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ABSTRACT 

fhc tud;. \\ JS an ill\ cstig:l!ion on ··The cfkcts of ,·ioknce on uc:ldl'mic pt:rformance of 

Community Junior Secondar) Schoolc; in Lobatc;e. BotS\\:lna ... 

The study has been prompted by "idcspread media reports that school violence may be in 

cc;calation in certai n parts of the country.!\ number of secondary schools have a had disc iplinary 

record "ith male students previously accused of burning the hostels many times. Th is has had a 

negative bearing on the academic performance of the schools (Gabathuse, 2008: I - 1). 

For the purposes of establ ishing the theoretical basis for this study, a literature search \\as been 

conducted. The conceptua l framework of the research questions stemmed from the literature 

review. Rc earch questions constructed from the literature review that gu ided this study included 

the cause<;, nature, effects and intervention strategies used to ri gh t violence. 

The su rvey, as the most common descriptive research method, has been used for the purposes of 

this study as it is widely used in educat ion and the behavioural s<:it.:nccs. Its value is based on the 

prcmi~c th.ll probkm-.; (an be '>OhcJ .111J pr.tcticL·~ impro\L·J through objL"<:ti\ L" and thwugh 

description (Thornus, NL"Ison & Silverman, 2005: 269). rhc rcsc:.~rchc r uscd rn ixed lllL"Lhods to 

gain a bro:-tder perspective and deeper understnnding of diff~n:nt levels of the systems and 

interactions than they could be obtained through :1 single method ol' research. According to 

,\krtcns <1 nd McLnughlin (200-l: 112), a mixed method design is one in \\hich both quant ita ti\'e 

and qua litat i\ e methods arc used to an<;\\Cr rcc;earch questions in a single wuy, "hilc model 

des igns a re those stud ies that are a larger research program and are dl!signed as complementary 

to prO\·idc information rdated to sc,·eral research questions. each ans\\aed \\ith :.1 different 

methodological approach. 

Questionnaires and intervie\\ s \\ere used lor the purposes of g:uhering data. The use of both 

instruments helped the resea rcher to understand the culture and conte.\t \\ ithin \\ hich , ·iolence 

takes place in schools. r\ !Otal of .f I teachers :1nd 107 learners took parr in this study . .-\II the 

v 



participants \\ere chosen from the four Cornmunit.' Juni0r Secondary chools of Lnbatse t0\\11 in 

Botswana. 

The fin dings of the study indicated the follm\ ing: r-\inet) point three p~rccnt (90.3 °~, ) of the 

rcspond~rHs indicated thnt physical hull: ing is the commonest form or ' iokncc in schools: 

eighty point fin~ percent (80.5%) indicmed that poor parenting ic; the main cause or school 

violence; ninety point t\\ 0 pcrct.:nt (90.2%) indicated that violence contributes to low acndcmic 

performance of the students and seventy fi ve point t\\'O percent (75.2%) indicated that schools 

have enough resources to contro l vio lence. Regarding the effects of school violence in 

communi ty junior secondary schools of Lobatsc, it was di scovered that, issues of irregular school 

attendance and dropouts may be amongst the lead ing causes of low academic performances 

among the learncrc;. The study also revealed that a lot of teaching time and other school resources 

arc expanded towards the figh t against violence and that girls tend to tall more victims than boys. 

In conclusion, it has become apparen t that, school violence indeed contributes to a decline in the 

ac:tdemic performance of the commun ity junior secondary schools in Lobatsc, B(l{swana. School 

viokncr: has n profound crtc<.: t on the cducationnl process. Schools with high inl'idences of 

violence have Iowa levels or learner success, higher ra tes of absenteeism, and high dropout 

r:Jtl.:'> . P~ycho logicall~, b0th lc:ll'I1Cr<; and ll~:tchcrs cxrmcd 10 th i<; \ iolcnce 111:1) lllHkrgo SC\CI'C 

crnoti on ~ll lLstrcs<;. Soc ial and symbolic harms of· reduction lo\1 cr n pcrson ·s socia l st:11us (by 

violating their human rights, sc.xuality and socinl identity). 

\ ' l 
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I. I L~TRODVCTfO;\' 

CHAPTER I 

ORIENTATION 

Recent media repons ha\ e portrayed a gro\\ ing concern and ''orri. omc trend on le:mK·r 

behavioural probkms in !3ots\\'ana. Rcc...:ntl y, schools in th is country have been hitting the 

headline of many of the local llC\\Spapers for all the\\ rong reasons, particularly on unwarranted 

and unbecoming behaviours of school violence. One headl ine that did not escape the researcher's 

atten tion is go tten from Mmegi, The Reporter, by Chwaanc (2008: I) .. No peace at Moeding 

College .. , Under which it was reported, that the School I lead told p:-~ren ts about ill-treatmen t of 

studen ts by their peers, and that the school had no peace in 2008. 

Devastated paren ts, many of whom got the information that the ir ch ildren had been forced to 

sleep in nearby bushes that provided overnight refuge from marauding Form Five (5) colleagues 

who tortured male and female co lleagues ' new corners' ali ke, li stened to the unfolding travesty. 

The School I lead related how a student was made to undress, his pubic hair shaved and the hair 

burnt while the other boys \\Wt: forced to inhnle the fume· (Cll\\ a:mc, 2008: I). 

The same tory was confirmed in another local newspaper under the heading, ·· ~ocding Form 

_, . .., tonun.:d.". \\ht:r~ it \\:t~ reponed tha t, ...:,~ ,. :-. inc..: th...: l·(lrm-1·-. ~IITi ,...:J at th...: ~chool th...:y h~l\ ...: 

neve r kno\\11 peace. At the pleasure of t h~.: ir bu lly seniors, the jun iors wen: made to march and 

salute, so ldier c;tyle, fall from their heds, and only sleep after their seniors had done so. Usually 

concealed with masks. the Form 5 bullies - " ould take the juniors' blankets and drenc h them in 

St:\\crage water, urinate on the juniors' blankets or beds and even made the new students to sleep 

naked. It ''as rurthcr stated that, throughout this torture, the Form_,. had been un::sblc to identify 

their aggressors or \\ ere just too scared to rc,·ca l them. Furthermore, the swdents appea red to 

ignore every \\arning rendered to them by the ~lini stry of Educmion offici:-~! , and the school 

management" here the issues of discipline \\'ere brought up (Sun Reporter, 2008: I - 4). 

fn ano ther simi lar incident reported by the local media under the head ing, ··Bullies forced the 

girls to undress."' t\\ o male studems at Setlalekgos i Junior Secondary School \\ere alleged to 



• 

ha' e haras_ cd female prim:uy school pupils at Our Lady of the Dt:scrt pnrmr~ school in 

Francisto\\ 11. 1\llcgcdly, d ru nk and abusi,·c, the bullies both doing Form 1- an.: sa id to ha\e 

to llo\\·ed some fema le studt:n ts to the toikts nnd bullied them into undress ing in front of them . 

.-\ <:cording to 11a. imancbotlht: (:~008a: I). tht: report further \\Cllt on to .-,tJte that, tcJchers \\Cill 

on to intcn ~nc and rescued the girls from the l\\0 teenagers. bu t the teachers hnd to bc:1r the 

insults from the teenagers. Eye witnesses sa id the situation \\as so bad that the Police had to be 

called. 

Another inciden t, \\hich is al so an em barrassment to ou r education system, reported that learners 

at Moshupa secondary school were left traumatized by an incident in "hich one of them was 

raped when six (6) thugs yie lding an iron rod and a knife attac ked their hostels ea rly on a 

Sunday. There arc so many incidents of acts of violence in our secondary schools as reported in 

va rious sources of media amongst which include, destruction of school property or vandalism, 

and possession of offens ive weapons, such as guns, knives and sjamboks, classroom break-ins 

and theft, fightings, assau lts and other forms of intimidation of teache rs, lea rners and other 

members of the community (Ramasu, 2008a: 3). 

It is for these reasons, that th<.: researcher found it bctiuing to conduct an investigation as to 

di<;cO\'cr \\hat could htwc gone \\rong \\ ithin our school-. that migh t ha\e hrought ahout thc<;c 

undesin .. 'u acts ol· viokncL', and lww they mny tlllimatcly ~t t'kc t the func tions and the ttcadcm ic 

performance of our j unior secondary schools in general. This is because. according to the 

researcher. a school is a societal en tity " her<.: at the end of' their schooling, swdents are expected 

to have acquired a sound code nf morals and soc ia l values. It is therefo r<.: disheartening to real in 

that of' late, our schools have been turned into havens f(lr crimina l activi ties as opposed to 

ensuring 1hm sun i' a! needs tor ch ildren are ~H.kqua1ely met through tc:1chi ng and learning " hich 

should take plnce under the desirable and conduc ive environment. Thn t is to say, if the reports 

portrayed by the media are an) thing to go by. 13ots\\'ana' s long term vision on educmion. :lS an 

ill\estmenl that " ill lc:1d to a higher qual it~ of human capacity and producti,·ity in the futu re and 

ro a bener quali ty of li fe for e, ·eryone, may bt: in trouble. The future BotS\\ a n::~ must be a soc iety 

\\ here there is eq uality of educational opponunity, and \\here no citizens should be restricted to 

the circumstances of their birth (Vision 2016 ~e\\ slcncr. ~009:2) . It ho" c\ er. remains a serious 
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challenge if chools do not pro,·ide a conduci' e learning climate that shall ensure the auainrnent 

of qual ity cduca ti onnl goa ls due to the scourge of school ' iolence. 

1.2 ST.-\ TF:.\ I E ~T OF THE PROBLE.\ 1 

There is a gro\\ ing concern among the soc:i~·t) 111 general O\ er the.! ic;sues of \ iolcncc in 

Bots\\ ann·s secondary schools. School violence in Bots\\ nna is mostly in the kmn of bul lyi ng, 

fight ing, vanda li sm, sexual abuse, drug and substance abuse, use of insulting \\ Ords and stealing. 

The unstable cond itions that our students arc c.\ poscd to in the school learn ing en ironment as 

portrnyed by the locnl media is a worrisome trend that ca lls for an investigation to ascerta in as to 

whether it might ha ve underlying consequences in teaching and learn ing productivity or not. 

According to Gnbathu <;c (2008: 1- 2), a num ber of secondary schools have bad disc iplinary 

record with male students accused of burn ing hostels ma ny times. This has a negative bearing on 

the ncadcrnic performance of the schools. 

Teachers, on the other hand, nrc understood to be contribu ting in some ways towards these nets 

e f sclwol vio !cr.cc, as on :1 number of occJsions, :1 .;:ood nu mber ()f t e:-~chcrs ha\·e b~.:n imp! ic ::~ tt:J 

in serious cases of misconduc t that perpetrated <;omc of these ac ts of lcarnas' indiscipline. 

Gahathu ~;c (200R: I -2). under <I bending C:Jrri ~·d by one or the local nC\\ Spnper<;. that <;:1y<; . 

.. rcaciJL·r - Studen t romance annO)S th L' rcach ing Sen ice ,\ lan:lgCrncnt LJ in.:ctlX··. rt: \ t::a ls the 

story o f cases of c;exua l exploi tation by tenchcrs \\·hich nppears to have eaten up the mora l fabric 

of the schools cont ribut ing to heightened tens ion bet\\ ecn tc:nchers and paren ts. Th is situation of 

teachers be ing im olved in St:.\ lWI nnd amorous relationships "i th students has cornpounJed the 

problem of school vio lence even further as a lot of the ti rne, elTon nnd resource<; nre now 

expcmkd on rec;ol.,. ing Teacher Parent or Teaclk'r - stuJcnts · is"ucs nt the e~penc;c of the:: 

Jcl i\·ery Of curricufnr lll t:l tters. fhe Si!Uatinn is understood tO ha\ e been SO Olll-Of-hand that, 

investigations re' ca l that meerings bet\\·een teachers and swdents ofkn start from bars and other 

drink ing places " here the) embark on al l night binges. In one inc iden t. a s!lldent arri , ·cd late for 

e:-.am inat ions after :1 litt le rest because she hnd bet>n on :1 drink ing spree and sexual e·capadc 

with a teacher as reported by Gabathuse (2008: I - 2) . ~ormally, teachers as custodians of 

cb s room lea rning " ould be e.\ pee ted ro di spby C\cmpbry beh ~l\ iours as \\ ell as to restore 

.., 
.) 



order among learners. H O\\'c\'er, if the) arc also to e.\h ibi t immatu re bch::n iou rs such as those 

cited in the media, then it means that the coumry has a long \\'ay to go in so far as the atta inmen t 

of qun lity educationa l goals and sound code of moral beh:n·iour among the learners is concerned. 

To underscore issuec; of school ,·iolencc. Vandenbos (.2007: 229) re\ cals that school crime has 

ah\ a)s been a problem, but it has come to the fore due to a series of particularly devastating 

instances during the I <)90's. incl uding the Columbine massacre. School Officials have been 

critici zed for downp lay ing the extent and seriousness of school violence and lor failing to keep 

or disc lose crime related stati stics. This study intend to establish how school violence affects 

junior secondary schools in Lobmse with a view to promote sa le learning as ,, elf as restoring the 

rule of Jaw. In one story carried in the local newspaper by Ditshipi (2008: 4), it was reported that 

sexual abuse has been ongoing for sometime on some female learners at Ramotswa Junior 

seconda ry school and, apparen tly, the management of the school has consistent ly turned a blind 

eye to it, preferring instead, to shield the alleged abuser for fear of jeopardising his marriage 

plans. This is an indication that school vio lence is rampant, and schools may be do ing little to 

dea l wi th such situations and therefore we need to fi gure ou t exac tl y what needs to be done to 

aJJ r.:;s5 it. Rc5carch has abo :.h0\\11 that in cc.:rtain in:.tanccs, school 'il)kncc.: has :.t!WJ)S bc:c:n 

considered a chi ldhood ritual or a normal part or development and \\'as therefore often 

overlooked or ignored by <;chool personnel (Espel:'tgc nnd Swearer. 200-l: I) . The media sources 

in L3otS\\ Jna ha\c :1lso reported concerns arising fi·om the Min istry or Education of'fic inls tlwt 

parents might be aggravating the issue of school vio lence more by fai ling to honour invitations to 

Parent - Teachers Association rnet:tings \\'hen! their ch ildren's \\'ayward behaviours are subject 

to discussion . They arc also said to be in the lwbit of giving substantial amounts or money lO 

their children "hich might be promoting the excc.:s. i' c usage of drugs and alcohol in the schools 

"hich in turn leads to irresponsible behaviours that arc anributabk to school vio lence 

(Basimancbotlhe, 2008b: i). 

It should be noted though. that Bots\\ana, like many other African coun tries, lws put significant 

resources into the education system and as a resu lr. progress has been made O\ er the past decade 

in a ll areas of education. Improvements ha,·e been made in access. infrastructure de,·eJopment. 

curriculum alignment. quality and literacy le\·e ls (Vision 2016 0!e\\ slener. 2009: 3). This 



progress m:-~~ go to nothing if th~ incidcncl' of school 'iolcnc~ rna~ goes un:1b:1tcd as it may 

destroy all the good 11-ork that hm·e been put through the years. The purpose of this research 

therefore . is to ickntifv t h~ causes of school 'iolencc. its effects on academic rcrformancc a 

\\<.:II as discussing or re\ic\\ing any intcncntion plans. policies or strntcgics, that un.: in place in 

the schools and suggesting r ossih lc pre \ Ctllion and intcn ·cntinn programmes tlwt may he 

empiO) ed to allcviat~ the school violence situations. 

1.3 PUR POSE O F THE STU OY 

The purrose ofthi" study is to imestigatc the causes. nature and the effects of ,ioknce in junior 

secondary schools of Lobatsc, as \\ell as discussing its effects on the academic performance of 

learners and the wellbeing of parents, teachers, lcnrncrs and the soc iety as a whole with the hope 

of providing strategies that may address the issue or school violence. The study is done \\'ith 

special reference to Lobatsc community junior secondary schools. 

1.4 OBJECTI VES OF TH E STUDY 

The above purpose is to be achieved through the follo\\'ing <;pcc ific objt:ctivcs: 

I A. I 1\) ide ntify th..:: nnturc anJ prcva lenc~ ol' vioknc~ dl1lllllg Cvrnrnunily Jur1iur S{;~..:u 11Jucy 

Schoolc; in Lobatse. 

I .-L2 ro dic;cuc;c; the prohnhk cnuscc; or <;Chon! \ 'ioknce Ill C'Cll111l1llllit\' Juni(ll' <\ccondnry 

Schools in Lob:1 tse. 

1.-1.3 To c~tab lish tht.: effects tlwt school 'iolencc migh t have on the.: academic performance of 

learners, and 

1.-1.-1 To develop the interven tion "tratcgics th at may bL' in r lnct.: to curb c;c honl violence. 

1.5 RESE..\ RCII QUESTIO.~. 

1.5 .1 \\'hat is the nmure of school violence encou ntered in communi ty junior sccorHJar) schools 

of Lobatse? 

1.5.2 \\ 'hat are the cau es of school violence? 

1.5.3 Does school violence impac t on the academic performance of the: learners? 

1.5.-1 \\'hat intervention strategies arc in place to ncldress the problem? 

5 



1.6 RATIO\.-\ L£ I S lG~I FIC.-\ \ CE OF T HE STCDY 

,\ ccording to l\onhmorc and Pottcrton (2007: I). one of the greatt: st cha llenges thn t teachers face 

in their career ic; hcl\\ to de::ll "ith unruly nntl badly bella' ed learners so that the rc t of the clasc; 

can get on " ith thei r school \\ ork. Tench cr..; ortcn ~ay th at they are not paitl to discipline the 

lt::m1crs. th ~.·y arc paid to tc;1ch them. Ho\\C\\'r. ' ' ithou t discipl ine there can he little learning. 

This study shall provide iniCmnation on the managemc.:nt of lc.:arners ' violent behaviour in 

'ccondnry schools as they continue "ith their day- to- day school '' ork. 

The management of secondary schools in f1ots \\ana has changed sign ificantly in the last finccn 

( 15) yea rs. During this period, there has been massive expansion of Secondary Education 

instit ut ions ac ross the country. This period also witnessed the upgruding of some secondary 

schools to acco111modate more and more students thus cau<;ing management challenges. In spite 

of innovations such as introduction of Guidance and Counselling programme, approaches to 

students ' welfare and disc ipl ine and teaching and learn ing methodologies have relatively 

remained the same. The behaviour of the students have generally turned to the worse 

(Department or. ccondary Fduca tion, 2007: I). There is need to inv~.:s tigatc the caust:s, nature of 

studcm violence, hd\v that muy impa.: t llil k<al"ih.:r aca~Jcni;.: p.:: i· fu i"i11 <iiiC~. int~rvcnti on stra tegies 

that may he in u~c "ith a vie" to develop and implement realistic strateg ies that would ::~ddress 

ind i.,c.: ipl ine. that i-; q:Jwol violence. poor academic pcrforrnancc and moral <kcadcnce in our 

schonls. 

The 13ot \\ Una Gowrnrncn t, through the aid of the nation, accesses a lot or capital in the fo rm of 

finance, human and infrastructu re tO\\ards the ;Jttainmcn t of cllcc tive und qua lity cducnrionnl 

go::lls tn all its citi;cns. For these goals to be att ained, a conducive teaching and learning 

ern ironment shou ld prevail. If our schools continue to experience unde"ir::Jble acts such as ... chool 

\ iolencc \\h ich breeds !"ea r and tension nrnong schools. the real ization of such dre:-~ms or goals 

shall jusr be a pipe dream. As a teacher - counsellor, the researcher through tillS irl\ cstigation , 

hopes to identify the causes o f the problems that may pre,·cnt students from learning, as " ·ell as 

the smooth running of the schools th at require the ac ti\c participation o f all 1-:ey s takeholders. 

Furthermore. the w dy hopes to eswblish the effects th:ll come along \\"ith the problem in 
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question a-n \\ay of pro' iding more insigiH in to the problem. and finally discussing inten·ention 

strateg ies that mJ~ be inu c to U\er£ or control school ' iokncc. 

In the C(lntex t of Bot ~\\ HIW. this sllldy has irnplic:J tions for rolicy makers and othl..' r stakeholders. 

jXl rticularl) those irl\'ohed in curri culum dc~ign and implcrnentation for all k\els of education. 

primar). secondary and tcrtinry le\-els. Curriculum designers and planners mu~t address this 

problem area in the S) llabi. Th is study shall provide recommendations \\hich decis ion makers 

may tnilo r to the various curricu la to address school vio lence. 

1. 7 DELI~ ITATION AND LIMITATIONS OF STUDY 

;\ ccording to Thomas, Nelson and Silverman (2005: 5R), limit :11ions arc possible short comi ngs 

or in nuenccs that e it her cannot be controlled or are a resu lt of restrictions imposed by the 

researcher. Some limilat ions refer to the scope of the study, which is usually set by the 

resea rcher. These are often called delimitations. 

The study is done with spec ial reference to Loba tsc's community junior secondary schools. This 

swdy confines it::;clf to the usc vi' q ue:-.tiunnair~.::. unJ inkrv;~o:\\,:, rvr ihe: ie<·iLii~r., .~nJ lcz.rncrs 

nbout the effects of school violence on the ncadcmic perfonnanc~ of learners in the said schools. 

The purpn-;i\ e <;:lmpling procedure h:1s been thought to be itk:ll :t<; th~ researcher h:1<> knO\\ ledge 

of the population to judge over their su itab ili ty l(lr th is study nr not. Jt is hoped th:rt the swdy 

sha ll provide pnren ts, school stall and po licy makers with insigh tfu l evidence to effec ti vely 

address school \ iolcncc as they need an unJcr-;tanding of th~ t:.\tcrH, nature and context of th~ 

probll'm. rh~ oln ious limitations pc11aining to th is stud) art: the smnll sampk si;c and th~ 

researcher's lack of <Jdcquate measurement e.\ IK'ricnce. Thomas, 1clson and Sih cnncrn (2005: 

59) further a ttest to the fac t tha t there is at kast one inherent limitntion in all self-report 

inS£nlment-> in \\hich the participant respond to questions about hi~ or her bchn,·iour. likes or 

dislikes, or interests as to the trwhfulness of the r~sponses. 

Other identilied lim itat ions for this study \\Cre that. though the study ,,·as conducted in the 

setting ''here the majority can spenk and \Hite English. not all discussions "ere C3rried in 

English. Some irllen·ie'' s \\ ere conducted in the etS\\ ana bnguage based on the preferences of 
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some pnnicipants. Th is requ ired transl:lt ing the iruen ie\\ S. " hich mny uninlt"ntionnlly 

compromise some inferences of the rnnicip.:111 ts. llo" e' er, the responses \\ ere linJ.: ed to the 

ohjectin:s ofthe rec;c:trch hence the innuence ofthc inferences \\~?rc minimic;cd. 

It has furthermore been obscrYed th3t the stuJ~ has <.klimiwi the ~core 10 junior St'COndJr) 

schools cf Lob.:llsc and that school violence i-; a c;ubset of )Outh 'iolcncc \\hich is embedded 

'' it hin a larger soc iety, hence may not on ly be stud ied \\'ith in the context of schoo ls " ithou t 

recognising other socia l se ttings. Only schools in Lobatse were stud ied, therefore it may be 

cl iflicu lt to genera lise the findings to sorne other JXrrts of the country. The circumstances that 

prevail in Lobatse may not neccssarily be prevaknt or shared among certain parts of the country. 

The potential "eaknesscs may be that Lobatsc ic; a tO\\ n and \\hatever lifestyles arc ongoing in 

towns, may not bl.! representative of "hat is go ing on in traditional, rural village setting. 

Botswana is also a vast country with diverse ethn ic groupings and rcnections from one ethnic 

group ing may not be representative to other groupings. Despite this limitat ion, tire study could be 

generalised lo the populat ion covered, hence fu lfi lled its objec tives. 

rhornas, :--.Jclson and Siherman (2005: 62), further explains the delimitations as relating to the 

scope of the study imposed by the researcher, such as the number and dwrnctcristics of the 

p: rrticip:tnts. the tn.::rtrliL'IIt cnndition-:. and thL· -..pL·c ilic tkrL'Illknt \:rri:rhlc<.;th:rt :trc tt "L·d :111d ho\\ 

they :1 rc rncasurcd "h il :.t li miw tions :.rrc poss ible infl uences on the rc:sult<> th:rt :trc conscqucnn:s 

of the del imi tations or that cunnot be comp l ~tcly controlled. 

1.8 DEFI.~ ITION OF Tf.:R IS 

1.8. 1 Academic Perfor man ce: ,\ ccording to this study, acndemic performance refers to "hnt 

has been explainL'd by Vandenbos (2007: 5), tl<.; performance rcluting to any idcn ti liab lc success 

of scho larship or disc iplined study due to fo rma l karn ing " ·ith corwention:ll or thcord iccr l study 

at a school or 

other educational institution . 

1.8.2 Bullying: As used in this study, bullying refers to repeated!~ humiliating another person 

\\hO is percei,ed ''caker or less capable th .:111 thl' bully (\ lir:istry of Educntion & Skills 
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D~H:Iopment: 1009: 8). .-\ccord ing to V:mdcnbos (2007: 159). The :\merican Ps~chologica l 

Association Dictionary of Ps~chology. refers to bullying as the persi -tent threatening ~md 

agg resc;i ,·e beha,·iour directed to\\ ards other p~..·oplc. c.-;pecin ll y those \\hO arc smaller or \\Cnker. 

\1arks (2002: 38) defines hull)ing ns a thrl.."atcning or intimid:uing bd1a\iour. sometimes 

:1ccomp;micd by phyc;icn l ' iolencc. by soml..' ~ outh to\\ards nthcrs. especially those ~molkr. 

\\Caker or mhcn\ isc pt..'rccivcd to be vulnerab le. Gullying has bc..:n the target ofspt:c:ia lly tailored 

prevention and intervention programmes. 

1.8.3 C hi ld : According to this study, a child refers to any person below the age or I R ycnrs. It 

also includes biological. adopted, step or any ch ild in the care or custody or any adu lt person 

(Republic of IJots\\ana, 2009: 57) 

J. R.4 Communi ty: As used in this study, this refers to any members of the society whose 

children are not necessarily admitted in the school. (Ministry of Education & . kills 

Development, 2009: 6). 

i.X.5 Pa r·cras: According to this study, pan.:nt~ rd~r lu biulugic.tl p<.m.:nb/gudrdi.tn:./..:,trt:gi\u·s uf 

lc~um:rs Ddmi ttcd at a school. (M inistry of Education & Sf-: ill s Development, 2009: 6). 

uu; School: / \ <; c:.;p l ai n~d in th is 5-. tuuy, a school n.:l~· rs (0 <l pl ~l l'C \\11\.:rc fc:lnh:rs I'I.TC I VC 

1-:nowledgc and sk ills (Ministry of Education & Skills Dl..'\'elopmcnt. 2009: 6). According to The 

i\rncricun Psychological Association Dictional') or PS) chology r.:di tcd by Vandenbos (2007: R 17) 

a school or .. 111 institution \\here people rec~ivc in .... truction. 

