research indicates that protective resources can help
some children and adolescents cope with the fact that their parents are getting divorced
(Hutchinson, Afifi & Krause, 2007:23). in other words, it need not be assumed that
divorce is always synonymous with risk and negative outcomes. Some youth are
resilient in the face of divorce. What is not always clear, is what contributes to

adotescents coping resiliently with the potential risks of divorce.

1.2 PROBLEM STATEMENT

The problem that will be investigated in this study is how some black adolescents cope
resiliently with the divorce of their parents. How do they manage to be resilient, or in
other words, manage to continue functioning without developing maladaptive behaviour
patterns, despite this stumbling block? | chose to research this topic because there

seems to be a gap in current literature with specific focus on the resilience of black
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adolescents coping with their parents’ divorce. | became aware of this phenomenon
when 1 taught a number of black learners who came from divorced families. 1 noticed
that some were able to cope while others struggied to manage resiliently. | began to
wonder what contributed to some black adolescents coping resiliently when others fell
to pieces after their parents divorced. When | tried to find literature to explain this
phenomenon, | discovered that there were many sources that discussed resilience in
general, but hardly any that focused on black adolescents coping resiliently with their
parents’ divorce. Therefore | chose to do my research on what contributes to some

black adolescents being able to cope resiliently with the divorce of their parents.

Throughout the world divorce has become a reality for many adolescents. Black
families (especially in America) are now experiencing higher incidences of divorce
(Curran & Bonthuys, 2004; Lawson & Sharpe, 2000) and South African youth are not
excluded from this difficult reality (Amato, 2000). Divorce potentially instigates

psychological, social and economic stressors (Lawson & Sharpe, 2000).

The hostility between parents who are divorced as well as the many negative changes
and stressors (psychological, social and economic) which are associated with divorce,
typically predict negative outcomes for affected children and adolescents, including
behaviour problems and maladjustment (Amato & Keith, 1991; Cummings & Davies,
1994:2; Ginsberg, Hart, Molloy, Mulvey, & Rich, 2007:165; Lawson & Sharpe, 2000). In
other words, divorce is thought of as a process that contributes to most children and
adolescents being vulnerable rather than resilient. According to McGhee (2001), when it
comes to divorce within the South African context, black children are more than twice
as likely to five in poverty and suffer more from the aftermath of divorce, as only one
parent generates an income. In other words, black youth are very vulnerable when their

parents divorce.

Despite the stress of divorce and the additional psychological and social stressors,
some children are still able to cope and be resilient. Resilience refers to the ability of
being able to cope and return to normal (bounce back) in the face of significant
adversity, risk, trauma or stress (Kruger & Prinsloo, 2008:242). Protective factors and
processes play an important role in resilience because protective resources enable

young people to cope with adversities more positively. Prior studies have suggested
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that protective resources can be found in individuals and in their familial, environmental
and cultural contexts (Kelley, 2005:265; Masten & Reed, 2005:75; Schoon, 2006:1-15;
Snyder & Lopez, 2005:74-75; Van Rensburg & Barnard, 2004:2). These protective

resources are discussed in detail in Chapter Two.

As noted previously, my interactions with black learners who seemed to function
resiliently even though their parents were divorced, caused me to wonder what it was
that encouraged them to be resilient when divorce typically had the opposite effect. |
kept asking myself what or who enabled these young black adolescents to get up each
morning with enough confidence and courage to continue pursuing their lives
successfully despite the fact that their parents were going through a divorce, or that

they came from a home where parents were divorced?

When | could not find an answer to my questions in current literature, | decided to find
out from these learners themselves and so | posed the following question to guide my

study:

Although an answer to this question could be deducted from literature in general, the
latest resilience theory warns against assuming a one-size-fits-all approach to resilience
issues (Ungar, 2008).

1.3 RESEARCH AIMS

The primary aim was to explore what the antecedents are that contribute to the

resilience of some black adolescents whose parents are divorced.



The primary aim can be sub-divided into the following sub aims, namely:

e aliterature study on divorce and how it impacts on adolescents;

* aliterature study on the phenomenon of resilience;

e an empirical study on the antecedents of resilience among resilient
black South African adolescents whose parents are divorced; and

* recommendations for Life Orientation teachers to encourage resilient

functioning among black learners challenged by their parents’ divorce.

Although this study will aim to make recommendations for Life Orientation teachers
(given that they are an invaluable resilience resource) (Theron, 2007), the
recommendations may also be useful to mental health practitioners, service providers

and parents.

