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historically disadvantaged communities who never had any free access tc
id era, were appointed as television presenters and commentators.

of these were not native speakers of English (Lanham, 1996: 30). Consec
South Africans - second and third language speakers of English - are
television commentators and a wide range of SAE accents are represented

in the broadcasting media (Wright, 1996: 158).

When a speaker starts learning a second language, acquisition of his/her n
has already been achieved intuitively during his/her early stages of devel,
means that all normal children acquire the language that they hear around
special instruction. A person loses this ability after the so-called “cri
language acquisition, which coincides with the lateralization of the brain (be
of two and the onset of puberty). Therefore second language acquisitic

ghtly differently from mother-tongue acquisition (Lyons, 1981: 248 - 2

The structure of the target language always differs from thaf of the mo
resulting in differences in pronunciation of the target language in an inter-
communication context (Van Dyk, 1991: 43-44). The technical term “inte
initially used to denote this influence of the first language on a second or t
but it ce b replaced with the te  “trz  er” ( 1999
transfer occurs when similarities between a first language and the target la:
acquisition process. Negative transfer occurs when the learner chooses

more similar to the mother tongue than to the target language (Mesthrie,
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whether they be black, white or coloured. Alexander (1989: 10) points ov. that racial
prejudice and racism are reinforced and maintained by language barriersa »  as
group areas, separate schools and separate amenities. Although the democra : elections
of 1994 have to a large extent abolished formal apartheid in South Africa, th irocess of
integration and acceptance of the “new South Africa” is not an overnight p1 ess. It is
questionable whether speaking the same language - English - will cause wh |tk or
coloured speakers to regard themselves as one nation or one culture. The istinction
“Black SAE” in itself indicates the opposite. If is QUite feasible, then, t : political
convictions ingrained in speakers will cause them to (perhaps subconsciousls : u
language variety such as BSAE not according to its linguistic features, but ¢ ording to

personal political/racial prejudices.

The following questions arise:

. What are the attitudes of English first language pupils, Afrikaans fir langua

pupils and Sotho first language pupils towards BSAE?

. Are these attitudes based on linguistic deviations from the standarc /7 ety of

English or are they based on racial bias?

1.3 AIMS

1.3.1 To determine what the attitudes of English first language pupils, Afrikaa anguage

pupi and Sotho first language pupils are towards- :pt 1 | m of
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language attitude are discussed, with specific focus on contributi
current study. ...e sound systems of English and Southern Africa:
compared and the main effects of these differences on Eng]

pronunciation are pointed out.

The following databases were consulted beforehand:
a Nexus - HSRC

b Potchefstroom University Library Catalogue
c Repartorium of South African Magaiines

d ERIC

e MLA Bibliography

Key terms used in the computer search:
English or Engels; second and language; tweede taal or/and mx
moedertaal, uitspraak; uitspreek, aksent; accent; pronunciati

broadcast; television; attitude; houding; persepsie; perception.
Empirical Study

In ( 3 the empirical res  ch of this study is p.  ented. 1
which was conducted with the aid of a personality questionnaire
procedure includes a description of the test population, instrum

collection, as well as the practical execution of the test.



1.5.3 Analysis

The analysis of the questionnaires was done in cooperation with

Consultation Service at the Potchefstroom University. The results of
research described in Chapter 3 are discussed in Chapter 4. The statistics
analysis are presented in various tables which indicate the differences
towards BSAE among the three different languag¢ groups and possible ex

offered for these differences.

1.5.4 Conclusion

In Chapter 5 the conclusion of this study is presented, along with recommer itions for
further study and research to find answers to unresolved issues mentioned in e present -

study.
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CHAPTER 2

LANGUAGE AND ATTITUDE IN A MULTILINGUAL SO!1 |

2.1

2.2

AFRICA

INTRODUCTION

This chapter provides the theoretical background to this study on langua; attitudes
and attempts to lay the groundwork for the hypotheses formulated in Chapter 1. The
historical background puts English in South Africa in perspective and introdi s some of
the aspects that make BSAE such an interesting field of study. Itisfc wed a
discussion on BSAE and the characteristics which make it a distinct variety « JAE. The

terms “accent” and “attitude” are defined next and the importance of anintegr: >nof e

two aspects is explained. The significance of this study is elaborated on, fo d by a
literary overview of previous attitude studies regarding SAE. The sound sms of
English and African languages are compared in order to account for s of tl

distinctive features of BSAE.