1.8.7 Lear ne r : In this :,tud), a learner means un) person Jdmitteu at a <;choo l w recci\e 

instructional learning (.\ 'linistry of Education & Skills De' clopment. 2009: 6). V:mdenbos 

(2007: 529) defi nes a learner as an indi' idual in the process of acquiring new and re l ati, ·~ ly 

enduring information. beha\ iour patterns or abilities. characterized by modification of beha' iour 

as a result of practice, study or experience. 
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1.8.8 Teacher: A teJcher in this study. is any person \\ho direc ts the leJrning process in a 

school. His/her job is to im p:1rt k nO\\ ledge and skills. leading to chnnge in beiHl, ·iour and attitude 

of a learner (.\ linistry of Education & Skill s De,·elopmcnt. 2009: 6) . 

1.8.9 Vandalism: Vanda lism is used in this study lO rdcr to the mal icious a lterat ion or 

destruction of property, most often by juvenile o ffenders, often '' ithout obvious motive (Davis, 

2002: 27 1). 

1.8.10 School violence: For the pu rposes or thi s study, school violence is defined as any 

behaviour intended to harm, physically or emotionally, persons in school and their property (as 

well as schoo l prope rty (Benbenishty and Astor, 2005: 8). 
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2. 1 L\'TRODlCTI 0:\1 

CHAPTER 2 

LITERATURE REVI E\V 

School violence seems to be a ,,·ide sp read problem. /\cross the globe, there has been a 

,,·orrisomc trend of media reports, to the effec t that school violence appears to be rampan t. A 

statement from the Centre fo r Disease Control and Prevention (2008: 57), explains that school 

violence has been categorized as a subset of yo uth vio lence, a broader public hea lth pro blem. 

Youth violence refers to harmful behaviours that may start early and continue into young 

adulthood. It inc ludes bu llying, slapping, punching, weapon usc and rape. Victims can suffer 

serious injury, significant soc ial and emotional damage, or even death. The young pcrson can be 

a victim, a·1 offender or a witness to the violence or a combination of these. Further to th is, it is 

clearl y pointed out tha t paren ts, teachers and adm inistrators expect schools to be safe havens of 

learni ng. Acts of violence can disrupt the learn ing process and have a negat ive effect on students, 

the school itse lf and the broader commun ity (Cen tre for Disease Control and Prevention, 2008: 

57). 

A study conduc ted by Malsoga (2003) re flects that the high incidence o f complex inc idents of 

viokncl.! in schools sho\\ s dett:rioration in the culture uf learning. I hat is,'' ith schools l~1iling to 

fu lfi l thei r intended roles, more young persons get in vo lved in crime thereby impac ting in the 

ru nning of schools. 

For pnrcn ts, school staff and policy makers to eftccti\ ely address school crime. they need an 

accura te: undcrsltlnd ing or the exten t, nature and contl'.\t or the problem. IIO\\\! \ W . it i.:; di rticult 

to gauge the scope of crime and violence in schools gi,·en the large amount of allenrion de,·otcd 

to iso lated incidents of ex treme school vio lence. i'deasuring progress to,, ard sa l;;r schools 

requires establishing good indicators of the current state of school crime and safety across the 

nation and reg ularly updating and monitoring these indicators. This is the aim of indicators of 

school crime and safety. It is ag::~insr this background thm the swdy discusses the a' ailable 

literatu re both \\'ith in Botsmma \\ here the study is be ing undertaken and also ns it is presented in 

the international arena. 
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The educ:Hion S)Stem in 13ots,, ·::tn:-~ consists of fou r le, ·els: Primary (the fi rst sc, en years of 

education) : junior secondary cducnt ion (three ) ears): senior secondary educat ion (t\\O years): 

and, tertiary education for those ' ' ho attend post- secondary institutions (Ln ivcrsity. Colleges ol' 

Fducmion. Voca tiona l and Technical Tra ining, and most recently, pri\'CJ tc sccwr post-secondary 

institutions) (Vision 2016 Ne\\·sletter, 2009: 2-3). The Jun ior Ccrtificme Examinat ion (JCE) 

assesses til e ac hievement of learners \vho have completed the last three years of the I 0 year basic 

educntion programme. The I 0 year basic education curriculum bl ueprint outlines subject spec ific 

learning outcomes nnd skill arrears. The curriculum and e.xamina tions at the j unior secondary 

leve l, put emphasis on understand ing and :1ppl ication of concepts, development of enquiry, 

dec ision mak ing, reasoning creat ive, analytical, problem solving and the acqu isit ion of hands on 

exper ience that should inc rease the participation and perf(mnance o f all groups of different 

abilities, learners wi th special needs, gi rls and boys. All these skill s entails more prnctical and 

challenging content thnt req uire higher leve ls of engagement of a learners cogni tive abil ity that 

are commonly referred to as high order th inking skills. The role of education in schools is to 

equip lea rners with the necessary ski lls, knowledge and att itudes that will ensure a better su rvival 

in the futu re and al so for the betterment or society. llowever, recen t media reports and 

publicat ions abou t the behaviou r or certain learners in some schools coun try-wide have pa inted a 

gloon ty p i ctu r~_' :tbuut ccrt:tin -;c lwol~ due to the c:-,c;tl;llion nr high incident<; o f· ill -trL·:ttlll L' Ilt :tnd 

harassmcnt of othcr learners. Such inciden ts arc taking place dc~pitc gO \'l'rnntcn t' s cn<)rtS such 

as the introduction or comprehensive school guidance and counselling programmes, feed ing 

schemes nnd free education for learners who may not be rtblc to afford cost sharing initiatives. 

The Department of Seconda ry Educat ion (2007: I) confirms that, in spite of inno,·ations such as 

the introduction of the Gu idrtncc and Counselling programme, appro<lc hes to learners \\CIIa rc, 

discipline str<Hegies and teaching and learn ing me thodologies haw rdati , ·ely rcrnained the same. 

Th is has presented more problems related to lea rners. 

Benbenishry and Astor (2005: 5) explain that the concept or school , ·iolence has been expanded 

to include physica l harm, psychological harm a nd property dnmage. Curren tl y. the term can 

include behaviours tha t v::~ry in Se\ erity and freq uency, such as bullying. ' erb::d threats. 

in timidat ion. relmional ,·ictimization; ,·andal ism: school fighting; corpor:J I punishment by stJff: 
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sc \ unl hnra<;. ment: gang ' ioknce: the presence nf ''capons: ' in knee direc ted :11 school s1:1ff: 

rnpc: hare crimes gea red at students fl·om specific ethnic group-; or religions or ~~~ g:-~y. lcsbi:m. 

hise-.;ual nr transgcndcr sllldents: dating ' iolcncc and murder. The majori t~ nf crimes listed 

abo'c etre. according 10 mos t schools arc rckrn:d to a<; chi ldish or etcrs of immarurity and the 

temknc~ ha-; been to re:-~c t serious!) arter snn11.:thing serious has tnl-;en place. \lo-;t <;chools h:l\c 

ofkn n . .'ce i,·cd a rude n,,·akcning after the situations hm-c go rten nut of hand. This has often led ro 

school authorities be ing reactive as opposed to being proactive. Uy this study, therefore. the 

researcher shall ident ify commonest types of vio lence in the schools and possib le wa)S of 

dealing with such ac ts. 

Schnnl violence is intrins ically a form of youth violence, according ro Morrell (200 I: 19), so it is 

importan t to usc it in order to understand the larger problem of' violent. juvenile crime. This 

troubl ing increase, which has not been observed in adul t crime rates. led many academics to 

speculate that something ominous was taking place in the yo unge r generation that would have a 

pcrmnncnt impact on soc iety. In the ligh t of what this s!lldy seeks to investigate. the theoretical 

perspectives that underpin this study arc discussed briefly. 

2.2 T il EOR ETfCAL PERSPECTIVES 

Ccntr:tl tothi-; di-.cu-.<..ion <.hall he the ~dtnol or !h<Higill li)r lwh:t\ iouri-.m. lkh:t\ inu ri-.m :IS\llllh.'" 

th:tt k:rrn ing occurs through in tcmcrions ,,·ith the L'll\·ironmL'Ill. .,.,, o other :t<.sumpt io11c.; :t<; s tall..'d 

by CherT) {2010) on the \\ ebsite nboutthi theory arc that the l..'nvironment shapes behaviour and 

that tnking in ternal mental states such as thoughts. f~e l ing<;, ~t nd emotions into considera tion is 

uselcs:. in e.\plaining behaviour. Discus-;cd bdo\\ arc some or the contemporary thcorc:tical 

nnal) sis thnt \\L'rl..' intended to inf(xmthis c; tudy. 

2.3 I3E ilA VJOURfS.\ 1 

2.3. 1 l\· ~tn Pa d o,· 

8eha,·iou risrn has its roots rn se' era I de ,·c lopmcnts around the beginning of the t\\ enrieth 

century . .-\ mong the most important of them ,,·ere the conditioning e'\perimcnts conJucted by 

1\·nn Pa' lov ( 18-19 - 1936). Pad ov studied the digcsti,·e procc:ss in dogs and \\as particuls rly 

interested in the producrion ofs::Jii\tl. \\hich is an imolunt:lr) n~tlex 1ction. The ide1 of a rellex -
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Jn 11hich ccnain stimuli produce an ~llJtomntic re-;ronsc- 113s 11L'II kno11n. One of the most 

fam il iar examples in people is the jerk of the lo11Cr leg 11hcn n ccrtnin ncnc ~It the kneecap is 

t:lpped. In anirn:1l.; the -;nli \ nr~ rellcx c~lll<.t:s thc:m to produce more t;:lli' :1 11 hen food i'> placed in 

their mouths (\\'ills. ~00~: 75). 

,\ccording to Wills (2002: 75). Pavlov de"i scd a method of measuring this sn li1 a Ot1\\', hut soon 

noticed that his dogs began to sal ivate cwn hl·l(m: they m:~ rc given food. The sight of the '' hitc 

coa ts of the lab attendan ts 11ho brought food to thc dogs was enough to trigge r thi s response. To 

tcst th is reaction formally, he mng a bell just be fore the food was presented. 1\ ftcr a ,,.hi le he 

found that he could make the dogs salivate merely by ringing the bell "ithout giving them any 

food. Pavlov calkd this behaviour a "conditioned reflex:' and it later came to be kno11n as a 

"Conditioned Renc.x Rcc;ponse.'' lie also found ou t that addirional repetitions of the bell -food 

connect ion strengthened the effec t, whi le many repetitions of the bell withou t food made the 

cff~.:ct dimin ish and eventually go away, n process term ed "extinction." This theory is an 

indication that an activity such as school violence may cause same efTccls if it may be allowed to 

tnkc place repeatedly without necessary interv~ntions in a school environment. It may stimulate 

fl'ar and low self c~tecm among victims and encourage feelings of po11er and control among 

perpetrators. 

2.3.2 E. L. Tl1orud il.:c 

. ha rtl y a tier the turn of' the twentieth century Thorndike (I R7-l - 19-19) :;tl ~o began to carry ou t 

e~periments on learning. lie 11as interesred in linding ou t 11hether dogs and cat:> cou ld learn by 

obsen at ion. 

,\ ccord ing to Wills (2002: 75), he placed the aninwl-; in cages called puz:tks or boxes that they 

cou ld open fi·om inside by press ing a k\·c:r. and he tr ied to teach th em h011 to do so. lie found 

that 11hen Jn Jnimal, simply obsen ·ed another an imal. or a person, pressing the lc1·cr to open the 

cage, no learning took place. E' en 11hen he guidc.·J the nn imJI ·s pn,,· on to the le1 er by nccident. 

and after chis happened man~ times. the animal e1entu:Jll) k::trned that stepping on the k\er 

opened the cage and '' ould do so immedintely :-tlkr it \\JS pm inside. From thi s. Thorndike 

deduceJ "h:1t he called the · Lcm of E fiect, .. \\ h ich -t:ned thnt a behn,·iour thnt produces a 
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po iti' c resuh is like ly 10 b~ rcpemc>J. Li~c P:nlm ·s conJitiont;>d re ne.'\. thi · bch~niour seemed 

to be inJcpendcm of conscious though!. Pn)\ iding ' alunbk information uch the effects or 
'iolence on ncackmic perfo rmance cmpo"er.;; sclwol autho rit ies and learners to de\ clop beller 

a\\ a rcnc~s and strntcgit.:s ofdc::ll ing \\ ith such a challenge. 

2.3.3 .John B. Watson 

Early in the t\\ entieth century, Watson studied learning in rat<;, firs t as a student :ll the Universi ty 

of' Chicago and later as a professor at John llopkins Un iversity. The ideas of Dam in ism, based 

on the theory of natural se lec tion, coupled '' ith the int rospective approach to the study of the 

mind, demanded that he explain his results in terms of const:ious thought by thl.! animals. \\hich 

he fou nd unacceptable. Ironically, the idea that l(mcr anima ls migh t possess "hat had come to 

be c~tllcd "mind" led him to reject !he idea that there was such a thing as this separate, unique 

feature (Wills. 2002: 76). 

Drawing on the works of Pavlov, Thorndike and others, Watson concluded thnt for psychology 

to be a trul! sc ience, it must s tudy on ly an org(IJ tisrn's observable behaviour. 1/c states that one 

can observ ~ only a stimulus (an event that tak~s place before an organism Jm:-; ~omt.:thing) anJ 

the rcspnn-.1.! (the beha iour that foJim, s). \Vhmc,er occurs in bet\\ecn is :1 "black box" of\\hich 

nothing i ... k rHH \ 11. The '>timulu-; CPtdd he :t "ign:tl. "LH.:h :l'; P:t' lcl\ ·" lk·ll. (1 1' 'iOfllL' in iL'rn :d L' \'l'nl. 

such ~IS the CC\il tr:tct ion;; of' the slom:Jch th:1t c; ign:tl hunger. In cithL· r c tsc the f'L' <; ponsc \\'ould 

hav~ to be an obscr\'abk action, such as <;aliva tion or ge tting up unJ \\ al king to th~ refi·igerator. 

r\ !though -;c \ era! othl:.'r pS) chologists hat! been lllO\ ing tO\\ ards a beh;.l\ iouri..,t's approuch, 

Watson \\ U'i the lirst to popularisc the idea in 1913. ' ' ith a f~unous lecture th:ll h[IS come to be 

ca lled " l'he !3ehm iourist manifesto' '. later published in thl.! Journal of Psychologica l Rc vic\\' 

( \\'il ls. ~00:2: 76). 

Basing his arguments on the studies he undertook. \\'atson carne up '' ith the folio \\ ing principles 

as uncler·pinni ng his behaviouri stic psycholog:: 

(i) Psychologists cou ld measure on ly "hm happens ou tside the organi::.rn. Introspection 

and any concept of "mind·' \\ere irrcJe, ant. (This Jed \\ 'atson to reject Freud ' s 
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theories ~1bout the unconscious bec~w ;;c the unconsc ious \\ .1 - a concert tk H could n0t 

be obscrw d directly). 

( ii) The purpose of pS _\ Chologic;:ll rcse.1rch is the predic tion :md con tr0l of hehm·i0u r. 

( iii ) There is no diffe rence hct\\ecn people and Jni nlJ!s. except :.1 cliff~-rence in degree (for 

example, lc\·el 0f intell igence) . 

(i1. ) The ht:ha viou r o f peop le resul ts entirely from phys io log ica l reactions and rs not 

a ttri butab le to any nonphys ical f(>rc.: (Wills, 2001: 76) . 

Watson, li!-:e Pav lov and Thorndike, through the ir scientific e.-.:periment s confirm the need fo r 

sc ien tific methods to d iscover what may bt! th e probable causes of certa in behav iours of 

organis ms and humans before fina lly determining the correc tive measu res to be provided to 

remedy such situati ons. 

In conclus ion to hi s find ings, Watson saw the meth odology of behaviourism as essentia l in 

maki ng psycho logy a true sc ience on a par with Phys ics. Chemis try and other established 

d iscip lines. l ie went on 10 de vel op bchavi o uri~m as a th eory allemplin g 10 exp la in comp lex 

human behaviour entirely in terms of the conditioned reflex. This carne as a response to wlwt 

most other psycholog ists believed in at the time \vhcn Watson \\'OS sta rting his resea rch , that 

p~·o plc pcrf'tl rll ll'd 111any C\~·ryd:ty :lctinn:-; in-;tinu i, d:·. \\" illi am .l:tntcs h:td cl:tim~·d th:tl 

behaviour:; such as climbin g, hunting, ~hu\\ ing :.) lll pa thy, pla]ing, curio:-.it) , modesty, shame, 

and pmenla l love were a ll ins tinctive. After extensive observa tion o f' human infants, Watson 

decided that only a few basic beha viours such as graspi ng, suc!-:i ng und rnnclo rn movements o f 

the limbs, were bui lt into every infant. The complex behaviours James hau men tioned grow o ut 

of conditioning ( \Vi lis, 2002: 78). The theory nf beha\·iourisrn is relevan t fo r this s tudy as 

violence is an act o f behaviour and behCJviourisrn is to prO\'idc insight into de\·elopment and 

behaviou r prac tice as seen by the theorists . 

.2.-t THE COGl\' ITfVE THEORIES 

For about three decades, many psycholog i ts agreed \\·ith \\'atson. They limited thei r swdies to 

the re lationships bet\reen e, ·ents and beha, ·iours. and did not speculate about the men tal 

processes c:wsing these rela tionships. Consequently. behm iou rism gTc\ \ more .::md more 
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innucnt i.:li. dominating ps:cho logy in the 19-W·s ::md 1950's. In the mid 1950's. hO\\e \er. a nC\\ 

ph il osoph) began to taJ.:c hold. In 1956 a group or researchers. inc lud ing .Jerome Brunner. 

Gc0rg~ \1illcr and llcrbcrt Simon. met nt :\liT. These cogn iti,·e r s: chologists (as they Inter came 

to be 1-\ no\\'n). re, ·i,·cd the intere-st in the mind. 8:' the- mid 1970 's nearly all psychologists \\ Cre 

aga in taiJ.: ing about hO\\ the mind \\ Oiled . 

/\ccording to Wi lls (2002: 93), a lthough most psychologists regard the behaviourism of Wa tson 

and SJ.:i nne r as an ex treme and overly simplistic explan<Hion of behaviour, they recogn ise that the 

theo ry opened a small \\' indow onto the human mind . Beha viourism's first major con trib ut ion to 

psychology was methodology - a way of doing Science. The second was therapy - a way of 

trea ting psychological problems. The third was a philosophy - an idea about what psychology 

shou ld and should not be. To highligh t the relevance of behaviourism theory, particu larly for this 

study, Kurzban states that. 

The most significan t contribut ion Lhe bchavio urists 

maue to modern psychology is the one that is hardest 

to sec. They insisted that psychology should be a sc ience. 

scientist perform carefully con troJ JccJ experimen ts, and 

-;o slwu ld be p. yc hniLlgists. Ps: chology. the hL·h ;J\ 'iourish 

:->:1id, could notmaJ.:c progrL'SS simply th rough discuss ion 

debate. ll needed objecti vi ty and hard n1cts (2002a: 88). 

Cogn itive theories nf dc,·clopmcn t arc all about the mental processes that wJ.:c shape \\' it hin the 

mind. Th.:rdo rc. fo r any behaviou r to take p J~JCe, inform:Hion has 10 b~ first ly processed in the 

mind and is largely determined by both natural and Cll \'ironmcnta l f'::tc!Ors. In other \\ orJs, bo th 

the bchm. iourists and cogniti\'e theorists agree that there is a cause for each an ~\cry behaviour 

that is being exh ibited. In so far as school violence is concerned, it may be importan t for us to 

note th :lt both the heredi tnry and ell\·ironmenral f::~c tors come to p lay on dctennin ing \\ ho may be 

bu llies or , ·ictirns and thus the theory plays a cruci::~l role to inform the influences that such 

factors ha \·e on \'ari ous beha,·iours. 
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2.5 1.\-TER.\'.-\ T I O~.-\L PERSPF:CTf\'ES 

2.5. I School violence in the United States of America 

Rcp0rts from the t: nited States Dep~rtmcnl ol" Educ~ ti on . published b~ - The Centre For Disense 

Contro l. (:2008) indicate th~t youth \ iolcncc is '' idcsprcnJ in the Un ited States (US). It is the 

second leading caust: of death for young people bct\\ec n the ages of 10 to ~-L In recent studies 

conducted over the years, it has been repor·ted through the same source that; 

,.. 5 958 young people aged I 0 to 24 " ere m urclered -an average of 16 each day in 2006. 

,.. Over 63 1 000 vio lence rela ted injuries in young people aged I 0 to 24 ,,-ere treated in US 

emergency rooms in 2007 

,.- In a 2007 nationwide survey, 36% of high school students reported being in a physica l 

fi ght during the past twelve months 

,.. Nea rly 6% o r high school studen ts in 2007 reported tak ing u gu n, knife, or club to school 

in the 30 days before the survey. 

;;:..- J\n estimated 30% of kids between 6111 and I 01
h grade reported being involved Ill 

bu ll ying. 

The Centre f() r Disease Contro l (2008) fu rther rcporkd on school violcnc\! in a 2007 nationally 

reprcsentat i vc sample of yo uth in grades !.) - 12, as f'ollow: 

r 12.-1 1! ;, f"L'J1 (lr!l'd being in :1 ph) .-,ic:ll light P ll -,chool property 111 tilL' I\\ L' h c mo11t h-; 

preceding thl! survey. 

,.- 16.3% of male students and 8.5% of female students reported be ing in a physic<11 fight on 

school prop~..'rty in the 12 mon ths preced ing thl! su rvey. 

r 27.1% or stude nts reported having prorcrty stolen or delibera tely d:11nnged on school 

propc::rty. 

,.. 53% did not go to school on one or more d:1: s in the 30d:.Jys preceding the su rvey 

because they fel t unsafe at school or on their \\LlY to or from school. 

,.. 5.9% reported carrying a \\eapon (gun, 1-:nif'e or cl ub) on school property on one or more 

da~ s in the 30 dnys preceding the su rvey. 

;;... 7.8% n:poned being threatened or injured \\ ith a \\capo n on school property one or more 

times in the t\\·eh·e months preceding the surYey (Centre fo r Disease Control ' ' ebsite. 

2008). 
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Oth~r :.tudics conductcJ b~ the :'\ational lnstillltc of Child I kalth and Hunwn DeH.'Iopmerll. 

thing a <>un~~ Je,elopcd b~ \\"orld llealth Org:111i1:11ion wncluckd th:ll otll of~9.9°~ ofswdents 

inlh~ L' · 3 ofe\CJ') 10 stucknts -arc either \ ictirns or perpetrators ofbull~ing. :\pproximatcly 

I of c\cry 5 19.3% - \\cr~ idcntiliccl as bullies. anJ ncnrl) l of t:\Cr) 6- 16.9% -\\ Crt: 

cl::~c;si ficd ns victims ofhullyinu. These fiuures include 6.3% of students \\ho fell into both bull\' 
~ ~ . 

and victim categories according to the findings by Dc\\cy (2006: 69). 

TlH:c;c reports, based on studies conducted in the lJS, arc disturbing state of" affai rs and equally a 

threat to students in developing countries such as f3otswana, because there is a lot of influence 

from the developed nations thut has infiltrated the developing nations as the modern generations 

have mode lled their lifestyles around the cul tures and olher social dynamics of1hese m.!lions. The 

curren t media reports on 1he escalation of school violence may be indica1ive of1he fac t that there 

cou ld be a spill over effect through modern media forms of school violence from America to the 

JcH:Ioping countries such as f3otswana \\here thnc seem<; to have too much access to the 

/\ rncrican lifestyles. 

2.5.2 School vio lence in South Afr·ica 

Bull) irtg, it t :t il li.lnth (ph)~iL'ii L \\.'rb:d, clllotinn:il :rnd P") Lll(llugi c:rl ). i-; ' ' i d~'>PI'L'.td in South 

African schools. In secondary schools, otllcr learners :tnJ ~ ' ~ 11 ) oung tc~Khcrs m:ty find 

themselves be ing bu llied by senior learners. Thcrl! is also a ''ide range of rac isl. ethnic and 

gcnckr-bascd a bust.: \\ h ich rnn!-:es it ci nicult for teachers to manag~ the behaviour of learners 

(Northmore & Pou~rton, :2007: -1). 

r\n in tt.' rl·::.ting heading has been caplllred from d \\Co~ite ofthc outh African Rc:>earch Institute. 

(bro" seJ on 12 Jul) ::?010. rd~rring to South ,\frion school'i as the mo-,t dangerous in the ''orld. 

This foli o" sa report published by the South Afric:lll lnstillltc of Race Relations. The instiwtes· 

findings fo liO\\ a host of recent media reports of shootings. tabbings. rapes and robberies in 

ou th A Ii-i can ·chools. 
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r\ccording to data publ ished by the institute. a recent prog ress in lnternation::il Re:-~ding Literacy 

Study has found tlwt South .-'\frica ranks last in school s~1fc t y. In that stuJy South African School 

pupils \\Cr c asked ''hcthcr they felt s<1 fc \\hL·n thL": ''ere at .;;cho(\1 :mel if the} lwei L'.\pericnccd 

incidefl(:cs of stealing, bu llying and injury to th cmsc>h ..:s or to Others in thei r class '' ithin the lnst 

fou r ''ed:s. Only 23% of South /\frican rurils saiJ they felt sale nt school. On average, South 

/\frica·s schools ranked more than 20 percentage po ints below the \\Orld ,,·ide country average of 

47% of pupi ls declaring that they felt a high degree of safety in the classroom. 

Schools in Norway, Denmark and Sweden \\Cre the safest in the " ·orld \\'ith nppro.\imate ly 70% 

of pupils say ing they felt sa fe at schoo l. 

The rcscnrch institute of Sou th /\frica quest ioned whether the ntional Dcpn rt mcnt of Education 

had done enough to protect pupi ls. According to the Department's own data published in the 

insti tute's rerort, 24% of schools had no bu rglar bars, 35% had no security gates, and 80% hnd 

no alarm system. Henry (2000) as quoted in the website of the South !\ fricnn Resea rch Institute, 

(browsed on 12 July 20 10), states that, ··our nation's schools should be a snle haven fo r teach ing 

and learning, free of cri me and violence". Even though studen ts arc less likely to be victims of 

violent crime at school than away from school, nny instances of crime or violence aL school not 

Pill) :t fll:u..; th-: indi ' idu;tls in' (l h L·d btl! :thu m:1) di~n1pt the L·duc:nion:tl prucL"~S :1r1d :rJ"kct, 

bystanders, the school itself and the surrounding community. 

Many reports fl·om de\'cloping countries ha\'C found that, some teachers verbally, physically and 

sexual ly abuse their learners. f\.fitc he ll and 1\ fothibi-Tapcla (200-L 8) found, f(Jr c.\amplc, that 

some ?.imbCJbl\"e~m educators beat their kn rncrs \\"ith thick sticks, hoscpipcs or even ropes. They 

found fu rrhcrrnore thn t some Zimbab\\'enn learners \\ere sexually abused by thei r educators in 

·· ... dark pbccs, storerooms and raped in the rmizc field.·· .\ fL)rrell (2002: -1 3) ri gh tly argues that 

cducator·s "hose identities are ,·ested in po\\e r and hierarchy contribu te to , ·iolcnce by being 

'iolent (using for exampk. corporal pun ishment). b_y condoning , ·iolence (turn ing a blind eye to 

bullying and sexual harassmen t) and by support ing a school ethos intolerant of differences nnd 

insisten t on conform ity. A Human Rights \\"n tch (200 I) report on sexual \'iolence agJinst girls in 

South .-\ frica cites alarming swtistics on the proportion of school girls raped. most often by 

20 



young n;n lc school chi ldren and their t~~1c h~rs. Girl \\ho ~ncountered St:.\uJI 'ioknce at ;;chool 

''ere rapcJ in schocd \\Jshrooms. in empt~· cbs'\rooms and hall\\ a) s. :llld in hostels and 

donnit oric~. Girls \\~rc also fondled. c:;ubjcctcd to agg r..:s<. i\c scxu~ll ad,nnc~s and ' ~rbally 

JcgrJckJ :11 ~clwolc;. The South .. \frican press rout indy cn rri~-; stories of ' ioknt robber). rap~. 