1.4 METHOD OF RESEARCH

In this study ! used a gualitative approach to conduct my study. | collected, described,
interpreted, verified and evaluated interview data to determine what the resilient
functioning of black South African adolescents, whose parents are divorced, entails
(Leedy & Ormrod, 2005:139). | followed a phenomenological design by conducting
semi-structured interviews with 10 resilient black adolescents whose parents are
divorced (Leedy & Ormrod, 2005:144). This method is described in detail in Chapter

Four. A summary of the method follows below:

1.4.1 Literature Study



In order to collect meaningful data and then to make meaning out of what the research
participants would tell me, it was necessary to base my interview questions and

subsequent interpretation on a review of current relevant literature.

For this reason, relevant literature (books, journal articles, internet sources,
dissertations) was traced using Ebsco Host, Sabinet, A-Z journals search. These were
then read and from this overview the following themes and sources were identified as

summarised in Table 1.1 below:

Themes Sources

Divorce as a pandemic ® Amato, 2000
@ Bezuidenhout, 2006
. Collins, 2005
° Hoek, 2005
. Lawson & Sharpe, 2000
. McGhee, 2001
° Moodie & Anstey, 2002

How protective resources e Alexander, 2002
buffer the impacts of « Armstrong et al., 2005
divorce . Bersthorn, 2005
. Blackburn, 2000
. Boyden & Mann, 2005
. Brooks & Goldstein, 2004
o Carew, 2005
J Charney, 2005
# Cook & Du Toit, 2005
o Copeland, 1997
- Dass-Brailsford, 2005
° Donald et al., 2006
) Dumont & Provost, 1999
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1.4.2.1.1 Phenomenological study

A phenomenological study tries to comprehend or understand people's perceptions,
their viewpoints and understandings of a certain phenomenon (De Vos & Fouche,
2001:80; Leedy & Ormrod, 2005:139). In other words, a phenomenological study tries
to understand a given phenomenon from the point of view of participants who have had
direct experience of the phenomenon. For this reason, my phenomenological study
consisted of semi-structured interviews with resilient black adolescents who could
explain what had helped them to cope resiliently with the divorce of their parents. | tried
to understand the adolescents’ point of view and what helped them to cope resiliently
with the situation in which they found themselves. | listened attentively to the
adolescents as they described their experiences relating to the divorce of their parents.
| was alert and observant for any meaningful information in their expressions, any
questions that they asked, and occasional side-tracks. In short, the intention of this
phenomenological study was to interpret and understand what enabled these black

South African adolescents coping with the divorce of their parents to function resilientty.

1.4.2.1.2 Participant recruitment

Potential participants were all black South African adolescent learners whose parents
were divorced and who coped resiliently despite this. However, due to logistical
constraints, the population needed to be limited to a sample of suitable participants to
whom | could have easy access. Therefore | decided that the sample would consist of
black Grade 9 adolescents, whose parents were divorced and who attended an ex-
Model C school in the Vaal Triangle school district. | chose this school because | was

acquainted with a teacher at the school who could act as a gatekeeper.

This teacher introduced me to the principal who in turn agreed that | could conduct my
study at his school. After following prescribed departmental permission procedures in
order to recruit suitable participants, | worked with an Advisory Panel made up of a
member of the schools’ Human Resource Department, Life Orientation Educator, and
learners who clearly understood the concept of resilience. | ensured that they

understood the concept of resilience by approaching them and explaining to them the



motivation of my study and the concept of resilience. In this regard | used Masten and
Reed’s definition (2005:76), namely that resilient adolescents are those who achieve
academic success, are socially accepted (i.e. have friends), display normative mental
health, display socially acceptable behaviour and take part in activities suitable for their
age, despite the fact that they are confronted with difficult or adverse circumstances
(e.g. parental divorce). The members of the Advisory Panel agreed that this definition
could be used in the context of my study to identify black, resilient youth from divorced
homes. They then assisted me by identifying ten learners who fitted the inclusion
criteria of my study. As the purpose of this study was to identify what contributes to
black adolescents from divorced homes being resilient, purposive sampling was applied
(Leedy & Ormrod, 2005:206; Nieuwenhuis, 2007b:79). Therefore the inclusion criteria

were:

e race (i.e. bla;:k);i

e resilient.

The choice of those participating did not rely on standardised tests of resilient
functioning, as there were no resilience measures standardised for South African
populations of black youth (Theron, 2007) when | commenced my study. Although there
are South African measures of resilience like the Learning Behaviour Scale (Mampane
& Bouwer, 2006), these were not standardised for mixed populations of black youth.
Therefore | depended on the judgement of my Advisory Panel to differentiate between
those learners who were resilient and those who were not, as done by Ungar (2006)
and Theron (2007).

