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GRADE 2 

OVERVIEW OF PHONOLOGICAL AWARENESS STAGES 

Phonological awareness activity Support material 

9. Final sounds 

 Learners say their own name and say the sound it ends with. 
Example:  “My name is Vusi, and it ends with an /i/. 

 

 Learners listen to words given to them orally that end with the 
same sound.  Point out that the examples given also indicate 
rhyme.  

 

 Read the short story from Grade 1 “What will I do?” to indicate 
different word endings around the short vowels. 

 Learners listen to a variety of words ending with different 
sounds.  

Short story: What 
will I do? 
page 237 

 Learners complete the worksheet by filling in the final sound. Final sounds 
worksheet  
page 237 

10. Onset and rime (Segment initial sounds) 

 Onset is the initial sound while rime is the rest of the word.  

 Show the learners three letter words.  Consonant-vowel-
consonant. Ask the learners to say the word without the initial 
sound.  Example: pan without /p/ is an.  The /p/ is the onset 
and /an/ is the rime.  This section should focus on the onset 
(initial sound) first. 

 

 Draw learners‟ attention to words that start with the same 
sound.  Example:  /c/ at, /c/ ap, /c/ an. 

 

 Now draw learners‟ attention to words with the same ending 
(word families).  Example:  /an/ in pan, /an/ in ran, /an/ in man. 

Onset- rime 
worksheets  
page 240 

 Learners complete the worksheets by filling in the correct 
initial sound to complete the word. 

 Learners complete the word family house relating to a specific 
word family. 

Word family house  
page 241 

 Learners cut out the correct initial sound and paste it next to 
the correct rime „ending‟. 

Cut and paste 
worksheets  
page 243 
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 Learners are given the „written by‟ worksheet and draw 
pictures relating to the word family.  The educator can write a 
sentence on the board (using the word family words) for 
learners to copy. 

Written by:  
worksheet  
page 196 

11. Segment final sounds 

 Once again, every learner should have a turn to say his/her 
name without the final sound. 

 

 Say words with three sounds and draw attention to the final 
sound.  Example: map with emphasis on /p/.  Draw attention 
to words with the same ending first. 

 

 Say words with a different ending and point out the difference 
in sound. 

 

 The difference between stage 10 and stage 8 is that stage 8 is 
aural.  During stage 10, learners start to segment sounds. Final sound 

worksheet  
page 267  Learners complete the worksheet by filling in the correct final 

sound to complete the word. 

12. Phoneme isolation 

 Use words with pictures and introduce one word at a time with 
the corresponding picture. 

 

 Start with words with three sounds:  Consonant-Vowel-
Consonant. 

 

 Learners need to recognize each individual sound in the word.  
Initial, medial and final sound.  Example: /p/ /i/ /g/ 

 

 Learners complete the worksheet by filling in the correct initial 
and final sound. 

Beginning and final 
sound worksheet  
page 270 

 Thereafter, they complete the worksheet with a picture and 
three blocks.  Learners need to fill in all three sounds 
pertaining to the picture. 

Beginning, medial 
and final sound 
worksheet  
page 270 

13. Phoneme identity 

 Learners recognize the same sound found in different words.  
Explain to the learners that they should listen to the word and 
indicate where they hear the sound given.  Select words 
where the same sound is found in the beginning of one word, 
the middle of another word, and the end of another word. 
Example: I can hear /m/ in map, /m/ in camp and /m/ in mom. 

Phoneme identity  
page 272 
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14. Phoneme categorization 

 Give the learners a group of words starting with the same 
initial sound but with one odd word starting with a different 
initial sound. Example: ant, apple, axe, dog. 

 

 Do the same with final sounds.  Do not mix the two activities.  
Do the initial sounds with an odd word first. 

 

 Learners need to pronounce each word correctly and identify 
the odd word. 

 

15. Blend and segment sounds 

 Refer to words with three sounds used in previous activities.  
Say one word at a time very slowly so the learners can hear 
every sound clearly.  Pay special attention to correct 
pronunciation. Example: /r/ /e/ /d/ = red, red = /r/ /e/ /d/. 

 

 Learners receive the worksheet with the phoneme analysis 
blocks.  Give them one word and ask them to write the whole 
word in the big top square and segment the word in the 
smaller blocks below. 

Phoneme analysis 
worksheet  
page 274 

 Learners can try to write their own words with three sounds 
and segment it. 

 

16. Phoneme deletion:  initial sounds 

 This is an aural activity only.  First write a familiar word on the 
board with three sounds.  Show learners a picture relating to 
the written word.  Point to the word and tell them to say the 
word without the initial sound.  Example: “say mat without 
/m/.”  Learners must reply “at”. 