:-~nd rnurd~r in sclwols (Dc \\'~ t , :200.\: 36 -l -1) . 

2.5.3 Violence s ituat io n in Bots wana 's schoo ls 

13ots\\ ana is a lnnd lod:ed country found in the heart of southern Africa. Since independence 

( 1996) the countr) operated under four (4) na tional principles of; Democracy. Uni ty, 

Development and Se lf- re liance. These pri nc iples have remained the cornerstones that contrib ute 

to peace and social ha rmony and have even promoted the country's international relations. A 

fifth principle of '' Hotlw .. has recently been included to compliment fou r other princip les. 

"Botlw" is the concept of being humane. This is a Tswana \\'Ord that emphasizes the need for all 

citizens to posses good human values and virtues with well rounded character. This requires that 

all citizens shoul d disapprove and denounce any an ti-social , di sgr[Iccful , inhumane and cri minal, 

and rather encourage social justice for all ( I ong tCIIII Vis ion l'or llotswana, 2009: 26). Th~ policy 

document stales that children II l llS! le~1rn /Jo tlw in the home, m school and in the commu nit y. 

/Jot/J() mu<>l be centra l to cducnt ion, home and community lif~ , \\Ork plac..:. \\'Ork place and th~ 

ll:ttion,d pnf iC). 'I IJC ") -..{Cill or \.'dtiL':Ition. '>llf1j1lli.IL'd h) puhfiL· C:llllp:ti glh nlll\( '>tf'L'<.," the \ :IfilL' or 

u multi-c ultural snci~:ty, anJ t il~.: need 1\.>r tokranc..: and underst:tnding of ditTcrL'nc..:s hdl\ ccn 

p..:ople. The keling that Botlw might he c;f<m ly t~uling a\\'ay in most. particularly among the 

)O tr th, has prompted th is stu dy. 

,.\ ccording to 1\latsoga (2003 : 1"'). the high incidence of compk'X ,·ioknc~ in schools shO\\ S 

deteriora tion in the culture of k·arning. This is to say.'' ith school" fa iling to tt.rlti l thei r in tended 

roles, more ~ oung pl.'r->o ns get irn oh ed in crime tha\.·by impacting in th~ running of th~ school<; 

or by rendering them un governable. 

~latsoga (::! 003: 13) fu rther explains that school ' iolence \\astes school resources such as time. 

money and labour from those h:mdling or pr~siding o,·er cases of' crime or inJiscipline. School 

, ·iolence impacts school;; in multiple \\'3) 5 including. \\eakening of school Jiscipline n.;; ''ell JS 
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time lost during consultations "ith parents :tnd th~ police. Children "ho 'JC\\ them ch cs as 

t:trgcts or school ' iokncc. sho\\ high k' cl-; of an"XiL'ly and depression that impede their school 

pcrfonmncc (.lu , on~n. ~00 I: 2). 

l'hc maj <' r causes of crime and ' iokncc in Bots \\ ~lll a arc complL'.'\. The literature poinh t0 the 

results or rapid economic development and the increase in urbanisation and popu lat ion. 

Increased ulcoholisrn and drug related abuse ha'c led to domestic vi0lencc, rope and assaults as 

we ll as the usc o r offens ive or foul language, jealousy and frustration. Increased poverty and 

uncmplo) men! ha\'C also been identified as major factors associated'' ith crime and vio lence. ln 

the school selling, urban iza tion and population increase have nlso led to over-cro" dec! schools 

,,.ith high teacher-pupil ratios, and a host of other school problems. The literature indicates that 

in such schools it is common 10 find teacher-student vio lence, sllldent-on-student violence and 

admi nistration against both students and teachers. The violence may be verbal, phys ical, 

emotional or a combination of all such factors ( latsoga, 200.3: l-0. 

The 200 I 1ationa l crime statistics prepared by .the Botswana Police Services, indicate that the 

perpetrators of crime include men, \\'Omen and juveniles (both males and ll:rnales). Returns /()r 

the year 200 I ~how that more males committed criminal o/'((.:nccs than ll:malcs. ;\mong the 

) 1Hilh . th~· r~ .1rc llll1re nulc ju' L'llik (1/h·nd~r.., than kru,d~ j tl\ L·nik nl'f~·ndl'r-.. \\ hik jtl\ L·nik 

records do not indicutc ho" many of them :1!'1.: o f' s<:hool gning <tgl! (13ot:mana Police, 200 I) , it is 

logica l that -;omc of thc ju,·eniks arc students ,,·hich \\CfC a fundamental reason for this study. 

This sWd) -.~cks to understand the cause-; nnd the dimensions of violence in l3ots\\ ana's 

secondary schools. Thi" study ha nlso beL'll inlluenrl.!d hy thl.! study carri~·d out by 1\bktl' in 

2006 cJpturcd li·orn the .'chool Ps)cholng) lntern:Hional "~b-.i tc-. "hose result-; sho"cd 

s ign iticallt prcvalencc of' self- reported agg rcssi\'c tcndcncic>s and an ti soc i ~d beh~wiourc; among 

second:tr) schools students in 13otS\\ ana. Boy-. r::ued thernseh c-> higher on aggression. usc or 

alcoho l and dru gs, carrying and use ol· dangerous "capons compared to girls. High scores on 

antisocial and aggrcssi' e bch:t\ iours \\ere significan t!) related ro poor parent - child relations 

and Jo,, parental monitoring. 
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fh is '\!Lid~ h:~s b~~ll. to a gr~at~r ~.\t~nl. influcnccJ b: \l :ll ... og:~ ' s (.~ 003) ::.!lid) . th~ re.:;ults or 
\\hieh sugg~steJ the need fo r a re\iC\\ of the cJucntion s : . t~lll in Bot;;\\ana as ''ell as funh~r 

sttJ<.h P ll <'th~r mens thm impact the soc ia li;:ninn :1nJ cduc:nion of 11nt5\\ <tll:l :outh. Specific 

areas are the nc~d f()r the \linist ry of l·:dut<llion and Sl-.ills Dc,·elopmcnt to dc,·clop an 

CJl\'i ronm~nt to reduce or eliminate' ioknce a'> \\ell :1s to dL'\ el1)p :1 natiOJl\\ ide impkmem:Hion 

pol icy fo r prm iding be Iter counsel! ing skills for 1eachcrs. :-~dm in ic;traiOrs and I he parenls. Further, 

regula r ongoing internclions bet\\·ecn nil parties are needed. Th is suggests the need fo r the 

Mi nistry of l"::ducation and Ski lls Development to deve lop an effec tive in -service course lor 

1cachcrs and school aclminist raLOrs in lieu of punishment as \\ell as to assure d'li.:ctive counsellor 

preparat ion for all schools. Finally, intensified infusion or ci ' ic education into the curricubr is 

warra nted. 

1\s litern turc suggests, there is indication that for all the tlm:l.! (3 ) countries mentioned in this 

study, school vio lence is indeed taking place. The most common form of school violence has 

been n:ve<.llcd to be physica l, ve rbal and em01ional bullying. Ooys have been found to be more of 

bullies than girls whilst victims of bul lies app ly to all fo rms of gende r fo r all the th ree coun tri~s 

. tudied. ' I he environment under which the learners arc sLUd) ing is <;aid to be not <;() conducive to 

bo th teaching nnJ learning and hence likely to impact adverse!) on the academic perl(mnancc<; 

of' the ~c lwol -,. llo\\ c\ cr. it <~PPL':If·.-. Iii-.~: in tilL· l nitnl St:nc-,, tlh.: -, it u:lli\lll i-. nhlrc -, ~,.·r i\l u..; th:tn in 

South ,\l'rica and 13otS\\-<l ll<l in the sense 1hat in certa in instances !><.:hool vioknce lw ' ~..· rc~ul ted in 

the death of the victims. In this study. the effects of school violence on the academic 

performance of Community Junior SecondaJ') School<; in Lobntse. BotS\\ aJw \\~1'; in\'C'>tig::ued. 

2.6 .\'AT U I~f. OF SCHOOL VIOLENCE 

2.6. 1 The coll ct'pt of school ,·iolcnce 

The concept of school 'ioknce has been e.\pandcJ to include ph~ ~ieal h:mn. p:-.~ chological 

harm. and propeny damage. Currently the term can include bdw' iours tint \ary in se,·erity and 

freq uency, <;uch as bu ll ying. , ·erbnlthreats. and intimidation. relntiona l , ·icti misa tion: ':~ndal ism: 

school fighting: corporal puni shment by sraff: sexual harassment: gang , ·iolence: the presence of 

\\eapons: 'iolence directed at school staff: rape: hate crimes gcar~J at students from specific 



ethnic or rt:ligious or at ~<1 y. lesbian. bise\U<d or tra nsgender swdent :- : Ja ting 'ioknce and 

mu rder ( fknbenisht~ & ,\ stor . .2005: 9). 

!.6.2 H01r sehool ,·iolcncc ta kcs form 

fkal ing ert"ccti\ d) "ith knrners "ho e.\hihit aggress l\ e bdw' il)Ur sel'l11'\ to he a gro\\ rng 

concern among educators today. This negati\ c bella' iour may be a resul t of t(h.: rci' e paren ting. 

direct observat ion. and in c.l irccl experience via tclev is ion. books. movies, internet, peers and so 

forth. Whatever the cause. nggrcssive ch ildren have tremendous dirticulty interac ting effectively 

'' ith their peers and tcachcrs in the schoo l. ofien result ing in poor educational experiences and 

underachievement (Goldstein, 2000: 60). 

Cent ra l to most rec;enrch findings, the marr1 forrn or violence prevalent among school going 

youth is in the fo rm of bullying. According to Dewey (2006: 4), bullying can be defi ned most 

simply as repeatedly humiliating another person who is perceived as weake r or less capable than 

the bully. Humiliation can be accomplished by phyc;ical intimidation or :t->sau lt , or by verbal 

abuse that rid icuks or demeans someone. Oull) ing is a repetitive action th:tt instils anxiety and 

dread in the victim. Therefore, throughou t the cou rs~ of this <.,!lldy. the term bullying shall be 

used synonymously \\'ith school violence. 

In order l(>r bullying to take plac-:, the aggr~:.'>Or ll l U~ l be in :1 posi tion o f' JomirDnce or 
superiorit y over the victim. /\ rnong boys, dominance is o ft en achic\'Cd hccauc;c onc boy is large r 

or <;trnngcr t h~111 the other, or because sewral boyc; ou tnumber their victim. ,\mong girl<>. ph)sica l 

si;e may not rnaller a-; much as social statth :rnd popularity. In all case-.,, the bullv e~ udes 

confidence and arrogance that intimidati.!S the \ ic ti m. 13ullying doc;; not occur bct\\ct'n t\\ O 

equal-;, " hich disti ngu ishes it from ordinary conflic t bet\\CCn pet'rS ac; mentioned bv De\\ C)' 

(.2006: 5 ) . 

.-\ ccording to Bodt'nstein and Potterton (:~002: I 0). nearly e, ·er~one is bullied at some time in 

their li,·es. ei ther by brothers and sisters. neighbours. children at school or ndult-. Learners \\ho 

are bull it'd can feel sc=trc::>d. 'ulnerable and \·ery 3lonc:. Bull~ ing includes pc::>ople calling learners 

names, making things up to get them in into trouble. pinching. hi tt ing. biting or pushing and 



ho' in!.!. It also include<> dam:-t!.!ing learner's bdon!.!in!.!'i. stcnlirH! mnne \ nr food 0r t :-~ kin!.! friend· - -...... -- - . -
<may from learners. Uullics are cunning nnJ olien do things so that t he~ arc not noticed . .\lost 

inciden ts occur in pi:Jccs ''here there is litt le :-~dul t supcn i-.. i<'ll. l~ ullyi ng i) ,,rc,ng and slwulu he 

stopped. 

2.6.3 Reasons" hy c hild r en may hccomc ,·io lcnt 

There Me many reasons \\hy child ren misbch;nc. The best an:-, \\ er is that children misbehave.: 

because they arc ch ildren and arc busy exploring and testing the \\Orld. School on the other hand, 

is a place ''here chi ldren learn \\hat acceptublc and unacceptab le behaviour is. School teac hes 

children to accept responsibility for their net ions. Poor behaviour is often aS) mptorn of a deeper 

problem which the teacher has no knowledge of, or lacks the pm\cr and the cap~lCi ty to solve. 

Disruptive behaviour, sometimes manifesting itself in the form of violence, can be sometimes a 

cry for help from a child. Every day teachers hnvc the opportunity to play a positive and li ve­

changing ro le in the li ves of. the learners they teach. Many of these opportunities go unnoticed 

and children \\ho misbehave arc pun ished and ridiculed (Nortllrnore and Poucnon, 2007: J). It 

should however be noted that, the cause of .:.dwol violcnc~ may be.: that :1 karn~r's ~mo t ional 

needs arc not sa tisfied. The persons may then be unhappy or di~con tcntcu '' ithin thcm;;ckes. 

,.- ,\ k.trncr r~.:ds rcscntl 'trf and rejected because he/she do~s not f~e l accl·ptL·d ~ It home. <II 

school and in the community. 

,.- ,\ k:arner is unhappy because hdshc <;uftcrs from the dfl:cts of abuse or alcoholism at 

home.:. 

,.- ,\ lc~t rncr finds the work in class wry dil'licu lt and h:1-; dinicul ty asking filr h~lp. 

,.- A learner sometimes docs not have close someone'' hom he/ he can conliJ~ in. 

:;.. \\ ork in class too e:l~ ,. and become-; bored anJ li·u tr~Hcd (:\ abo be. Bog\\ :1. i. ,\I ph de ond 

Ojang, 200-L 13). 

2.6.~ How Yiolcucc affect . chool and the commun ity 

,\ ccording to the informat ion publicised from the \\cbsite of the Centre lor Disease Control 

(2008). paren ts. teachers ::md administrators e.\ pcc t schools to be s:1 le hn,·ens of learning . .-\crs of 



,·iolence cnn disrupt the le~1rning process nnd h.:l\e n negati\e cffect on learners. the scl10ol itself. 

and the communi ty. School \ iolence is a subset of : outh , ·iolence. a bro~1 ckr publ ic heal th 

probkm. Youth 'iokncc refers to hnrrnful belw,·iours tha t rnay st~l rt ea rly and con tinue into 

) oung :~dulthood. It includes bullying, sl:lpping. punching. " eapo11 use. and rape. Victims can 

suffer serious injury, significan t social and emotional damage. or c\·en dcatiL The) oung pl'rson 

can be a victim. an offender or a ,,·itncss to the vio lence or a combination of these.· 

The Centre for Disease Control (2008), fu rther observes that, fo r parents, school staff and policy 

makers to effective ly address school crime, they need an accu rate understandi ng of the exten t, 

nature, and context of the problem . 1-lO\\·evcr, it is difficult to ga uge the scope or crime and 

violence in schools given the large amount of attention devoted to isolated inc idents of extreme 

school violence. Measuring progress toward safe r schools requires establishing good ind icators 

of the cu rren t state of school crime and safety across the nation and regularly updating and 

monitoring these indicato rs; this is the aim of indicators of school crime and safety. This study 

investigated the nature of school vio lence. 

2.6.5 S ummary on the nature of school violence 

rrom the literature reviews, it has been established tha t the most preva lent lorm of school 

'i (1knce i-> bu ll: ing. f1ull) in g i-> :1 m ~ll :ltl:tp ti\ e heh:1 1 in ur comnwnl~· :t'>'llL·i;ttL'd 1\ itl1 J'fl(1r 

paren ting or an inllucncc a child might h;11 c ::ts ;.~ rl·sult of being e.\ fXlscclto 'ioknt s itu.:H ions as 

may be the case ,,·ith watching of violent television programmes, mo vies or games , as well as 

rcs idinu in locations "he re there arc hiuh incidences of violence and cri me. This stuclv will - - -
indicate th ::~ t , children tend to be vioknl sometimes as they may \\l:lllt to communicate their 

disp leasure as a resul t of being l' ic tims of domestic ' iolcncc, rejec tion by other members of th e 

community and peers or even finding it difficult to cope'' ith the ir school \\ Ork. 

2.7 CAUSES OF SCHOOL VIOLE~C£ 

2.7.1 The role of Genes 

Behaviour geneticists haH in , ·estiga ted many other areas, including the role of genes in 

in nucncing violence and crimina l beha, ·iour. Kurzban (.2002b: 159) stMes that. genera lly, people 

are reluctant ro accept e.\ plana tions for , ·ioknce th:H ill\ olw genes, poss ib ly because theY 
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belie\ c th:l! biology is inahcwble. \lhich cont rndic:ts the idc::t th::tt 'iokn t people c::tn ch::tngc their 

bcha\ iour. This' it:\\ is cncapsubted in the 1986. Se' ille St3tcmem on 'ioknce. '' hich h::ts been 

e~doptcc.J by U0-'E. CO. <m :-~gency of the l 'nited ~ations . Part of the statcnlL·nt decl::t res: .. It is 

sc ientifically incorrect to say that \\ar tlr an~ other' iokn t bch:l\ iour is gerJL·ticall) programmed 

into human rHHure ... 

:\lost researchers belie\ c that all behaviours nrc inlluenccd by both genes and the environment. 

Kurzbnn (2002b: 159) further observes th:1t evidenct.! from behaviour gene tics also suggests that 

variations in violent and criminal behaviour can be linked to diflt:rcnccs in genes. T\\ in research 

on criminal ity is one source of evidence. Ident ical (\\'ins tend to be more alike than frate rnal 

twins in terms of cri mina l behaviour, c;uggesting a genetic influence. 

Kurzbnn (2002b: 160) also confirms that evidence from adop tion studies indicates that 

criminality is slightly Jess heritable than twin studies suggest. evcnhcless, it appears that 

children with law-abiding adopti ve parents bu t \vhose biologicn l parents have at least one 

conviction for criminal behaviour arc more li kcJy to end up becoming criminals than ch ild ren 

\\ ith law-ubi ding bioldgical parent:; but \\ IH1SC t~Jupti\ t: p<•lt:llh lwvt: ,d lc<t:-.i ull\: u·;m ; n<.~ l 

convic tion. This suggest that crimina l behaviour is heritable. 

Dc<..pik the<;c find ings, there is no doubt that cri mina lity a lso depends on tilL' environment. In 

1982 a study of S"edish childrt?n found that thc rate or criminality in adopted children \\as 6. 7% 

if' their adoptive parcnts had committed a crime, I 2.1% if the ir biological parents \\Crl.! crim inals, 

nnc.J -W% if both sets of parents had indu lged in criminal bcha,·iou r. Together, genes :111d 

en\ ironment seemed to be se\ era I times more compelling than either fore\.! ~!C ling alonl.! . The 

search for the spcci lie genetic cnusl.!s of dil'krcnccs in ' iokn t hch:l\ iou r has a long history. /\ n 

early theory lt)Cussed on the:: chromosome<; that determine sex in humans . .\fen generall) inherit a 

Y chromosome from their fathers and an X chromosome from their mothers, \lhile \\Omen 

inherit t\\O X chromosomes - one from ench parent Occasion:!lly. ho\\ e1 ern sperm cell carries 

t\\0 Y chromosomes; and if it l~niliscs an egg. the resulting indi1 idual has thra sex 

chromosomes. XYY males are uncommon. but they \\ere once thought to be present in greater 

numbers in prison populations th:lll in the general popubtion (f..:uub:!ll. ~002b: 160) .. \ lthough 
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the speci fic genes ill\ohcd in 'iolent bch<:niour rem ~ in largely unl-.;rH1\\n . most L'\ Oiutionnrily 

informed researchc:rs consider it like!~ th::n natural selection "ould. at some time in th~ past. 

h<t ' c rnvourcd genes tha t caused 'iolent bcha' iour under certain ci rcumstances. Of course many 

ern ironmcr11a l factors play a part in determining "hcthc:r peopk arc likc:ly to resort to ' iolcncc. 

f7or in StllllCL'. cultura l \<I ILIL'S, the a\·ailabi lity or nlcohol. or C\ en 0\L'r-<.TO\Hii ng :li"L' :Il l likL'I)" to 

influence Lhc prc-.alence of ' iolcncc in a socie ty. Though it may not be easy, urmanted 

behaviours, due to hereditary and environmental r.1ctors, could be modified or influenced but can 

not be completely changed. This may be possible through proper parenting initiatives, life skills 

coaching and healthy mcntoring. as \\ CII as creating a stimulating environment that promote the 

need to chnnge for the better. 

2.7.2 T he Environ menta l role 

1\dvances in biology and genet ics have strongly influenced the redevelopment or socia l 

psychology, bu t the role of environment shou ld never be forgotten. We arc a product or our own, 

unique evolutionary history, and every rcrson has genes that have been preserved over the 

causes of countless generations. 13ut these genes do nol delcrrnin..: behaviour on their O\\ n; they 

only exe rt thei r in llucncl! in a certain cm·ironmcnl. Without the right gcnc:s no environment can 

determine how a pcr-;on \\ill develop; but "ithou t an appropriate environment tht.: instructions 

contained in the gcnco.; h:I\"C no c f'f~cto.; ( Kuuh:m. 200~ b: I (II). 

!\ major part of the environmen t in" hich individuals dt:\\;:lop is dc:tcrrnined by thc:ir intc:ractions 

'' ith or her people. The evolu tionary history of humans has produced an c.\ cec:dingly social 

anim:-~1. Un like many organisms, a developing human dc:pends on family members for sun ivai. 

Depending on rJ mily i.;; not a un ique ch::u·:1ctcristic but it i<; a un i,·ersa l charactcri..;tic - ,,.c carry 

genes thaima~c us depL'ndent during early life. 

\Vc remai n social creature even afl cr early dc ,·elopmcnt. \\'c cnrry genes that kad us to desire 

conract \\ith others and that cause us to be lonel) \\hen depri ,·ed ofth is contact. Unlike: m::my 

species, " ·e seek o thers not j ust for muting. bu t lor all kinds of in terac tion. The en\ ironment in 

\\hich \\C e\ oheJ \\3$ clear!) a social one. and the genes thar helped crea te a social animal 

persisted in our species (Kurzban, 2002b: 16 1) 
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Our socialn at ur~ lends us to cre::llc a compk.\ social '' orld ns ''~ form ~llli anccs l"o r mutual gain. 

corn pete for stnlll" and rco;ources. and arrange our. ch co; into hil..'rnrchies. Comp~tition both 

\\ithin and bci\\L'cn groups is a pan of human life:: and \\hik some of this cc)lllpL'tit inn can be 

posit i,·L: and hL'al thy, it can b~ a SL'riou<; prohk·m. Our soc i:1l nnturc :ll so mc:rns tha t 

communication plays a large role in our li' cs. \\'c use languagl..' and other forms of 

communication to COil\ cy inform::llion from one pL'rson to another. performing many social 

functions. 

2.7.3 Influence by Modern Technology on Yo uth Viol<' nce 

There is mounting concern about the usc of computer video games that depict violence. Studies 

of the games used most frequent ly by children and adoksccnts suggest that nearly a lithe popular 

games contain at least some degree of violence. This research also has shown that some of the 

more vio lent games can promote aggression in children. l lowever, it is important to remember 

that young people who are already aggress ive arc more likely to seek out and enjoy playing th~se 

games, so it is dinicult to distinguish bet\\'ccn cause and effect: 

Computer games and video conso les almost always 

include :1 degree ofviol:!nce. <;<,me such :to; (ir:rnd 

thcli auto J, hm·c hccn bann~d in m:1ny nltrntriL'o; 

tlue to their viokn t content. Psycho logists arc looking 

at the long term d'll:cts of games like these.: 011 

psychological traits such as aggres<; ion (lkckard, 2001: 15R). 

2.7.-l Influence of emot ion artd thoughts o n \iCJ icncc 

fn 1990, Leornard 13crko \\itz of the Un i,·crsi ty of Wisconsin proposed that differen t ki nds of 

negative emoti ons and negative thoughts are connec ted in our minds. \\ hich means that \\hen '' c 

are experiencing one negati ,·e emotion, it is f.1irly casy for us to start feeling another. \\'c migl11 

become nngry more easily if ,,·e nrc in pain. for c.\ample. anJ if"e 3rc fee ling irrit able. "e might 

bchm·e more nggrcssi ' ely than someone " ho is no t. Other researchers ha \ c sho\\ n hO\\ -timuli 
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such Js loud no1scs. disgusti ng smells. ho t temperatures. and C' \ en cignrette smo~c c.:Jn m::J~c 

people nggressi , ·e (Lochun. 200.2: 71) 

Lochun, (~002 : 71) furt her states thnt mental imag.:-s cnn play an importnn t role too. l1c1lo\\·it z 

and his cu llcagucs sho,,cd that aggress i'c thoughts can be cn::.lled j ust by shcl\\ing people 

images of ''capons, and thm these thoughts can be created j ust by sho'' ing people images of 

weapons, and that these thoughts can lead to aggress ive behaviour. Researchers have also found 

that people who watch violent te levision programmes behave more aggress ive ly. 

/\! though ce rtain ways of' th ink ing can lead to more aggression, anger rnay also he triggered by 

the inabil ity to th in k clearly, and alcohol and other drugs can greatly innuence our state of mind. 

Research by Claude Stee le and his colleagues at Stnnl(mf Uni versity ( 1990) has sho\\'n that 

alcohol makes people less cautious than they would normally be. Instead or considering the 

consequences of their behaviour, they tend to react to the immediate aspects of a situation -

perhaps focuss ing on an insult they have just received or the fact thnt everyone else is fighting 

(Lochun, 2002: 7 1 ). Lochun (2002: 71) sum med·up by stating tha t, nlthough we usually prefer to 

get a long with other people, it seems most us be lieve aggress ion is just ified in certain 

circumstances, v.hich may explain 1\h)' people in soc ieties throughout history have behaved 

:tggre-;!-.i \ L'l)' fr·nm till1c Ill tim.:. We ;ln.: gcllL'l':tll.> S()L' i:tl CI'L'i l!Urc-; _ hut :-tggre-..<.;i(111 j-; :tl-..o p:lrl nr 
our make up. 