[ introduced myself to the identified participants and explained my study and their
potential role in it. Participants who agreed to do the interviews gave me a time and
place that best suited them for their interviews. | conducted ten interviews. From about

the eighth interview | realised that | was receiving the same information from all the



adolescents (i.e. data saturation) and therefore | confirmed this by doing a couple more
and then stopping (Leedy & Ormrod, 2005:139; Smit, 2006).

1.4.2.1.3 Data coilection

| used unstructured phenomenological interviews guided by a schedule to collect my
information, focusing on the phenomenon of the resilient functioning of black
adolescents from divorced homes (Leedy & Ormrod, 2005:139). The interview

questions were based on the following core question:

Tell me how you are coping with life
even though your parents are divorced?

I followed up on this core question with additional questions, depending on what the
adolescents shared with me. My questions all related to exploring who and what

contributed to their resilience.

The phenomenological interviews were tape recorded. Thereafter the information that |

gathered was analysed.

1.4.2.1.4 Data analysis

Qualitative data analysis looks at themes found in the data that provide a deeper
understanding of the phenomenon, and not at statistical meanings of the phenomenon
(lvankova, Creswell & Clark, 2007:255; Leedy & Ormrod, 2005:94). Specifically, | used
inductive content analysis. Inductive analysis of qualitative data are used to identify
segments of data within the participants’ responses that answer the original research
question, grouped and then interpreted by the researcher (De Vos, 2005:330;
Nieuwenhuis, 2007b:99). In order to do this | made use of open and axial coding as
explained in Chapter Four (Cf. 4.3.2.1.6).



1.4.2.1.5 Trustworthiness

It is important to conduct research which is trustworthy. Lincoln and Guba (1985:233)
noted four categories for evaluating qualitative research work as shown in Figure 1.2

below:

Figure 1.2: Trustworthy research

In brief, the categories suggested by Lincoln and Guba (1985:233) encourage
qualitative research results which are beiievable, can be generalised within certain
limits, can be duplicated and can be confirmed by independent persons. These four
categories for evaluating research work will be explained in detail in Chapter Four (Cf.
43217).

1.4.2.1.6 Ethical aspects

Throughout my study | adhered to the current ethical guidelines (Leedy & Ormrod,
2005:101). Parents and participants first completed informed consent forms to give me

permission to conduct my study. | assured all the participants that their responses
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would be kept confidential. They were also made aware of the fact that their names
would not be mentioned in the study. | informed the participants that if they at any time
felt that they did not want to continue, they would be allowed to withdraw from the study
and that they would go for debriefing. | made it my business to avoid harming the

participants in the course of my research.

Before commencing my study | received permission from the necessary bodies and
also ethical clearance from North-West University (NWU-0003-08-A2).

1.4.2.1.7 Research paradigm

The word paradigm originates from the Greek, meaning model, pattern or example
(Covey, 1998:23; Joseph, 2000:11,; Liebenberg, 2000:25). In other words, paradigms
are beliefs that direct the way one acts and feels about the world as well as beliefs on
how to understand the different aspects about the world (Denzin & Lincoln, 2000:19;
Lincoln & Guba, 1985:15). Most research is influenced by the researcher’s perceptions
and beliefs or ihe way in which the researcher views the world, the researcher’s
previous experience and the theoretical basis that the researcher attains during the
literature overview (Gilgun, 2007:7). These become the paradigm that shapes what the
researcher chooses to research, how she conducts research and how she makes

meaning out of the data (Henning, Van Rensburg & Smit, 2005:14).

| worked from an interpretive, post-positivist paradigm. A post-positivist approach meant
that | accepted that reality can never be totally understood or fully explained as a set of
truths or facts (Nieuwenhuis, 2007b:65). Therefore | was aware of the fact that the
findings of my research represented the perceptions and experiences of the participants
and again that | had interpreted their perceptions, which made my findings even less
likely to be facts. In other words, | worked within a paradigm that encouraged me to
understand the participants’ experiences and to then document my understanding as
one possible explanation of what the antecedents of resilience were for my participants.
This related to me working from an interpretive paradigm: the interpretivist paradigm is
focused on making meaning (De Vos, Schulze & Patel, 2006:6) and aims at
understanding people's personal definitions and experiences and how they feel about

certain situations (Henning, et al., 2005:20). This implies that | interpreted the data of
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the study and that | based my interpretation on the participants’ opinions and
interpretations (Nieuwenhuis, 2007a: 61-62). | hoped that by doing this, my study would
provide a deeper understanding of the lived experiences of some resilient adolescents
so that the processes that encouraged their resilience might be clearer (Henning, et al.,
2005:20).

