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ABSTRACT

The aim of this study is to explore and describe late adolescents’ experiences of using
Mxit as a source of peer-support during their Grade 12 year in order to provide a
broader and more realistic understanding of their support preferences and needs. The
classic text of Gestalt Therapy theory in conjunction with current literature provided an
overview of the theoretical underpinnings of this study, including the key tenets of
Gestalt theory, the core Gestalt theoretical assumptions, Mxit as a social networking
application, peer-support and late adolescence. A qualitative research approach with an
instrumental case study of eight Grade 12 learners from one public high school in the
Northern suburbs of Johannesburg was implemented. The research findings indicated
that the affordability, accessibility and non-threatening nature of using Mxit as a source
of peer-support made it a viable resource during stressful periods. Although face-to-face
peer-support was preferred owing to the limited existential dialogue and lack of trust that
was experienced while communicating over Mxit, the adolescents perceived a need for
the development of peer-support groups and one-on-one counselling over Mxit as a
result of the lack of supportive others experienced during Grade 12 that frequently led to

depressive symptoms and/or suicidal thoughts.
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OPSOMMING

Die doel van hierdie studie was om laatadolessente se ervarings van die gebruik van
Mxit as bron van portuursteun gedurende hul Graad 12-jaar te ondersoek en te beskryf
ten einde 'n breér en meer realistiese begrip van hul ondersteuningsvoorkeure en
behoeftes te voorsien. Die klassieke teks van die Gestaltterapie-teorie tesame met
huidige literatuur het 'n oorsig voorsien van die teoretiese begrondings van hierdie
studie, insluitende die sleutelbeginsels van Gestaltteorie, die kernteoretiese
Gestaltaannames, Mxit as 'n sosialenetwerk-toepassing, portuursteun en laat
adolessensie. 'n Kwalitatiewe navorsingsbenadering met 'n instrumentele gevallestudie
van Graad 12-leeders uit een openbare hoérskool in die noordelike voorstede van
Johannesburg is geimplementeer. Die navorsingsbevindinge het getoon dat die
bekostigbaarheid, toeganklikheid en nie-bedreigende aard van die gebruik van Mxit as
'n bron van portuursteun dit gedurende stresvolle tye 'n lewensvatbare hulpbron maak.
Hoewel aangesig-tot-aangesig-portuursteun verkies is as gevolg van die beperkte
eksistensiéle dialoog en gebrek aan vertroue wat ondervind is terwyl daar oor Mxit
gekommunikeer is, het die adolessente 'n behoefte beleef aan die ontwikkeling van
portuursteungroepe en een-op-een-berading oor Mxit as gevolg van die gebrek aan
ander ondersteunende persone wat gedurende Graad 12 ervaar word en wat dikwels

tot simptome van depressie en/of selfmoordgedagtes aanleiding gegee het.
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CHAPTER 1
INTRODUCTION AND OVERVIEW OF THE STUDY

1.1. INTRODUCTION

In this study, the researcher’s intent was to investigate how adolescents experience the
use of Mxit as a source of peer-support during their Grade 12 year, a year which is often
experienced as stressful since it requires the adolescents to adapt to the numerous
changes in their field (refer to Chapter 2 section 2.2.1) or life space (refer to Chapter 3
section 3.4.3.1) (Toman & Bauer, 2005:191; Burrows & Keenan, 2009:22). The
researcher believes that understanding the use of Mxit (a South African phenomenon)
as a potential source of peer-support is relevant as it is the most frequently used Mobile
Instant Messaging (MIM) application among South African youth (Chigona & Chigona,
2008:42; Ananthaswamy, 2009:20; Donner, 2009:97). There is also evidence which
demonstrates the need for the development of peer-support groups and counselling
services for adolescents over MIM applications, such as Mxit (Bosch, 2008; De Tolly &
Alexander, 2009).