2.7.5 Contri butions by Family Violence 

Kurzb<1n (2002b: I 36) has narrnted nn interesting story to c.'\plain the inllucncc ol' t[uni ly over 

c reating vio lence. The story invo lved Martin Doly and .\1nrgo Wilson, a husband nnd ,,·if'e team 

of psycho logists at McMaster Uni\ersi ty in Cnnada, \\ho stud ied an issue o f' profound 

import ance to society, family violence. In 1988 they pub li shed a book on homicide, "h ich took 

an evolutionary app roach to violence, particularly in the conte.'\t of family. They predicted that 

parents' biologica l ch ildren " ·ou ld be less likely to be abused than non- biological (adopted or 

step ch ildren) Afte r combing through a " ide range of historica l and anthropologica l records, 

they reached so me startli ng conclusions. They found th::Jt in the L'n ited States and Canada step 

chi ldren 11·ere more than fifry times as likely to be fa tally abused by their parents tha n biological 

30 



children. The couple also g3thered a gren t deal of e, ·icknce confirm ing se, cral o ther hypotheses 

surrounding 'iolence and murde r, genera ted from c,·olutiorw ry po in t of ' ie". They did not 

conclud~.· thnt a child should ah,·a;s fear a step parent. ho\\c \ Cr. bu t rather that blcnckd families 

arc in S1"1111e " ay nc\\ and challenging to hunw r1 nature . Thus parenting bcha,·iour rnust be 

karncd if such f:1mi lics arc to adapt ;:;uccessfull) . 

2. 7.6 Com m on School Based Factors Resul ting in Violence 

2.7.6. 1 Awa reness 

Withou t school wide awareness of the problem of violence, many of the recommended 

intervention meth ods \\·ill not be e iTcctive. Most school authorities tend to respond to school 

vio lence only \\'hen it is reported or is way out of proport ion. Deal ing with it in this manner 

someti mes may render th e s ituation totally irreparab le. The lack o f an ovcrarch ing vision or 

ideology cou ld put schools at risk for bullyi ng behaviours. Creati ng an ongo ing awareness of the 

problem is the key element to prevention. Schools must do a beuer job of dcli ning school 

vio lence, teaching lea rners what bullying is, and studen ts to seck help when they arc being 

bullied (Dewey, 2006: 4). 

2.7.6.2 Response to vio lence 

lnlL'rn:lli(ln;d <; lt rdic<; -;uggc:-,t th:ll "h:.l 1\.':lchers and -;chtln l ~ t n iT dn in rcspnnse In :t bully ing 

event makes a big dif"k rcncc in outcomes f(>r bnth the bul ly and the ' ' i<:tim as \H:II as oth er 

s tudents in the class as ment ioned by Sm ith ( 1999: 51). Without specific tra ining or an awareness 

of bully ing patterns and their lo ng term effec ts, school staff lends to do nothing in response to 

persistent bully in g. Teachers ' lack response, and almost nc\ <.T tal k about bullying to indiv idua l 

learners or their classes. Teachers ra rely respond to bullying events. Teachers do not respond to 

vio len t situations at schoo l. S tudies also show that a negative response of the peer group to 

bu ll ying behaviour and their support fo r \'ictirns is css~.·ntial to reducing bullying Je,·els. ,\ cro\\·cf 

of students encouraging and cheering acts of bully ing can have a Yery d iffe ren t effec t from \\hen 

the bully is confromed by mu lt iple peers or older studen ts" ho respond negari ,·ely to the bully or 

attempt to interYene. A le~ck of response in the peer group, by parents.'c3regi, ers. and school staff 

has been identified as a risk factor for the perpetrarion of bu llying bch:l\·iours. according to 

De\\ey (2006: 79). 
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1. 7.o.3 School climate fact ors 

.-\ positi\t~ school climnte reduces school \ · ioknc~?. I ~arncrs · judgcm~nt of their school"s o \·cr:-~11 

\ iokncc rrobklll jc; r~lated direct I) to <>choo l clim:liL' ch:nactcri-.tic;;, ·\ ..:,chool climntc ic; 

nssociat~?J indin.·ctl) '' ith ll:nr of allcnding school Jue to ' iolcncc. 

!\ ncgmi ' e school cl im<llc has been impl icated as n contributing risk faciOr for bullying. Schools 

thnt ha ve a large r than ave rage bully ing probkm tend to be charac tcri?C'd by an ovt: rall nega ti ve 

soc ial climate. In general, these schools ICc l kss sati sfied ,,·ith schoo l life and the teachers arc 

less clear on what procedures to follow or their role surrounding bullying even ts. The follo,,·ing 

are components that arc part of school climate: (Department of Secondary Education. 2007: I): 

(a) School Policy against vio lence: Schools that lwvc policies that include clear, consisten t, 

and fa ir rules may be nble to reduce violence. 

(b) Teacher support of learners: Supporti ve relationships may reduce learners' nlienation 

toward tl11:ir school and give them a chance to develop positive relationships with adults 

who support, counsel , and help them overcome their emotional and behavioural 

problems. 

(c) Learn ers' participat ion: School participation and teache r support of learners may be the 

IH P.<.t ct'kct i\ c it' the) al..;o inc lude k :1rncr p:1rl ic ip:11ion in dL·~.·i-;inn 111 :1king :1 nd in the 

J t:sign or intervention to prevent school viukncc. I'll is partic ipation lllil)' cnlwncc kunh . .' r 

in\.olvemcnt in the schoo l and increase their interest in a pcnct:fu l school , '' haeas 

learners di sengaged from school ha,·c liule or no im cstnlL'nt in acting approprimely at 

-;chool, according to rlannery ( 1997: 5-l) . . omc :.choolm:maga s ~till bclic\ c that the) 

~ hou l d plan nearly C\ erything in the schoo l-; '' ithou t much in' ohcmcnt of knrners and 

other stakeholders. /\sa rcsulr, this k1s led to poor \\ Orking rcln tions in . chools. In many 

cases some lcarn~.'rs do not appreciate the ' aluc that school prope rty adds to thl..'ir 

academ ic achie\ cments since they play ::1 minimum role in the school go ' crnance. 

1.7.6.4 School size and cia size 

r\ ccording to Juno' en. (200 I: I). school ' iolence is not con tined to urb:lll schools; it is ::1 lso in 

suburb:111 schools. Violence is most common in l:!rgc schools. and secondary school learners are 



th e most li kely targets of ,·iolcnt beha, iou r. Te:1chc rs in lnrge schools and classes IH1 \ C diffic ulty 

dc,·eloping and maintai ning mean ingful relat ionship'' ith learners. especially at risk learners " ho 

hn ' e more intense needs fo r ;1ttcn tinn nnd ill\ o l' cmctH. The m:-~nagl.'men t of seconda ry schoo ls in 

8ots" an3 has changed signi fi can tl y in the last 15 years . During th is pe riod therl.' \ \ US a tllassi \ e 

expansion or secondary education institutions across the count ry as reponcJ by Oep:1rtmcnt or 

Departmen t of Secondary Education, 8ots,,·atw (2007: I). / \ high child to tl.'aclier rntio makes it 

proctica lly impossible fo r the teachers to monitor their learn ers behoviour e fTectivcly, so 

disc ipli ne problems and cri me increase. 

2. 7.6.5 Peer G rou ps 

The school rules and polic ies, the teachers' responses to vio lent events, and the overall ca re and 

maintenance of the school have all heen implica ted as possib le contribu ting variables to learners 

fear and the ir assessment of the school violence problems. 

2.7.6.6 Individual Facto rs 

Li terature on school vio lence indicates that boys arc more vio lent than girls (Borg. 1999: 136). 

Research suggests thot compared with girls, boys arc more frequent ly victims of bull ies and 

engaged in bu llying behaviours. 13oys also tend to report high rates of victimizn tion. In a nat ional 

-.,tudy in the I JS. 2).<)% u r· bo) s illld I :>. 7° ~! nr girb Il l (/ fl thnllll! il I 0111 ~r; tdC'i rL·portL'd being 

fi·cqucnt vict ims or bu ll ying (N<tn ~e l , 200 I: 52) . 

Overall , boys tend to be victi mi/cd more by d irect fo rms o r bu ll ying (e.g. hitt ing, slapping), and 

g irls are \'ictimized more often by inc.Ji rcc t and relational fo rms of bullying e.g. rumou rs, 

exclusion from groups. 

2. 7.6. 7 Pa rcn ting of Bullies a nd Victims 

Paren ts in soc ially toxic neighbourhoods try to protec t the ir ch ildren in \\ ays that condit ion the 

children to be have in an aggress ive, defianr. and d istrustful manner that general izes to the schoo l. 

Lack of e motiona l suppott fo r the child, bck of supervis ion, and moni10ring and lack of o\·era ll 

parental im·oh ·ement 11·irh the child tend to inc rease bull) ing behm iou rs. 



Litcrawre confirms th ~1 1. buff) ing and more serious ' iolcnt bcha' iour arc not ~cr[l rutc prohlcms. 

Childhood bullying predicts person-orien ted crime in young adultlwod. Thus bull: ing is one 

prL'Cu rsnr of more c \t rcmc fo rms o f hostili ty. r\ snw ll but potenti:lll) ,·nla tik group o f~ outh not 

nnly pL'rcc i' e thcrmch cc:; a ' ictims. but arc also aggrcssi\(~ thernsch l?S. It is clc:1r th[lt hostilitil?s 

in t:unilics raising childrcn incr~.?asc the risk for <;ub-.cquL'rH ' iolcncc (.ILl\ nnl?n. 200 I: I). Parents 

\\ ho modL'I agg rcssi ' c bcha\' iou r in their dail) inte rnet ions " ith others "ill increase the risk that 

the child" ill bccoml! a bully. This is the typical "violence begets the viokncc'' argumen t," hich 

suggests that children lea rn violence through their exposure to it. 

Research suggests that victims of bullies tend to come from over-protective families. These 

children tend not to develop the asserti \e ~k ill s that make them lcs<; vulnerable, concluded 

Sullivan (2000: 78). 

According to the Centres for Disease Control and Prevention's (2008) web page, a number of 

factors can increase the risk o f a youth engaging in violence. However. the presence of these 

lac tors docs not alwu ys m ean that a young person wi II become an offender. 

Ri <>k factors for youth violence includ...:: 

• Prior history of' iokncc: 

• dru g, ;.dcohol, or lob;Jcco usc; 

• association with cit: I inqucnt peers; 

• poor f::11nify function ing; 

• poor grad~s in school; and 

• pO\ crty in the community. 

2. 7.6.8 Family PoHrty 

J\Jany researchers found a link bemeen student or youth \'iolence and family povt:rt) as no ted 

by Oe\\e)' (2006: 9-l) that male stuJent " hose fmhers had :1 history of unemplo~ment \\ere 

more likely to engage in ' ioknl beha\ iour th3n sons of fully employeJ fathers. 
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2.7.6.9 C om mu nity Contc.\ t 

The neighbourhoods. in "hich children and adolescents gro\\ up and ck~ ' t'lop. pia~ 'cry 

inllucntial roles in :nung pcopks ' rclation:--hip;; \\ith \iolcncc. J>o,wt~. di ... crimination :mclbck 

of oppon un it ies for cducat ion and emplo: mcnt ha' e all bccn idcnt i ficd a-; import:~nt communi!.' 

ri~k /actors for interpersonal , ·iolence. Thl..' rcl:uionc;hip hct\\ccn community lncwr<> and school 

,·ictimization is not direct. Even " ·ith the same communities, there appears to he sii'enblc 

variution in the vict imi1.ation rates bet\\ ccn di/'ll:ren t schools. Th is is another indicat ion that 

schools nwy be mediating community and fa mily effects. /\ ccording to Daane, (200J: 25), 

exposure to community and school violence is a signi lican t predictor of aggression. 

2.7.6.1 0 £ thnicity and cu lt ure 

This is an important variahle in the study of school violcncl..'. It appears that school violence rates 

dirfc r by ethnicity and cu lture. 1\ recent vo lume on school violence ra tes diiTcr by ethnicity and 

culture. It reported a great variation among European cultu res accord ing to (Sm ith, 2003: 73). 

Tht' /\ rab population is more disadvantagl..'d than tht: Je\\ ish population on every socio-economic 

indicator (Kop, 1999: 19). These circumsl:lnccs may strongly impact school victimization, 

because neighbourhood poverty and high crime rate<; influence the schoo lc; and the social 

dynamics that impact vic t im i ~:ation and its consequL·nccs (/.orion, 1998: 57). In many societies 

thc:rc: Ill :I.' be: a conl(HIIld b~..·t\\ L'1..'1J ethnic it) I cu lt til\: :tnd '-:llCi11 ~..·cono t nic ;...,..,uc" . ( >l't~.:n . cultural 

d ifk rcnccs art' attributed to a group 11hen it i ~ cn tircly possible tha t uif'f\.:rcnc:c:s stem mainly 

from economic disparit ies rather than from cultural c/iiTercnccs. In this <;tuuy, the causes of 

school \'iolencc \\Crc investigated. 

2. 7.7 Sum m a t')' on the ct~ uscs of s choo l , ·io lrn ce 

From the discussions abo,·c, it can be concludcu tlwt. the ti\O most important l~ctors that ha \ e 

inlh1cnce o\·er school ' iolcncc are mainly hcrcdi ty and c:n,·ironrncnt. As indicated by literarurc, 

children born in families that ha\ c history of ,·iolencc arc more likely to become ,·iolent than 

tho e othcrn·ise \\ithout that history. l kredity influence has been mainly pr0\1..'11 through min 

studies nnd studies on adoption. Em·ironment:~l l'::!ctors are also key, as the~ shape ou t the 

beha,·iour that is more likely ro be exhibited by the child due 10 the day-to-clay life experiences 

to \\ hich the ch ild might be exposed to. The ell\ ironment of the child starts Ji·om the home from 
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\\hl'l\~ a child is rai. cd Jnd it proceed to 01hcr pl:1cc. -;uch a~. the schnol. thl' C<'mrnun it: ::1.nd tilL' 

soc idy to \\ h ich a ch ild £1'0\\ s. 

2.8 EFFECT OF SCHOOL VIOLE~'Cf: 

2.8. 1 Pcr·cr ptions on school Yiolr ncc 

The most prevalen t form of school violence as rcc;carch suggests. appears to he in the rorrn of 

bu llying. Espclage ;mel S\\ carcr (2003: 3-n as quoted by .lncobscn and 11aumnn (2008: 1-6) 

toge ther \\ ith other mr thors quoted below over how they view schoo l vio lence and the impending 

ef'lccts, that school bullying was once considered a childhood ritual or a normal pan or 

development and was therefore often overlooked or ignored by school personnel. Espclage and 

S\\Carcr (2003: 35) further :ltlest to it that bullying is not a harmless phenomenon, rather, it is a 

\\ idc.sprend and serious problem that must be addrcsc;cd. 

2.8.2 Implications of school violence on the health of vic tims 

Oh, eus, Payne and Go ttfrcdson (2004: 3) consider bullying as h:lVing negative consequences for 

vict ims, bullies. and 1(1 r c;c hool climate. Shore (2005: 15) refers to bu llying ac; a subset of 

aggression th::~ t is typicully categorized as phyc; ic::~l , vcrb:.~ l or r~lational. Ph}Sical bullying is 

consid~rcd to receive rnorc allcntion frorn schooling personnel, and this includes behaviours such 

:t\ hitting, J.. id..in g 0 1' :111) /(11'111 llf ,l\~'ri \ inkl ll'~ tO\\ :trd :t t l\llh~'l' fc, II'I1L'I'. ()1\\L·tr..; ( I()()~; 57) 

rdl: rs to Hrba l bullying as rw mc cal ling, tea~ ing und -.crba l threats . I k li.rrlhcr ..:.\p la ins 

rdational bu ll .> ing us a fnrm of soci ::~ l iso i:.H ion th ~ll inc ludes behaviours o;;uch as goss iping, 

intentiona lly leaving lcarn~rs out of acti \ itics, spr~aJing rurnour and other meac;urcs th<H seek to 

change peer groups. 

2.8.3 F.ffccts of school violence on academic performance of lea r ners 

Vict ims of bul lying can suiT..:r from various health prob lems inc luding dimini shed le,·cls of 

psychologic::ll \\'ell being, poor soc ial adj ustment. psychologica l d istress and physica l s: mptoms 

(Rigb) . 2003: 65). Victim.; e:-.hibit a\\ ide range of problems from social isobtion and truancy to 

-uicidal leelin_5s and depre~sio n. \\ 'hilst these S) rnptorns rnay ' nry in se\ erity. it is rcason:1ble to 

infer th:n c\·en mode rate fc:-elings of unhappiness mny affec t a learne rs· abilit) to learn and be 

successfu l at schoo l. Experiencing peer harassment ha.;; been linked ro depression . lone liness. and 
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soci:d isolntion (.Ju, onc:n & ;\ishinn. ~000 : 17). .\ krJ\ iglia. 8cd:er. Roscnoluth. S.:mcha and 

Robertson (2003: 65) hme sho,,n that victims of bullying may suffer from lo \\ se lf-esteem. 

fc\\er friendships. sclwol ::Joscnccs and C\'l.'n suicide . .. \JI these problems nrc suffered due to 

bull:ing \\hich rn::ty impact ncgati,·cly on the p~.-'rfornwncc of k::trncrs il'thcy arc not dc~dt \\ith 

by pwpcr pre\ cntion nne! interve ntion strntcg ics. 

8oddcnstcin and Pottcrton (:2002: II) stnte that school ,·iolence has serious consequences for the 

en tire school. Victims report feelings of vengefu lness, self pity and anger nticr nny violent 

encounter. If these feelings arc not deal t \\·ith , such reactions C<lll turn into depression, rhysical 

illness, and even suicide. 

It is further pointed out that, psychologically, both studen ts and teachers are persistently exposed 

to this violence, caus ing them to undergo severe emotional distress. Social and symbolic harms 

of reduction lower a person's social status (by vio lati ng their hurnan rights, sexuality and social 

identity). 1\ccorcling to thi s expansive definition, ·'operationall y, school violence is the ex istence 

of power over others in school related sellirigs where .. . some individual, agency, or social 

process ... denies those subjected to it their humanity to make the eli f'!Crcncc, either by reducing 

them frorn what they are or by limiting them from becoming what they might bc"(llcnry, 2000: 

3 ). 

Vioknt incidents wHJ fea r of vioknce have a profound cl'fcel or1 the cduc:Jtional rroc~.-·ss. Schools 

\\' ith high rates of crirne and violence are less effect ive in educa ting learners. These schools have 

lc>\\er lc\·els or learner achievement, higher rates of absentee ism, and more dropouts. Even in 

schoo ls \\here :.1 low percentage ol' learners are victimised, a few ,·ioknt nets may have far 

reaching detrimental effects for a lnrge number of learners. rear of \·ictirnisatinn hns been found 

to inhibit kar·ncrs educational and psychological de, ·clopment (Cox . 8ynun & Dm·idson. 200-1: 

13-1). School violence breeds school violence. Cogni sance in thi s regard should be taken firstly 

of ;-v1arshall's (2000: 133) anal) sis of the reasons for the Columb ine High School (L ittleton. 

Colorado) at£acks. Accord ing to her, learners "ho are picked on, made fun of. ostracised. 

harassed . . :md generally shamed. humiliated and targeted by fellow learners over a period of 

years may ·· .. . build up anger and hat red tha[ finally explode into physical ,·ioknce ... Secondly. 

Daane (2003 : 25) found that, e.\posure to community and school 'iolence alone, is sufficien t ro 
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pr~?dict nggrcssi'e beha,·iours in bo~s. ror girls. onl~ C\p05ure to school 'ioknce hn-; a 

ignificant predic tor of aggress ion. School 'ioknc<.? not only lws immed iate ncg:lli\ e effects. but 

often persi;;ts into adulthood nnd SL ppons nn intergenermionnl culture of coercion and , ·iolence 

(Erickc:;on. f\ lal!aini & !\lcGuirc. 200-L 10~). Stein (:~001: I) funhcrmore found. th:'lt schoolc;. 

through the ··culture of silence .. \\ ith reg[lrd to gcn(kn:d \ iokllCL'. may \\ L'II hc ··the training 

groundc:; for sexual and dorne:.tic violence ... In this stw.ly. the dTects of school 'iolcnce \\ere 

im estigated. 

2.8A Su m mary on th e e ffects o f ~chool vio lence 

Lit erature has revealed that school violence have long lnsting effects for both perpetrators and 

victims. Perpetrators of school violence are not only caught on the wrong side of the law where 

punit i\ C measun:s such as corporal punishment, manual \\Ork. suspension or even more seriously 

face expulsion but they also commit such behaviours at the expense of their academic work 

which is detrimen tal to learne rs. !\ lot or school resources and time are also expended towards 

fight ing such behaviours which might disudvantage the smooth running of other school 

progmrnmes :lnd processes. For victims, they ~1rc suhjc.:cted to inhumane nnd degrading treatment 

\\hich rnay have phys icnl, soc ial, emmionul ami psyciloiogiutl it ur 11 1s a::- ti1c.:y <~rc.: l~~..:i rrg br..:<~kll, 

called names or treated as inferiors. 

2.9 STRAT£C I ES 1/Sf.: D TO FI G liT SCHOOL VIOL ENCE 

2.9. 1 Bclu! d ounll Condition ing 

rhe bdw.., iourist s· f(lcus on the relationship bCl\\t'en C\t:nt-> and bchn \ iour kd them to explore 

\\ he1her unJe irabk behaviours cou ld be changed. Thus. their contribution to therapy hns been 

much longer lasting than in other areas or pS)Chology. For inswnce 011c, of the goalc; of doctors 

in a p~)Chiatric "artl is to hel p tht: patients lead a normal life, :mel this often starts \\ ith ba ic 

tasks that nddrc.:ss the pnrien t's problems. In sc' ern I casec:; these goals h;l\·e been achieved by 

re\\·arding normal healthy beha,·iours \\ ith tokens: small objects that ha' e lillie 'alue 111 

themselves. but can be exchanged for re\\ards. uch as going 10 the 1110\ ies or recei' ing extra 

food. In token s~ stems pa tients recei,·e immediate re\\ ard:> for appropri ate bell<l\ iours thar they 

\\·ould not receiH: fo r inappropriate beha\'iours. Rules are posted so that e\·eryone knO\\S ho" 

tokens are gained and how many tokens are needed for p3rticular rc\\ards (Kurzban. 200.2: 8-l). 
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Rcsemch sho\\ s that th.: introduciion of a w~en L'Conon1y had real. positi\ e effects on the 

behtl\ iourofpaticnts ''ho had spemm:llly :ears in hospital. If it can 1\ 0rk for the hospi t ~d bound 

ra ticnts. it could as "~" 1\0r~ fo r karncrs displa: ing ,·iolcnt conducts to others. The tokens arc 

us~d fo r re\\ nrJ ing bcha'.iours such ;1s dress ing prOJ1L'rly nr socialising " it h others and m.1y be 

e.\changcd tor pril'ikges such as \\'niching tekv is ion or pia) ing sports. Kurzban (.2002: R5). 

confi rms that token economies have also been used to imprcwe behaviour in both ma instream 

and spec ial needs schools. 

2.9.2 Behaviour modification 

Behavioural methods have been shown to be effect ive 111 treat ing a wide range of problems. 

Other researchers deve loped a more extreme approach called .. aversion thera py,'' which was 

particu larly pop ular in the late I 060's and early 1070's. Based on Skinner's condit ioning 

experi men ts with animals, th is appro<Jch attempted to correct bad habits by associating them wi th 

unpleasant stimuli; such as loud sounds and unpleasan t smell s. In one example, people who 

wanted to qui t smoking were admin istered wit h " ·ild electric shocks (euphemist ically described 

as ' Faraday treatment") as they wen t th rough the mot ions of lighting a cigarette. A programme 

based on th is technique is still in usc at Sch ick Shadel Hospital in Seatt le, Was hington, and 

c laims a 95% success rate. Sim ilar techniques have been applied to alcohol and drug add iction, 

ob:>~'>:-.i\L'-L·ompulsi \ ·~ bd1:1viuur :1nd to ··cure .. h<)l lllhL'.\ U:tl ity. The ultinutc c.\lrL"IllL' 11:1s 

portrayed in the book of and movie, .. t\ clock \\ ork runge·· in 1\ll ich a J~linqu~nt called ,\ kx is 

cond it ioned to be incapable of violence and ant i-soc ia l behaviour using drugs that induce nausea 

( K urzhan, 2002 : 85 ). 

2. 9.3 Lcurn in g 

The bchaviourists \ \ ere also we ll -kno\\·n lor promoting particul:.~r " ·a) s of npproaching 

psychology, part icularl y people like Ivan Pav lov anJ B. F. S~inncr. These scien tists did much to 

promote the use of ca refully cont rolled experimen ts '' ith rats and pigeons as a "ay of 

d isco\·ering more about ourselves. Today the methods they de1 eloped are used to im cstigate the 

comple.\ity of the animal mind . 
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2.9.-1 Breaking th e habir 

f3eh3\ iourism ha :.~ l so helped ps~ choJogi!l lS dc\·dop medical trcatll1CillS for ps; chological 

probkm;; . .\fan_\ pt.'t'pk get nJdictcd to ilkg~ll and cbng~.-·rous sub'.t:nJCc <; . <;uch n;; cncninc. Once 

addicted i1 is dirticul1 to stop taking the drug\\ ithou t help. It is ::!lso L':l ) 10 tJrl taking it again . 

e\en if ) OU hn\e st o pp~.-·c..J for a long rime. One n:a"(ln seem to he rhat c..Jrug taking becomes a 

habit. Habits arc lcnrned behaviours that arc automatically produced by fiunilia r environment. 

Many habits arc normal and useful, such as brushing your teeth in the morning. others such as 

nail biting are useless and can be irritating. Some hab its, such as drinking nlcohol or tak ing 

drugs, violent conduct, nrc physically add ictive, difficu lt to stop \\ ithnut mc:cfical professional 

help, and cause long term social and health problems. 

2.9.5 The role of the Comm un ity 

Several studies have mentioned that students often arc reluctant to seek help with bullying 

(Rigby, 2003: 13). Learners may feel ashamed or embarrassed to report bu llying or they may 

\\ Onder \\hether kll ing ~In adult will so lve a bullying problem or exacerbate it. If learners fail to 

ask for help in the case of relational bullying. it may bt: very difficult lo r school counsellors or 

teachers !hal a learner is having problems because or the CO\ert naiUrc or relational bull) ing. As 

Rigby (2003: I 5) further suggests, school counsellors or teachers could address this problem 

lL·.tching guidance fe.,-.,ono., :thPul rclation:d hull) ing and ho\\ 10 :1'1\ :tdult 'i l(lr hL·Ip "ill' Jl hc: i11g 

bullied. This shall go a long \\ DY in <.:onve) in g th.: lllt:ssage to karne rs that coun~c llo rs :~rc 

knO\\ kdgeable about bull) ing and ,,·ilfing to help swdcnts \\ ho arc invo lvc:d in hullying. 

Research. according 10 Jacohscn and Bauman (200R: 6), has !>hO\\Cd that s<.:hool violence has 

bL·comc a serious problem :1nd schools arc JXC'>!:>Urcd to main tain vioknce-l'rcc en,·ironmenl. 

