




















CIIAPTKRI 

ORIENTATION 

l.IINTRODUCI'ION AND BACKGROUND 

The ushering. in of the new democratic order in South Africa in 1994 brought with it 

far-reaching changes that impacted on the lives of every citizen. South Africa was faced 

with the task of translating the dreams of its citizens into reality. To do so, the state, 

through its various departments had to revisit i~ approach to service delivery. lbis led 

to the extensive restructuring processes that characterised the first decade of democratic 

rule in this country. The changes that occurred and are still occurring in education are 

remarkable and commendable. 

Post 1994, the Ministry of Education had to dismantle the apartheid structure and create 

a unified education system. During apartheid there were 19 Education Departments, 

which had to be amalgamated into one National Department, which is further divided 

into nine Provincial Education Departments (Hofrneyer, 2000:2). lbis was to create a 

more equitable system of financing in a context of the huge demand on the limited 

financial resources and to create a policy framework, which gave concrete expression to 

the values, which underpinned the post apartheid state. 

The first five years of reconstruction were dedicated towards the dismantling of 

apartheid, and the creation of structures and procedures. This included transfers of staff, 

offices, records, assets and more than ten million learners and educators into the new 

system without compromising service delivery. Educators are central to educational 

change, the policy on norms and standard for educators were introduced in 2000 

(Robinson, 2003:19). This policy created the framework and procedures for the 

approval of teacher education programmes and outlined the kinds of qualifications that 

the Department of Education would consider for funding and for employment. The 

policy provides an outline of the knowledge, skills and values that are seen as the 

hallmarks of a professional and competent educator (Robinson, 2003:21 ). 

As alluded to earlier, the new democratic state was faced with numerous challenges on 



r.uny ftoD1s, especially those relldiDg to the optimal utilisation and the re-orientation of 

tbe Imp 1111111bers of inherited public service staff. The need to rationalise and redeploy 

exiSiiDg slldr became very urgent if the state was to respond to its new mandate of 

bringiDg about meaningful cbanges in the lives of its citizens. It was within the public 

sector in perticular that both the Employer and the Employee parties agreed on the 

Rationalisation and Redeployment of public service staff. Rationalisation and 

Redeployment occurred in the education department, and it affected everyone (Porteus, 

1999:4). Redeployment and rationalization came with a multiplicity of policy and 

operational issues in the teaching sector. Most educators were laid off because of severe 

budget cuts and it caused educator shortages in some schools and severe overcrowding 

in classrooms. Some educators were relocated to severe or under-served parts of the 

country. 

According to Porteus (1999:7) redeployment of educators causes conflict and violence 

among the stakeholders, the educators, learners and parents. In spite of the problems 

associated with Redeployment it is another method or tool for ensuring equitable 

redistribution of human resources in schools especially in view of the fact that the 

former government's development policies focused mainly on the needs of a particular 

section of the community while neglecting others. Due to this neglect schools mainly 

resisted government policies and this disrupted schooling and destroyed the discipline 

?f teaching and learning. Schools became no-go areas and schooling hours 

meaningless, teachers did not teach, learners did not attend classes and principals, as 

managers could not manage. The widespread dysfunction of public schools partly Jed to 

the mushrooming of private schools that tended to open their doors for every-one, 

regardless of race and age, gender, colour, religion, ability or language (Hofineyer 

2000:4). 

It is upon !Jle above premise that this research deals with the issues and challenges 

related to redeployment of educators in selected MBfikeng region schools. 

1.2 PROBLEM STATEMENT 

There are several issues and challenges related to, and surrounding the redeployment 
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