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A QUESTIONNAIRE FOR GRADE R PRACTITIONERS ON TEACHING AND 

MANAGEMENT OF GRADE R SITES 

SECTION A: BIOGRAPHICAL INFORMATION 

Please indicate the following: 

1. Your gender 

2. !Your age ~1- 30 yrs 31-40 yrs 

3. !Your highest 
~elow 

~cademic Matric 

~ualification 
Matric 

4. !Your highest 
None ECD Level 

professional 
1-3 

~ualification 

Female Male 

\41-50 yrs +50 yrs 

Junior ~enior 

degree ~egree 

ECD Level 
Diploma 

4-5 

SECTION B: RESULTS ON EFFECTIVE MANAGEMENT FOR GRADE RSITES BY 

PRACTITIONERS 

Bl Process model 

Variables Strongly Agree ~eutral Disagree ~trongly 

agree It not ~isagree 

~ure 

5. Managers support the Grade R 

practitioner with their teaching and 

learning issues 

6. There is an open communication 

between managers and 

practitioners. 

The Grade R practitioner 

7 participates in decision making 

concerning Grade R issues. 

8. The Grade R practitioners are able 
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to use different tools to assess 

achievements. 

9 Practitioner can conduct learner 

assessment continuously in Grade 

R. 

10 Practitioners are engaged in 

diagnostic assessment to identify 

learning barriers for learners. 

11. Practitioners are trained to use 

learner-centred teaching approach in 

the GradeR. 

82 Attainment of goals 

Variables Strongly Agree Neutral Disagree Strongly 

agree It not ~isagree 

~ure 

12. There are clear goals in the 

assessment of learners in Grade R 

13. Practitioners achieve the goals 

specified 

14. Goals are measurable 

15. Grade R has attainable goals 

16. Grade R class has time-framed 

goals 

17. HODs monitor the process 

18. Practitioners can approach HODs for 

assistance 

19. Learner achievements in Grade R 
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are high 

20. Attendance rate of learners on 

Grade R is high 

21 . Learner drop-out rate is high 

83. The resources used for effective management of Grade R 

Variables Strongly !Agree Neutral Disagree Strongly 

agree no disagree 

sure 

22. Learners' parents are supportive 

towards their children's school work 

and activities 

23. The school management motivates 

parents to be involved in their 

children's education 

24. Classrooms are furnished 

appropriately 

25. There is out-door equipment on the 

site 

26. Out-door equipment is safe and 

secured for learners 

27. There are enough resources to 

support learners with learning 

barriers 

28. Running water is easily accessible at 

the site 

29. You have resources to support learners with 

learning barriers 

30. The sites have flush toilets for the 
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use of Grade R learners 

31. Teacher/learner ratio is according to 

policy (Circular 28/2005) on the site 

84. How Grade R site meets organisational requirements 

Variables Strongly ~gree Neutral Disagree Strongly 

agree It not disagree 

~ure 

32. Grade R sites provide quality service 

to learners 

33. Grade R resources are sufficient to 

provide quality service continually 

34. Grade R site is negatively affected 

by community/social factors against 

attainment of educational goals 

35. Learner achievement is high as a 

result of high status of the 

community in which they are 

3 Learners struggle to achieve as a 

result of the low status of the 

community in which they are 

37. Practitioners experience problems, 

and difficulties in providing quality 

education 

38. Practitioners are familiar with the criteria 

expected for quality education at your site 

39. Sites encounter obstacles to basic 

functionality 

40. Site is not yet ready to pursue 

excellent quality since it is still 
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struggling to achieve basic 

functionality 

86. Maintaining legitimacy of the Grade R in the community 

Variables Strongly ~gree Neutral Disagree Strongly 

agree II no I disagree 

~ure 

41. Grade R site is accepted and 

supported by the community 

42. Grade R site offers programmes 

which conform to the ethical and 

moral of the community 

43. Grade R has a good image. 

44. Grade R site has good marketing 

strategies 

45. Grade R site is accountable to the 

community 

87. Satisfaction 

Variables Strongly ~gree Neutral Disagree Strongly 

agree II no1 disagree 

jsure 

46. You find satisfaction in teaching 

Grade R learners 

47. You satisfy the expectations of the 

parents and school management 

48. You are satisfied with the way in which you 

are supported by your HOD 
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BIOGRAPHICAL DATA OF SBS AND CBS MANAGERS 

SECTION A: BIOGRAPHICAL INFORMATION 

Please indicate the following: 