HISTORICAL BACKGROUND

English as a language was introduced to South Afiicainthe early nineteenth ¢t tury when
the tentacles of British Colonisation finally reached the most southern point of t 4
continent. What makes the study of South African English so interesting is e fact that

the vast majority of SAE speakers are first language speakers of indige jus Bantu
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languages, with the minority of SAE speakers being first language spe

(Simo Bobda, 2000: 252).

After the democratic elections in 1994 South Aftica declared 11 officia

1991 census (Schuring, 1993) listed the speakers of the official langua

. English - 3,4 million
. Afrikaans - 5,8 million
. 9 Bantu languages, including Xhosa,

North and South Ndebele,

North and South Sotho, Tswana,

.wonga, Venda and Zulu - 37,5 million

In the early 1960's the principle of first language education was applie
as part of the Nationalist government’s policy of apartheid and its e
separateness between blacks and whites in the country. The policy fail
the black people’s belief that their own language did not facilitate acces
and mobility in wider society (De Klerk, 1997: 99). English is the
communication acceptable to inhabitants of all races in all nine province

and this alone ¢ hasises its import easa’ gu :ofwider comm

With the political, economic and social changes in South Africa inthe re
has come to be viewed by Africans as a world-wide language of wider cc
many Africans are eager to acquire it. Herriman and Burnaby (1996:

a survey done in 1993 among African men and women indicate that
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distinguished a major sociolinguistic feature of SAE, namely the racial dis tion of
- white South African accent, black South African accent and an Af an: lan

accent. What exactly does the term “accent” refer to?

Fromkin and Rodman (1978: 315) give an elementary account of accent as | : the
“diversity of pronunciation”. Lyons (1981: 24) says that “accent refers solel he way
in which sounds in a language are pronounced and it carries no implications :soever
with respect to grammar and vocabulary”. Giles (197 0: 211) distinguish ~ etween
dialects and accents - dialects are variations from the standard code at mo  1gu
levels, whereas accent refers only to a manner of pronunciation different from 1 andard
pronunciation. “Standard” language or, in this case, standard English, is rega as‘ e
universal non-regional dialect” (Strevens, 1977: 136). Strevens (1977) points uu. that the
majority of all native speakers of English do not use the standard English dialect and that
the word “standard” does not necessarily mean “better” than any other dialec  Titlestad
(1995: 180 - 182) is of the opinion that Standard English can be spoken with y accent.
He states, however, that it is Standard English which rbﬁngs empowerL..nt to its
speakers, the implication being that non-standard English usage will have the opposite
effect. He states that “those who foster pfejudice against the concept of Stand 1Eng h
are acting destructively” (Titlestad, 1995: 182). There is a wide range of opir ns on the
i S ‘d English in South Africa (Van Rooy, to appear),

of a standard norm, because it is elitist, to demands for a standard norm to e
effective communication in a multilingual society. As mentioned before, Star ard SAE,

seen as having informal British correctness, has always been regarded : the only

acce, ble version to be used (Van der Schyf & Wi ng, 22 0: 22).
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a knowledge of English varies from 6% to 32%. Their level of competence so varies
quite substantially, from being completely fluent to those who know very little Engli  or

none at all.

With recent political changes in the country and policies of equal opportuni s for

all, schools were opened up for all races. Increasing numbers of black pupilst /e entered
formerly whites-only English medium schools, thgreby causing an upward ¢._fi in their
sfétus. For the majority of blacks, however, the quality of education has bee T

low and access to English fairly limited (De Klerk, 1997: 100), resulting in non-sta |
usage and accents. If the primary function of a language is communic ion, then
intelligibility must be demanded from any language variety used to communic ubli -

(Van Rooy, 2000).

LITERARY OVERVIEW

Through the years various studies have been conducted regarding language  udesin
South Africa. Although studies subsequent to the democratic elections of 19 e
probably more relevant to the current socio-linguistic situation in the cour y, ea er
works already indicate the preference of black South Africans for English. >rudies on
BSAE can be grouped together in three major categories, namely studies «  attitude
generally, studies on attitude and pronunciation, and studies on accent/pronunciation only.
There were also a few studies on other aspects of English as a second lar_aage, for

example, grammar.
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in Grahamstown and discovered that the majority of multili‘n
English as medium of instruction at the university. De Klerk (19
attitudes to SAE of Xhosa women across three generations, estal

- generation is much more positive towards English than the othe

More recent studies include De Klerk and Gough’s (to appear
English”, which gives a review of the language, its» historical and .
as well as its most prominent features: phonology, grammar,
patterns, stylistic features and code-switching between BSAE anc
point out that attitudes towards BSAE are still undergoing rapic
the educational system will have to provide proper instruction in
of BSAE in order to prévent this variety from drifting too far

standard forms of English.