In a qualitative study, | am known to be an instrument of data collection and therefore
what | believe and what | have experienced in life will play a role in what data |
emphasise and how | interpret the data received from the participants (Henning, et al.,
2005:22; Leedy & Ormrod, 2005:151; Nieuwenhuis, 2007a:55). Therefore it was vital
that | made sure that my assumptions about my research topic were known so that
other researchers could determine whether or not my assumptions had an influence on

the final conclusions reached (Leedy & Ormrod, 2005:5).

In this regard, | went into this study with the assumption that it is possible for learners to
cope resiliently with divorce. This was based on my experience of teaching learners
who coped resiliently and on articles such as the one by Masten (2001:227) that
suggests that resilience is the result of everyday processes and so more possible than
many people think. | therefore listened to the adolescents very carefully during their
interview sessions for a variety of everyday ways that help them to cope resiliently. |
focused on how these learners interpreted their world. | constantly reminded myself that
there is no one truth to explain why some learners cope with the divorce of their

parents, and are able to do so resiliently.

Because | come from a well-resourced school and a privileged community, | expected
to hear that participants were enabled by protective resources like school counsellors or
community psychologists. | did not expect to hear that cultural resources (as suggested
by Ungar, Brown, Liebenberg, Cheung & Levine, 2008:220) would encourage
resilience, because as an English-speaking white South African female, | could not
think of cultural practices that would make divorce easier to cope with. However,
because | had read about this in more recent literature on resilience, I did ask
participants specifically about ways in which their culture protected them. So, in

conclusion, | approached my study with the belief that | would hear stories of resilience



and that these would reflect everyday protective resources like warm families, good

schools and loyal friends.

1.5 CLARIFICATION OF KEY CONCEPTS

The following key concepts, briefly defined in Figure 1.3, are used repeatedly in this

study as defined below:

TERM

MEANING

1

l
,
|
i
‘ \t‘ ; .-‘ "

EXAMPLE

Changes of developing
depression ara high when
 parents divorce.

Premature birth, parental
diverce, mﬂﬂ. parental

liiness,

Figure 1.3: Clarification of key concepts




1.6 CHAPTER DIVISION

The chapters of the study are divided as follows:

Chapter 2: The phenomenon of resilience. This chapter will focus on defining
resilience, dangers threatening resilience (risk factors) and protective resources that

function as antecedents that enable resilience.

Chapter 3: Adolescents and divorce. This chapter will document the process of

divorce and outline why parental divorce is potentially equivalent to risk for adolescents.

Chapter 4: Research design. A closer look will be taken at the qualitative methods of

data collection and data analysis used in this study.

Chapter 5: Results of empirical research. The data that were gathered through
qualitative methods, were inductively analysed to provide findings that suggested that
the antecedents of resilience among black youth coping well with their parents’ divorce,

can be found in protective interpersonal resources.

Chapter 6: Summary. Based on the research findings presented in Chapter Five,
Chapter Six will include recommendations for Life Orientation teachers to encourage
resilience in black youth coping with their parents’ divorce, as well as a summary based
of the empirical and literature study. Chapter Six will be followed by a Bibliography and

thereafter addenda of the interviews as well as the covering letter.

1.7 CONCLUSION

In this chapter an overview of what my qualitative study entailed was provided. The
following chapter focuses on the process of resilience as explained in availabie

literature.



CHAPTER TWO
THE PHENOMENON OF RESILIENCE

OVERVIEW OF CHAPTER 2

2.1
Introduction

2.2
Definition of resiliencie
2.3

Process of resilience
2.4

Protective

Summary of protective
resources

2.5
Risk processes

2.6
Conclusion

Figure 2.1: Overview of Chapter 2

19



2.1 INTRODUCTION

Resilience is an individual's ability to manage and thrive when faced with adversity
(Brooks, 2005:297; Brooks & Goldstein, 2004:3; Demo, Aquilino & Fine, 2005:121;
Froma, 2006:4; Masten & Powell, 2003:16). Much research has been done in different
cultures in order to establish which qualities are found in resilient adolescents and what
protective processes are common to their ecologies. In this regard protective resources
that help an adolescent to be resilient are typically described as individual qualities and
resources in the adolescent’s family and environment. Grotberg (1995) has simplified
this by saying that resilience depends on: | am (adolescent’s character and sense of
self), | have (adolescent’s environment, family support system (and general care), and |
can (procedures an adolescent follows to cope with emotions and trauma) (White &
Wright, 2006:121).

