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OPSOMMING

TITEL: DIE BEPALING VAN OPVOEDINGSGRONDTREKKE DEUR MIDDEL

VAN DIE STRUKTUUR-EMPIRIESE METODE

Hierdie ondersoek is onderneem na aanleiding van die eis dat
die Reformatoriese fundamenteel-opvoedkundige sy metodes vir
die bepaling van opvoedingsgrondtrekke moet begrond en verant=
woord. Navorsing het aangetoon dat gangbare metodes nie be=

vredigend ruimte skep vir die lewensbeskoulike oriéntering

van die opvoedkundige in sy beskrywing van die waargenome
ervaringsgegewe van die opvoedingswerklikheid binne struktuur=
verband, en vir sy uiteindelike beskrywing van opvoedings=

grondtrekke nie.

Met hierdie ondersocek is beoog om 'n metode, naamlik die struk=
tuur-empiriese metode te omlyn en vir die opvoedkunde toepas=
lik te maak. Daar is verder beocog om aan te duil dat met die
toepassing van hierdie metode opvoedingsgrondtrekke in Skrifs=
perspektief bepaal sal word: die metode sal reg laat geskied
aan die struktuuraard van die opvoedingswerklikheid, en die
gegewenhede wat in opvoeding empiries ontdekbaar is, weer=

spieél.

In die ondersoek is hoofsaaklik gebruik gemaak van die meto=
des van literatuurstudie, van prinsipiéle besinning en van
intersubjektiewe kontrole. Die ondersoek is vanuit Skrifpers=

pektief onderneem.

Om die struktuur-empiriese metode te kon omlyn is die begrip=

pe "struktuur" (wat as bou- of raamwerk verklaar kan word) en
die begrip "empirie" (en verwante begrippe) ondersoek. Daar=
na is die samestelling: struktuur-empiriese nagegaan.

Die waarde van die metode 1& daarin dat dit die ondersoeker
in staat stel om raak te sien dat die empiriese binne die
struktuurverband van (i.c. opvoeding) verstaan moet word.
'n Bepaling met behulp van die struktuur-empiriese metode
van (slegs) vier grondtrekke van opvoeding het aan die 1lig
gebring dat opvoedingsgrondtrekke beter omlyn kan word as

hulle binne struktuurverband gesien word.
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Die ondersoek het daarop gedui dat die struktuur-empiriese
metode met welslae deur Christenopvoedkundiges gebruik kan
word, en dat daar beslis van die bruikbaarheid van hierdie

metode in opvoedkundige kringe kennis geneem moet word.

Dit moet egter steeds in gedagte gehou word dat hierdie metode
soos alle metodes in samehang met ander wetenskaplike metodes

gebruik moet word in die bepaling van opvoedingsgrondtrekke.
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SUMMARY

TITLE: THE DETERMINATION OF EDUCATIONAL CHARACTERISTICS BY

MEANS OF THE STRUCTURAL-EMPIRICAL METHOD

This research was undertaken as a result of the claim that the
reformational fundamental pedagog must account for his methods
in determining educational characteristics. Research has
shown that current methods have not provided satisfactory scope
for the cosmoscope of the pedagog, for his description of the
perceived experiences of the pedagogical reality within its
structural context, and for his ultimate description of educas=

tional characteristics.

With this research project it was endeavoured to ouline a
methodj namely the structural-empirical method and to make it
applicable to the science of education. Furthermore it was
envisagéd that through the application of this method educa=
tional characteristics can be determined in a Scriptural pers=

pective.

This method does justice to the structural nature of the edu=
cational reality, and reflects the facts that can be disco=

vered empirically in education.

The method followed in this study is mainly that of literature
study, of a cosmoscopic reflection and inter-subjective control,

all derived from a Scriptural point of view.

To ouline the structural-empirical method, a study was made of
the concepts "structure" and "empirical™". Thereafter the en=

tire structural-empirical concept was examined.

The value of this method lies in the fact that it allows the
researcher to perceive the empirical within the structure of

education.

With the assistance of the structural-empirical method four
characteristics of education were analysed to show that edu=
cational characteristics can be better outlined if seen within

their structural framework.
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This study has pointed out that the structural-empirical
method can be used successfully by Christian educationalists
and that note should be taken of its value in educational

circles.

It must, however, always be borne in mind that this method,
like all other methods, must be used in conjuction with other

scientific methods in determining educational characteristics.
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