With 39 million South Africans using a mobile phone (International Telecommunication
Union, 2009), MIM applications are far more accessible to adolescents than applications
available on the Personal Computer (PC) and other Net technologies (Botha & Ford,
2008; Preziosa, Grassi, Gaggioli & Riva, 2009:322) and are not restricted to the
privileged few (Bosch, 2008; Ford, 2008; Preziosa et al., 2009:315). Mxit is a mobile
internet communications application that is popular among the youth (Farmer, 2005:50;
Butgereit, 2007) as a result of its accessibility, the sense of autonomy it offers the user,
and its affordability amounting to an average of 1-2 cents per message (Ford &
Batchelor, 2007; Ford, 2008; Butgereit, 2009a; Chigona, Chigona, Ngqokelela & Mpofu,
2009; Donner & Gitau, 2009).

Mxit's popularity makes it a viable source of peer-support during late adolescence (ages
between 17 and 21 years) which is a period marked by many changes (Spano, 2004;
Schoeman, 2007:21; Vogel, Wester & Larson, 2007:415; Mannheim, 2009). As late

adolescents attempt to adapt creatively to the changing conditions of their field or life
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space they experience an increase in stress and anxiety (Harris, 2007:13; Burrows &
Keenan, 2009:22). For this reason varying degrees of support are essential during this
developmental stage (Toman & Bauer, 2005:191). This is especially true given the
evidence that late adolescents are at greater risk for experiencing unfinished business
(refer to Chapter 2 section 2.3.2.1 for an explanation of unfinished business) (Clarkson,
2004:51; Blom, 2006:129; Joyce & Sills, 2010:119), mental health problems (Sheffield,
Fiorenza & Sofronoff, 2004:495; Wilson, Deane, Marshall & Dalley, 2008:1257),
particularly depression (Stroud, Foster, Papandonatos, Handwerger, Granger, Kivlighan
& Niaura, 2009:65; Tessner, Mittal & Walker, 2009:8) and suicidal thoughts (SADAG,
2007:49; Premdev, 2008:4; Mannheim, 2009), as well as being misdiagnosed (Wilson et
al., 2008:1259; Xanthos, 2008:3; Wilson, Deane, Marshall & Dalley, 2009).

Unfortunately adolescents do not always have access to, or fail to obtain, effective
support. Several studies provide evidence to support that adolescents fail to make use
of the mental health services available to them (Nicholas, Oliver, Lee & O’Brien, 2004:6;
NCCMH, 2005:61; Wilson, Deane & Ciarrochi, 2005:1526; Richwood, Deane & Wilson,
2007:35; Glasheen & Campbell, 2008:3; Xanthos, 2008:2; Wilson et al., 2009). The SA
Health Info (2003), Vogel et al. (2007:410) and Wilson et al. (2009) found that,
worldwide, 75 percent of adolescents who experience emotional distress do not seek
help from a mental health professional. Several reasons have been identified to explain
this: negative beliefs, stigmas and attitudes regarding mental health care (Wilson et al.,
2005:1527; Vogel et al., 2007:414; Schomerus, Matschinger & Angermeyer,
2009:1862), preference for relying on self, peers and family for emotional help (Sheffield
et al., 2004:500; Richwood et al., 2007:36; Wilson et al., 2008:1258), not knowing where
to seek help (Sheffield et al., 2004:505; Wilson et al., 2005:1526), fears about lack of
confidentiality, a need for autonomy (Nicholas et al., 2004:2; Sheffield et al., 2004:505),
believing that one should be able to solve one’s own problems (NCCMH, 2005:62;
Richwood et al., 2007:36; Vogel et al.,, 2007:415), poor accessibility, limited time
(Wilson et al., 2008:1258), affordability (Sheffield et al., 2004:505; Xanthos, 2008:4),
and gender differences whereby young males were found to be more reluctant to seek
professional help than young females (Richwood et al., 2007:35; Glasheen & Campbell,
2008:3; Xanthos, 2008:2).