The phenomenon of resilience will be the focal point of this chapter. What makes an
adolescent resilient? What personal characteristics of an adolescent and what
ecological (family, community and cultural context) resources contribute to an

adolescent being resilient?

2.2 DEFINITION OF RESILIENCE

Resitlience means triumph over adversity (Brooks & Goldstein, 2004:3; Masten,
2001:228). Resilience is the ability to overcome obstacles in life. No matter how tough
the situation is, resilient adolescents are able to “bounce back” and go on with life. Of
late, researchers have begun to suggest that such bouncing back depends on the

individual being willing and able to navigate towards and negotiate for protective



resources that will support resilient outcomes and the capacity of the individual's
ecology to provide protective resources (Dass-Brailsford, 2005:588; Ungar, 2008:220;
Ungar, et al., 2008:2).

For resilience to be discussed, there must be risk. In other words, a person cannot be
considered resilient when there is no risk (Masten, 2001:228; Ungar, 2008:220). Risk
usually does not occur in isolation (i.e. one risk factor is normally not the origin of
vulnerability), but in relation to other contributing influences (Schoon, 2006:9). Risks
can incfude genetic, physical, psychological, environmental, cultural or socio-economic
processes that are connected with a likelihood of maladjustment (Brooks & Goldstein,

2004:3) (as discussed in more detail in 2.5).

There has been a progression in how resilience is defined. Initially, resilience was seen
as person-centred. In earlier days resilience research focused on the individual and did
not pay attention to other factors and processes that contributed to a person being
resilient (Ungar, 2008:221). Although resilience was seen as existing within a person as
an individual trait, nowadays resilience is believed to be the dynamic process and
outcome associated with continuous protective interactions between an adolescent and
supportive people or sources of positive support in their environment, family, community
and culture. Therefore, resilience is more than a single characteristic (especially not
one belonging to the individual adolescent) (Masten, 2001:232; Ungar, 2008:220).

More accurately, resilience refers to the interaction of inter-personal and intra-personal
risk and protective factors, such as an adolescent’s environment and the everyday
challenges that adolescents are faced with and the capacity of the individual (supported
by their environment) to cope resiliently with these challenges (Brooks & Goldstein,
2004:3; Empson & Nabuzoka, 2004:42; Kelley, 2005:265; Masten & Reed, 2005:75;
Schoon, 2006:6-7; Theron, 2006:199; Ungar, 2005:xv, Vaillant, 1993:284; Van
Rensburg & Barnard, 2004:2). As Ungar et al. (2008:2) mentioned, it is important for the
adolescents to navigate their way to finding these protective resources and making use
of them, but equally important that the ecologies of young people provide them with

protective resources.
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ADDENDUM A

INTERVIEW FIVE

PART ONE

PARTICIPANT - NASH

Interviewer:

Nash can you tell me how old were you when your parents got divorced?
Participant:

| was about seven.

Interviewer:

And how old are you now?

Participant:

fam 15 years old.

Interviewer:

The first question that | want to ask you is who are the people that support or supported

you during the divorce of your parents?
Participant:

Most of the times it was my teachers at school because they will always ask me why
am | so down cause usually | am a jolly person who always smiles and stuff, and then |
explained to them the situation of what was going on at that time. And then they helped

me and talked to me.
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Interviewer:

You have mentioned people at school that helped you? Is there anybody at home that

supported you through this difficult time?
Participant:

Not really because they thought that | was too young and so | don't know anything and it

won't have an impact on me because | am so young
Interviewer:

Many black children mention that their parents say that they are too young. Do you think

that this is maybe a cultural thing?
Participant:

Not really a cultural thing but they believe that as a young person you don't really know
anything, you must just believe in school and stuff so this divorce they don't even think

that you know the meaning of divorce and your parents being separated.

Interviewer:

Is there anybody in your community that supported you through your parent’s divorce?
Participant:

Um | never really told anyone in the community because they believe in being the whole
family together and at that time my family from my mother's side and from my father’s
side they did not want anything to do with each other so it was useless to really tell the

people at the church or the community.

Interviewer:

Do you know the real reason why your parents got divorced?
Participant:

My mom.. okay this is what | heard. My mom left for England in 2000 and something
and then my dad did not agree to the fact that she left but then she had to go because

she wanted a better lifestyle for me and stuff and my dad did not really agree and stuff.
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So my mom got fed up and my dad was like no | am going to get married again because

who do you expect me to be with here and all that.
Interviewer:

Now | am going to ask you questions more about yourself. Can you tell me what kind of

a person you are, in other words your inner strengths?

Participant:

Um | am a very sensitive, emotional, shy, outgoing person. | love talking to people.
Interviewer:

What kind of a person did the divorce make you?

