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OPSOMMING 

Die omvang van onderwys- en opleidingsbehoeftes wat Suid-Afrika 

tans beleef 1 onderstreep die fei t dat geen enkele vorm van 

onderwysvoorsiening daarin slaag om in al die leerbehoeftes van 

die gemeenskap te voorsien nie. Moontlikhede buite die 

tradisionele vorme van onderwysvoorsiening moet ondersoek en 

oorweeg word. Gemeenskapsonderwys is 1 n moontlikheid waardeur 

leer- en onderwysgeleenthede uitgebrei kan word om die behoeftes 

van die gemeenskap aan te pak. 

Gemeenskapsonderwys behels 'n proses en struktuur waardeur 

onderwys- en leergeleenthede aan die gemeenskap aangebied word 

deur middel van gemeenskapsonderwysprogramme. 

Die gemeenskapskollege of gemeenskapsleersentrum vorm 'n 

integrale onderdeel van die infrastruktuur vir 

gemeenskapsonderwys. In Suid-Afrika het die gedagte rondom 

gemeenskapskolleges reeds aandag geniet. Hier word besin oor 'n 

onderwysinstelling wat toeganklik is en oor die nodige 

aanpasbaarheid en buigsaamheid beskik om 'n heterogene 

stu~entegemeenskap met uiteenlopende behoeftes te bedien. 

Tegniese kolleges kan in hierdie opsig 'n betekenisvolle bydrae 

lewer. Teen die agtergrond van die maksimale benutting van 

hulpbronne blyk die omskepping van tegniese kolleges tot 

gemeenskapskolleges of sentra vir gemeenskapsonderwys sinvol te 

wees. 

Die voormalige Departement van Onderwys en Opleiding 1 wat in die 

grondwetlike bedeling voor 27 April 1994 verantwoordelik was vir 

die voorsiening van onderwys aan die swart gemeenskappe 1 het 

reeds sedert 1990 besin oor strategiee om die tegniese kolleges 
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verbonde aan die departement te omskep tot gemeenskapskolleges. 

Die prinsipaal van die tegniese kollege, as onderwysleier en 

hoof-uitvoerende beampte staan sentraal in die gemeenskaps­

onderwysproses. Gemeenskapsonderwysprogramme moet onder sy 

bestuur en leierskap realiseer. 

Die taak van die prinsipaal van die tegniese kollege met 

betrekking tot die implementering van gemeenskapsonderwys word 

in hierdie skripsie nagevors. Daar word ook gepoog om riglyne 

neer te le vir die implementering van gemeenskapsonderwys aan 

tegniese kolleges. 
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SUMMARY 

The scope of education and training needs which South Africa is 

currently experiencing emphasizes the fact that no single form 

of provision of education will succeed to meet the learning needs 

of the community. Alternative options, other than the traditional 

forms of provision, should be investigated and considered. 

Community education is an option for the extension of learning 

and educational opportunities to meet the needs of the community. 

Community education involves a process and structure for the 

provision of learning and education opportunities to the 

community by means of community education programmes. 

The community college or community learning centre forms an 

integral part of the infrastructure for community education. In 

South Africa the concept of a community college system is nothing 

new. An institution which is accessible and has the necessary 

flexibility to cater for the diverse needs of a heterogeneous 

student community is envisaged. Technical colleges can make a 

significant contribution in this regard. The transformation of 

technical colleges into community colleges seems to be a viable 

option against the background of the optimal utilization of 

facilities. 

Under the constitutional dispensation before 27 April 1994, the 

Department of Education and Training catered for the education 

of the black community. This department had already, since 1990 

considered the transformation of those technical colleges under 

its jurisdiction into community colleges. 

As educational leader and chief executive officer the role of the 
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principal is central in the community education process. 

Community education programmes must become a reality under his 

management and leadership. 

The subject of this study is the task of the technical college 

principal with regard to the implementation of community 

education. In addition to this it will be endeavoured to 

determine guidelines for the implementation of community 

education at technical colleges. 
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