The most recent study regarding attitude towards BSAE probal
Van Rooy (2000), in which she investigated language acquisitio
reference to the cultural identity of South Sotho speakers. She cc
of two groups of English second language learners, namely Afri
first language speakers and tried to determine whether cultur.

mage proficie1 ,. Her search revealed that
English second language for Afrikaans speakers functions fairly
case for South Sotho. Although the Afrikaans test subjects a
second language scores than the Sotho test subjects, the latter w

and confident about their proficiency than the Afrikaans speakers
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established that stronger negative attitudes exist towards the English accent of Afrikaans-
speaking South Africans as compared to the two other groups. The data furthe ore
revealed a covert endorsement of the American accent, which was ascribed to the U¢
s global domination of the mass media, the computer and entertainment industry and the

internet (Van der Schyf & Wissing, 2000: 21).

Schmied (1991: 173) is of the view that ther_e is a certain amount of linguistic
schizophrenia in Aftica, causing Africans to admire and cultivate educated English, but
at the same time they avoid speaking it too well or with a standard accent. He mak
valuable comrﬁents on attitudes towards what he calls African varieties of = glish.
Language attitudes are seen as a central element in language policy (Schmie ~ 791: 16!
He also comments on the stereotyped notions about English and he emphasises the

relationship of English to the identity of African individuals and nations today.
Studies on accent/pronunciation only

Lanham (1967) researched the teaching of English in Bantu primary schools and
determined that the systematic teaching of English pronunciation could stop the
deterioration in pronunciation and ensure that pupils use socially acceptable norms in
Er sh. A ther contribution to the studies on BSAE invi t! rk dc

Adendorff and Savini-Beck (1993: 248). They compared the sound systems of Zulu and
English and made suggestions for effective pronunciation teaching in South A 1

schools.
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. The current study tries to establish whether thereis a correlation between race and
language attitude, in other words, whether a variety such as BSAE is evaluated
negatively because of racial prejudice, or whether such an evaluationis mm .on
linguistic features alone.

. Another aim of the survey is to establish whether there has been a change in
attitude regarding the status of the three languages involved since the 1994
democratic elections. - According to De Klerk and Bosch (1993: 226), attitudes
change due to social influence and they are a matter of ideology, power, ¢
conflict, class and fashion. Studying the attitudes of the various language groups
ought to give an indication of the effect that the power shift in the country fi 1

minority government to majority government has had on its citizens.

In the so-called ‘democratic’ South Affica, proficiency in English has become increasingly
important, for reasons already mentioned elsewhere. The question, however, is which
English should be taught? The English of the few (white) speakers w 'h used to be
regarded as the standard in the past, or rather one of the BSAE varieties? 1order to find
answers to these questions, Smit (to appear) proposes that not only objective facts such
as numbers of speakers and learners, varieties of English and when and where these are
used =~ ic  idered; instead, subjective reactions to the varieties of English ar
how and when they are used, should also be taken into ac ! A€
subjective opinions of a language that people’s evaluations and perceptions about a

pa language variety can make a significant contribution.
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Amuzu (1992: 129 -139) points out that education in the New South Africa should be
removed from politics, - “or rather, politics removed from our education” (1992: 138).
He regards the apartheid system as the culprit for the current problems in our education:
system, the latter having been too much “a part of the politics of the country”. Due to
political and historical past, South Affica is a country with a complex linguistic situ
especially in cases where the languages do not have equal status. Insight into the attitudes
of pupils towards the different dialects of a language suchas SAE, and ecificallyB, E,
can provide an important indicator of the prevailing beliefs, preferences and ti
particular community. Language attitude studies can therefore contribute larg / to
making sensible, informed decisions on the choice of the variety of SAE to be taught in

schools.

The questionnaires completed by the test population in this study should give anindica n
of the extent of linguistic tolerance, or lack thereof, six years down the line in the “new”,
democratic South Africa. This should give an indication of mutual acceptance

differences between pupils attending multicultural schools in the country and the extent

to which apartheid has been eradicated in our society since 1994.