Participant:

A very emotional person, because when | see my parents | cry a lot.

Interviewer:

Now | want to find out more about your school environment. What about school made it

easier for you to cope on a bad day?
Participant:

Actually the story was, | was not in this school at first, | was in an all girls school. When |
told my parents | don't think | can cope with their fighting and stuff they brought me here
to ™" hostel. They thought it was better for me because | told them | can’t stay with
them and that the best thing for me would be to move me into the hostel so they found
this school and now [ stay here at the hostel and when we have to go home [ go to my

mother's house.
Interviewer:

Do you see your dad?
Participant:

I don’t see my dad as much no.
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Interviewer:
How does it make you feel that you don't get to see your dad often?
Participant:

Sometimes it's hard because | want him to be part of my life and stuff but then | think

about the situation and realize that there is nothing | can do about it.
Interviewer:

S0 are you saying that the hostel has helped you to cope?
Participant:

It definitely has because when | am here | concentrate more on my books and stuff. At
first it was hard because | would think about the issues and stuff and | don't want to go

home and stuff but then here | am around people.
Interviewer:

Can you think of a story at school one day when you were maybe feeling really down

and you went to a friend or a teacher and they helped you to cope?
Participant:

My teachers most of all helped me. | never thought that teachers really want to get into
other people’s business but then my one friend told my teacher and explained to her
what was going on. She was like “we are here for you, and will help you to deal with
things everyday and if you ever need someone to talk to we are here” and that made it
better for me. Better than me just keeping it inside and it eating me inside. If | talk to
people its better because | know that | am talking to somebody and it really just helps

me.

Interviewer:

So your teachers are very supportive and helpful to you?
Participant:

Oh yes they are.
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Interviewer:

Alright let's talk about your friends. Were there any friends at school that helped you in

anyway to cope with the divorce of your parents?
Participant:

Oh yes they have helped me. it is just sometimes they have their own problems to deal
with and | don’: want to bring my problems on top of theirs. But they really do talk to me

and If I ever need anything from them they are there to help.
Interviewer:

Have you spoken to them about the divorce?

Participant:

Yes they do knov: that my parents got divorced.
Interviewer:

When talking to a friend about the divorce of your parents is it easier for you to talk to
someone who is going through the same problems as you or can you just talk to anyone

about it?
Participant:

When you talk to someone who has like divorced parents, sometimes their situation is
different from yours, so it is much better talking to a person whose parents are getting
divorced because they know how it is, living in two homes sometimes and just being
confused. Talking to a person whose parents are not divorced they will not really

understand how it feels.

Interviewer:

Did you show any emotions when your parents got divorced?
Participant:

Oh yes I sure did. | cried a lot at school at home every time | thought about it | cried. |

was so angry and did not know what to do.
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Interviewer:

From what culture are you from?
Participant:

I am Sotho

Interviewer:

Is there any specific ritual that the Sotho culture believe in doing when people get

divorced?
Participant:

Um the only thing that | know we did was we had like a family gathering where they

discussed all the things, like where we must live and money stuff.
Interviewer:

| have heard some people saying that 1 is not so bad for the children if their parents get

divorced. How do you feel about that?
Participant:

Well they don’t know really how we feel so they can't say that. It makes me cross

because they just think what they want to.
Interviewer:

Okay well this is the end of our interview is there anything else that you want to teil me

that you feel is important?
Participant:
No.

Interviewer:

Thank you for giving me the opportunity to interview you. | just want to check how are

you feeling now (...debriefing done).
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INTERVIEW FIVE

PART 2

PARTICIPANT — NASH

Interviewer:

You mentioned that it is sometimes hard when you don’t see your dad why do you

feel this way about your dad?
Participant:

Because | still love him no matter what. Even though | don't see him everyday and

we don't live in the same house anymore [ still love him.
Interviewer:

You seem to really still love and care for your dad, did he show any support or

concern towards you after the divorce?

Participant:

Yes he did.

Interviewer:

Can you tell me a bit more about why you feel that way?
Participant:

My dad was very concerned because he knew | was very upset and sad about the
divorce so he always asked how | was doing and said | must tell him if | need or want
anything which really helped cause | knew that he was still there for me and that he

stilf loved and cared for me.
Interviewer:

You said that your friends really helped you by talking to you, how did this make you

feel?