Many of these barriers can be overcome through internet counselling and support

groups (Griffiths & Cooper, 2003:122; NCCMH, 2005:198; Vally, 2006:156), which are
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effective sources of support for those who are either unable or unwilling to seek face-to-
face support (Griffiths & Cooper, 2003:118; Barak, Hen, Boniel-Nissim & Shapira,
2008:141; Preziosa et al., 2009:314). Richwood et al. (2007:38) found that internet-
based support is successful among international youth as demonstrated in two
Australian internet-based services called Reach Out (Nicholas et al., 2004:7) and Its
Allright.org (Glasheen & Campbell, 2008:4). These services supply mental health
information, make referrals and provide adolescents with the opportunity to join peer-
support groups (It's Allright.org, 2009; Reach Out.com, 2009). The researcher proposes
that Mxit can potentially be used in a similar manner within a South African context. The
benefits of using mobile internet applications such as Mxit include accessibility, sense of
autonomy and anonymity (Nicholas et al., 2004:2; NCCMH, 2005:198; Hanley,
2009:264), convenience, cost effectiveness, as well as help in overcoming stigma,
shyness and paranoia associated with meeting a therapist (Griffiths & Cooper,
2003:122; Glasheen & Campbell, 2008:3).

1.2. RATIONALE FOR STUDY AND PROBLEM FORMULATION

According to Mouton (2001:48) the rationale for the study provides the reason for the
researcher’s intention to embark on a particular topic. As there is limited research
conducted around Mxit and other South African MIMs (Vally, 2006:151; Chigona,
Chigona, Ngqokelela & Mpofu, 2009), particularly with regards to obtaining peer-support
over Mxit, there is a need to explore this phenomena further. The few counselling
services that are currently available over Mxit are limited to one-on-one interactions and
most of them are restricted to problems relating to drugs (Brodock, 2008; Nicholson,
2008; Nitsckie & Parker, 2009:15; Verclas, 2009) and HIV/AIDS (De Tolly & Alexander,
2009; De Tolly, 2010; Mxit mobile chat, 2011). Childline’s counselling project is currently
the only service using Mxit to provide professional one-on-one counselling for users
who feel burdened by various stressful situations (Childline SA, 2010; Mxit mobile chat,
2011). The researcher could not find a service that uses Mxit to provide adolescents
with access to peer-support groups focusing on general age-related emotional
problems. The way in which Grade 12 adolescents seek peer-support over Mxit is also

largely omitted from literature.

The researcher proposes that an understanding of the way in which adolescents use

services which are affordable, accessible and less time consuming, such as Mxit (Ford,
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2008; Tangkuampien, 2009:14), to gain peer-support, will provide insight into Grade 12
adolescents support needs and preferences during times of need. Clarity is needed on
Grade 12 adolescents’ experiences of using Mxit as a source of peer-support to
enhance professionals’ understanding of the potential value of using Mxit for providing
support. This may in turn encourage more professionals to use Mxit as an innovative
way of reaching those Grade 12 adolescents who are unable or unwilling to seek

needed therapeutic support.

According to Fox and Bayat (2007:22), the research problem is a general issue within a
theoretical or practical situation that requires a solution. The research formulation is a
specific statement of the problem that can be addressed through research (Merriam,
2009:59; Rubin & Babbie, 2010:45), which, for this study, is as follows:

Worldwide, 75 percent of adolescents who experience emotional distress do not seek
therapeutic support (SA Health Info, 2003; Nicholas et al., 2004:6; NCCMH, 2005:61;
Wilson et al., 2005:1526; Richwood et al., 2007:35; Glasheen & Campbell, 2008:3;
Wilson et al., 2009). Consequently, they are at greater risk for experiencing unfinished
business (Clarkson, 2004:51; Blom, 2006:129; Joyce & Sills, 2010:119), mental health
problems (Sheffield et al., 2004:495; Wilson et al., 2008:1257), particularly depression
(Stroud et al., 2009:65; Tessner et al., 2009:8) and suicidal thoughts (SADAG, 2007:49;
Premdev, 2008:4; Mannheim, 2009), as well as being misdiagnosed (Wilson et al.,
2008:1259; Xanthos, 2008:3; Wilson et al., 2009). Adolescents often experience Grade
12 as stressful as it requires them to adapt to the numerous changes in their field or
context (Toman & Bauer, 2005:191; Burrows & Keenan, 2009:22). This may give rise to
crises or unfinished business which if not addressed can result in problems later on in
life (Sheffield et al., 2004:505; Wilson et al., 2009).