THE SOUND SYSTEMS ~7ENC~ "SH AND AFRICAN LANGUA 3

There are major differences between the sound systems of English and Southern Bantu
langﬁages like Zulu, Tswana and Sotho. These differences affect the success of English
second language acquisition, with specific reference to pronunciation. Many of 3

indigenous Af ~ 1n languages have similar sound sys 1s and therefo the differenc
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pointed out here may be generalized to include a wide variety of indigenous languages
(Adendorff and Savini-Beck, 1993: 233) with elements common to both the Nguni and
Sotho groups. Van Rooy (to appear) explains that research on the vowel systems of
various forms of BSAE has revealed that there is little difference between the vowel
pronunciation of BSAE speakers with different first languages. This canbe ascribedto e
phenomenon of seven vowel phones which are phonemic in the Sotho languages, while
sre are five phonemes with an additional two allophones in the Nguni languages (Van
Rooy, to appear). Two aspects which are affected by second language pronunciati
vowel quality and vowel length. This study focuses specifically on vowel pronunciation.
Van Rooy (to appear) contains detailed information on consonants and suprasegme

properties, including phonological quantity, stress placement and intonation.
Vowel quality

The term “vowels” is generally used to refer to the sounds q, ¢, i, 0 and » which are
formed when air flows unhindered through the vocal tract during the productién of speech
sounds. The same orthographic symbol may represent different vowels, depending on the
word in which it appears. Compare, for example, the o in go and undone. Phonetic

s. bolsareu torepresentea ' speech sound.

Vowels are classified according to the position where they are formed in the m 1e
speaker - front, centre or back - as well as the position of the tongue during the formati

of the vowel - high, middle or low.
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Zulu has five basic vowels, namely:

il as in “lima”

[e] as in “thenga” (buy)
[a] as in “thanda” (love)
2] as in “bona”

1] as in “funa”

(plough)

Sotho languages have seven basic vowels - the same five as Zulu, but with two ac __tion__

mid-high vowels:

[e] as in “go lema” (piough)

[o] asin“tsoma” (to hunt) (Van den Heever, 1999: 18).

Vowels in Southern Bantu languages are articulated mainly as high or low vowels, ith

no mid-central vowels. In comparison to the above mentioned African languages the

are twelve basic vowels to be distinguished in English:

1] as in “hit”

i it”
[e] asin‘“bed”
[3] asin“bird”
[ae] asin “bad”

[A] asir cut”

lax high front vowel
tense front vowel
tense mid-front vowel
central vowel
mid-low front vowel

low central vowel



-32-

| [P] asin“cot” lax mid >w back vowel

[a] asin“cart” - low back vowel

[0] asin “caught” tense mid-low back vowel

[v] asin“pull” lax mid-high back vowel

[u] asin“pool” - tense high back vowel
[9] asin the first vowel in “about” - lax central vowel

(Adendorff & Savini-Beck, 1993: 233 - 234)

In addition to the twelve basic vowels, English also has a number of diphthongs, i.e.
vowels which are articulated with the tongue starting in one position and ending w e

tongue in another position. Examples of diphthongs are:

[o1] asin“boy”

_ ] asin“hay”
[og] asin“code”
[a1] asin “hide”
[19] asin “beard”
[eo] asin “hair”
[av] asin “how”

3

@] as T

[to] asin “cute”

Including the diphthongs, English then has twenty-one vowels as opposed to the five of

Zulu (Adendorff & Savini-Beck, 1993: 237). Asfarasarticulat | :oncerned, Uuand
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Sotho vowels are mainly front or back vowels; English vowels are spread throughout the
vowel chart with clusters of vowels where Zulu has only one vowel. A vowel chart ce

be used to indicate the position in the mouth where vowels are articulated during 2

formation of speech sounds:

Front » Central Back

High

I=

" Mid-high

g

lo

Mid-low

£ 3
=
a Q: D
Low

(Van den Heevér, 1999: 18, 26)

The above vowel chart indicates the articulation of English vowels and vowels from the

Sotho languages (of which the latter are in bold print and underlined).

2.7.2 Vowel length

In English some vowels have inherently short articulations, while others have »
articulations. The length of a vowel can either be phonetically conditione dependir - >n
xdbya- l/ ¥ it, ‘

it can be phonemically conditioned where the semantic difference is crucial, f

“fullish” vs. “foolish™ or “pitch” vs. “peach” (Dreyer, Wissing & Wissing, 1996: 4.