Schools may prioriti;c physical and wrbal bullying in order to maintain a sal~ school 

erl\'ironmcnt: relational bullying may be O\ erlool\c:d. Physical and \Wbal bull) ing cun easily be 

unc..Jersrood as violen t a<.:L tO\\ ard another leaner, but perhaps school counsellors and or her school 

personnel do not percci\ c rebtiona l bull) ing as a form of , ·iokncc. The stud) further indicates 

thai. school counsellors \\ ho \\ Orkin schools'' ith specific ant i-bull) ing programmes. more ol1en 

proposed the stronge<>r intervclllions for bullies in ph) sica! bullying scenarios '' hich suggcsrs 

that anti-bull)ing programmes may focus on more o\·ert types of bullying. \\'oods ::111 d \\ 'ol l\e 
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(~003: 87) Ius indicatcJ thJI. in schools "ith more comprehensi ' e ami-bull~ ing policic;;. the 

pre' a knee of rebtional bull~ ing "as higher th:lll in schools "ith less cknr policies. It is 

t her~.-'lixt: impcntan t 10r -,c lwols to e.\ amine their school :-:tli.·t~· pol icies :111d recon;; ickr " hat 

constit utes ' ioknce. Schools must recogni/e the d:-~moging d'lccts of all types of hullying in their 

anti-\ iokncc policies. runhcnnore. school counsellors llltht be kackrs in r::~ising a\\arene-..s of 

all nH:mbcrs of the sch0ol community on ic;<;ue<; pertaining to school , ·iolencc. 

Ri gby and Barnes (2002: 13) suggest that if vict ims feel that there arc no consequences for 

bull ic<;, it is pointless lor them to report to an adult. In schools that do not consistent ly sanction 

bullies or that ignore bu llying behaviours, learners are unlikely to ask for help. Learners may 

equate a school climate tha t ignores bullying to a school climate that accepts bullying. The 

findings or· the study conducted by Jacobsen and 8aurnan (2008: 7) suggest th:ll school 

counsellors do sanction bullies, but they usc stronger interventions for verbal bullying than for 

01her types of bullying. /\sa maHer of intervention, Parents of both perpetrators and bullies must 

be contacted and reports be made to the school ::tuthorities. /\ lcrting parents of the vic tim that 

bullying hns occurred enli sts parents ' coopera tion and ass istance in working with these 

problems . • chool counsell ors, accordi ng to the research, did quite frequently recommend 

positive interventions for victims, such as comforting and encouraging the vict im. This is 

rt:as-..uri ng nnd lliglll ight.s tilt: ctlun:--~.-·ll of', · tr:tining in LTh t -.: inlLT\I..'nti(ln :tnd coun..;t:llirtg. 

Jacobsen and Bauman (2008: 6) furtht:r cuncludc that schoo l cout~Scllors nec.:d kJHl\\ kdgc.:, 

a\\·areness, and ski lis to address this "idc'>pr~.-·ad bchm·iour. They need to know nhout the 

prevalence .md consequences of all types of' ioknce and they ncl.'d to be <!\\arc of the signs of 

violence in ,.ol.,cment in ch ildren. They also need in tcn·emion <;kil ls "hen ' iokncc occurs. 

<.;ch ool coun<;cllors must also inC<Irporatc a collabornti,·c nppn1:1ch. so that teachers. paren ts. and 

admin istrators arc all informed :llld engaged in addressing the problem . The consulting ro le of 

the school roun.;cllors makes them the iJcal persons to coorJinatc the efforh of 'arious 

stakeholders. 

:\ccording to De"ey (2006: 4). schools must do a bet ter job of defining bull~ ing. teaching 

learners "hm bullying is and encouraging them to seek help "hen they are bullied. \ fulti ­

disciplinary ::md muhi -secwral approaches are e sen tial \\hen dealing\\ ith issues th:lf art~cr the 
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soc iety nt lnrgc. Tht.: :-,chool cannot anJ should not t~tl\e on \\ h:H an.: ba::-ical l: soc ictJ I issues 

s ingle hnndedl:. Schools must be brol\t:rs to mhcr agencies - he:llth Sl..'n ices. socia l scrYices. 

\\ elfarc Jgl..'ncie" to get interJgcnc: co ll:Jhllr:Hitlll in rcJucing Jnd minimi;ing the rrl..'scnce of 

'iokncc in thc school -,cui ng. To mitigatc =tgain .... t thl..' L'ffixts of school 'iolcnc~..·. the lollo\\ ing 

han: bec:n suggested: 

,.. Pll\'sica l su rve ill ance, \\·here \\Capon cktcrrcncc and the usc of members of security 

agcncil..'s such as the police and guards '' ith in schoo ls. These strategies arc aimed at 

pre\cnting the most extreme fo rms of viokncc. 

,. School policies related to Ieamer conduct and dress code to be cnforccd in schools. Rules 

and regulations that directly target violence arc 7Cro tolerance policies in as much as single 

violation results in punishment. orten either suspension or expulsion. 

:..- Instructional Programmes that arc implemented by tenchcrs or other adult staff These 

programmes tend to focus on precursors or antecedents of violen t behav iour. 

,. Profi li ng or potentially vio lent you th , based on the assumption thnt. we c=tn predict \\ ho 

will bccomc violent. 

,.. Counsd li ng and kdiation, which is one of the d'lc>rts of violence prevention, rel ying on 

counselling of learners wi1h disciplinary problems and mediating in spec ilic incidents of 

Ulflllict :t..; llt.."t:lkd. (Ju' Prien. :200 I: 2). J h~.o· \I lid) lhl..'r\:l~•r\: . irl \ c-.,tig:tll'd the -.,lr:rteg i ~_·-; li'>L'd 

to address school \ iolcnce. 

2.9.6 Su m nuu·y on th e s tr<Jtcgics used to address 'it hool , ·iolencc 

f"hcrdorc. it can bc ~ummari ">ed up by pointing out that, if a kJrned bcha\ iour i-. unacccprabk, 

because it has be~.o'n learned. it can then bc re\ cr'icd. '' ith 1he help o l' rropcr guidance :wd 

inl(wmation. The under! ) ing fac10r here rs to promote posi tive b ~.o· haviour thro ugh positive 

rc in l'orccmcnL To rein lon.:c pos it i, dy may be ju <;t b) prais ing so meOJh.: I(H the acccp ra bk 

beha\'iour or "here possible issue out tol\ens of apprec iation for a dese n ing bchm iour being 

displayed . One \\ay through \\hich school rules and regulations may be collecti\cly O\\ned and 

apprcci:11ed is "hen. learners also had a h:wd in their formularion. other than ''hen the dra'' ing 

of class and school rules and regulations become the preserYe of the teacher'>. 
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2. I 0 Conclusion 

:\II t hcorics that underpin this study point ou t to the rac t that there is a cnu~e to each an c\·cry 

IK·ha' iour. There i.; lhl ., in glc thc0ry that can cl:!im to ha,·c :til :111';\\ l.' r'i " it h regard to the 

lcm11:1tion of ceria in b..:hm iour. but a colkcti \ c or all discussed thcori..:s ma~ offe r assistance in 

understanding the d)namics of human beha\ iour. Furthermore, the sc i..:ntilic n11:thods or research 

also help to pro,· ide an in-depth analysis of understanding human behaviour. School violence is a 

\\Oriel'' ide challenge. The most common type or school violence is bullying. null) ing and 

victiminttion an; more prevalent among boys th an girl s. School violence causes physica l and 

emotional hnnn to persons within school as ''ell as their property and the property or the schoo l. 

The schools can fight this form of crime if the teachers and counsellors nrc taught proper 

prevention and intervention skills so that they deal effectively \\'ith issues of school violence. 

Schools should co llahoratc with and in vo lve other ~ ta kcholdcrs such as learner<;, r arents, health 

agencies, social welrarc departments, the police, and traditional leaders to forge a road map 

towards the fight against schoo l violence. 
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CHAPTER 3 

RESEARCH DESIGN AND :\ IETHODOLOG Y 

3. 1 I ~TROOCCT I O .~ 

rhe purpose ofth...: method section is to e.,plnin ho\\' the study \\as co1H.luctcd. I he standnrd rule: 

is that the description should be thorough l:nnugh for n competent r...:search...:r to reproduce the 

tucly (Thomas, Nelson & Silverman: .2005: 6]). ;\ccording to Thomas. ~~ ~. .. Json & Silverman: 

(2005: 63), the purpose of plan ning the method is to eliminate any alternat ive or rival hypothes is. 

This really means that, \\hen you design the study correc tly and the results arc as pred icted, the 

only expecta ti on is \\ hat you Jid on the research. fhc methodology describes how the research is 

set up in order that the research questions "ill be answered, or the hypothesized relationships 

\\ill be obscncu, if in fact these relationships c:-:i.t. In the methodology pnrt ofthe research, the 

researcher cxplnim:d why he chose thl: spec ific methods and described the en tire resea rch 

strategy and tact ics (Terre blanche & Durrhei m: 2004) as quoted in Marcc (20 J 0: 34). 

The purpose of th is study is to understand the nature, c:-:tent and effects of school violence in 

Oots,,ana's community jun ior secondary <;chooJc;. It is also anticipated that c;trategics shall be 

hatched that may be used to address the problem. rhis "ill b~ done by cswbli!->hing the causes of 

school violence as it affl:c ts the community junior sccondnry schools in the to\\ n of Loba tsc. It is 

aJ-.o c.\peucd to L' !-> t:tbli ..; h through thi:-; .-. tudy lHl\\ 'it~knce might h~l\ \..' i111p:rctctl on :Jc:tdc rnic 

pe rt'cmnances and suggcs tions that may be mauc to mJJrcss thl: issue. !'h is dwptcr pr...:senls th..: 

re. carch design and procedures as well as inrormarion about the participants and the soc ial 

-:etting in ''hich data lo r thi s study is to be colkct...:d and pre-;ented. For the purpoc;l.! of this study, 

the researcher used questionnaires and in ten i...:" '> f(>r the teachers, as "dl a-; for learners for 

collecting data. 

3.2 RES EARC H t\ l ETli OD 

Descriptive research as a study of status has been us...:d tor the purposes of this study as it is 

\\idely used in education and the behm.ioural sciences. It' s \ alue is bn eel on the premise that 

problems can be soh ed and practices impro\ eJ through objecri, ·e and through descrip1ion The 

sun ·cy as the most common descripti\e research method ''as adopted lor the reasons that, it is 

generally broad in scope (Thomas, 0-'elson & _ ihenmn: 2005: ~69). The resL'a rcher \\ants to 



dctennine present practices (or opinions) of .1 specified popula tion of teacher and learners from 

junior secondary schools of Lobatse regarding the effects that school ' iokncc might had on the 

acadern ic pcrforrnance of the students in th t:> community junior "econdary schoolc; of Lobn tc;c. 

The sun cy design has been pa rticu larly ~tdoptcd as it hns the ad ,·antagc of ~dl cH\ ing the 

rcscon:her 10 collect information f!·nm a large ntunher of pcopk, in contrast to e.\fkTimcntal 

designs in ''hich the size of the sample is usually more limited. IIO\\C\Cr. it '>houkl he noted that, 

the survey research can be associated \\'ith disadvantages if it relics on self-report or reports of 

uninformed proxies, or suffers from response bias of poorly \\Orded questions. In education, 

su rvey in valves the co llect ion of in formal ion from members of a group of learners, teachers, or 

other persons associated with the educational process (Mertens & Mclaughlin, 2004: 83). The 

su rvey design is relevan t fo r his study because the resenrcher \\'ished to identify the causes, 

nature and extent of school violence, intervention measures in place, il any, and how best to cu rb 

it. Also, the survey design has been more favoured as according to Mertens and Mclaugh lin 

(200-l: 83 ), it is ol less cost and can allow for easy access to informat ion to the resea rcher who is 

se ll sponsored for the course and the research project he is currently undertaking. 

Data obtained through the su rvey method has hclpcu to iuentify the :.pcci fic characteristics of the 

group to b..: studied, in this case the learners of community junior '\econdary schools in Lobatse, 

that i<;. th...: C:lll'ic-.,. 11 :11urc. th...: effect-; ol sclwPI \ iofcnce :tnd \ tr:tl\.'gi~..·s nf ck:tfing \\ ith it. "I hi.' 

description of' ihe sampled populnt ion has b\..'1..'11 done through questionnaires :1nd intcrviC\\ S 

where questions \\Cre so lic ited in person. Afte r all the data has been capturl.'u, the responses \\'ere 

tabulated and reponed in the form of graphs, chans. tables and percentages. It is also \\'Orthy to 

mention thai. the sun ey research has been idl.'nt ificd as an idc<ll choice lor the researcher 

because of low cost and easy ncccss ible ol· information. It has pro\ en al so to be a \'l?ry \'Jiuable 

tool for assessing opinions and trends Jbout the issue that has bel.'n ill\ csrigatcd. 

\Ve may say the sun·ey research design has been helpful to describe \\hat school violence is. lr is 

concerned " ·ith conditions and relationships that c:-.:i sr bet,,cen school 'iolence and academic 

performance; the nature and causes; beliefs, points of , ·jew, or alt itudes that Jre held. or alti tudes 

that are held; processes that are going on; effects that are being felt: or trends that arc de\ eloping. 

Its majo r purpose is to tell \\ ha t is. 
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I! should funhcr b~ noted th:H. for the purpose of this ~ll!J~. the sun c: rcscJ rch has hecn 

spccificall) chosen as a procedur~ for s: stematically collecting infonn :-~ ti on about nttitudec;. 

beliefs. b:-tckgrnund. C\)1l'l"ienCCS. :md bch:l\ it)lJ r of :1 S:1111pk of pc0pic h~ using in ten ie\\ S and 

questionnai res. The sun cy research is the most frcqu..:ntly u . ~..·d rcsc:-~ rch techn ique in Social 

Science-; and Educa ti on. Most topics of an) interest to educational rcsc:-~rchcrs ha\ c hecn studied 

in this '' a). The sun cy method is not only ncxihle and adaptable to a number of research 

purposes; it is also capable of producing, from a relat ively sma ll sample, result s that can be.: 

genera lised to a much larger populati on of interest. like it \\ Ou ld be the case for this study 

(Mertens & McLaughlin , 200..J: 115). 

3.3 RESEAf~CJl DESlCN 

According to 1\ljertens and McLaughlin (200-'1 : 52). the rcscurch design can be defined as a 

process of creating an empirical test to support or refute a knowledge chain. The assumption is 

made that a researcher can capture ··reality"' or ··truth"'" ithin a certain level of probability. The 

researcher is further cnutioned to maintain a carefu l ba lance because there arc at least three (3) 

types of infi.m llatiorr that must be considered when testing for impact: Evidence or 
implcrncnwtion fidelity\\ itlr respect to indcpc.:ndcnt variables, possible antecedent and mediating 

contextual factors, and documentation of a change in the dcsin:d outcome (e.g. kno\\ k:dgc, skills, 

h~..·ll:l \ i \l lJI", (lf" : lltitlld~-..). 

,\ ccording to Punch (2009: I 12), the research (ks ign means all the issues invoh cd in planning 

and executing a research prc~ject: From idcntil) ing the resc:rrch problem through to reporting and 

publishing the resu lts. Second ly, at the rnost -;pcc ific k\el. the <ks ign of a study rc.:fas to the \\"a) 

a researcher guards against, and tries to rule ou t, ul tcrnati\ 'C interpretations of rc'iu lt s. fkt\\ ecn 

these t\\ O mean ings, t hen~ is general it!ea of design as situating the resc:.1rchcr in the empirical 

" or/d. and connecting rcsc:m:h questions to data ( Dcnzin & Lincoln. ~000 : I ~ 6). 

The researcher used miwd methods to gain a bwader perspect i, ·c and deeper undc.: rstand ing of 

diffcrem le\ els of the s~ tems and imcmctions than they could be ob tained through a single 

method of research. According to \ fenens and \ lcl ~lllghlin (200~: 11.2). a mixeJ method design 

is one in "hich both quantitati\ e :~nd qualit:tti\ e methods are used 10 anS\\er resc:.~rch questions 
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in a single siUJ). ''hilc model d~signs nrl.' those stuJics that arc a l:lrgcr r~'>carch program ant! are 

designed ns complemen tary to pro,·idc inform:Hion rci ~Hcd to sc ' cral research questions. each 

an. "crcd "ith n di ffercn t methodologic~ll app1\):Jch. 

l'or the purp0>;CS (If this <;tuJ) . qualitati\e :111d Cjll:tlltit,tli\ C data <:Oikc tiOil <lL"CliiTCd in p~Ir:Jikl 

form (in \\ hich t\\·o types of data \\ ere correc ted nncJ nna l) ; ed concurrent !;), or sequentia l form 

(in " hich one type of data provides a bas is lor collection of another type or data). The mi~ed 

methods a lso invo lved the conve rsion or qunlit ati vc data to a quant itative fo rm or vice versa 

(Mertens & McLaughlin, 200-1: 115). Quantitative research tends to focus on analysis (taking 

apa rt and examining components of a phenomenon), "hereas qual ita tive research seeks to 

under~ta nd the meaning or an experience to the participants in a specific selling and how the 

comr)()ncnts mesh to fo rm a whole (Thomas, Ne lson & Silve rnwn: 2005: 346). Quant itati ve 

research on the other hand focuses on the "essence·· of the phenomenon. One's view of the world 

varies with one's percep tion nnd is highl y subjective. The objec tives arc primarily description, 

understanding and meaning. The rcscarcha does not manipulate variables through experimental 

treatments but takes more interest in process than in produc t. The researcher observes <md 

gathers Jata in the field, that is, the natural setting. There arc no preconceived hypothesis," hi<:h 

characterise quan tita tive resea rch. Rather, qua lita tive resea rch stri ves to deve lop hypo theses from 

the <Jho.,l . .'!'\ at ion<;. In oth~r \\Ortk qu:tlit:lliH' r\.'"L':trch cmph:t'>i~L'" induL·tinn. \\'llL'rL':t" qu:mtit:lli\ l' 

rcscar<:h largely c1nplwsi-;cs deduct ion ( l lll)rnas, \:lson & Sihaman: 2005: .1-17). 

In quan tita ti \ c research, the! researcher kept out of the data gathering process by using the so 

called objcc tiH: in-,trumcnts such as the quc-;tionn~tircs. The quantitati \·c dnta \\aS then analys~tl 

by swtistical fonnula<;. \\'ith computations pcrforrncd by computer<>. l lo\\'e\C'r, in qualitnti\ c 

rnodc of research. "hich is \ 't' l')' subjc<:ti' e in this scn'>e, the rc-;carchcr "as the primary 

instrument for date~ collection anJ anal) sis. The rc-;carchcr interacted "ith the participants, and 

the reseurcher' s c;ensiti\ ity and perception "ere crucial (Thomas, Ndson & Sih·erman: 2005: 

3-17). 

A mixed method design. "here both quantit:Hi' e and qunlitati,·c methods \\cre used lor the 

purpose ot' this study . .\lenens and .\lclaughlin. (2004: 52). obsene rhJt. the mosr simplistic 
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ckfiniti0n nf quan tiwti \ e re search is the '>~ st~mJt ic collection 0f d~liJ th:ll rc~ults in the 

qu:mt ific:llion of char::~cteri!>tics of p:tnicipants in the sruJy. It is also e., pbincd thJl. quantitati' e 

f"L"'>L':trch methods :1rc comnwnly used to de!L'rmi ne if :111 inrcn ·cn tiCln h:l<> kd 10 a cle"ired 

outcome. 

Quantitnti\C research is rooted in the positi'i~t / post - po-.iti,ist paradigm. ''hich holds that the 

pu rpose of research is to develop our confidence that a particular knm' lc.:dge cla im about 

educational or psychologic<ll phenomena is trut: or false by co llect ing evidence in the fo rm of 

objecti' e observations of relevant phenomena (Gall, ()all, & Borg. 2003: 56). Quantitativ..: 

approachc to research other than rnndomised or matched e~perimen ts have ' alue fo r special 

educators and the people they serve. Sha ve lson (2002: 37) recognised that correla tional and 

dcsc riptiv...: research is cssentiJ I in theory and hu ilding and in sugges ting va riab les worthy of 

inclusion in experiments. They can explore variab les that go beyond overa ll program impacts. In 

con texts in "' hich experiments arc imposs ible to implement , correlational or descriptive studies 

can provide valuable insights. 

On the otht.:r hand, qualitative research has bct.:n cxpbincd a<>, a research that attempts to collect 

rich dc<;criptive d:Ha in respect of a particular phenomenon or con text "ith the intention of 

de\ elt~p i ll l,; :Ill undcr ... t. lllding or\\ lwt ;., bL'ill _!; (\hSL'r\ L·,l nr '>tlldiL·d ( ,\ l:lreL', ~()I 0 : 50). r: pic;d to 

the study untkrwken, qua litative methods portrayed the t'ollo"ing ckJracteri:-.tics \\ hich \\crt: 

appealing to the study: 

• The goal " ·as to elici t understanding and meaning. 

• I he r·cscarcha " as the pri mary instrument of' data collect inn ~1nd anal) sis. 

• Da ta collect ion included li ck! \\Wk. 

• The analysis \\ aS t) pic:dly done: using an induc ti\·e oricntntion. 

• -f he findings \\Crc richly Jescripti \ C. pro\ iding a fuJI COIHC:\ ILIO I picture of the 

phenomenon under study. 

fhe design that the researcher has pur to use " ns the sun ey method. According to .\ knens :md 

\ 1claughlin (2004: 83). sun e) is ei ther a methoJ of data collec tion th~H can be useJ \\i th other 

research designs (e.g .. C::~sual comparati\ ~ or correlational d~signs) or a descripti \ e research 
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de. i!.!n in it<;clf. Punch (2009: 222) oos<:nes th:n th~ \\OrJ ·sune\ · Ins different me::tnin!.!:>. II is - . -
sometimes used to describe nny research tkll collects data (qu::tntitnti,·c and qu::tl ita ti, ·e) from a 

sn rnrk of peopk. ,\ noth<:r meaning. common in c' L'r) day language. is a c;impk descrirth e 

-;tud). usually concerned \\ ith diffcn.'nt piece;; of inf'orrnmion "hich ar~ studied one pic.?ce at 3 

1 irn~. 

JA PO PULATIO N, SAl\ IP L£ .-\1'\I D S,\i\ IPLI \'C PnOCEDURES 

3.-t. l Population 

Fra~n~cl and \Valkn (2008: I 0-1) refer to population as, "all members of' a panicular grour of 

interest to the researcher". That is, \\here the n:sult of the study may he gcneralii'~d. The sp~cific 

porulation or· the Lobatsc jun ior secondary schools had been earma r~ed to be sampled upon. 

Obviously the participants se lected ''ere the ones "lw have the answc.?rs to the questions. In this 

case, the researcher is referring to teachers and learners. According to Thomas, elson and 

Silverman: (2005: 270), the investiga tor must know who can supply what informat ion. It is 

aga111 tthi s bnckground that, purposive sampling was favoured for the purposes of this research. 

3A.2 Sa mple 

Sample is any part or the populution of individuals fi·orn \\hOm information is obtained, and 

~alllrl i ng is the prtlCI.".;<; or <.;~kcting the indi\ idu:ll-; \\ hn \\ill JXlrtiripate in the.? -..tud). Thom:J<;, 

c.:lson and Sihc:rrn:m: (2005: .270) obscn l.'S tha t the si.'IL·c tion of' the s~11npiL: should be haseJ on 

the variables spc.?cified to h~ <;tudied. This afTccts the gencralizability of the results . If the 

rc.?searcher is aiming the quc~tionnnire :lt ,!II of a specific population, then the generali;abi lity is 

t'nhanccd. The n.:presc:ntati\·c.:ness of tht: samplt: is more important than it's s i t:~::. For the purposes 

of thio;; study Purposi\'C sampli ng has been chosen on the bas is of th~ rcsearchl'r' s pre\ ious 

kno\\ lcd:;e or thl' popubtion and the spcri lie purpo-,c <)f the rc::.enrch. Purro::.i\ c s:11npli ng 

according co i\. larce (2010: 178). refers ton nh.:thoJ ofs:m1pling used in specia l situations \\hl.'rc 

the sampling is done \\i th a srec ific purpo e in mind. f Jere. the researcher conducrc:d the 

ill\·estig:.ltion through the use of personal judgement to select a sample. This has been done under 

the assumption that. as an educationist ~md :.1 teacher by profession. the researcher can use his 

kno" ledge of' the population to judge \\!;ether or not a panicui.:Jr sample " ill be rcpresentati\ e. 



3.-1.3 Sa mp li ng Procedures 

.-\ccorJing to Thomas. \'elson and ih ennan: (~005: ?.71 ). the sih~ of the sample needed is an 

imp0r1:1111 considcr~Hi0n from '''o <>t3ndroin ts. f-irst ly. for <lckqu:llcl ) rcrrcscn ting :1 popul:llion 

and. <,econdly, for pr:1ctical considerations of time :md cost. The pr3c tic3l considera tions of time 

and co 1 need attention in the planning pha:-.c (l(' the stud). fhere is also a need to consider the 

availability of participants. possible seasonal influences and variouc; deadlines. 

for the purposes of this st ud y, the research was carried out in four (4) community junior 

secondary schools located within the Lobutsc inspectora l area, as illustrated in Table 3.1. The 

Lobatc;e inspectoral area comprises of seven community junior secondary schools in total. /\lithe 

schools lt cd fo r this study lwd a total en rolmen t of one thousand nine hundred and thirty ( 1930) 

students and one hundred and fifty (ivc (155) tenchers. /\llernpts were made to ensure that 

genders were evenly balanced for this study. These schools arc tasked with responsibilities of 

preparing sllldents for the 8otswana General Certificate of Secondary Education before finally 

moving into the tertiary se lling. Learners in thc<;c schools arc our righ tly admitted from the 

primary schools and spend tlm:c (3) years in pursuit of the j unior certificate course. 

fhe schoob share among them 12 to 18 streams "ith class enrolments of bct\\ccn thirty (30) to 

thirty- li\l' (3~) -..tll(knh. I h~: a\l·rag~.· :tgl'.., <11. k:trrh.:r-; 1:t11 "ithin the c:tll'gor: 1ll' fiHtrtecn ( 1-1) 

to s i :x 1 cc n ( I (i). 
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TAB LE 3. 1: POPLLA TIO.' :\\"0 S.-\ .\IPLE 

I SC HOOL I L£..\R~ER S.-\ .\IPLE TF:AC II ER I S.-\ .\1 PLE 

1 POP LL\ nos I POPCLA TIO.\' 
- j 

A 5::!0 g I -t s <) 

I 

B -410 12 35 7 

c 510 69 -42 15 

D -490 18 
.,., 
.).) 10 

TOTAL 1930 107 155 41 
L-

/\ s indicated cnrli~r. purposive sampling has been thought to be ideal as it \\aS based on previous 

knO\\ ledge of the population and the speci fi e purpos~ by the researcher ''here personal 

judgement to se lect the sample formed the basis. Acco rd ing to Marec (2010: 178) purposive 

sampling is used in special situations ''here the sampling is done with a specific purpose in 

mind. The pccific purpose o f the rescarch~r \\as to obtain the views and the opinions of those 

directly affcclt.:c.l by the: nwller in vc:~t igated. /\II in all litiy (50) teac her questionna ires were 

distributed among tc~1chers sampled for this study, antl l(lrty one \\Crc rcturnec.l succt.!ssfully 

completed. ·\If thl.' fi lrt\ Oil\.' (-II ) teacha-. \\1.."1"1.' acrw.-. ;!II k ' 1..'1-. of oper:llion fi·Pm thl.' four 

conJinunit y junior secondary schools used li.n thi s study. or tht.! one hund rl..'d and t\\cnt) 

distributed questionnaires fo r lt.!arners participnting in th is study, one hundred and seven (I 07) 

''ere n:wrned successfu lly completed ac ross various form k,·cfs as indicated in Table 3. 1 above. 