Owing to the proliferation, cost effectiveness and availability of Mxit (Chigona &
Chigona, 2008:42; Kreutzer, 2008; Donner, 2009:97; Vosloo, 2009a), it has become a
common phenomenon of the adolescents’ field or context. Through this study the
researcher intends to explore and describe Grade 12 adolescents’ experiences of using
Mxit as a source of peer-support in order to understand their support needs and
preferences. The implication of lack of understanding of the potential value of Mxit is

that opportunities to support Grade 12 learners might be missed.
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1.3. RESEARCH GOAL AND RESEARCH QUESTION

Coombs (2005:365) defines goals as general guidelines for action. The research goal
for this study was to investigate adolescents’ experiences of using Mxit as a source of
peer-support during their Grade 12 year. It was the intention of the researcher to
provide professionals with a better understanding of adolescents’ experiences of using
Mxit as a source of peer-support as well as to contribute to dialogue, discourse and to
extend the knowledge of providing support, including therapeutic intervention, for
adolescents in Grade 12. This study was of limited scope, but could serve as a pilot

study for future research.

The research guestion is used to guide the study (Punch, 2005:37) and is formulated
from the research statement in order to focus the problem at hand (Mouton, 2001:53;
Rubin & Babbie, 2010:45). The key issues of the study are used to formulate the
research question (Thomas & Hodges, 2010:39), which often changes and evolves
during a qualitative study (Creswell, 2009:131). The following research question was

formulated for this study:

What are the experiences (subjective reality) of adolescents using Mxit as a source of

peer-support during their Grade 12 year?

According to Lankshear and Knobel (2004:49), the research aim contributes to
understanding and resolving the research problem by addressing the research question.
The general aim of this study (Thomas & Hodges, 2010:39) was to explore and describe
late adolescents’ experiences of using Mxit as a source of peer-support during their
Grade 12 year in order to provide a broader and more realistic understanding of their
support preferences and needs. The inclusion of adolescents’ experiences of using Mxit
as a source of peer-support also aids in enhancing professionals’ awareness of the

value of using Mxit as a source of therapeutic support to Grade 12 learners.

The research objectives involve the steps required to attain the overall goal of the study

(Fouché & De Vos, 2011:94). The following objectives for this study were set:

e To compile a conceptual framework (De Vos & Strydom, 2011:35) on Gestalt
Therapy theory focusing on the field theory, the theory of self, phenomenological
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dialogue and adolescent development, as well as on peer-support and Mxit as a
social networking application (refer to Chapters 2 and 3).

e To collect data through documents (Mxit text and drawings) and semi-structured
interviews (Greeff, 2011:351).

e To analyse the data by means of Creswell's steps (Creswell, 2009:185-191),
including examining and categorizing the data, and conducting a literature control to
verify research findings (Mouton, 2001:108-109).

e To provide appropriate conclusions and recommendations (refer to Chapter 5)
(Strydom & Delport, 2011a:289) for those working with Grade 12 adolescents based
on the research findings.

1.4. THEORETICAL FRAMEWORK AND PARADIGM FOR STUDY

A paradigm is a general framework that shapes and guides one’s observations,
understandings (Denzin & Lincoln, 2005:22; Babbie, 2010:33; Rubin & Babbie, 2010:15;
Delport, Fouché & Schurink, 2011:297) and actions (Creswell, 2007:248). This study
was approached from a Gestalt Therapy theory paradigm, which includes the field
theory, phenomenological method of enquiry and holism (Yontef, 2005:92). According to
Creswell (2007:16), Klenke (2008:14) and Mertens (2010:451), it is the researcher’s
philosophical assumptions about ontology, epistemology, methodology and axiology

that frame the research process.

Ontology refers to the assumptions that the researcher makes about the nature of
reality (Kelly, 2008:113; Holloway & Wheeler, 2010:21; Tashakkori & Teddlie, 2010:4).
From a Gestalt theory standpoint, the nature of reality is viewed from a holistic field
perspective (Corsini, Wedding & Dumont, 2008:545; Mann, 2010:4), which is an
“outlook ... and whole way of thinking that relates to the interconnectedness between
events and the settings or situations in which these events take place” (Parlett,
2005:47).