In English vowel length is therefore crucial in the distinction of meaning sen two
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similar sounding words. In Zulu, on the other hand, a change in vowel length does not
change the intrinsic meaning of the word. In Bantu languages vowels are often lengthene
in the penultimate syllable of a sentence to indicate the approaching end of the  atence,
or to indicate a remote past tense interpretation of the verb. There are no pairs ~ vowels
with differences in vowel length as is the case in Englist  Adendorff & Savini-Beck, ]

238).

Four major differences between English vowels and vowels from the African lang | ~

concerned here, can therefore be distinguished:

. English, Nguni and Sotho languages differ with regard to the quality and the

quantity of vowels. English has more vowels - twenty-one as opposed to seven

or five.

. 1glish has vowel clusters where Nguni and Sotho languages use only a 1gle
vowel.

. In Sotho languagés the mid-low vowels /&/ and /9/ also have a raised variant ea

which ‘may be used as the vowels for “face” and “goat” (De Klerk & Gou; |, to
appear).
. In Zulu and Sotho vowel length is not used to distinguish meaning asis e case

,wt ch _esin' rellengthlead to chang In

BSAE is therefore characterised by a reduction of vowel contrasts and the creation of
new homophones. Empirical studies revealed that fewer differences exist between the

consonant inventories of BSAE and English as a first langua  variety. E lishder 1
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fricatives such as /8/ and /8/ are replaced by dental plosives /d/ and /t/ in BSAE,; fi
plosive devoicing at the beginning of words seems specific to Zulu - “girl” will be
pronounced as /kel/ (Van Rooy, 2000). Since it appears that the major differences
between BSAE and SAE occur between the pronunciation of vowels, this study will not

focus on the consonants.

THE EFFECT OF SOUND DIFFERENCES ON THE PRONUNCIATION F

SECOND LANGUAGE LEARNERS’ ENGLISH

Although there are many theories about the forces at work during second language
acquisition, they will not be discussed at length in this study; an overview of the most
prevalent theories is provided and certain phonological and sociolinguistic implicatic . of

second language acquisition are emphasised.

When major differences occur between the first language and the target language which
a 2rson tries to acquire - as is the case with Sotho and English - the second language
learner has to overcome various difficulties. There are many theories about second
language acquisition. Some are of the opinion that the second language learneris e

to rely on mother-tongue preferences when he/she has to articulate (En  sh) 3
spoken in discourse, for example Adendorffand Savini-Beck (1993: 240). VanRooy and
Grijzenhout (to appear) mention some of the research done on interlanguage phonology,
for example, the contrastive analysis hypothesis, the markedness differential hypothesis,

the interla uage hypothesis and the optimality theory. ~ According to the optimality
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theory, a person’s first language is acquired in a process through w ch an initially
unordered set of universal constraints gradually moves towards the actual ranking  der
of a particular native language through minimal demotion of constraints. Van Rooy and
Grijzenhout (to appear) propose that second language acquisition proceeds from the

ranking of universal constraints already established for the first language.

Ellis (1985) distinguishes seven different theories regarding second lang e acquisition.
The acculturation model is based on the idea that a second language learr |

adapted to the culture of the target language group. The degree to which thel mer
acculturates will control the degree to which he/she acquires the second language 3 s,
1985: 251). The accommodation theory involves the intergroup uses of language in a
multilingual community and the way in which these uses reflect basic social and
psychological attitudes in inter-ethnic communication (Ellis, 1985: 255). According to
the discourse theory, a se;cond language is acquired by communication withott  speak ;
and language development should be considered in terms of how the learner discovers the
meaning potential of language by participating in communication; first language speakers
adjust their speech in order to negotiate meaning with second language speakers. * 3
strategies used fo negotiate meaning in conversation influence the rate of second language
acqui ~* mn (Ellis, 1985: 259). The monitor model (Ellis, 1985: 261 - 266)is based

iisition learning hypoth: s, the natural orde:

hypothesis, the input hypothesis and the affective filter hypothesis. The variable
competence model (Ellis, 1985: 266 - 270) is based on two distinct ns, na

process of language use and the product of language use. The former refers to the

distinction between linguistic knowledge (rules) and the ability to make use of this
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knowledge (procedures). The product of language refers to a continuum of discourse
types ranging from the unplanned to the planned. The universal hypothesis is bas  on
the notion that there are certain core rules to be found in all natural languages, the
linguistic features and processes which are common to all natural languages and all
language learners (Ellis, 1985: 14). The neurofunctional theory differs from the previous
theories, because it involves neurolinguistic research, as opposed to the psycholinguistic
terms involved in the other theories. It implies that there is a connection between
language function and the neural anatomy (Ellis, 1985: 271). Whatever 1e the

clear that the first language inevitably interferes with the second language acquirec ya

speaker.