It should be im portant to nok th:tt, it ''as not possible to gnin a perlcct ly \\'ell balancl.'d sample as 

initially c:-:pcctcJ by the resea rche-r \\her~. thirty (30) k:trnl.'rS and ten (I 0) teachers \\Cre to bt! 

sampled per each school. This ''as not po~s ibk as the '>tud) ''a~ conducted at a time- \\hen the 

country has just come out ol' the public sen ict! strike. The c:dueation Sl.'ctor '' ns counted among 

other go, ernment sc:ctors that \\ ere sa id to ha,·e been most hard hit, as a good number of teachers 

panicipated in the said industrial action. ,\lost schools \\ere reluct::Jnt to accept my proposal to 

conduc t a swdy. due to issues or ha,·ing to dea l "ith bncklog of lessons not taugh t to learners. 

and aller pleading my case to the school authori ties, \\ C settled for the folio\\ ing sample as 

sho"n on Table! 3.1 :1 bon:-. chool A could onl) a fford one learner per each cbss. in e:-.ception or 
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the completing ones and hence prescnt~d eight (8): school 8 nwnCJgeJ to rrcscn t t\\ ch c learners 

representing each class: in school C. all teachers \\Crt:: attending an emergency meeting and 

hence the rcse:1 rchcr \\ :1'> :lCCOr(fL·d the lu:-:ury of engaging :1s many b1rncrs [lS he so dc<;i r\.·<J. and 

hence a much larger sample and in schoo l D. like in school 0, only one learner per c~1ch cl:lss 

could b<:: allom:-d to participate in the study. This hom.:\ cr. may not ha\ e compromised the 

fin dings of the stud y, as all learners sampled ori ginate in the same geographica-l area and \\·ere 

guided by the same bel iefs, attitudes. values, opin ions and though ts that the study solic ited for. 

3.5 INSTR UMENTATION AND DATA COLLECTION PROCE DURES 

Under this section, each of the measuring instruments tha t were used to co llec t data fl·om the 

subjects has been described in detai l and the rat ionale for their usc has been explained. 

3.5.1 Question nn ire 

The questionnaire and in terview are cssent iall y the same except fo r the method of quest ion in g. 

Questionnaires arc usually answered in writing, whereas interviews arc usua lly conducred ora lly. 

The proced ures fo r developing questionnaires and interview items arc similar. Consequently, 

much of the discuss ion regarding the steps in the construction or the questionnaire also pertains 

to the interview (Thomas, Nelson & Silverman: 2005: 269). 

r\ccording to Thomas, Nelson :.~nd Sih-crm:lll: 0005 : .260), researchers Lhe the quc:-.tionn:1ircs to 

obtain information by asking part icipants to respond to questions rathe r than by observing their 

beha\'iour. The obvious limitation of the quest ionnaire is that the rcsulr consist simply nf ''hat 

people say they do or'' ha t they say they b~lievc or like or di slike. 

3.5.1.1 Cons truction o f the qu estio nn aire 

In construct ion of the questionna ires for the respondents, this researcher foiiO\\Cd the a(h icc of 

Thomas, Nelson and Sil,·erman (2005 : 270), that. one of the most , ·aluable guidelines for \\Titing 

questions is to continu::~lly ask yourself I\ hat specific objecti \·es this question is measuring. Then 

ask how ~ou are going to analyse the responses. \\ 'hile you are \\Titing questions. it is a good 

idea to prepare a blank table that includes the categories of responses. comparisons and other 

bre::~kdO\\IlS of data analysis, so that you can readily determine e:-:::~ctly ho,,· e:Jch item ,,·ill be 
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h:111dkJ 3nd ho\\ ench item "ill contribute to the ohjecti ' e. of thl' . tuJ~. :\ comhinntion of 

clo-..ed nnd open-ended items \\ere formubted to be used for this stud ~ . 

3.5. 1.2 Clo,cd questions 

In thi" !-.tudy. thl: closed questions \\ere 111 the l(mn or '>c:!lcd items. :\ ccording to Thomns. 

Ncl c;o n and Si " erman (2005: 271 ). scaled items arc one of the most commonly used I) pes of 

closed questions. l lcrc the panicipants were as~ed to indica te tlw strength of their agreement or 

disagreement wi th some statemen t or to cit e the relmi,·e frequency o f some behaviour. A Li kert­

type sca le wi th live res ponses was used, \\here the intervnls bct \\ ecn responses \\ere assumed to 

be equa l. 

3.5. 1.3 O pen-ended questions 

Such questions were meant to allow the responden t considerable latitude to express feel ings and 

to expand on ideas. I lowevcr, several dra\\ backs to open-ended questions usually make them 

less desirable than closed questions. Most people do not like qucc;tionnaires because they feel 

thot they arc encroachments o n their time. Open- ended ques tions requ ire more time to unS\\ er 

than closl..'d qul..' -;tions (Thomas, c lson & Si lverman, 2005: 27 1 ). 

J.:'. l .-1 l ~ u /e.; for t he: constru ction of th e que!- ti onn ain · 

,\ :; :, t ~ J ll'd by riHllll ~I s, :-.Jel!-.on and Sihwnwn (:2005: 27 1 ), the l(1lltl\\ ing :.Ire rules f'pr the 

c.:ons truc.:li nn or quest ionnaire, " hic.:h gu ided th is researcher: 

• Thl' items " ere clcnrly \\'Orclcd so th:It the itt'lllS rnean thl' c;a m~ to all re-;pondcnls. 

• Lf..;l..' of' 'i hon quc-> tions rather t h ~111 long question<; bL·cau ... e they arc eJsier to unclerstnnd. 

• .. ·\\oiJing terhnic:1 l lnngunge and jargon. \\.ith :111 attempt to achic\l' clarity and the same 

meaning for C\ cr) one. 

• 13e ing careful not to bias the alb\\ er or lead the re:,ponden t to :ulS\\ er in a certain \\a~ . 

3.5. 1.5 Co nduc ting of the pilot s tudy 

r\ pilo t stud) is recommended fo r any type of research but is impcr:Iti ' c of sun ey. The tri:1l run 

consisted simply of nsking a few colleagues or acquaintances to re:ld O\er the questionnaire. 

These people prO\·ided , ·n l u::~b le critiques abour the questionnaire form:1t. content. expression and 
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imp0rt:111ce of item ..... and '' hcthl'r questions shouiJ he :t~kkJ 0r rwt (Tiwmas. ~elson & 

S i h t:rman. ::!005: n I ). 

,\ fter rc\ i'ling the quc:;;tionnnire in nccorcbnct: '' ith the critici-;rns obt:till L'U in the tirst trial run. 

rt::-pomknls ''ho arc a ran of the irHenLkd ropubtion \\ere <;ckc!t:d tC1r the second pilot study. 

l hc quc:-.tiorlll::Jirc \\ as ;~dm i n is le rcd, and the rc~u l ts subjected to ilcm analysis. Results \\ ere 

c.-:arn incd to determine \\hcthcr the items \\ CI\~ clcnr and nppropriatc. Questions that were 

nns\\ ercd rhc same ' "<1)' by all responden ts \\'ere cva luntecl. The pilot study f'u rthermore 

determined ' ' hcther the instructions ,,·ere nclcquate (Thomas, Ne lson & Sil ve rman, :2005 : 271 ). 

3.5. 1.6 Ad minis te r ing of the ques tionn aire 

1\s mentioned, the main dala collection strategies used ''ere questionnaires, tai lor made f'or 

teachers and lt.:arncrs. as ,,·ell as the interviews. The questionnaire is the most traditional method 

of the survey research and hence it's usage for this study. According to Johnson and Christensen 

(200-t: 16.:J), a questionnaire is a self-rcporr data-collc:clion instrument that each research 

p:trticipan t fills out a.; part of a rese:trch study. The rL'<:earc:h,•r 11<:cd CjiJC<;fionrwirec; \\hich they 

obta ined informalion abou t !he thoughts, l~cl ings , alliwdes. bclids, valut.':., perceptions, 

personality, anu bt.:hav ioura l in ten tions of rcst.:arch participnntc;. Quc:slionnaircs typically 

indtrdl'tlmultipk qttL''>I inrt'i ~tnd -;t:tkfllL'fl!<;. 

Fi fty (50) copies or the qucstionnnire were dist ributed among teachers in the fou r (-t) sampled 

junior <;econdary c:chools of !he Lobatse l nspector~ll t\rca, li.>r cornpktion and "ere collected 

b:tcl-; by tht.' re<;carchcr. ,\ bout 13 copies or the quc-.rionnairc \\LTC di'>tributed per each school. 

TI1L' ropie<; or thL' quc:-.tionnnin.: \\ere hand-deli,cred at each ;;c lwol and the resronclcnts \\ere 

dctc:rmint.'J on their a'ailability and irtere:.t. Group administration of questionnaires. \\here the 

researcher \\:JitL'd \\hik n \\hole group of respondents completed que~tionnairc \\as adopted. Of 

the ftft) quest ionnaires, only forty one (..J I) \\ere returned \\ ith responses. One hundred and 

t\\Cnty ( 1.20) copic'i or the questionnaires \\ere di:.tributcd nrnong learners from !he four (..J) 

respecti' e schools parlicipating in this srudy for completion . .-\s pointed clear!) by Johnson and 

Christensen (:200-J: 16-J). researchers usc questionnaires so that they can obt::~i n information i.1bout 



the thoughts, feel ings, attitudes. beliefs, 'a lues. perceptions. personal it;.. and heh::~,·ioura l 

intentions of rn.?arch participants. Of the II 0 questionnaires. I 07 \\ere returned. 

,\ semi-•aructured que tionnaire ''as formulated and cnpie \\CfC distributed amongst 

respondents \\here hoth open and cloc;cd questions \\ere expl'c tcd to c;ol icit for opinions intended 

to add ress 1he research ques1ions. Through them. the rc~earcher managed. to access the 

perspecti\ cs of the persons intervic\\cd. Kruge r and Casey (2000: ..J5) agrl.!e that such questions 

allow partic ipants the opportu nity to uddress issues rl·om the ir perspectives. The purpose of 

intervie\\ ing was to see issues from the respondents ' perspecti,·c. The responses that participanls 

gave led to 1he researcher to pose quest ions depending on answers offered hy the participants. 

The advanwgcs !hat were identified through the use of the questionnaire will he discussed in the 

next section. 

3.5. 1.5 Adva ntages of the ques tionnai re 

• Many respondents completed the quest ionnaire in a shol'l space of time. 

• The melhod was relatively chenp and very easy 10 usc.::. 

• I he researcher was immcdia1ely available 10 asc:;ist \\ ith issul:S 111 the qul.!stionnaircs 

"hich were not clear to the respondents. 

• The n:spon<;e rate ha-; hcl'll optimal (:-..lan:c. ~010 : 157). 

This \\·as <H:hievcd mainly due 10 the rac t that, data collection most used \\'<lS group 

administ ration of questionnaires \\here the rc. carchcr \\aits \\ailed \\hilc a \\hOk: group of 

respo nden ts compktcd qucsl ionnaires. Ct:rtain limitmions were noted. 

3.5. 1.6 Oisad\'autagcs of the quest ionnaire 

• It\\ as difficult 10 ensure that the correct person has completed the questionnaire. 

• The responderm stra;.ed form the questions. Such responses pn)\ l'd diflicult to S)nthc.;i c 

and to group into categories for interpretat ion. 

• \\'hile open-ended items could )ield \'aluable infonnmion, they \\ere hnrd to ana lyse b) 

any means o1hcr 1han by simple description. 
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3.5.2 T he in ten·icw 

,\ s mentioned cnrl icr, the steps for the i rll~.: n it! \\' and the qucstion nain.: arc basica lly the sarnc. 

The most oh \'ious difft..:rcncc bct\\'L'en th e questionnaire and the intcr'\'iC\\' is in the gathe ring of 

the d:~ta. In thi s rc!>pect. the inten ie\\ is mon .. · \ alid because the rt..:sponc;es arc apt to be more 

rei iahk . .-\ 1:->o. th~..·re is a much greater per-rentage of returns (Thomas. :-\el'-.on & Sih erman. ~005: 

2R I). 

3.5.2. 1 Prepa ring for the interview 

Pnrticipants were se lected using the same sampling techniques as for a questionnaire. Generall y, 

the in terview used smaller samples, especially \\'hen the researcher is doing the survey (Thomas, 

Nelson & Silverman, 2005: 281). Cooperation was secured by contacting the participants 

selected fo r interviewing. The same proccdurcc;, like the ones used for preparing the 

questionnaire, have been followed in preparing th e items. Th is researcher made sure that the 

vocabulary level was appropriate and that the questions were equally meaningfu l g iven the ages 

and educational backgrounds of the participants. 

J.5.2.2 Cond ucti ng the interview 

/\t the meding, the fir-;t C'itablished rapport and made the person fed at case. The in tcrvic\\·er did 

110t injcL't his Ol\11 hi:1-; into the cnm'L: r~:1tinn ond did not :1rguc \\ ith tht..: I'L'"punckn ts. For this 

stu dy, there \\':tS k'>'i concern on standardi1<1 lio11 and nwn.: emphasis \\'HS put on desc ription. /\s 

Thomas. Nelson and Sil verman (2005: 28 1) observe, good interviewers in quali tative surveys do 

not ask yes- or- 110 ques tions, they do not nsk multiple qut.:stions disguised :ts a single question, 

and thC) try to U\ oid inserting their 0\\'11 pointS Of \ iC\\. 

3.5.2.3 ..\ dya ntagcs of using the in trrT icw 

• The inkrvicl\ \\·as rnorc adnptablc. Quest ion:, could be rephrased nnd classilicntion couiJ 

be sought through follow up questions. 

• The inrerYie'' er \\ ns ::~ ble to obsen ·e ho\\· the person responded and thus achie\·e greater 

sensiti,·ity of the ropic and the intensity of feelings ofrhe respondent. 

• Because each person \\:lS contacted before the inten·ie\\·. the return r~He \\::IS greater as 
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people tend to be more '' illing 10 tnlJ.: thon to fi ll ou t J questionnaire (TI10mas. :'>!elson & 

Sikcrmnn, 2005 : 269). 

3.5.2.-t Disadntntagcs of using in ten ·icws 

,\ poter1t ia l problem in interv ie\\ S is losing the data. Bccnusc of confidentiality restrictions. 

na mes \\ e re not placed on the interview data instru ment. Th is the researcher avoided this by 

using seve ral identifiers for each interview (Thomas. Ne lson & Sil verman, 2005: 269). 

3.6 DATA ANA LYSIS 

3.6. 1 lntr·oduction 

Under this part icular sect ion, Lhe statistica l techn iques of analys ing data, be ing, descripti ve and 

infe ren tial have been described . It was necessary to plan in advance lo r the arrangement of 

research results into an organised form. This was best done by reference to research questions of 

the study. Planni ng in adva nce for the organisat ion and presentation of data enabled this 

researcher to determine whether the in form ation be ing collected was relevan t to the research 

ques tions or not. 

3.6.2 Ques tionnaire 

1):1!:1 (lht ~lilk'd from qucsti(llliWirc-; \\ :Is :t rd) SL'd both qu:llit:lli,·L·Iy :1nd qu:111 tita!i\cly in Prdcr to 

obta in J holis tic pic ture of "hat goes on in u particular sell ing :1s l)bscrYcd by r ranJ.: cl nnd 

Wallen (2009: I 87). Ta bles, ligures and ch::~ r·ts were essent ial means f()r organising and 

summarising a ,,·hole st:t of da ta collected through qu~st io nnaircs . 

As a l ludcd ro ea rlier, a su rvey is sometimes used to ckscribe any resea rch that collects data 

(quan titarivdy and quali tat ively) from a sample of people (Punch, 1009: 157). There is an 

explic it nttcmpl to presen ·e the: ' ' ho lcness, un ity and integri ty of the study. The ,,·orcl .. ho listic'' 

is often used in this connection. At the same ti me, since not everyth ing can be studied , even 

abou t one case, specific foc us is req uired. Research questions helped to define this focus (Punch, 

2009: 2 l 9). The study im·esti gated, the narure. causes of school ,·iolence. how it impacts on 

learner per fo rmance as m~l l as interYen tion strategies to address or con tro l it. The data ana lysis 

process ,,·as carried out foJio,, ·ing the induc ti,·e da ta analys is npproach (\ faree. 20 10: 37). The 
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appro::~ch helped the rese.1rcher to identify the multiple realities potential!: present in the dnta . 

lnterpreti \'i sm \\ US based on the nssumption that there is not one reali ty but man,·. and 

intc rpre, ·itist researchers there fore carry ()lf t their studies in natural contexts to re:1ch the best 

poss ible unde rstanding. In in terpreting . data. the resc:1rcher ul timnte airn \\ <lS to come to fi nd ings 

ami drc\\ concl usions. Each conclusion \\CIS based on substantiated findings from dutn th ett \\ere 

reported in rcl ntion to what was already kno\\n so as to revea l possible r1cw in sights or 

corrobormion of existing knowledge. All conclusions were therefore based on verifiable data 

(Maree, 20 10: 11 3). 

3.6.3 The fntcrvicw 

Data obtained thro ugh interviews have been interpreted through the use of percentages . The 

whole purpose was to describe and interpret what were the opinions of the sul~jects regarding and 

the effects of school violence on the academic performance of community junior secondary 

schools in Lobatse. It was hoped that the data nnalysed \•.rould revea l conditions or relationships 

lha t ex ist, practices that prevail , po ints of view and attitudes that were developing. 

3.7 ETHICAL CONSIOERA TIONS 

Punch (2009: 263) indicates that qualitat ive research intrudes into peoples' li ves more than 

qu;tnti ta ti, ·-: ~tppro< tch . l t deals " ith the mo'>t :-.L·n si ti\ c. in tirn;t tc :tnd in ttLTfl1P'>t fll ;lltns in 

people 's lives, and c1ltica l issucs inevitably accompany the collection of such inlo rm alion. 1'\'larce 

(20 I 0: -l l ), agrees by emphasising that, an essential ethical :1spect is the issue of the 

confiden tiali ty of the result s and findi ngs and the protection of the participants identities. The 

follo ,ving were taken into due considera tion to ensure:: thnt 1he research was not going to in1rude 

into the lives of the partic ipants and to sa lcguarcf them aga inst any poten!i[lf physica l, emotional 

and psychological harm: 

3. 7.1 Free from harm 

The resea rcher \\ 3S concerned about any circums tnnces in the resea rch setting or acti\·ity that 

cou ld hnrrn the panicipants. Harm \\ ClS interpreted to mean to frigh ten, embarr:Jss. or nega ti, ·ely 

affect the pa rticipants. \Vhat \\ as ba lanced \ras the degree of risk. the panicipan rs rights. and the 
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potc.:nti31 ' aluc of the rcscnrch in wntrihu te to kno\\ ledge and tCl the cb clormcnt of people's 

li\"l:s (Thomas, \'clson & Sil\'crm::m. 2005: 88). 

3.7.2 The right to confidenti a lity 

Participants \\l'rt: a-.-.u rcJ that the) shall bl.' accorded a high lc'cltkgrcc ofronfiJI.'ntialit) . Prior 

to the commcnccnwH of the swdy. they \\ere informed of their right to tal.:c part or not to. Also 

they ,,·ere informed of \\ ho \\' ill nc tually have access to original dnta by'' hirh participants might 

be iden tified. The data \\'as kept away from as few people ns poss ible (Thomas, Nelson & 

Silverman, 2005: 88). 

3.7.3 Inform ed consen t 

Considerat ion was given to the protection of human participants. This researcher was bound by 

the requirement to protect the rights nnd the we ll being of the participants in his study. The 

following basic clements of informed consent as outlined by Thomas, Ne lson and Silverman 

(:W05: 88), were taken into considcnllion: 

i) A dcscrij.Jtiun of tht: bcncfits to be expected. 

ii) A disclosure or appropriate ahernati"c procedures that \\Ould be aJ, antngcous lor the 

participant. 

iii) .\ 11 olkr to .111 '>' \t:r :Ill) inquiries. conrcrni11g the prncL·durc-.;. 

i\ ) ;\n instruction tlwt Lh~ p~l rtic ipanl is r·r~...: to 1\ ithdra\\· consen t :1nd Ill discon tinue 

pnrticipation in the swdy at any time. 

3. 7A The r ight to <·xpert rcscl! JTIH•J··s r esponsibi lity 

;\ s posllllatcd by Thomas. Nelson and Sih cnnnn (2005: RS). the rcsc~m:hcr hnuld be \\dl­

mcaning and sensitive to human dignity. If thc participant \\'ilS not told thl.! purpo<;c: of study (or 

misled). they must be told immcd intely nrter completion oltcs ti ng. 

3.8 CO~CLUS £ 0.'1 

The srudy lws been undertaken to understand the c::lllscs. nature. effects ol chool ' iolence on the 

acndemic performance of l obntsc junior second:try .:>c hools and the in ten cntion trategies thnt 

may be de,·eloped. The sun ey ns n descripti\ e rc:.enrch ''as adopted as a swdy of status and is 
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\\i(kl: used in educ:11ion and the bcha, ioural sci l·nccs . .\1c.\ lillan and Schum:1cher 0001: 60.?) 

define a sun cy research ::ts the assessment or the CLJITI.'nl swtus. opinions. bclid:c; and attiwdcs by 

questionnaire or intCI'\ iC\\S rrom a kn0\\ 11 r<)pulation. The data collected thwugh the sun cy 

metl wd ''as ana l: ~cd both quantitati\el: and qualitati \l.'ly in order to pro, ide a dear picture or 

\\hat is taking place. Because:' it deals \\it h humans. the rcsl·archcr ''as also concerned about an: 

circumslanccs in the research selling or aclivily !ha t may ha rm the par!icipanl s. Hnrm should be 

interpreted to mean t0 frighten, embarrass, or ncgmi,·ely aiTccl ing the part icipants. Accordingl y, 

\\ ha l must be balanced is the degree or risk, !he participants rights, and the potcnlia l value or the 

n.:search in contribuling 10 knowledge and 1hc improvemcnl or people 's lives (Thomas, 1clson & 

Silverman, 2005: 88). Major techniques used included collecling. calcgori/ing and synthesi7ing 

information and inlcrprcting patlerns. 
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CHAPTER4 

DATA ANALYSIS AND INTERPRETATION 

4.1 INTRODUCTION 

The chapter presents data obtained by a questionnaire administered to learners and educators in 

Commun ity Junior Secondary Schools of Lobatse Inspectoral Area. It inc ludes teachers 

(general), deputy heads. coordinators. departmental heads, school heads and learners. The data 

from the questionnaire is presented and analyzed in the order of the research objectives presented 

earlier in chapter one. This chapter shall be divided into sections. 

4.2 SECTION A: LEARNER DEMOGRAPHIC FACTOR 

Figure 4.1 Distribu tion of learne r respondents 

NAME OF SCHOOL 

A B c D 

Sixty four point fi ve percent (64.5%) of respondents ind icated that they are from junior 

secondary school C and the least 7.5% are from junior secondary school A. Distri bution of 

learners across the four schools was meant to provide di ffc rent views on school violence as 

experienced by individual school. 
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Figure 4.2 Location of learner respondents 

LOCATION 

76.6 

1.!) 9.3 6.5 4.7 

eventy six point six percent (76.6%) of respondents indicated that they are from Woodhall 2 

(Tsopeng) and the least 0.9% are from Jwaneng area. Location of the learners \vas important for 

this study as it defines from which part of Lobatse, a learner resides from. Some locations li ke 

Peleng, Woodhall I and 2 are peru-urban, whilst the rest are part of the suburbs. This was meant 

to solicit fo r views from across various locatiqns demarcated on the basis of socio-economic 

class. 

Figure 4.3 Gender of learner respondents 

GENDER 

• F[I\1Al( • MAL( 

Figure 4.3 indicates that 57% of respondents was female and the remaining 43% were male. 

This is indicative that, there are more females volunteering for this study at schools than males. 
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Figure 4.4 Academic level of learner respondents according to form 

FORM 

The results in fi gure 4.4 revealed that 50%, of respondents are in Form 3, 33% in form 2 and the 

least 17% are in form one ( I). This implies that learners from upper classes show more 

willi ngness and desire to participate, than from lower classes due to their level of maturity. 

Figure -'.5 Age of learner respondents in years 

AGE 

12 13 1~ 15 16 17 13 19 
YEARS YEARS YEARS YEARS YEARS YEARS YEARS YEARS 

Figure 4.5 above indicates that 84. L% (32.7%, 28.0% & 23.4%) of the respondents fall with the 

age category o f 14 to 16 yea rs. This means that the bulk o f Junior Certificate learners fall within 

the age bracket of 14 to 16 years. 
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Figure 4.6 Responsibility levels of lea rner respondents 

5.6 

liE AD 
PREF ECT 

SENIOR 
PREFECT 

POSITION 

19.6 

7.5 

PREFECT CLASS STUDENT 
MONITOR 

Figu rc 4.6 above shows that 65.4% of respondents are genera l students and hold no speci fie 

position. followed by prefect 19.6% and the least was senior prefect with 1.9%. This indicates "'" 

that subjects were sampled from various levels of respons ibilities held. 

4.3 SECTION B: LEARNER RESPONSES TO RESEARCH QUESTIONSS 

4.3.1 Introduction 

In this section, the researcher shall discuss the responses as provided for by learners with regard 

to the views as solicited by resea rch questions. The responses shall further be e laborated on and 

how they are I inked to the stud y. The respondents were requested to respond to fourteen items. 

throu gh a semi-structured questionnaire where both open and closed questions were expected to 

solicit for opinions intended to address the research questions. They were asked to rate each 

item on a sca le of I to 4 ( l=agrce; 2=di sagree; 3= strongly agree and 4= strongly disagree). 
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4.3.2 Research question 1. Nature of school violence 
Table 4. 1 Nature of school violence 

STATEMENTS AGREE OISAG R STRONG L 
EE Y AGREE 

I 2 3 
Violence is taking place within 60(51.6%) 6(5.6%) 41(38.3%) 
our school 
Physical violence is the most 50(46.7%) 9(8.4%) 47(43.9%) 
common in school 
Technology and media inOuences 3 1(28.9%) 5(4.7%) 7 1 (66.3%) 
school violence 
School violence may be a result of 53(49.5%) 3(2.8%) 49(45.8%) 
poor parenting 

STRONG L TOTA L 

" OISAGRE 
E 
.. 
0(0%) 107(100) 

1(0.9%) I 07( I 00) 

0(0%) I 07( I 00) 

2( 1.9%) 107(100) 

Table 4.1 presents the responses to the questions relating to school violence in junior secondary 

schools. Accordingly, 89.9% (5 1.6% & 38.3%) of the respondents indicated that violence is 

taking place within their schoo l: 90.6% (46.7% & 43.9%) of the respondents indicated that 

physical v iolence is the most common in their school; 95.2% (28.9% & 66.3%) indicated that 

technology and med ia have innuence over school vio lence, whilst 95.3% (49.5% & 45.8%) fe lt 

that. school violence may be a result of poor parenting . 