Epistemological assumptions address how knowledge about reality is gained and
constructed (Kelly, 2008:113, Klenke, 2008:15; Tashakkori & Teddlie, 2010:4) including
the relationship between the investigator and participants (Yontef & Jacobs, 2011:349)
which, according to Creswell (2007:247), is interrelated and not independent. It is “the

theory of knowledge and is concerned with the question of what counts as valid
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knowledge” (Holloway & Wheeler, 2010:21). From a Gestalt theory perspective, it is the
subjective reality that is important (Corey, 2009:99) since it is not possible to know
reality as it really is, apart from one’s own perceptions, interpretations and
understanding of it (Crocker, 2005:66; Yontef, 2005:85). The Gestalt approach thus
uses a phenomenological approach to find the source of knowledge (Clarkson,
2004:15).

The researcher applied the phenomenological method of enquiry. This involved
observing and describing the participants’ subjective meanings of their world (Blom,
2006:18; Masquelier, 2006:54) and their nonverbal cues (Crocker, 2005:67), as well as
maintaining an open mind and genuine curiosity (Joyce & Sills, 2010:18) but avoiding
hierarchical assumptions and bracketing preconceived ideas and beliefs (Clarkson,
2004:15; Crocker, 2005:67; Yontef, 2005:94).

Axiology refers to the researcher’'s beliefs about the role of values in research
(Creswell, 2007:17; Kelly, 2008:113; Tashakkori & Teddlie, 2010:4). A Gestalt Therapy
theory approach stresses the importance of viewing individuals holistically (Joyce &
Sills, 2010:28) and adopting an I-Thou attitude (Crocker, 2005:71; Brownell, 2010:101;
Joyce & Sills, 2010:50). This dialogic attitude is “characterised by a desire to genuinely
meet with the other with openness, respect, acceptance and presence in a fluidly
inclusive way” (Mann, 2010:193) by avoiding any form of analysing or manipulating
(Joyce & Sills, 2010:50).

Methodology is how the researcher gains knowledge (Creswell, 2007:17; Kelly,
2008:113; Delport et al., 2011:299) and is determined by the above three assumptions
(Klenke, 2008:15). From a Gestalt theory perspective knowledge or experience results
from contact between the individual and his/her environment or field (Yontef, 2005:83;
Ginger, 2007:108; Brownell, 2010:104). In this study, knowledge transpired from the
contact between the researcher and the participants that took place within an existential
dialogical relationship (Yontef, 2005:95).



1.5. RESEARCH STRATEGY

1.5.1. Research approach

As suggested by Morrow (2007:211) and Yin (2011:8), a qualitative research approach
was used to enable the researcher to understand Grade 12 adolescents’ experiences of
using Mxit as a source of peer-support. Qualitative research is emic as the perspectives
of the participants are used to form categories (Creswell, 2007:72; Krysik & Finn,
2010:408; Yin, 2011:12) and idiographic as it uses a small sample of individuals in
attaining knowledge claims (Morrow, 2007:215). This study more specifically applied an
interpretive qualitative approach as the researcher endeavoured to learn how the
participants have experienced and interacted with their social world, and the meaning
they attached to this (Merriam, 2002:5; Holliday, Hyde & Kullman, 2004:153; Brewer &
Headlee, 2010:1129). Within this interpretive research approach the researcher was the
primary instrument for data collection and analysis (Creswell, 2009:175; Merriam,
2009:15; Yin, 2011:13).

1.5.2. Type of research

The type of research that is conducted is dependent on whether the researcher is
aiming to increase the knowledge base of a subject, known as basic research, or to
contribute to solving a problematic situation, known as applied research (Snape &
Spencer, 2003:22-24; Merriam, 2009:3; Fouché & Delport, 2011a:65; Fouché & De Vos,
2011:94; Johnson & Christensen, 2011:9). The aim of this study was to explore and
describe Grade 12 adolescents’ experiences of using Mxit as a source of peer-support
to develop a more comprehensive understanding of their support needs and
preferences during stressful times, and would therefore constitute applied research
(Hall, 2008:14; Houser, 2008:44; Fouché & De Vos, 2011:95).