Lewis (1998: 18) says that one of the main issues in second language acquisition is the
cross-language transfer from the first language to the second language. When a person
arts learning a second language, he is already in possession of his first langu e ar
unless he recognises the differences between the two languages, he will continue to apply
the rules of his first language to the second language he is learning. Mesthrie (1999: 7)
points out that the judgmental term “interference” has been replaced by the term .

“transfer”. He distinguishes between positive and negative transfer: positive trar

occurs when similarities between the first language and the second language aid the
s, _ i cu  wl  the (

more like that of the first language than that of the target lahguage. Weinrich (1953: 14)

~ints out that interference or negative transfer between a first language and a second

language occurs when a speaker reproduces the sounds of one language in terms of

another language. A speaker will therefore identify the phonemes of the second! _ 2 _
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with others from his first language and subject them to the phonetic rules of his first

language when reproducing them.

Another opinion regarding second language acquisition is that of the so-called
“interlanguage”.  The second language learner often creates a kind of interlanguage,
which comprises various compromises with mother-tongue structures, some of whict 1ay
become fossilised or permanent fixtures of the sp¢aker’s second language (Tit" tad,
1995: 188). Interlanguage refers to the systematic knowledge of'a second ﬁguage whi

is independent of both the learner’s first language and the target language. Five principal
processes operate in an interlanguage, namely language transfer, over-generalization of
target language rules, transfer of training, strategies of second language learning and
strategies of second language communication (Ellis, 1985: 48 - 49). According to this
theory, accented speech of a second or foreign language speaker is not simply the result
of negative transfer; it is more a case of an interlanguage, a gradual development of
linguistic ability towards the target language. The more problems a speaker has to
produce a sound from the target language, the more difficult it will be for a listener to

understand what he is trying to say (Van den Heever, 1999: 13 - 15).

What, then, are the implications of second language acquisition in the South African
Zulu 1¢ © ithasal /I i

do not contain a mid-central vowel such as appears in the word “bird”; nor do they have

front vowel found in the word “bad”. They do have a vowel such as appears in

ord “bed” or the Zulu word “thenga”. Consequently, when the second language

English learner has to pronounce the words “bird” or “bed” he/she will substitute the
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* unknown vowels with the closest vowel that he/she is familiar with, namely the same
vowel which appears in “thenga”. The result is that the learner’s pronunciation of word
such as “bird”, “bed”” and “bad” will sound fairly similar if not the same. The listener will
find it difficult to work out which word is being used in an ambiguous context (Adendorff

& Savini-Beck, 1993: 240).

The phonological difficulties which are experienced by learners of a second language
could have serious sociolinguistic implications for such speakers. For many la
students pronunciation is very important for their future occupations, for example air -
traffic controllers, telephone operators and people looking for a job in broadcasting.
proficiency - or lack thereof - could thus play a crucial role in any person’s chances to get

employment (Dreyer, Wissing & Wissing, 1996: 38).

yciolinguistic research has confirmed the close r itionship between language and
identity; people can identify themselves with a group, a tradition, an attribute shar by
others, etc. Speakers can use language to signal a particular identity and listeners take up

those clues (Schmied, 1991: 177).

Apartheid laws such as the Group Areas Act and others leading to segregate andun u
edu : the po tial soc interactiont wi . fi 1g
speakers of English. In spite of such forbidding forces operating against the black English
second language learner in South Affica, they still managed to achieve some level
competence in the lang.uage‘ This level of competence is often reflected in the

pronunciation of the second language speaker.
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In Chapter 3 the design of the empirical research, as well as the statistic analysis: the
results, are discussed. The empirical research was aimed at determining what the attitudes
are of pupils from different first Janguage backgrounds towards BSAE, and also to

establish whether ethnicity or racial bias influence the pupils’ attitudes towards BSAE.
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CHAPTER 3

EMPIRICAL RESEARCH

INTRODUCTION

In this chapter the methodology used in this study is explained. There are t  main
sections in the chapter, namely design and procedure. The procedure followed will be
elaborated on in terms of the test population and its characteristics, the instruments us

to collect the required data, the actual execution of the test and processing of the data

involved.