.t.3.3 Resea rch question 2: Causes of school violence 
Table 4.2 Causes of school violence 

STATEMENTS ACREE OISAGR 
EE 

I 2 
Boys are more involved in violence 41(38.3%) 14(1 3. 1%) 
than girls 
Victims of violence have tendency to 38(35.5%) 10(9.3%) 
become violent 
Violence is inherited from families 39(36.4%) IS( 14%) 

Safety and security measures are 33(30.8%) 2 1( 19.6%) 
neglected by the schools 

STRONG STRONGL TOTAL 
LY y 

AGREE OISAG RE 
E 

3 .t 
48(44.9%) 4(3.7%) 107(100) 

56(52.3%) 3(2.8%) 107(100) 

49(45.8%) 4(3.7%) I 07( I 00) 

42(39.2%) II( 10.3%) 107(100) 

Table 4.2 presents the responses to the questions relating to school violence in junior secondary 

schools. Accordingly. 83.2% (38.3% & 44.9%) indicated that boys are more involved in violence 

than girls; 87.8% (35.5 & 52.3%), felt that victims of violence end up violent themselves; 82.2% 
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(36.4% & 45.8%) indicated that, violence is inherited from families and 70% (30.8% & 39.2%) 

indicated that safety and security measures are neglected at the schools. 

4.3.4 Research question 3: Effects of school violence on the academic performance of the 
schools? 
Table 4.3 Effects of school vio lence on academic performance 

STATEME~TS AGREE DISAGR STRONG STRONG TOTAL 
EE LV LV 

AGREE DISAGRE 
E 

I 2 3 .t 
Girls fall more victims of violence 34(31.8%) 26(24.3%) 37(34.6%) 10(9.3%) 
than boys 107(100) 
School violence reduce school 32(29.9%) 5(4.7%) 69(64.5%) 1(0.9%) 
academic performance 107(100) 
Violence leads to loss of teaching time 31(29.0%) 10(9.3%) 64(59.8%) 2( 1.9%) 

107(100) 

Table 4.3 presents the responses to the quest ions relating to school violence in junior secondary 

schools. The respondents were requested to respond to ten statements thereof. They were asked 

to rate each item on a scale of I to 4 (I = agree; 2= disagree: 3 = strongly agree and 4 = strongly 

disagree). Accordingly, 66.4% (31.8% & 34.6%) indicated that girl fall more victims of vio lence 

than boys and 94.4% (29.9% & 64.5%) indicated that school violence reduces school academic 

performance and finally 88.8% (29.0% & 59.8%) of the respondents indicated that violence leads 

to loss of teaching time. 

4.3.5 Resea rch question 4: W hat interventions could be suggested to address the problem? 
Table 4.4 I nte rvent ion s t rategies to fight school vio lence 

STATD1ENTS AGREE DISr\GR STRONG ST RONG TOTAL 
EE LV LV 

AGREE DISAGRE 
E 

I 2 3 4 
There are rules for violence 64(60.4%) 14(13.2%) 25(23.6%) 3(2.8%) 106(100) 
prevention 
Rules for violence prevemion are 25(23.6%) 53(50.0%) l.t(l3.2%) l.t(l3.2%) I 06( I 00) 
enforced at all times 
Efforts are currently being made to 48(44.9%) 22(20.6%) 28(26.2%) 9(8.4%) 107( 100) 
prevent violence 

There is hope for violence-free 27(25.7%) 38(36.2%) 15(14.3%) 25(23.8%) I 05( I 00) 
schools in Lobatse. 
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Table 4.4 presents the responses to the questions relating to school violence in junior secondary 

schools. The respondents 'vvere requested to respond to ten statements thereof. They were asked 

to rate each item on a scale of I to 4 (1 = agree; 2= disagree; 3 = strongly agree and 4 = strongly 

di sagree). Accordingly, 84.0% (60.4% & 23.6%) jndicated that there are rules for violence 

prevention, 63.2% (50.0% & 13.2%) indicated that rules for violence prevention are not enforced 

at all times. 7 1.1 % (44.9% & 26.2%) indicated that efforts are currently being made to prevent 

violence, and finally 60% (36.2% & 23.8%) indicated that there is no hope for violence-free 

schools in Lobatse. 

4.4 SECTION C: TEACHERS DEMOGRAPHIC FACTORS 

F igure 4. 7 Distribution of teacher respondents 

NAME OF SCHOOL 

36.6 

A B c D 

Thirty six point six percent (36.6%) of respondents indicated that they are from C Junior 

Secondary school, followed by D Junior Secondary school (24.4%), then A Junior Secondary 

school (22.0%) and the remaining (17 .I %) from 8 Junior econdary School. All the schools 

sampled for this study have been involved and the response rate of the questionnaire varied from 

school to school. 
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Figure 4.8 Locations of teacher respondents 

LOCATION 

LOBATSE MANY ANA 

Figure .t.8 indicates that the majority of respondents (97 .6%) are from Lobatse and the least are 

from Manyana area with 2.4% of the respondents. Though the study wanted to investigate school 

violence in Lobatse schools, one teacher recently transferred from Manyana, just under 50km 

from Lobatse, based his views on his past experiences with his previous school and the 

researcher accepted them as valid as the majority of our learners are from neighbouring vil lages. 

Figure 4.9 Teacher respondents' gender 

GENDER 

• FEMALE • MALE 
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Figure 4.9 above shows that 54% of respondents a re ma le and the remain ing 46% were female. 

The indication here is that views captured for this study shall be representati e of all gender 

types. 

F igure .t.lO Designations of teacher respondents 

DESIGNATION 

65.9 

~ ~ ~"' ~~ ~~ ~4-o" ~c.; o4-~0 ~~ ~ if ~4--c.,U ~ ~~ "'<v"Y' .;;. 
~~ ~~ <:> <:>c.; ~ 0 

o« ~0 oo 
~ '?~ c 

~~ 

Figure .t. l 0 indicated that 65.9% of respondents are senior teachers; followed by coord inator 

with both 19.5% and the least is deputy head \ ith 2.4% of the respondents. This is indicat i e to 

the fact that, the study has involved various school personnel across their levels of operat ion. 
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F igure 4.11 Working experiences of teacher respondents on post in yea rs 

NUMBER OF YEARS IN CURRENT 
POSITION 

1 to 3 4 to 6 7to 10 lOt 

Figure -ttl above shows that the 34.1 % of the respondents· v;ork experience is between I to 3 

years, fo llowed by 7 to I 0 years with 29.3%, and the least is 9.8% of the respondents whose 

experience is 16+years. Th is ind icates the experiences on post of responsibil iti es of various 

school personnel in dea ling with the matter under investi gation 

Figure 4.12 Prev ious positio ns held by tea cher respondents 

66.7 

PREVIOUS POSITION HELD 

20.5 

5.1 
~ 

.0 ..._, 7.7 

Figure 4.12 indicate that 66.7% of respondents are previously held teacher' s position, followed 

by those who held senior teacher position ' ith both 20.5%, and the least is head of department 
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with 5. 1% of the respondents. The implication for thi s study is all teachers taking part in thi s 

study have experience in dealing with the issue under investigation from different positions of 

responsibil ity. 

Figure 4. 13 Academic qua lifications of teacher respondents 

QUALIFICATION 

• MASTERS DEGREE • B.cd l iON OURS BED • BA • PGDM D.S.E OTI I[R 

OV I 

" 

The results revealed that majority of respondents had D .. E 47.0%. followed by BED 20.0%, 

followed by BA+PGDM 15% and the least is other with 8%. The implication is all subjects 

sampled for the study have relevant teaching qualifications to offer professional views on the 

matter under investigation. 

4.5 SECT ION D: TEACHER RESPON ES ON RESEARC H QUESTIONS 

4.5.1 Introduction 

Teachers as custodians of learners were asked for their inputs with regard to what they perceive 

of school violence in terms of causes. nature the effects on academic performance and the 

intervention strategies that may be adopted to control the issue. In this section therefore, opinions 

of teachers shall be discussed as captured by the questionnaire with regard to the research 

questions at hand. Imp! ications for their views shall also be high! ighted. The respondents were 

requested to respond to eighteen statements thereof. They were asked to rate each item on a 

scale of I to 4 ( I =strongly agree; 2=agree; 3=unsure; 4=disagree and 5=strongly disagree). 
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-L5.2 l~cscarc h q uestion 1: ~a t urc of school , ·io lcncc 

Table .f.S .\'atu rc of school Yiolcncc 

ST .. \TL\1 E.\TS STIW.\G ,\GRFE l .\Sl RE 
L't' 
:\CREE 

I 2 3 
There arc inc idents of 1 iolence in I 9( -16.3%) 11 (5 I .2°/o) 0(0°~) 

our school 
The most fo rm of violence is 15(36.6%) 22(53 .7%) 2( -1 .9%) 
physical bullying 
Boys are more violent that girls 20(51 .3%) 18(46.2%) 1(2.6%) 

Gi rl are more v ictimised than boys 6( 1-1.6%) 22(53.7%) 7(17. 1%) 

Vio lent conduct erupt ma inly 2(5 .0%) 11(30.0%) 6( 15.0%) 
within the schoo l 

DIS:\G RE STIW.\G TOT..\ I . 
E u · 

DIS:\GRE 
E 

.t 5 
1(2.4%) 0(06·:,) .t I ( 100) 

2(-1.9%) 0(0%) 4 I (I 00) 

0(0%) 0(0%) 39( 100) 

6(14 .6%) 0(0%) 41 (I 00) 

19(-17.5%) I (2.5%) 40( 100) 

Table 4.5 presents the responses to the questions relating to the natu re school violence that is 

prevalent in Botswana's Secondary Schools. 1\ccordingly, 97.5% (46.3% & 5 I .2%) of the 

respondents indicated there arc incidents of violence in rheir school, 90.3% (36.6% & 53.7%) of 

rh e respondents indicated that the mos t form of violence is physical bullying, 97.5% (5 I .3% & 

..J6.2%) indicateu that boys are more violent tha t girls, 68.3% ( 14.6% & 53.7%) ind icated that 

girl arc more victimised than boys and finally 50.0% (47.5% & 2.5%) indicated that violen t 

L·onduct do not aupl m:tinly '' ithin th.: ~ l'llllOI. I k l'l..' it ;..., indicati,·c th:1 t ll>:tchcr" :1ckrw'' kdgL' 

the pn;valence or sclwol vio lence \\ ithin the schools and rha t the most common form is bullying, 

with g irls fa lling more victims than the boys ''hile rnost of the culprits are boys. 
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-t5.3 Research que. lio n 2: \\"hy docs school' iolcncc occur'! 
Table -l .6 Causes of school ,·iolcncc 

S 1"\ rE " E Y ft; STRO.\'G .\CREE l \ Sl IH: 
LY 
AC RE£ 

I 2 J 
Poor parcn1ing is I he main cause of I 0(24.-1°o) 2.)(56.1° c> ) .:'( .f. !)O fo) 

school vio lence 
School curriculum is fail ing to 0(0%) l.l(J I . 7°1o) 4(9.8°o) 
address issues of ,·io lence 
The current laws arc fail ing tO 1(2.5%) .20(50 . 0° ~>) 7( 17.5°1l) 
control violence 
Teachers also contributes 10 school .>( 7.3%) 13(3 1.7°11) 5( 12.2%) 
violence 
Swdcnts arc em pOl\ crcd enough to 2(4.9%) 7( 17. 1%) 1(2.·1%) 
wi1hstand violence 

UIS.\GRE STROSG TOT.-\ L 
E LY 

DIS..\CRE 
E 

4 5 
4(9.8°o) 2( .f. C)Oo) -ll( 100) 

20(-1 8.8%) -1(9.8°o) 4 I ( 100) 

12(3 0.0%) O(O~o} .:10( I 00) 

18(-13.9%) .2(.:1.9%) 4 I ( 100) 

24(58.5%) 7( 17.1%) -11 ( 100) 

Table ~ .6 presents the responses to the questions relating to the queslion of why school violence 

occurs. Accordingly, 80.5% (24.4% & 56.1 %) indicated thnl poor parenting is the main cause of 

school vio lence; 58.6% (48.8% & 9.8%) indicated that school curriculum is not address ing issues 

of violence; 52.5% (2.5% & 50.0%) indicated that the current laws arc failing to control 

violenc~; 4!U Wo (43. 1J% & 4YYo) indicated thnt teachers do not contribut~ to :-.chool vioknc~, 

and lina lly, 75.6% (58.5% & 17.1 %) indicated that stud~nts are not empowered enough to 

"ilhst:tnd vinknct:. The implicat i(ln for lh<:se rc<> pnn<a:-; i<> tlwt. te:tch~ rs fee l th:ll roor p:-~rcntin g 

cou ld he 1hc nwin c:tu.se of' school violenc~. They don't 1h ink tl wt tlt c school curriculum is failing 

to addrt:ss the issue bu t ra ther they blam~ it upon th ~ laws in place. Teachers don 't think they 

contri but~ to school violence in some \\':.I)' and laslly, they be lieve that learners nrc not 

cmpom.:r~d ~nough to '' ithstand violence. 
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-1.5.-1 Research question 3: Effects of sch ool , ·iolcncc impact on the academic pe rformance 
of the schools'? 
Table -1.7 Effects of school ,·iolence on academic performa nce 

ST..\ TDI f..\'T S sn w .'\G AGREE l ·~s l Rt:: DISAGREE STRO.\G TOT.-\L 
LY LY 
:\GRH OIS.\GRE 

E 
I 2 J ~ s 

Violence contribute to i rregu l3r 13(3~.8 "<> ) ~.>(57.5°o) I (~ .5°o) .>(7.5°o) 0(0°o) -10(100) 
schoo l attendance 
A lot o f teach ing time is spent on 1 ( ~.4%) 16(.:19.0~ (,) I (:2.-1% ) ~~(53.7%) 1(2.-1%) -II (I 00) 
addressing issues of violence 
Violence contribute to low I 8(43.9%) 1 9(-IG.3~o) ~( -1.9%) ::!(.:1.9%) 0(0%) -II (I 00) 
academic performance 

Table -1.7 presents the responses to the questions relating to school impacting the academic 

pcrfonnance of the learners. Accordingly, 90.3% (32.8%, & 57.5%) of the responden ts indicated 

that violence contributes to irregu lar school attendance; 56.1 % (53.7% & 2.4%) indicated that a 

lot of leaching time is not spen t on addressing issues of violence and finally 90.2% (43.9% & 

46.3%) of the respondents ind icated that violence contributes to low ucademic performance. This 

implies that, because of schoo l violence, there 'is irregu lar school atlendancc among victims as 

well as perpetrators. Teachers spend a lot of their time reso lving issues of schoo l violence, which 

should have been o therwise spenl on classroom teaching and all this has im pacted negatively on 

tht: ~rc:llk:rnic pc r l(>nllancc or the ~choob. 
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-l.:' .S Resea rch qu estion -l: Intcn·entions to address school' iolence 

Table -l.S: Inten·ention stra tegies used against school , ·iolence 

~ f.\TO I E\ rs STRO.\ G .\ C REE I .\ SlRE lli S . \ G I~H 

LY 
.·\ C l~ EE 

I 2 3 .t 
Schools h<l\t: enough ro.>~oun:cs to I (2.-1°o) 7( 17. 1 °o) .1(7.3°o) 22(53 7"o) 
control 1 io lcncc 
There nrc polic ies with in the school 2(-1.9%) 28(68.3"~) 5( 12.2"l>) G( 1-1 . 6"~•) 

to control violence 
School is worl,ing together 11ith th!.! 0( 0%) I R(-U.9"1•) 2(-I. IJ"o > 21( 51 .2°o) 
community to address 1 iolcncc 
There are measures 111 place to 0(0%) 25(6 1.0°o) 7( 17.1°'0) 6( l-1 .6°'o) 
assist victims of \ iolcnce 
Culprits o f ' iolencc arc helped -1(9.8%) 19( -16Yo) 8( 19.5°o} 7(17. 1%) 
accordi ngly 

S'l nO.\G TOT.\ L 
L\ 
I> I .\ G RF. 
t: 
:'i 
8(19.S0o) -II ( 100) 

0(0°1l) -II I 100) 

OW<>> -II ( I 00) 

3(7Y'o) 4 1 ( 100 ) 

.1(7.3%) .t I ( 100) 

Table 4.8 presents the responses to the questi ons re lati ng to school vio lence in junior secondary 

schools. Accordingly, 73.2% (53.7% & 19.5%) ind ica ted that schools have enough resources to 

contro l violence; 73.2% (4.9% & 68.3%) indica ted that there arc policies \\' ithin the school to 

control violence; 5 1.2% indicutcd that schools arc not work ing together ' ' ith the community to 

address violence; 6 1.0% indica ted that there arc measures in place to assist victims of violence, 

and linafly 56.1 % (9.8% & -1-6. 3%) indicated that th e culprits of vio lence arc helped accordingly. 

I he imp lic:ltio tJ>; or tlle-.c re!->pOrheS ;m: th.i l. tll~r~ :rr~ enough rc-.(ltli'L'L':> th,tt 111:1) be llt i l i :;~d to 

light school viokncc I here an~ pol icit:s in place that may be cnlpiO)L'U to uddress school 

vio lence. The view of the teachers is that thl! \\'Or~ing relations of the schools and the comm uni ty 

should be strengthened to address the ma!lcr under investigation. and they nrc of the opinion that 

the ' ictims of school violence arc assisted according!) . 

-l.6 INTERVJ E\V ANALYSIS 

-l.6. 1 Discussions based 0 11 teacher inteniew analys is 

-l.6. I.l Introdu ction 

In total. r;,·e teachers " ere in ten ie\\ ed for the purpose of this study. The intcn ·ie"ees im ·oh ·ed 

" ere three males and t\\0 females. The ir po-itions of responsibili ty ranged from teacher. Senior 

Teacher to a Head of Paswra l I louse. This " as intended to capwre the \'iC\\ s from professionals 
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bascJ at di rtcrcn t mJnngcrin l positions and k\ cis of oper~Hion. Th~ intcn ic'' s '' ere spre~1d 

<!Cross all the fou r Communi ty Junio r Sl..'condary Schools ofthe LobJ tse inspcc toral area. 

Bascc.l on their resronses, one hundred pcrc~..·nt ( I 0011 ~) of resrondcnts in thc four schools agreed 

thnt their school-; an: e.\rcriencin~ issucs of\ ioknce. Eighty percent (80°'o} or tlll..'ll) pointed out 

that the most common fo rm of , ·iolenct: expl..'ricnced is physical bullying and they catcgorit<.:d 

boys as the main perpetrators whilst girls tend to fa ll victims more th nn the boys. One hundred 

percent ( l 00%) of,. r'l.:spondcnts \\·ere or the view that the mos t common cffcct thnt school 

violence seems to have amongst all the schools is that it negat ive ly affects academic 

performance. Th is may be because a lot of time is spent 10wards resolving issues of violence at 

the expense of teaching and learning. Victims of violence arc said to be sometimes afraid of 

reporting, fo r fea r of further victirnisation and resort to non attendance and this impact negatively 

on thei r learning. Even the culprits, if reported, nrc sent home to ca ll their rwren ts for disciplinary 

hearings and th is too tends to a ffect the day to day learning and yielding to low academic 

pcrfornKtnces. 

Sixty percent (60%) of respondents \\ere of tht: view that culpri ts might be coming from fami lies 

of violen t backgrounds. Eigh ty percent (RO%) rointed out that because of the location of the 

-.dwo l ... in th~..· ttl\\11'-hip (lllt'>kirh \\hl'l't: thLTc arc c\ idcncc t~l'pti\Crt:. (l\ l'r-cnl\\ding :111d :t l(1t lll' 

crime us most pcopk an..: Lrrtcrnployt:d 111ighL also ha\'1.! brought an influence of vioknce to 

learners. On dealing \\ith the issue of violence, the schools have disc iplinary comm it tees \\here 

issues arc handled and punishments are decided. 'I he most common forms of punishment used 

arc corporal punishmcrll and manual work lor all schools investigated. Eighty percent (80%) or 

responden ts held a view that, these fo rms of punishment are not cfTccti ' e as school violence 

con tinue c-calatc. The psycho-social support programme is also available in all the schoo ls but it 

is also not effective us most schools lack propcr fac ilities and properly trained personnel to 

provide a comprehens ive counselling programme. ome teachers also f'cc l that corporal 

punishment, \\hich is mostly used. do~s not remo\·e the undesirable beha\ iour. bu t on ly make the 

culprit to suppress such behaviour and it sours the relationships ofteachers and learners funher. 

To properly address i sues of school \ iolence, one hundred (I 00°la) of respondents felt that. 

comprehensi ,·e school gu idance and counsell ing must be in place \\ hich is de\ elopmental rather 
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th:m curati\'1?. On~ hundred percent (I 00°o) ()f rc::pondems ad \ OC:-tteJ for the intensi \ e infusion 

of life skills education in the entire school curricu lar and the a\·ailing of proper recrcatiorwl 

fnc ilitics to school-; to mnl\e learner;; m0rc rcl:l~cd and help imprO\ c thei r ;;oci;ll intcr;Jc tion 

ski lis. 

-L6.2 Learner Interviews 

-l.6.2.l In trod uc t ion 

Twelve lc:1rncr<; we re randomly interv iewed li'cHn all the fou r parti cipnting schools across 

different genders and l(mns. /\II t\\cl vc adncm,lcdgcJ \\itncss ing violence taki ng place \\'ithin 

their respective schools. 

The nature of violence they have experienced include verbal and physical bullying. Eighty three 

point three percent (R3.3%) of the respondents poin ted at the boys as mostly exhibiting violent 

conducts. In their own view the most probable cuusc of' vio len t behav iour comes from goss iping, 

ligh ting over food, girl/boy friends, and arguments over differences or op inions. Fifty percent 

(50%) blamed some of the violent conducts on teac her bias or ~1pplication of discipline 

selec tively\\ hen dealing on the matter. 

One hundred IK'I'l'L'Ilt (I 00%) n f' li lt..' I'L'\j1Ufl(lcllh \\L're o r· the opinion th: il ..,cJHI\11 \ ioknce ha-.. 

resulted in poor relations amongst thcm sc lv~:s und ll:~lchcrs :IS" ell a:; h~1' ing impacted m·g:llivcly 

on their ncadcmic \\ Ork as some end up not attending school regu larly fo r fe~1r of the ir safety. 

Bull) ing al:-;u has so\\ n hatred to a point that they lind it difficu lt to \\'Ork " it h their aggressors or 

\\Ould be Jggressors on certain ucademic a<.;-.. ignmcnts " hich m:-~y not augur \\dl f(>r thl? 

att:Jinrm:nt of good qu:1lity school grades. 

S~\'CI1 t )' five: percent (75 '%) o!' the responJcnb \\ CJ\! o f' the f\:.'eJing that On~ \\ ay th rough \\hich 

i sues of , ·iolcnce may be:: handled is that the police should be called in to interYenc as other 

learners· rights are being 'iobted. That is they ::tre being subjected to torture, inhum:m and 

degrading [reatment and hence they :ll'e denied the pkasure of pencefully and equally enjO) ing 

their right to educmion. Others felt the aggressor" should be separated nnd iso l:lted from other 

learners and be sent to'' here they cou ld ::tccess :.orne rehabilitation rrogrammes. i.\t)' six point 
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si.\ (66.6%) of respondents f~ lt thot the Guicbncc nnd Counse lling and p~lswr;li policies should 

be st rengthened. 1\.'\ italiscd and rc -im igor.1tcd to assist both the' ic tims and pcrretrators. 

4. 7 CONCLUS I0:\1 

Chapter 4 presented empirica l dntn . The data \\<IS cross -tabulat<..'CI fo r e::J se of prcscnt::Jt ion and 

interpretatiOn. f-10\\CVer, the r<l\\' data had been prOCCSSCcf through the SPSS system, and the 

srss (Stati stical Pnckaging for Social Science) Olllf1UI \\'aS input into the tables. Data for 

in terviews was converted to percentages and discussed. The next chapter discusses the results 

and concludes with recommendat ions. 
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CHAPTER 5 

SUJ\Il\1ARY OF FINDINGS, CONCL USIO NS A~O 

RECOl\ IM ENOATIONS 

5.1 l.\'TROD UCTION 

Chapter five describes objectives of the study and presents and discusses findings from the study. 

The objectives of th is study \\·ere to ident ify the nature of school violence, its causes and the 

effects that it has on the academic performance of the school with inten tion to develop 

inte rvention strategies to combat it. The summary is based on the resu lts obta ined on each of thc 

research questions. Based on the discussions, conclus ions and recommendations \VCre made. 

Finally, areas that need further research are proposed. 

5.2 AIMS AND OllJECTIVES OF THE STUDY 

5.2.1 Objective 1: To identify the nature and prevalence of school violence among 

community junior secondary schools in Lobatsc, Botswana. 

Through questionnaires, ninety seven poin t fiv~ percent (97.5%) of teacher respondents ind ica ted 

tk1l !here ~1 rc: incidc:nts ofviulcncc in their schools, \\'hil st eighty nine point nine percent (89.9°/r.) 

of learners indicated that violence is taking plnce within the ir schools. From the interviews, 

( I 00%) of both teachers and learners al ike, agreed thnt, indeed, vio lence is taking place wi thin 

thei r schools anu have witnessed it. Ninety point th ree percent t00.J%) of teacher respondents 

indicated that the worst form of violence is phys ical bullying, \\hich concurred with learners 

ninety point six percent (90.6%). This has been confi rmed by literature as sourced from the 

Centre of Disease Control (2008) that school violence includes bully ing, slnpping, punching, 

\\Capon use, and rape. Shore (2005: 15) indicnteclth~u phys ical bullying is considered to receive 

more at ten tion from schooling personnel , and this includes behaviours such as hilling. kicking or 

nny fo rm of overt violence townrd another learner. 

Ninety seven point five percent (97.5%) of teacher respondents agreed ,,·ith (66.-1%) of lenrners 

that bo) s are more violent that gi rls. Si.--:ty e igh t point three percent (68.3%) of teachers. through 

questionna ires, indicated that girls are more victimised than boys, '' hich has been further 

confirmed by eigh ty percent (80%) of teacher respondents through intervie\\S. Finally. fifty 

percent (50.0%) of teacher respondents through questionna ire, ind icnted that ' iolent conduct did 
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not erupt mninly \\ ith in the schoo l. ''hilst (95.~0 '0 ) of lea rn er rcspoJ1(knts blame acts of school 

'iolencc on innucn ct.! of modern technology nnd media." hich has nlso been confirmed through 

liiLTaturc- as <;ugge-.tcd hy Dcdard (2002: I :'8) thnt. c0mputcr games :111 d ' ideo consoles almost 

ah\ a) s i ncludc 3 degree of ,·ioknce. Some such as Grand Theft .-\tHO 3. ha\ c been b3nneJ in 

many cowHries due to their' iolcnt content. Ps)<.:hnlClgists arc looJ.:ing 3t tht.! long tL'nn effects of 

games like these on P'>)Chologica l traits such as aggrc-;sion. 

5.2.2 Objccth·c 2: Causes of school violence 

Accordi ngly, eigh ty point five percen t (R0.5%) of teacher responden ts by questionnaire indica ted 

that poor parenting is the main cause of school violence, \\'hilst through the same instrumenl. 

eigh ty t\\O point t\\ 0 percent (82.2%) of learners indicated that vio lence may be inherited from 

fam ilies, ' ' hich is in agreement with si~ty percent (60%) of teacher respondents on in terviews 

that, culprits may be comi ng from fami lies of vio lent background. The opinions have also been 

backed by literawrc rev iew from Aabobe, ct al, (2004: 13) that, it should however be noted that 

the cause of school vio lence may be that a lcn rner's emotional needs arc not satis fied. The 

learner may then be unhappy or discontented '' ithin him-herself. Discontent can arise from 

situation-; such as "hen a k arner feels resen tful and rejected because hdshe docs not /eel 

accepted at home, at school and in the community. 