This study used an exploratory and descriptive means in endeavouring to achieve its
goal (Ritchie, 2003:28; Fouché & De Vos, 2011:95-96). Exploratory research is
conducted to gain insight (Babbie, 2010:93; Hesse-Biber & Leavy, 2011:10) and
enhance understanding in a particular area (Bless, Higson-Smith & Kagee, 2006:47,
Marshall & Rossman, 2011:69). Descriptive research involves an intensive examination

of the data (Blaikie, 2010:71; Fouché & De Vos, 2011:96) in order to provide detailed
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(Creswell, 2009:184; Thomas, Nelson & Silverman, 2011:20) and accurate descriptions
of a phenomenon (Cargan, 2007:7; Johnson & Christensen, 2011:366).

1.5.3. Research design

All research studies have either an implicit or explicit research design (Flick, 2004:146;
Maxwell, 2005:3; Yin, 2011:75) which, according to Yin (2011:75), is a logical blueprint
or plan of how the researcher intends to carry out the study. The research design
consists of the components of the study and the way in which these relate to each other
(Maxwell, 2005:xii). It is guided by the research question (Morrow, 2007:211; Krysik &
Finn, 2010:134) and is a reflective process (Maxwell, 2005:2; Flick, 2007:37) that
involves a sequence of decisions made by the researcher through each stage of the
study (Maxwell, 2005:14). As part of the research design the researcher considers the
type of study that is being planned, the result that is being aimed at as well as the kind
of evidence that is required to adequately answer the research question (Mouton,
2001:56; Brewer & Headlee, 2010:1126).

Yin (2011:76) states that:

Qualitative research has no array of fixed designs ... In other words, because there is no
clear typology of blueprints, every qualitative study is likely to vary in its design, and being

offered the various choices permits you to customise your design as you see fit.

Due to the lack of fixed designs little importance is placed on qualitative designs within
literature (Flick, 2004:146; Flick, 2007:37). This does not mean that qualitative studies
are devoid of a design (Maxwell, 2005:3). All qualitative studies will have, in retrospect,
some kind of design (Yin, 2011:76) that evolved throughout the research process
(Fouché & Delport, 2011a:66). According to Fouché and Schurink (2011:312-313), the
five research designs that Creswell (2007:2) identified, which include biography,
phenomenology, grounded theory, ethnography and case study, can be used to design

gualitative research.

This study used case study as a research design. According to Merriam (2002:8), case
studies are defined by the unit of analysis which, in this study, is the experiences of

Grade 12 adolescents. Case study designs involve a holistic inquiry (Harling, 2002) into
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a bounded system (Creswell, 2007:73) where there are limits to what is viewed as
workable or relevant (Harling, 2002). These boundaries are set in terms of time and
place (Fouché & Schurink, 2011:321). In this study, the researcher explored a multiple
bounded system (more than one case) over time, by using multiple sources of
information (face-to-face interviews, documents and field notes) for an in-depth and
detailed data collection, in order to report the case description and case-based themes
(Harling, 2002; Creswell, 2007:73; Swanborn, 2010:13). More specifically, an
instrumental case study that was extended to multiple cases (commonly termed
collective case study) was used. The purpose was to gain a better understanding of the
social issue (Harling, 2002; Stake, 2005:445-446; Creswell, 2007:74; Merriam, 2009:48)
as well as to replicate the procedures for each case (Yin, 2009:54) to provide a
contextual understanding in addition to a rich and in-depth description and analysis of
the phenomenological data (Stake, 2005:445; Creswell, 2007:78; Silverman, 2009:139;
Fouché & Schurink, 2011:321). As a multiple-case design was utilized, a set of criteria
to determine the most viable candidates for the study was used (Yin, 2009:91).

