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OPSOMMING 

DIE PLEK EN TAAK VAN DIE ONDERWYSKOLLEGE IN 

DIE StJID-AFRIKAANSE ONDERWYSSTELSEL 

Die verband tussen die gehalte van 'n land se onderwys en die 

beskawingspeil van die burgers van daardie bepaalde land word algemeen 
erken. Gehalte onderwys word egter medebepaal deur die standaard van 
onderwysersopleiding. Aile instansies waar onderwysers dus opgelei 
word, is medeverantwoordelik vir die daarstelling van 'n amwaarbare 
lewenstandaard in 'n land. Die onderwyskollege is een so 'n instansie. 

Suid-Afrika beleef tans veranderinge op verskeie terreine. Grondwetlike 
en staatkundige hervonning vind ook neerslag in die onderwysstelsel. 
Ondenvysvernuwingstrategicc wat noodwendig as gevolg van sodanige 
herskikkings aangebring word, moet uiteindelik deur die 
onderwyserskorps in werking gestel word. Dit stel op sy beurt weer 
besondere eisc aan die opleiding van onderwysers (wat onder andere aan 

onderwyskolleges geskied), a<mgesien 'n korps doeltretfend opgeleide en 
gemotiveerdc ondenvysers slegs deur relevante opleiding verseker kan 
word. 

Literatuurstudie het aan die Jig gebring dat strategiese beplanning by 
uitstek geskik is om as bcstuursinstnnnent gebmik te word, wanneer 
verandcringe in die interne en eksteme bestuursomgewings spoedige en 
pro~akticwe koersaanpassings vereis. Dit is vasgestel dat alle 
onderwysstelsels opgebou is uit sekere universeel geldende komponente. 
Voorts is danr op 'n bepaalde stratcgiese heplanningsraamwerk besluit, in 
soverre die plek en taak van onderwyskolleges in vyf buitelandse 
onderwysstelscls, naamlik Engeland, Nederland, Duitsland, Japan en 
Nigerie vasgestel kon word. 

'n Ondersoek na die stand van onderwyskolleges in Suid-Afrika is ingelei 
deur 'n beskrywing van die Suid-Afrikmmse onderwysstelsel waardeur 
vasgestel is dat die genoemde tipiese komponente van enige nasionale 
onderwysstelsel daarin vervat is. 'n Llteratuurstudie aangaande die 
historiese ontwikkeling van ondenvyskollcges in Suid-Afrika het aan die 
lig gebring dat da<Jr, ten opsigte van die behcer van (destydsc) blanke 
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onderwyskolleges at vir 65 jaar 'n dispuut bestaan, naamlik of die 
voonnalige provinsiale onderwysdepartemente, of universiteite in beheer 
moet wees. Wat die meer onlangse verlede betref, is steeds verdeelde 
beheer aangetref deurdat elkeen van die voomwlige eie-sake 
onderwysdepartemente afsonderlike ondetwysko\leges onderhou het. 
Onderwyskolleges funksioneer ook sander veel outonomiteit, deurdat 'n 
groepering in een sektor saam met skole, tersiere status belemmer. 

Benewcns 'n empiriese ondersoek wat aan die hand van die stappe van die 
strategiese beplanningsraamwerk gedoen is, is die menings van kundiges 
ten opsigte van die plek en laak van die ondcrwyskollcgc in die Suid­
Afrikaanse onderwysstelsel ingewin. Bevindinge wat na die inteq)fetasie 
van data gemaak is, is vergelyk met gegewens uit die literatuurstudie in 
verband met die plek en taak van onderwyskolleges in die vyf genoemde 
buitelandse onderwysstelsels. Aan die hand dam·van is 'n scenario 
ontwerp vir die toekomstige pick en taak van onderwyskolleges in die 
Suid-Afhkaanse onderwysstelsel. 
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SUMMARY 

THE PLACE AND TASK OF THE COLLEGE OF EDUCATION 
IN THE SOUTH AFRICAN EDUCATIONAL SYSTEM 

The correlation between the quality of a country's education and it's 
standard of civilization is universally acknowledged. Quality of education 
is, however, co-detennined by the standard of teacher education. All 
institutions where teachers are trained, are therefore also responsible for 
the setting of an acceptable standard of civilization in a country. A 
College of Education is one such an institution. 

South Africa is at present undergoing change in different spheres of life. 
Constitutional and political refonn also precipitates in the educational 
system. Educational renewal strategies, that inevitably follow such refonns 
eventually have to be implemented by the teaching corps. That, in tum 
sets specific demands for the training of teachers which takes place at 
Colleges of Education because a corps of sufficiently trained and 
motivated teachers can only be accomplished by relevant training. 

A study of the literature has brought to light that strategic planning is a 
management instmment par exe/lence, by which changes in either the 
intemal or extemal environments of organizations can be adapted to. It is 
asce11ained that educational systems are made up of certain universally 
accepted components. A specific framework for strategic planning has 
furthermore been decided upon, which can be used to detennine the place 
and task of Colleges of Education in five other countries, namely England, 
The Netherlands, Gennany, Japan and Nigeria. 

An investigation into the current position of Colleges of Education in 
South Africa is started with a description of the South African educational 
system, by which it is ascertained that the typical components of any 
national educational system, mentioned earlier, also appear here. A 
literature study about the historical development of the South African 
Colleges or Education revealed that, as far as control is concemcd, for the 
past 65 years there has been a dispute whether Colleges of Education 
should either be controlled by the fmmer provincial education departments 
or by universities. Conceming the recent past, divided control is still 



found in that each of the tanner own affairs education departments are in 
charge of its own seperate Colleges of Education. They also function 

without any autonomy worth mentioning, because of their b'TOuping with 

schools in one sector which encumbers tettiary status. 

Through an em peri cal study, done according to the steps of the framework 
for strategic planning mentioned earlier, the opinions of experts in the field 

of the place and task of Colleges of Education in the South African 
educational system, are obtained. Findings that are made after interpreting 
the data, are compared with information from the literature study in 
connection with the place and task of Colleges of Education in the tive 

other countries mentioned. According to that, a scenario is sketched tor 

the future place and task of Colleges of Education in the South African 

educational system. 
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