Participant:
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Um by talking to my friends it helped me to stop always worrying about the divorce
and sometimes | just did not know what to do anymore and then | would ask them

and they had good answers that helped me.
Interviewer:

What did they say that helped you?
Participant:

They just said things like | must not worry about it there is always a way to solve all
problems like this one time my friends saw that | was really upset the one day and
they actually stopped what they were doing and sat down with me and just let me

talk to them until | felt better again.
Interviewer:

You mentioned that your teachers helped you because you could talk to them, how

did this help you and make you feel?
Participant:

My teachers helped me because when | was really down they always reminded me
that | am unique and a very strong person. They also told me that | am never alone
and | will always have them supporting me and | can talk to them anytime that | need
to which helped because sometimes | can’t talk to anyone at home and then | can

easily go to a teacher and they would help me. Just having someone to talk to and |

know that | can really trust them really helped me a lot.
Interviewer:

You said in your first interview that in your culture after a divorce you had a family
gathering where you spoke about where you must live as well as money etc, how did

you feel about this meeting?
Participant :

Um.. (pause), | think it made me feel scared but also happy because at least they

were worried about what was going to happen to me.
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Interviewer:

So how did this meeting help you?

Participant:

it made me realize that | am not alone and that some people still care.
Interviewer:

You mentioned in your first interview that you stay at the hostel, can you explain how

the hostel has helped you cope?
Participant:

In the beginning | wanted to go home to try and see if | could get my mom and dad
back together again but after the first holiday I realized there was nothing that | could
do, it was like they didn't even listen to me. Now | am glad that | could rather be at

the hostel than there.

Interviewer:

Have you ever gone to see a therapist to help you cope?
Participant:

No | never went.

Interviewer:

Thank you Nash for allowing me to interview you again.
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INTERVIEW FIVE
PART 3
PARTICIPANT — NASH

Interviewer:

You said in your second interview that you are so glad to rather be at the hostel than

at home. Can you tell me why you feel like that?
Participant:

Well here at the hostel | am always around people and can talk to them and there is
someone here to always help me with my work and | can just think more about my

school work and make sure that | can become better one day.
Interviewer:

| forgot to ask you in your first interview if you have any hobbies, things that you like

doing in your free time?

Participant

Um | like spending time with my friends and | would also say doing sport | enjoy that.
Interviewer:

You taking part in sport do you think this has helped you cope with your parents

divorce?

Participant:

Um, yes | do think that it has helped me.

Interviewer:

Can you maybe think of a story of how sport helped you?

Participant:

Um this one day | was really upset | think | just came back from visiting my mom and

I was not feeling so good and my friends and | went out and played some hockey
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and it helped me. Made me feel good again.

Interviewer:

Why did it make you feel good when you went out with your friends and played

hockey?
Participant:

It helped because when | am feeling down | can just forget about some things that

are bundling up inside of me.
Interviewer:

Thanks once again for all your time Nash. | think ! have all the information that |

need. You have been a great participant. Good luck with school and keep strong.
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ADDENDUM B
AUDIT TRAIL
PROCESS OF CONTENT ANALYSIS

Excerpt from Interview 5
(part 2)
Nash

interviewer:

You mentioned that it 1S sometimes hard when you don't see your dad why do you
feel this way about your dad”?

Participant:

Because | still love him na matter what Even though | don't see him everyday and Comment [ALT: | scondiions!

tlowurdls dacd

we don't llve in the same house anymore | still fove him.

Interviewer:

You seem to really still love and care for your dad, did he show any suppcrt or

concern towards you after the divorce?

Participant:

Yes he did.

Interviewer:

Can you tell me a b'i ~ore about why you feel that way?

Participant:

My dad was very concerned because he knew [ was very upset and sad aboui the : c?;nnElr:t [A2]: Cartny dad- posiive

divorce so he always asked how | was doing and said\f must tell him if | need or want

anything which really helped cause I knew that he was still there for me and that he Comment [A3]: Dl always there fo
suppare

stifi loved and cared for me | Comment [A4]: Revimmnce  dad sill
by T

Interviewer: ; .

You said that your frends really helped you by talking to you, how did this make you
feel?

Participant:
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Um by talking to my friends it helped me to stop always worrying about the divorce Comment [A5]: | riendse" b siress

and sometimes | just did not know what lo do anymore and then | would ask them Comment [A6]: Ask fricnds for aduice
and they had good answers that helped me. Comment [ATT: Feiruslugve posin
Interviewer:

What did they say that helped you?
Participant:
They just said things like: | must not worry about it there is always a way to solve all

problems iike this one time my friends saw that | was really upset the one day and Comment [AB]: fricuts pive sl e
Comment [A9]: i nends could prick o)

siress

they actually stopped what they were doing and sat down with me and just let me
talk to them until | felt better again | Comment [A10]: e i
Interviewer: ;u‘..;:rlngrg;_[m;]; “an ko fricau
You mentioned that your teachers helped you because you could talk to them, how

did this help you and make you feel?

