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OPSOMMING

Die doel van die navorsing was om deur middel van ‘n empiriese, kwalitatiewe
ondersoek vas te stel hoe daar op onderwysproduktiewe wyse voorsien kan word
in die unieke behoeftes van akademies begaafde leerders in die intermediére

skoolfase in die Suid-Afrikaanse onderwysstelsel.

Eerstens is daar deur middel van ‘n deeglike literatuurstudie, onderhoude met
laerskoolhoofde en fokusgroeponderhoude met laerskoolonderwysers, akademies
begaafde leerders in die intermediére fase en ouers, vasgestel wat die
onderwysbehoeftes van akademies begaafde leerders is. Tweedens is ‘n mini-
onderwysstelsel vir akademies begaafde leerders beplan en ‘n program is
ontwikkel wat binne hierdie mini-onderwysstelsel gebruik is. Die inligting vir die
ontwikkeling van die program is uit die onderhoude en fokusgroepe verkry. Die
paradigma wat die navorsing ten grondslag Ié is veelkantig en sluit in elemente
van ‘n Christelike lewensbeskouing, soos aangevul deur elemente van die

interpretivisme, konstruktivisme, pragmatisme en post-modernisme.

Die studie van akademies begaafde kinders toon duidelik dat hierdie leerders
hulle eie besonderse kenmerke het. Akademies begaafde leerders ervaar heelwat
kognitiewe, sosiale en affektiewe probleme in die huidige onderwysstelsel. Die
struktuur van ‘n onderwysstelsel, onderwysproduktiwiteit en self-bestuurde en
inter-aktiewe leer as onderrigstrategie is uitgelig as interne determinante van
opvoedkundige aard wat ‘n invloed het op akademies begaafde leerders. Die
huidige stand van begaafde onderwys in Suid-Afrika en op internasionale vlak is
as interne determinant van historiese aard geidentifiseer. As Suid-Afrika met
ander lande vergelyk word ten opsigte van onderwys aan begaafde leerders, en
spesifiek akademies begaafde leerders, is dit duidelik dat daar nog baie leemtes

in die onderwysstelsel is.

Tersaaklike eksterne determinante wat onderwysvoorsiening aan akademies
begaafde leerders beinvloed sluit in die demografie van die akademies begaafde
leerders, die ekonomiese omgewing van die akademies begaafde leerders,
wetenskap en tegnologie, die rol van politiek in die onderwysvoorsiening aan
akademies begaafde leerders en die medewerkers en mededingers in die



onderwysvoorsiening aan akademies begaafde leerders. Leerdergetalle is besig
om toe te neem, en daarmee saam die vraag na onderwysvoorsiening aan
akademies begaafde leerders. ‘n Afstandsgebaseerde program is dus die ideaal,

aangesien akademies begaafde leerders reg oor die land versprei is.

Die hoofdoel van die studie was om ‘n mini-onderwysstelsel te beplan waardeur
daar op onderwysproduktiewe wyse voorsien kan word in die unieke behoeftes
van akademies begaafde leerders in die intermediére skoolfase in Suid-Afrika.
Daarvoor is die raamwerk van strategiese onderwysstelselbeplanning en die
werksdokument vir die ontwikkeling van die strategiese plan bedoel vir ‘n
onderwysstelsel as navorsingsmetode gebruik. ‘n Haalbare, volhoubare en
bekostigbare afstandsgebaseerde onderwysprogram vir akademies begaafde
leerders is binne hierdie mini-onderwysstelsel beplan en ‘n loodsmodule vir

akademies begaafde leerders op skoolgraad 4 is ontwikkel.

Die studie het bevind dat die raamwerk vir strategiese onderwysstelselbeplanning
suksesvol gebruik kan word in die beplanning van ‘n mini-onderwysstelsel, wat
effektief in die onderwysbehoeftes van akademies begaafde leerders in die
intermediére skoolfase voorsien. Uit die onderhoude en fokusgroepe is dit ook
duidelik dat daar ‘n behoefte by skole, onderwysers, akademies begaafde
leerders en ouers is vir ‘n onderwysprogram vir akademies begaafde leerders en

dat so ‘n program suksesvol in skole geimplementeer kan word.



ABSTRACT

The goal of this research was to determine how to productively provide in the
unique needs of academically gifted learners in the intermediate phase in the
South African education system. The study comprised an empirical, qualitative

investigation to this end.

Individual interviews with primary school principals and focus groups with primary
school teachers, academically gifted learners in the intermediate phase and
parents served to determine what the educational needs of academically gifted
children are. Secondly, a mini-education system for academically gifted learners
was planned and a programme for academically gifted learners was developed
within this mini-education system. The information for the development of the
programme was gathered from the interviews and focus groups. The paradigm
that forms the foundation of this research includes elements of a Christian world
view and is complemented by elements of interpretivism, constructivism,

pragmatism and post-modernism.

The literature study on academically gifted learners revealed that these learners
possess their own unique characteristics. Although academically gifted, these
learners experience many cognitive, social and affective problems in the current
education system. The structure of the education system, educational productivity
and self-managed and interactive learning as teaching strategy were highlighted
as internal determinants of an educative nature that influence academically gifted
learners. The current condition of gifted education in South Africa and on an
international level form the internal determinants of historical nature. If education
to gifted learners, and specifically academically gifted learners, in South Africa is
compared to other countries, it is clear that there are still many gaps in the

education system.

The main external determinants that influence educational provision to
academically gifted learners include the demography of academically gifted
learners, the economic environment of academically gifted learners, science and
technology, the role of politics in the educational provision to academically gifted

learners and the co-workers and competitors in the educational provision to

Vi



academically gifted learners. The number of learners is increasing and that means
that the need for educational provision to academically gifted learners is
increasing. A distance-based programme is ideal, as academically gifted learners

are scattered across our country.

The main goal of this study was to plan a mini-education system that will provide
in the unique needs of academically gifted learners in the intermediate phase in
an educationally productive way in South Africa. The framework for the strategic
planning of a mini-education system was used as research method. An
achievable, sustainable and affordable distance-based educational programme for
academically gifted learners was planned and a grade 4 pilot module developed

within this mini-education system.

The findings of this study suggest that the framework for the strategic planning of
a mini-education system can be successfully used in planning a system that can
effectively provide in the needs of academically gifted learners in the intermediate
phase. From the interviews and focus group it was also clear that there is a need
for educational programmes intended for academically gifted learners and that

these programmes can be successfully implemented at schools.
Key Words

productivity in education, giftedness, gifted learners, academic giftedness,
characteristics of gifted learners, needs of gifted learners, gifted education in SA,
teachers of gifted learners, parents of gifted learners, gifted learners in primary
schools, programmes for gifted learners, design and development model,
qualitative research, interviews and focus groups, framework for strategic planning

of a mini-education system, intermediate phase, mini-education system.
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