1. Your gender Female Male 

2. ~our age ~1- 30 yrs 31-40 yrs 141-50 yrs +50 yrs 

3. ~our highest 
~elow Senior Junior 

academic Matric 

qualification 
Matric degree degree 

4. Your highest 
Certificate Teacher's 

Senior 
Profession 

professional Profession 

Rualification 
Diploma al Degree 

al Degree 

5. Position Principal 

HOD 

SECTION B: RESULTS ON EFFECTIVE MANAGEMENT FOR GRADE R SITES SBS 

AND CBS MANAGERS 

B1. Processes affecting Grade R 

Variables Strongly !Agree Neutral/ DisagreE !Strongly !Strongly 

agree not lagree lagree 

sure 

6. Managers support the Grade R 

practitioner with their teaching 

and learning issues 

7. There is an open communication 

between Grade R practitioners 

and managers. 

8. The Grade R practitioner 

participates in decision making 

165 



concerning Grade R issues. 

9. The Grade R practitioners are 

able to use different tools to 

assess achievements. 

10. There is continuously 

assessment of learners in Grade 

R. 

11 . Practitioners are able to identify 

learners with learning barriers. 

12. Managers were trained to 

manage a GradeR site. 

82. Attainment of Goals by managers 

Variables Strongly Agree Neutral/ Disagre ~trongly 

agree not sure e !agree 

13. There are clear goals in the 

assessment of learners in Grade R 

14 Managers are familiar with then 

goals that the Grade R class should 

achieve 

15. Managers usually plan together 

with then Grade R practitioners 

16. HOD monitors the progress of the 

practitioner in attaining the goals 

17. Managers provide assistance if the 

practitioner encounter problem 

18. Learners' achievements in Grade R 

are high because of the support 

managers provide 

19. Learners' achievements in Grade R 
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are high because the practitioner is 

competent 

20. Learners' achievements in Grade R 

are low 

21. Attendance rate of learners in the 

Grade R is monitored 

22. There are measures in place to 

assist learners who do not attend 

regularly 

83. The sources used for effective management on Grade R 

Variables Strongly !Agree Neutral/ Disagree Strongly 

agree not agree 

sure 

23. Managers ensures that Grade 

R learners are part of the 

school nutrition programme 

24. Management motivates 

parents to be involved in their 

children's education 

25. Managers ensure that 

classrooms have appropriate 

furniture 

26. There is a budget for the out-

door equipment for learners. 

27. The mangers ensures that the 

out-door equipment is secured 

and safe for learners. 

28. Managers provide the Grade 
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R site with enough resources 

to support learners with 

learning barriers. 

29. Running water is easily 

accessible at the site. 

30. Grade R learners have 

flushable toilets. 

84. How the Grade R site meets organisational requirements 

Variables Strongly fA,gree Neutral/ Disagree Strongly 

agree not sure ~gree 

31. Grade R site provide quality 

service to learners. 

32 Resources are sufficient to 

provide quality service 

continually 

33. The Grade R is negatively 

affected by community 

social factors against 

attainment of educational 

goals. 

34. Learner achievement is high 

as a result of the low status 

of the community in which 

they are. 

35. Learners struggle to achieve 

as a result of the community 

in which they are. 
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85. Problems in the Grade R site 

Variables Strongly 

agree 

36. Managers experience 

problems and difficulties in 

managing the Grade R site 

37. Managers are familiar with 

the criteria expected for 

quality education at the 

Grade R sites 

38. The site encounters 

obstacles to basic 

functionality. 

39. The site is not yet ready to 

pursue excellent quality 

since it is still struggling to 

achieve basic functionality. 

86. Maintaining legitimacy of the Grade R 

site in the community 

Variables Strongly 

agree 

30. Managers maintain 

legitimacy of Grade R site in 
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!Agree Neutral/ Disagree Strongly 

not agree 

sure 

!Agree Neutral/ Disagree Strongly 

not agree 

sure 



the community 

41. Grade R site offers 

programmes which conform 

to the ethical and moral 

norms of the community 

42. Grade R site has good 

image 

43. Grade R site has good 

marketing strategies. 

44. The Grade R site is 

accountable to the 

community 

87. Satisfaction 

Variables Strongly !Agree Neutral/ Disagree Strongly 

agree not sure tagree 

45. Grade R sites satisfy the 

expectations of the parents 

and school management 

46. Managers are satisfied with 

the way in which the Grade 

R site is managed 

47. Grade R site practitioner is 

satisfied with the way n 

which you support him/her 
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