Participant:

My teachers helped me because when | was really down ihey always reminded me

that | am unique and a very strong person. They also told me that | am never alone >'E97nml-n:'[}§121: T
and | will always have them supporting me and | can talk to them anytime that | need 2 "o C;mment [A133: Wil aiways have

to which helped because sometimes | can't talk to anyone at home and then | can e
COI‘I‘ImQI‘It [AL14]: Teachers nlways

easily go to a teacher and they would helg me. Just having someone to talk'to and ! e .
EPTTEnt [Als]:_ix:;n..‘n_'r\ 1o talk b

know that | can really trust them really helped me a lot

Comment [A16): Troling truchers
Interviewer:
You said in your first interview that in your culture after a divorce you had a family
gathering where you spoke about where you must live as well as money etc, how did
you feel about this meeting
Participant :
Um. (pause), | think It made me feel scared bul also happy because at least they
were worried about what was going to happen to me Comment [AL7]: famly achering
Interviewer: S -
So how did this meeting heln you?
Participant: Comment [AL8]: ety inhe ey

setae of bk | sitlated o
Comment [A19]: realizunon
e ssill peopde thit care -0t

It made me realize that | am not alone and lfiat some people still care it et
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Interviewer:

You mentioned in your first interview that you stay ai the hostel, can you explain how
the hostel has helped you cope?

Participant:

In the beginning | wanted to go home to try and see if | could get my mom and dad
back together again but after the first holiday 1 realized there was nothing that | could
do, it was like they didn't even listen to me ‘Now | am glad that | could rather be at
the hostel than there.

Preliminary coding: open

Uncandiiianal love towards

Caring dad- positive relationship
Dad always there for suppor
teassurance -dad stll loves hel
Friends-"numb’ stress

Ask friends for advice

Frignds give positive advice

Frends give advice

Cultural mesting-helped

Meeting takes away sense of baing isolated or alone

Realization that there are stll| people that care —not alone
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Comment [A20]: hostel helped




—Grouped codes: axial

I oy
Supportive

relationships

Unconditional love
towards dad.

Caring dad- positive
relationship

Dad always there for
support

Can talk to friends

| Cultural | Al
meeting/family

gathering

' Cultural meeting-  Teachers always

helped accessible
Friends always
Meeting takes away  available
sense of being

l'isolated or alone

Will always have support = Realization that

from teachers
Teachers to tatk to
Trusting teachers
Reassurance -dad still
loves her
Friends-"numb” stress

Friends could pick up

stress

Ask friends for advice
Friends give positive
advice

Teachers give positive

advice

there are still people

that care —not alone
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ADDENDUM C

ASSENT/CONSENT FORM '

VOLUNTARY informed consent form

THE HOW SOUTH AFRICAN YOUTH NEGOTIATE RESILIENCE STUDY :

If you agree, please place an “X” in the ‘yes’ box to show that you understand and

agree with each statement:

A

| understand the information about the study in the Yes
Information Letter. Any questions | had were answered.

| realize that the participation is completely v_oluntary and Yes
that | can stop being part of the study at any time. If | am
uncomfortable answering any question, | may choose not to
answer.

My participation will be confidential. | understand thatmy  Yes
full name will not be used, nor will specific details of where |

live be shared, when information from the interviews is used

|
by researchers.

| understand that what | say may be quoted at greaft lengtﬁ ' Yes
in publications, presentations and the final report. If |

become concerned with anything | said, | can ask for parts,

or all, of what | said not to be quoted. [ may also have

deleted any parts of the interview | want deleted.

| understand that even_if_my parent or guardian consents to Yes
my taking part in this study, it is my decision whether | want

to participate. If | do not wish to participate, or want to

withdraw from this study at any time, my wishes will be

respected without penalty. My parent's or guardian’s

& - r - ' 1 ™
Assent forms were given to youth younger than 16. Their parents/guardians co-signed.
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. | understand

- understand

| understand

N understand

: | understand



consent does not make me have to participate.
6. | understand that if sorﬁething troubles me while ' Yes, | understand
participating, the researcher will provide me with
information about community resources (e.g. a local
psychologist) that might help me. | understand that | will be
responsible for the payment of such a professional in the

event that | should follow up the referral.

| agree to take part in this study.

Research Participant’s Signature (Date)

| agree to allow my child to participate.

Parent or Guardian’s Signature (Date)

The study has been explained to the young person and this form signed voluntarily.

Researcher’s Signature (Date)

171