1.6. RESEARCH METHODOLOGY

1.6.1. Universe and population

The term “population” and “universe” are often used interchangeably (Cargan,
2007:236; Bornman, 2009:435). The researcher supports Cottrell and McKenzie
(2011:125), and Strydom (2011b:223) who distinguish between these two terms. They
define “universe” as all individuals who possess the characteristics that the researcher
is interested in, and “population” as a smaller unit of study that includes those
individuals in the universe who possess the specific attributes that the researcher
requires. The population (all Grade 12 adolescents of High school A) is the object of
research consisting of a group of entities (Fox & Bayat, 2007:51) that sets boundaries
on the universe (all Grade 12 adolescents in Gauteng) (Cottrell & McKenzie, 2011:125;
Strydom, 2011b:223).

1.6.2. Sampling

The sample was selected by means of non-probability sampling since the exact

population size, as well as the members of the population, were unknown (Rubin &
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Babbie, 2010:146; Cottrell & McKenzie, 2011:127). Non-probability sampling includes
any procedure where subjects within the population have an unequal, or even no
chance, of being selected (Cargan, 2007:242; Babbie, 2010:192; Adler & Clark,
2011:104) since it does not involve random selection (Rubin & Babbie, 2010:146). The
use of the sampling procedure in this study resulted in some adolescents being
selected while others had no chance of being included (Adler & Clark, 2011:104).

In selecting the sample from the population, the researcher consulted with School A’s
principal and made use of a pre-interview survey (refer to Annexure D). Thus, a non-
probability, purposive (judgmental) sampling procedure was used (Cargan, 2007:243;
Babbie, 2010:193; Adler & Clark, 2011:123). This sampling procedure allowed the
researcher intentionally to (Cottrell & McKenzie, 2011:235) select information rich
cases that could contribute to an in-depth understanding of the topic at hand (Patton,
2002:244; Babbie, 2010:193). Sampling continued until data saturation had been
achieved in terms of generalising to theoretical propositions (Patton, 2002:245; Pitney
& Parker, 2009:44; Holloway & Wheeler, 2010:146; Hesse-Biber & Leavy, 2011:56),
and not to populations (Yin, 2009:15; Adler & Clark, 2011:123; Cottrell & McKenzie,
2011:7).

The researcher distinguished between those in the population who were of potential
interest and those who were not by defining a set of inclusion criteria (Johnson &
Christensen, 2011:235) that the Grade 12 adolescents needed to possess in order to
participate in this study. The inclusion criteria provide the reader with a clear picture of
the participants’ salient characteristics, which aids in “gauging the relevance of findings
for other samples and contexts” (Ponterotto & Grieger, 2007:413). The sample’s
inclusion criteria for this study were as follows:

e English-speaking Grade 12 adolescents

e Attendanee at High school A

e Male or female

e Using Mxit on a daily basis

e Voluntary participation
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1.6.3. Data collection

The type of data that is collected and how it is collected will have an impact on its value
in the analysis, reporting and application stages of the research study (Tappen,
2011:207). The adequacy of data, both in amount (sufficient information rich cases) and
type (a variety in kinds of evidence), is essential for determining the standard of
trustworthiness or rigour in a qualitative study (Morrow, 2007:219). For this reason, the
selection process is influenced by the sufficiency of data rather than by numbers
(Morrow, 2007:217; Greeff, 2011:350; Tappen, 2011:119).

The use of multiple sources of evidence strengthens the adequacy and accuracy of the
data (Yin, 2011:8) by ensuring data triangulation (Shenton, 2004:66; Creswell,
2009:191; Delport & Fouché, 2011:442) and potentially neutralising bias sources (Elliott
& Timulak, 2005:151). In this study, the multiple sources of evidence that were used
included literature review (Delport et al., 2011:306), in-depth semi-structured interviews
(Flick, 2007:117; Greeff, 2011:351), documents (Shenton, 2004:66; Holloway &
Wheeler, 2010:139) in the form of drawings (Lichtman, 2010:16) and Mxit text, as well
as observations recorded in the field notes (Yin, 2003:83; Bachman & Schutt,
2011:267), self-reflective notes (Lichtman, 2010:164) and theoretical notes (Babbie,
2010:405).