Cooper (1989: 39) claims ;that the pupils who learn language in a multicultural society are
aware that each language is characteristic of a particular group, and that the di :ct of a
particular language group serves as a linguistic marker, indicating the social ¢ ling
that particular language group in the society. In the light of South Afri smu ing

society, the following two problem questions were formulated in Chapter 1:

* What are the attitudes of English first language pupils, Afrik s first lar

pupils and Sotho first language pupils towards BSAE?

* Are these attitudes based on linguistic deviations from the standard variety of

English or are they based on racial bias?
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This research is therefore aimed at ascertaining, first of all, the attitudes tow s BSAE
I 1 school pupils from different first language backgrounds in an integrated scho.
Secondly, it is aimed at determining whether English first language speakers, Afrik 1s

first language speakers and Sotho first language speakers evaluate a speaker of BSA
only on the basis of what they 4ear, i.e. the language properties, or if their evaluation is

based on what they see, i. e. the skin colour or race of the speaker.
The following hypotheses were formulated in Chapter 1:
1. English first language pupils, Afrikaans first language pupils and Sc o first

language pupils will have different attitudes regarding deviations in the

pronunciation of BSAE, with the English1  language pupils bei  the least

tolerant.
2. Attitudes of English first language pupils will be based on linguistic variations
from their own standafd pronunciation, whereas the attitudes of Afi 18 first

language pupils and Sotho first language pupils will be politically/racially biassed.

T

the next section an expla i s presented of the steps taken to test i
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32 METHOD OF RESEARCH
3.2.1 Design

This test was designed along principles used by Cooper (1989) in her study of extreme
South African English dialects. It is based on a mentalistic approach, where at 1des
ywards a particular variant of English are measured '}n terms of ratings of recorded speech
samples of different accents. Four different dialects of SAE were recorded both on a
video cassette and on a cassette tape. One group of test subjects watched the vid
evaluated the speakers according to what they heard and saw, using a pe
questionnaire. The second group listened to the cassette tape and evaluated the spe  ers
according to what they he;J.rd, using the same questionnaire. ~ Thus the perceptions of

the two groups were studied.

3.2.2 Procedure

3.2.2.1 Test population

One hundred and six grade 11 pupils from the only double medium school in B¢ let 1
were used. Two classes of grade 11 pupils completed the questionnaires. One class
consisted . pupils doing .aglish first language as a subject. Th

first language speakers or Sotho first language speakers (Group 1). The ot 3
consisted of Afrikaans or Sotho first language pupils doing English second language in
school. The two classes were then divided into two different groups each, so that one

group from the English first language class could fill in the questionnaire  ed on
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senior secretaries, typists or even senior civil servants. At the lower end of the continw
the basilect, which is still English, but Africanised to such an extent that it is almost

unintelligible for listeners who are not accustomed to it. They normally work as nurses,

shop assistants, taxi drivers or junior civil servants (Schmied, 1991: 48 - 49).

The first BSAE speaker in both the recordings (P1) represents a basilect; the second
BSAE (P2) uses mesolectal English, while the last BSAE speaker (P4) uses English which
closely resembles standard English and can therefore be ciassiﬁed és anacrolect. T

standard dialects (P3 and P4) were recorded in succession in order to prevent presenting
a non-standard speaker immediately before or after a standard speaker. These sam s
of BSAE show the typical deviations regarding vowel quality and vowel leng as
previously discussed under 7.1 and 7.2 in Chapter 2. The following transcripts of a
selection of words/phrases‘ from the speech samples give an indication of the

distinguishing phonetic characteristics of the three BSAE speakers:

Person 1:

Vowel quality: devastated =0 [divastedod] instead of [devosteltot]
believe =5 [b1lzf] instead of [balif]