Worksheet with 
examples of words 
for initial sound 
deletion  
page 275 

 Do this with words from the various word families.  

 Once learners have mastered this skill, do the same activity 
with word blends.  Example: “say shop without /sh/.”  Learners 
answer /op/. 

 

17. Phoneme deletion:  final sounds 

 This is an aural activity only.  First write a familiar word on the 
board with three sounds.  Show learners a picture relating to 
the written word.  Point to the word and tell them to say the 
word without the final sound.  Example: “say mat without /t/.”  
Learners must reply “ma”. 

Worksheet with 
examples of words 
for final sound 
deletion  
page 276 

 Remember that the remaining sounds do not need to make 
sense 
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 Do this with words from the various word families.    

 Once learners have mastered this skill, do the same activity 
with word blends.  Example: “say shop without /p/.”  Learners 
answer /sho/. 

 

18. Phoneme addition:  initial sounds 

 This is an aural activity.  Use words used above that learners 
are familiar with. 

Worksheet with 
examples of words 
for phoneme 
addition: Initial 
sounds  
page 277 

 Give learners the rhyme and ask them to add the initial sound 
to complete the word. 

 Example: “say ap, but add a /m/ in front of it.”   Learners must 
reply map”. 

19. Phoneme addition: final sounds 

 This is an aural activity.  Use words used above that learners 
are familiar with. 

Worksheet with 
examples of words 
for phoneme 
addition: Final 
sounds 
page 277 

 Give learners the first part of the word (onset), and instruct 
them to add the given sound to the onset to form a new word 
or plural.  Focus on the sound. Example: “say go, but add a /t/ 
at the back.”  Learners should answer “goat” and not “got”. 

20. Phoneme substitution 

 Show learners a picture card with the word and explain that 
substituting one sound in a word with another sound, forms a 
complete new word.  Focus on pronunciation. Example: pen 
can be change to pin by substituting the /e/ with /a/.   

Worksheet for 
phoneme 
substitution  
page 278 

 Pen can be changed to peg by substituting the /n/ with /g/. 

 Pen can be changed to hen by substituting the /p/ with /h/.  

 Give learners a few words and allow them to form new words 
by substituting the initial, medial and final sound with another 
sound. 

 

 Give learners a few pictures and ask them to form a new word 
by changing a sound.  This can be done as group work or 
individual. 
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Songs to teach phonological awareness 

 The educator sings the song and does all the actions.  

 The song and relevant pictures are discussed.  Ensure that all 
learners understand the vocabulary in the song.  Pay special 
attention to pronunciation.  Point out rhyming words and 
emphasise initial and final sounds when dealing with this skill. 

Songs  
page 287 

 Sing the song with the actions again with the learners.  

 Individuals or groups of learners take turns to sing the song 
with the relevant actions. 

 

Stories to teach phonological awareness 

 Show learners the pictures and allow discussions regarding 
what they think the short story is about. 

Stories  
page 280 

 Read the short story to them.  Ask questions afterwards and 
ensure all learners understand the short story. 

 

 Re-read the story on several days.  Emphasise rhyme, or the 
sound taught during that week. 

 

 Once learners know the story well, give them the „Written by‟ 
worksheet to draw a picture illustrating the short story.  Allow 
them to write a short sentence. 

 

 This activity provides an opportunity to teach the concept of 
print and how pictures correspond with words. 

 

Using poems to teach phonological awareness 

 Explain to the learners that rhyming words sound the same 
and have the same ending. 

Poems  
page 279 

 Read the rhyme to the learners, pointing to the pictures and 
say the rhyming words out loud.  Discuss the rhyme and the 
pictures. 

 

 Make sure that all the learners understand the poem and all 
the vocabulary in the rhyme. 

 

 Learners learn the rhyme, point to the pictures and do the 
actions where applicable. Learners each get a turn to say the 
rhyme. 
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Additional support material 

 Games.  Follow the instructions for each game. 
 Fun short vowel revision 
 Colour coding 

Flip over game 

Word search 

Tongue twisters 

Crazy letter 
page 291 

Assessment 

 Use the Phonological Awareness Skills Test to assess 
learners‟ phonological awareness. 

PAST  
page 295 

Adapted from Wessels, (2011) 
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http://www.hubbardscupboard.org/
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ts.  

http://www.teacherspayteachers.com/Store/AmyHoffly
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http://www.teacherspayteachers.com/Store/Carolyn-Kisloski/
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http://www.kizphonics.com/
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http://www.kizphonics.com/
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http://www.kizphonics.com/
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http://www.office.microsoft.com/
http://www.teacherspayteachers.com/Store/Allyson-Lane
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http://www.teacherspayteachers.com/Store/Dwayne-Kohn
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http://www.songlyrics/children-lyrics
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