1.6.3.1. Literature review

There is controversy within qualitative research approaches as to whether a literature
review should be conducted before or after data collection (Merriam, 2009:73). This is
particularly true for the case study approach which, according to Delport et al.
(2011:306), falls in the middle of the continuum according to whether theory is used
before or after the data is collected. One way of deciding when to conduct the literature
review is to determine what its function within the study is. Johnson and Christensen
(2011:65) state that a literature review can either “be used to explain the theoretical
underpinnings of the research study, to assist in formulation of the research question
and selection of the study population, or to stimulate new insights and concepts
throughout the study”. For the purpose of this study a literature review (refer to Chapters
2 and 3) was conducted before collecting the data to explain the theoretical
underpinnings, to assist in formulating the research question and to select the study’s

population. A literature control (refer to Chapter 4) was used after the data had been
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collected where the findings were embedded in larger theoretical perspectives or
paradigms (Fouché & Delport, 2011a:66) to contextualise the study, fill in gaps, extend
prior studies (Creswell, 2009:25) and verify the findings (Mouton, 2001:109).

1.6.3.2. Semi-structured interviews

Interviews endeavour to gain knowledge and understanding about the world from the
participants’ point of view (Kvale, 2007:1; Hesse-Biber & Leavy, 2011:98). In this study,
the in-depth semi-structured interviews, which were guided by an interview schedule
(refer to Annexure F), provided a detailed picture of the participants’ experiences and
perceptions about the research topic (Yin, 2009:101; Greeff, 2011:351).

1.6.3.3. Documents in the form of drawings and Mxit text

Documents involve a personal account of the participants’ subjective perception and
interpretation of their own lives and the events of the world around them (Strydom &
Delport, 2011b:378). In this study, the participants found expression through drawings
(Lichtman, 2010:164) created during the first meeting with the researcher (refer to
Annexure E), which aided her in gaining an enhanced understanding of their
experiences and perceptions (Merriam, 2009:143; Lindlof & Taylor, 234:2011; Strydom
& Delport, 2011b:378) of peer-support. Another document that formed part of the data
collection was what the researcher refers to as Mxit text, which is the raw data obtained
from the semi-structured interviews over Mxit. These interviews were guided by an
interview schedule (refer to Annexure G) and provided a personal account of the
participants’ experiences and perceptions of the topic at hand (Merriam, 2009:143;
Lindlof & Taylor, 234:2011; Strydom & Delport, 2011b:378).

1.6.3.4. Observations recorded in field notes, self-reflective notes and theoretical
notes
This study used field notes, which incorporated self-reflective notes and theoretical
notes, as a method of data collection (Lichtman, 2010:164). Field notes are a written
account of what the researcher has heard, seen, thought and experienced in the field
(Patton, 2002:302; Greeff, 2011:359; Streubert, 2011:42). Theoretical notes involve
writing memos about theoretical ideas (Holloway & Wheeler, 2010:166) while reflecting
on and interpreting observational notes (Fox & Bayat, 2007:75; Rubin & Babbie,
2010:307), listening to participants, transcribing interviews and reading academic

resources (Holloway & Wheeler, 2010:166). Self-reflective notes are used to
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demonstrate the researcher’s awareness of self as well as her influence on the research
process (Lichtman, 2010:22 & 164).

After obtaining consent (Strydom, 2011a:118) from the Department of Education, the
principal at School A (refer to Annexure A), the parents (refer to Annexure B) and the
participants (refer to Annexure C), the researcher video recorded and transcribed all the
interviews (Greeff, 2011:359-360), as well as made accurate field notes after each
interview to ensure the trustworthiness of the study (Mouton, 2001:108). All data was
stored in a lockable cabinet or electronically on the researcher’s PC that is password
protected and only accessible to the researcher, as recommended by Richards
(2009:63).

1.6.4. Data analysis

According to Schurink, Fouché and De Vos (2011:397), analysis brings order, structure
and meaning to the data collected. It is an ongoing, iterative and non-linear process that
occurs throughout the course of the study (Maxwell, 2005:95; Boeije, 2010:xii;
Lichtman, 2010:19) and intensifies as the study progresses (Merriam, 2009:169). In this
study, the data analysis and interpretation, guided by Creswell’s application of Tesch’s
method (Creswell, 2009:185-191), was conducted in or