\ I [a]" t "of[a1]
lying [ .plins ]l

This speaker’s' speech showed the typical BSAE phenomenon of raised vowels and
indiscriminate use of vowel length. He paused during his speech, as if seeking for the
correct word. In certain cases he failed to articulate certain speech sounds, as in the case

of “couldn’t”, which he pronounced as [kudat].
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sample during playback, seeing that the video had to be stopped after each speaker to
test subjects to evaluate the speaker. The video recording was then recorded at

normal speed onto a TDK cassette tape, using a Sharp video recorder and a Technics tape

deck. The exact sound input of the video cassette was now also available on cassette

tape.
77222 Questionnaires

A personality questionnaire was given to each test person to evaluate the speak ; they
heard and saw in the recordings. The purpose of the questionnaire was to determi  the
language loyalties and personal attitudes of the test population towards the different
accents presented in the test material. The attitude of the test person is perceived as an
intervening cognitive variable between the stimulus provided in the test - the video and
audio recordings of the four different speakérs - and the person’s response. The affect
component includes emotions, motivations and attitudes and may be measured by ve al

statements which reflect the test person’s opinion on a specific issue (Cooper, 1989: < ).

The questionnaire (Appendix 1) is an adaptation of the one used by Cooper (1989),v 1
a ant sCooper (1°77)d"" " "usnessand physical:  :tiveness
were included, as it was felt that these traits playani  ortant rc
épeakers’ personalities. The same accounts for the inclusion of the trait “Strong/Not

strong”.
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first two groups. Group 2A watched the video recording, while Group 2B listened to e

input only.

After all the questionnaires had been completed, they were sorted into six differe:

categories based on home language:

Video recording: Sotho first language pupils; |
English first language pupils; and
Afrikaans first language pupils.

Sound input: English first language pupils;
Sotho first language pupils; and

Afnkaans first language pupils

e questionnaires were then sent per courier to the Statistical Consultation Servi

the Potchefstroom University to be analysed.
3.2.2.24 Analysis of data
The data was analysed with the SAS System for Windows Release 6.12 (1996).
For questions 1 - 11 the evaluation écores for each personality trait for each sp
calculated, after which a tally was made of the number of evaluation scores. The mean

and standard deviation were calculated for each personality trait for each speaker, as well

as the average for all personality traits per speaker. ...e same accounts
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in which the test subjects had to indicate the extent to which they liked each of the fc

zakers. The results were converted into percentages and rounded off to the second

decimal.
The following sets of data were calculated:

. averages of differences between the persqnality traits of the four individ
speakers for each of the three language groups, namely Sotho, Engli
Aftrikaans, for both the video input and the sound input;

. overall mean score and standard deviation between the personality traits of the
four individual speakers for all three language groups for both the video input a
the sound track;

. the mean and standard deviation for question 12, i. e. the question about liking the
speaker or not, since this question would probably reveal the social perce; ins
and covert racism in the pupils, for all three language groups in both the visual
the sound input;

; the frequency of the most likely occupation of each speaker as indicated by the

pupils from each language group for both the video and the sound input

Steyn’s (1999) contribution on practical significance was used for the interpreta
statistics. The practical significance of variations in the data as supplied by the pupils was
determined by using d-values. The d-value refers to the effect size of the differen in

population averages. The guidelines from Cohen (1988) below were followed in
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discussion of the data:

d20.2: small effect and an ‘insigniﬁcant result;
d )5 medium effect which might be indicative of significant results;
d=>0.28: large effect and results are significant.

The d-values were calculated by subtracting the smaller mean from the bigger one 1d
dividing the answer by the larger standard deviation of the two.  The following formula

was used:

SD

~ Effect size will be indicated in 2 table as follows:

. small effect size
x medium effect size

vxw large effect size

The Cronbach Alpha Coefficient figure is used to determine if an average is a reliable
{ sction . its components. An analysis of the combined rera oo 1-11

was done in order to determine if the averages reflected the various individ  tr  for

~ the four speakers The cut-off point is 0 5, with any average lower than 0.5 regarded as

“less rehable and averages of more than O 5 regarded as useful
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The speakers in the video input and in the sound input, as well as the three first language

s involved, were labelled as follows in the analysis and the discussioninc  ter 4:

Speaker 1:  Strongly accented basilectal BSAE (P1)
Speaker 2:  Typical mesolectal BSAE (P 2)
Speaker 3:  Standard SAE, white speaker (P3)

Speaker 4. Acrolectal BSAE with close resemblance to standard SAE (P4)

Sotho first language: Language 1
English first language: Language 2

Afrikaans first language: Language 3

The results will be presented in the form of tables in Chapter 4, followed by an

interpretation of the significant differences in pupils’ responses.