Fi f't y l.! ight po int six p-:1u:n t (5~.6%) of tL' ~lc hcrs respondi ng thro ugh tht.! quL'~tionn~l irc indicatL'd 

that the school curricu lum docs add ress issuec:; of violence, ' ' hich is not in agreement with 

c:;c ,·cnty percent (70%) of lenrncr respondents through the qucstionnairc that sccurit) and safety 

measures are neglected by schools. fifry pen:cnt (50%) of learners intcrvic,,cd blamed inciden ts 

of school \iolcnce on teache r bias and selec ti\ t: applic:-~tion of discipline. ,\ ctually. the li terature 

review hJs ind icatl'd that, contrary to \\hat has been ' oiccd out by teac hers. a negative school 

c limJ te lws been implica ted as a contribu ting risk fi1ctor fo r bullying. Schools that have a larger 

than average bullying problem tend to be chmacterised by an overall negati \ c soc ial climate. In 

genera l, these schools fed less sa ti sfied \\ ith school li fe and the teachers arc less clea r on \\hat 

procedures to foliO\\' or their role surrounding bul l) ing e\ ents ( Depanmenr of Secondary 

Educa tion, ~007: 1) . .\ lorrell (2002 : -B) states thm. educators \\hose idc111ities are \CSted in 

po,,er and hierarchy contribute to ,·iolcnce by being , ·iolcnt (using for e.\ ampk. corporal 
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punishment). by condoning , ·ioknce (turning J hli nd c: e to bullying and sc.\ut.d lwrJssmcnt) and 

by supponi ng a school ethos intolerant of eli ffcrcnccs and insisten t on conform it:. 

Fifty t\\0 point li\'e percent (51.5%) of reachers. responded through ques tionnaires. that the 

current 1:1\\ s arc failing to control , ·ioknce '' hich may be in agreement '' ith eigh ty percent 

(80%) of teachers intervie\\Cd "ho held the view that. forms of punishment<; may not be that 

effective as school violence continue 10 be in escalation despite e fforts made. Fourty eigh t point 

eight percen t (48.8%) of teachers, through questionna ires, indicated that teachers do not 

contribute to school violence, and finally seventy five point s ix percent (75.6%) indicated that 

students arc not empO\\ered enough to \\'ithstand violence, "hich has been confirmed by Dewey, 

(2006: 4 ), that, \\'ithout school wide awareness of the problem of violence, many of the 

recom mended interven tion methods will not be effect ive. Most school authorities tend to respond 

to school violence onl y when it is reported or is way out of proportion. Dealing with it in this 

manner sometimes may render the si!Uation totally irreparable. The lack of an ovcrarching vision 

or ideology could put schools at risk for bullying behaviours. Creating an ongo ing awareness of 

th e prob le m is the key cleme nt to preven ti on. Schools must do a beucr job or defini ng school 

violence, teaching learners what bullying is, nnd students to seck he lp when they arc be ing 

bull icd. Teachers rarely respond to bullying even ts. Teachers do not respond to vioknt situations 

~l l ;,cJwol. I igh t) Sc\ ell point eight rct'Cl'lll (R7.8°~.) (ll' lc:tl'llL'I''>. through qut.:'>!ionnaircs. h:t \'t.: 

indicated tlw t victims of violence have a lcnucncy to end up vio lent rhcmsch L'S and these 

opin ions have been corroborated by a literat ure review from Ku rzbnn (2002b: 136) about a story 

he foliO\\('d that. parents' biological children \\Ould be kss likely to be abused than non­

biological (<tdoptcd or step children). 

Eigh ty three point th ree percent (83.3%) of lenmers intcrvic\\ Ld indicated that boys nre more 

imolvcd in violence: than girls." bien is sim ilar to the eighty thrL'C.: po int t\\O percen t (83 .2%) of 

learners responding by questionnaire. This has been further con firmed by literature from De \\'ct 

(2007: 13) that school vio lence is mani festation of gender \'ioknce. Girls often bear the brunt of 

physical and sexual violence. \lost often ,·iolcnce is perpetrated by boys and male educators. 

Eighty percent (80%) of teacher responden ts. through inten·ie,\S. held a ' iew that the locations 

of most schools in the o, ·er CfO\\ ded to\\ nship Oll!skins "here there is e \·idence of" crime. po,·en: 
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and uncmplo~mcnt is rif~? may be h:n ing influence on school , ·iolcncc \\hich is a ::;ubset of 

societal ' io lence. This is confirmed from literature b~ Daane (2003: 25) that. e:-;posurc to 

COfll l ll ll lli t ~ nnd schoo l \ iolcncc alone. is '>llrfic icnt to rrcdict aggressi \ e nehm iour<; in chilclrL·n. 

Violence is also said to be inllucnccd by genes a ch ild may have in herit ed from th e fami ly as 

\\ e II as ell\. i ronmcntal fi~etors such a<; e.\poc.,urc to 'ioknt Tclc,·ision programmes. ' ideo g:l111L''\ 

and rc iding in 0\ Crcro,,dcd locations \\her~? issues ofcrime :-tre in escalation. 

5.2.3. ObjccliYc J: Estab lis hing the impact of ~choo l ,·io lcncc on the ilcadc rnic pcrfonnancc 

of the learners'! 

Accordingly, ninety point three percent (90.3%) of teacher respondents, through questionnaires, 

indicated th at vio lence cont ributes to irregular school attendance, ' ' hil st. fifty s ix point one 

percent (56. 1 %) of teacher respondents indicnted that a lot of teaching time is not spen t on 

addressing issues of violence and ninety point two percent (90.2%) of tt:acher respondents 

indicated that violence con tributes to low academic performance. Through questionnaires, ninety 

fou r point four percent (94.4%) of learners indicated that school violence reduces school 

academ ic performance, eighty eight point eight percen t (88.8%) bel ieves that school violence 

leads to loss of tcnching time. These clnimc; have been confirmed by literature review indicati ng 

that , violent incidents nnd fear of' iolence have a profound drcct on the educationnl process. 

St:lwol\ \\ ith high r:l k'> nl' uillle .llld \ iokllt:L :lrl' k-,-; L· ITL'Cli\ c in L·duc:l!ing k:ifllL•r:--. rhc 'it.: 

schools have lower levels or lcarm:r achicveme11t, higher rates or abscntl.'ci:-m, and more 

dropouts. l:vt:n in schools ''here a low percentage of learners ~m.: viet i m iscd. a few violent acts 

may hn' t: far reaching detrimental effects for a large numba of learners. rear of victimisation 

has bccn found to inhibit lt:arners· educational and psycholog ical devclopml..'nt (Co.\, £3) nun & 

David<;on, :200-+: 134). 

,\ccord ing to intc1Yic\\ s concluch:d on karnl..'r'i. SC\ em~ fi, e pcrcc.:nt (75% ) ''ere of the opinion 

that, school 'iolcnce has resul ted in poor nnd unhealthy rt.'btions bet\\ccn them, feiiO\\ 

schoolmates and teachers. as some of them end up not nttcnd ing school regularly fo r fear of 

auacks or' ictimisation. The lircralllre re\ ie\\' has furrhcr contirmcd that ' ictims of bullying can 

suffer from ' arious health problems including d im in ishcd le\ els of ps~ chologica I "ell-being. 

poor social ::~dj ustmenr, ps)Chological distress and ph) s ica! s~ mptoms (Rigb;. 2003: 65). 
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Yic timc; exhibi t a ' ' ide range of problems from _-oc i;-tl isolation and trunncy to suicidJI feelings 

and depression. \\'hi I t these symptoms rnny ' ary in SC\ erity. it is reasonable to infer that C\ en 

rnoder:llc rcel ings of unhappiness may affc:ct a learners· ahilit~ to lcnrn and be successful nt 

school. E:-: pericncing pcc:r harassment has bcc1i lin ked tn derression, icHlc lincss. and soc ial 

isolation (Juvoncn & 1 ishina. ]000: 17). \kraviglia. Becker, Rosenbluth. Sanchez and 

Robert on (2003 : 65) have sho\\n thnt victims of bullying may suffer from low sdf-esteem, 

fewer fri endships, school absences and even suicide. 1\ 11 these problems are suffered due to 

bu llying which may impact negatively on the re rfonnance o f learners if they are not dealt with 

by proper prevention and intervention strategies. 

5.2A Obj ective -t: Developing in tervention s trategies to cu rb school violence 

Accordingly, seventy three point two rcrcen t (73.2%) of teacher respondents, th rough 

questionnaires, indicated that schools have enough resources to control violence; seventy three 

poin t two percent (73.2%) of teachers through the same instrument, indicated that there arc 

poli cies within the school to control violence; eigh ty four pe rcent (84.0%) of learners, through 

quest ionnai res, indicated that there arc rul es lor violence prevention; six ty three point two 

percent (63.2%) of lea rner responden ts through questionnaire were of the fee ling that, rules l(>r 

violence prevention arc not enforced at all times. Seventy five percent (75%) of learner 

r~.'>JHHld~l l h, through iniL'I"\ i~" "· lt:lr th:1t police inr~rn:ntion m:t) he cri tic:d. l' ifry (lllL' fHlint t\\ (l 

pcrcc:nt (.5 1.2%) or teach~r n..:~pondents through qucst ionnai r~s I~· It that the schools ha\ c not donc 

enough to involve community \\hich may have been critica l in add ressing matters of school 

violence. 

Literature fi ndings have revealed th at lc:trners may fee l as hamed or embarrassed to report 

bullying or they may \\·onder \\heth~r telling an adu lt \\ill sohe a bu llying problem or exacerbate 

it. If k.trncr<; fail to ask for help in the case of relational bull) ing, it may b~ \ery difficult for 

school counsellors or teachers that a learner is ha\·ing problems because of the covert nature of 

relationnl bullying. As Rigby (2003 : 15) fu rther suggests, school counsellors or teachers cou ld 

address th is problem reaching guidance lessons abou t relationa l bu llying and how to ask adul ts 

for help'' hen being bullied. This shall go a long \\ay in con,·e) ing the messnge to learners th:H 

counsellors are knO\\Iedgcable about bull~ing and \\illing to help students \\ho are imohed in 
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bull: in g . .J~cobscn and Bauman (.::! 008 : 7) hm ~ obsen ed that. as a mnuer ol· in ten cntion. p~H·cnt~ 

of both perpetrators ::tnd bull ies must be con tnctcd nnJ report s be mack to the school au thorities . 

.-\lcrting pnrenh of the ' ictim thnt bull ~ ing has occu1-red cn li -, t'> rarcnts · wnrcr:-~t ion and 

a~sist :mcc in \\Orking "ith these problems. School counsellors acco rding to the research. did 

quite frequent/) rt•commcnd positi' c in ten entions for ' ictim'>. ~uch as romforting nnd 

encouraging the victim. This 1s reassuring and highlights the counsellors· tra ining 111 crrs1c; 

interventi on and counselling. 

Sixty one percen t (6 1.0%) of teacher respondents, th ro ugh questi onna ires, indicated that there 

arc measures in place to assist vic tims of violence. one hundred percent (I 00%) teacher 

respondents and sixty six point six percent (66.6%) learners responding through in ten icw lwve 

advocated for n comprehens ive guidance and counse lling programmes fo r the schools, "hich arc 

ck ve lopmentnl in IWtu re us opposed to being cu rative. Sti ll through interviews, one hundred 

(I 00%) teacher respondents called fo r the in tensifying of infusion and integration of life ski lls 

educa tion into the l.' lll irc schoo l curricular, and fin ::d ly, fifty six point one percent (56.1 %) 

indicated that the culprits of violence arc hdpcd accordi ngly. The lit~raturc review has 

summarised, intl.'rvcntion strategies as foii()\\S: 

r fl ll\ '> iL\d 'tlll"\ L·iil:lfll"~. 1\ ilt..: r l" \\C,lptlll Lkll"ITL"Ill"l' ,Jfld tht.: li"L' (II. 111L"lllhL·r-, p(' '>LTllrit_\ 

agcnc1es ~ uch as the police anJ guards " ithin :-;c hvo ls. Thc:-c :-. trat..:gies ~tre :t imed <II 

pre\·enting the most ex treme rorms of violence. 

,.. School policies related to learner conduc t :md dress code to be l.'nforccd in schools. Rules 

and regulations that directly targl.' t 'iolcncc arc .r.c:ro tolerance policil.'s in as much as 

single ' iolation re-.uilc; in punishment. often either suspension or cxpubion. 

,.. In struct ional Programmes that arc: implcm..:ntt:d by teachers or other ad ult stn ll. These 

programmes tend to focus on precursors or <1111\..'CL'dl.'nls or, io knt b..:ha, ·iour. 

r Profil ing of potentia lly violen t youth, based on the assumption that. 1\ e can predict "ho 

" iII become ' io len t. 

,.. Counselling and mediation, \\hich is one ofthe effom of,ioknce prc\CIHion. rcl)ing on 

counselling of learners " ·ith disciplinnr: problem'> and medi~Hing in specific incidents of 

conflict 35 ncedcJ (Ju, ·onen, 200 I: ::n. 
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5.3. DIZ.-\ W I:\G TH E RELA TIO:\SHIP Rf:T \\TE:\' VAR I.-\ BLES. 
5.3.1 Lea rners 
5.3. 1. I Learner loca tion 

l_ Loca tio n 
- - -- - ---

X 1 (Chi-squa re) p -value 
Violence lc:1ds lO loss oftenchin!! time 25.6 17 0.0~2 

Eff'on s are currently being made to prevent 3 1. 7~5 0.007 
vio lence 

The da ta revealed a statisticnlly significan t dillcrcnce in location of learners and the two 

questions asked. The location of a learner affec ts the manner in "hich tlwt learner responded to 

the above two questions at a significance leve l of 0.05 or 5%. This indicates that learners 

originating from different environments and locations perceives issues difrt:rcntly as they vary in 

experience and the <;OC io-econom ic status. 

5.3. 1.2 Lear ner gender 

I Efforts are currently 
' inknr.:c 

Gende r 

x- Chi-sq ua re) 
being made to prevent 8.121 

p -va lue 
0.04~ 

The datn sh(m ed a statistically signilicant d irtl:rcnce in gender anJ th~.: question :.~sh·d to 

learners. The gender of a learner a fleets the manner in " hich that learner r'l:;;ponded to the above 

question at a signi fica nee level of 0.05 or 5%. Forth i<; c; tudy, thi s mean<; that school vio lence is a 

gender is-;ue, as the findings rc\ calcd that girl s tL'rKl to fall more \'ictims than bo) :-. and that the 

cu lprits arc mo~t ly bo) s. 
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5.3. J .J Lc:uncr form 

I ---=-------Form (Grade) 

I J X 1 (Chi-square ) 

---~ 

I p-value 

I o.oos I I:.ITon s :1rc 

1 'iolcnce 
l'UJT~o'nth being 111:1de to pre\ en t 2 ~ . -~20 

I
I There is h0pc for 

Lobatsc 
' iolencc-frce schools in I R.5-l5 I 0.029 

The data revea led a statistically significant diiTc rence in form of the learner and the t\\O 

questions asked. The form (grade) of a lcn rncr affec ts the manne r in which tlwt learner 

rl!sponded to the above question at a significance level of 0.05 or 5%. For this study, this 

indicatt:s that learners at different educational levels percei' e issues differently. as their 

experiences vary. 

5.3.2 Teachers 

5.3.2. I Teacher location 
Location 

x- (Chi-squa re ) p-value 
There are measures in place to assist victims I 2.983 0.00) 
of violence 

control I 40.000 1 0.000 I The current lnws arc failing to 
violence 

The data shows a statistica lly significant diffcn.:nct:: in locarion and the two questions asked 

teachers. The location of a teacher affects the manner in \\hich the teachers responded to the 

nbo\'C t\\0 que~tions m a signi ficance lc\cl of 0.05 or 5°1.J. The location of a teacher has a 

bearing on ho\\' that teacher responds to tht.: abO\e t\\0 questions. 

~ 3.2.2 Teacher ocndcr -. ,... -
Gender 

X 1 (Chi-square) p-value 
The \\'OrSI fo rm of violence is ph)sical 7.950 0.0-17 
bull) ing 
Violence contribut~s !0 IO\\ ' :-tcademic 8.698 I 0.03~ 
performance ' 
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The dat:t ren:~alcd a stati stica ll y signi ficn nt difference in gender and the t\\ O questi ons asked to 

teachers. The gender of a tcncher affects the m::mner in "hich thnt teacher responded to the 

a bO \ \? t\\O questions at a significance lc\·cl of 0.05 or 5°o. Gender of a teacher has a bearing on 

he)\\ they respond to the abo ,·e l\\ O questions . For example, most female teachers pL·rce i'e 

emotion:1l bull) ing ns the \\ Orst form or nbusc, \\ hilst rmle ' ' il l say the ph) sical hu ll: ing is the 

,,·orsl. 

5.3.2.3 Teacher num ber o f yea rs in current pos ition 

Number of years in current position 
x- (Chi-square) p-va lue 

Violent cond uct erupts nw inly within the 20.376 0.060 
school 

The dala shows a stntistica ll y significnnt difference in number of years in cu rrent position and 

the ques tion asked teachers. The number of years in current position affects the manner in which 

a teacher responds to the above question at a significance leve l of0.05 or 5%. This relates to the 

study to the e iTect that teachers in va rious pos itions will have di ffe rent experiences and views on 

wh::!t they ~~·c l [\Q(l l l( ' ChOC\ I violence. For ex:!rnple. a Ht.:~ld of Department hn<; di ne rent 

experiences and upproaches to dea ling with such issues to a tcncher wi thout manageria l 

e.x perrencc. 

-3 ., ..f T :l. ·-· IT cat tcr qua 1 Jcatwn 
Qualification 

X..? (Chi-square) p-value 
8 oys nrc mo re vio lent that girls 16.780 0.032 
Violent conduc t erupts mainly \\ ithin the 27.95 1 0.032 
schoo l 
A lot of' tt:nch ing time is spen t on address ing 27.6-f6 0.035 
issues of vi olence 
School rs \\Wking together \\"ith the 16.298 I 0.038 
communi ty to address ' iolence 

The data revealed a statistically significant difference in qua li ficat ion and the lour questions 

asked teachers. The qua li fica tio n of a teacher n ffec ts the manner in '' hich that te::tcher responds 

to the abm e three questions at a significance le, ·e l of 0.05 or 5%. The qua lification of a teacher 

h:1s a bea ring on how he responds to the abo\·e three questions. 
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5.5. n ECO.\ 1.\1 F.\ D.-\ Tl 0 \S 

The foli o" ing rccommendmions. based on the rcsultc; of the c;wd~ nrc: 

5.5 .1 I n,·oiHment o f th e community in the uay-to-uay affairs o f the school 

It cnme out ckur that the schools need to \\Ork hand in h:111tl "ith the community in addrcc;sing 

\'ioknce in schools. /\s suggesled by the Department of secondary education school manual 

(2009, 16) the school shall fo rge positive links" ith the local community and that it shall provide 

u forum for parents, guurdians and teachers to mee t on the schoo l related matters. ft was a lso 

highlighted from the data that there arc resources and policies in pbcc to address violence only 

for schools not to give a priority. The involvement of the community is very prevalent in a ll the 

responses and therefore communities need to be involved in curbing violence in schools. 

5.5.2 E mpowerment o f the gi rl-child 

The behaviours of students has generally turned to the worse (Department of Secondary 

Education (2007, 1). Girls are seemingly still the most victims of all the school violence and they 

suffer predominantly from physical violence. It was a lso noted from the open-ended 

questionnaires that most types of learner conflict arc over petty things like food, boy/girlfriends. 

The data also r~vcalcd physical violence highlighted as the most common form of vio lence. 

Puni -.hn l..:lll o r th~.: p..:rpdu:ttor-; l\r\ iokncc doc<; 110 g ll(ld to thL"lll :l'i it migh t di-.:tth:llll:tgc th~.:m 

even mort: in terms of making them loose a lot ol' tllL·ir l..:arning time Ju...: to suspensions or their 

right to education due to expulsions from school . For instance, acco rdi ng to the laws of Republic 

of IJotS\\tHKI ( 1987, 35) a pupi l "ho has been ex pellet! from ~choo l <;hall not be allowed to" rite 

w1 examination. Suspended students misses more on their karning times and this tend to 

tlisaclvantagc them ''hen they have to "rite their 1.!.\aminationc;. The girl child needs to be 

empo"ercd through education and relevant life skills to ''ithstand 'violence in school. The same 

applies m bo) s, thcy must be sensitized and a"arene<;s created upon them through education. 

5.5.3 M obili. a t ion of r esources and per onnel 

The a\'3ilabk resources and policies in schools mu~l be put to u ~e ~o th:ll school ,·iolence can be 

reduced. chools hm·e \\ell-rrained personnel and are equipped "ith libraries and internet. All 

these resource may help to bring do\rn the fe, ·el of school , ·iolcnce, if put to good usage. 
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5.5A fi (Hr to address gende r hased r iolcnce at sch ool lc,·ef 

:'\ \\ arcncss and sensit iz:Hion campaigns on issues of gender based \ io lence should be nt all 

sch0ol k\ cis. \\ ith a , ·ic \\. to cre:11c the sririt of rnor~ll character :1mongst learners. so as to instil l 

respect nnd tole rance across a ll gender groups. 

5.5.5 C reation of sa fe a nd secure schools 

Schools should try and create pos itive school environment as strategies to com bat school 

violence :mel this may be done in the fo llowing \\·ays as suggested by Northmore and Potterton 

(2007: 9). /\ n atmosphere of carin g must be created in classrooms, by speaking to learne rs abo ut 

issues such as bu ll ying, teas ing and dominating nnd such behaviours should not be tolerated 

wi thi n classrooms. The hchaviour expected of learners should be mode lled by teachers as some 

school chi ldren behave badl y j ust because they don' t know what else to do . Tencl1er should make 

usc of humour wherever poss ible, to increase learn er interest and reduce tension in the 

c lassrooms. Li ke adu lts, learners us ually enjoy being given some responsibil ity for their learning. 

They should make usc of cooperative learn ing " here lcurncrs lea rn from and teach each other. 

Finall y teachers should get to know their !carriers as people, by finding whatever that interests 

them. They shou ld support them when they are involved in ex tramural ac ti vi ties. By helping to 

run the uctivity or just be ing there to sec them in action provides mora l support and develop 

n.:btitlll:-.hip-;. 

5.5.6 r m plem enta tion of com prchcnsive school guida nee and counsclli ng prog ra m mcs 

Thcr~ must be comprehensive guidance and counselling as well as pas toral systems in place 

\\ ithin schools to address all matters pcrtuining to student \\'el Care and we ll-being holistically. 

This programme must be dcveloprm:n tal nn d pro tect ive in n ~ll urc as opposed to being curative. 

5.5.7 Infu sion an d Integration o f li fe ski lls education into the school cu rricular 

Life sk ills educat ion and training should be in tens ified and a\·ailed to all learners. It is \\TOng for 

schools to be concerned only on academic perfo rmance and no t paying enough emphas is on life 

skills de\ elopmenr. 
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5.5.8 Pos iti Ye reinfo rcement 

Schools hould rc:vie" their re'' ::~rd and punishment s: stems f'rom time to time ro inform 

them:;eh cs of their cfl'cctivcness nnd g:1rs :1nd nw~e decisions on " here to correct or strengthen 

them. Emphas is shou ld be more on the re\\ ard system than punishment as re\\arding is more 

enlwncing th an punishing as the study has suggested. Corporal pun ishment. as pic~ed up from 

the responses, appears that its usage may not be that effecti,·e as evidenced from the escalation of 

issues of school vio lence. Punishments decided wi th in individual schools, may not be taken well 

by learners as they may perceive them as degrading or dehumanizing. For e.\ample, manual 

labour, litter picking or trench digg ing. Most of these punishments, corporal punishment 

inclusive, have brought nothing but tension and animosity between teache rs and learners as 

lea rners perceive teachers to be ruthless, sp ite ful and punit ive as opposed to being loving and 

canng. 

5.5.9 Provision of spo rts and r ehabilita tion fac ilities 

Following the advent of the children's Act under the laws of Republ ic of Botswana (2009, A57) 

which stirulntes that an act sh:.dl make provision for the promotion and protection of the rights of 

the child; for the promotion of the physical, emotional, in tellectual and social development anJ 

gene ral \\ell being of ch ildren; for the protection and care of children; fbr the establishment of 

structures to prt1\'idc f'or the c;tn.:. ;;upporl. protect ion :tnd r\.:h:tbilit ntion o f chi ldren; and for 

malle rs connech.:J therewith. It is yet to sec " hdhcr the new bw of the country sha ll ensure thnt 

chi ldren enjoy their right to education \\'h ich is also enshrined in the country's cons titution. 

Sports and recreation programmes should be viewed and given same recognition as academ ics as 

they contribute to the ph)sica l, sp irilllal, social an d intelkctual gro,,th o f the learners. 

5.5.10 In vol\'ement of o th e r key sta ke holde rs 

l\ lulti-scctoral approaches should be estab lished together \\ ith relevant srakclwldcrs to ensure 

that othe r s t.:~kcho lders such as communi ty leaders, churches, heal th \\Or~ers, law en forcement 

agenc ies, communi ty based organ izat ions and the na tion at large are more im·ol\·ed in the proper 

upbringing of thei r children to ensure that they de,·cdop the rightfu l attitudes and sound moral 

codes of beha,·iou r. This is in accordance '' ith the law of the Republic of Bots\\·ana (2009, A.62) 

\\·hich stipulates that every child hns a right to parenwl guidance app ropriate to that child's age, 
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m:-~t u ri t,· and Je, cl of und~?r;:;tanding 1n order to ensure that the child grcl\\ s to his or her 

ma.\imurn potential. 

5.6 SUGGESTlO~S FOR FuRTHER RESEARCH 

Through th is study, there cu·e a number of ;1reDs that nrc suggested Cor l'unhcr research to heir 

add ress the issue of school violence. The follo\\'ing areas ha\'C been found to be ideal lor further 

investi gation. 

• I row to effect ively involve parents in the day to day running of schools. 

• The role of in service training in the development of teacher's anility to eradicate school 

violence. 

• I low school managers may be cmpmvered to effect ive ly address 1ssues of school 

violence. 

• The in fusion and integration of school violence into the school curricular. 

• Ways to rehab il itate victims and culprits of school vio lence. 

• How to establ ish child friendly schools. 

5.7. CONCL USION 

In conc lusion, there is a clear understanding of the nature of school vio lence that is prc:va lcnt in 

LokJtS~ Cllilli11Uili ty junior s~cnndar) sclwuls or J 3ots\\~lll:t. I h~ Jllll~l Cllllli11Un I(H'lll t~l' sehoul 

violence is bullying. Bullying in the schools takes ((xm of assaulting, name calling, teasing and 

other lorms oflwrassmcnt. The following findings we re thought to be key to thi s study: 

• School violence, like most other behaviou rs, is in fluenced by both heredity and 

cnvironmentnl factors. Evidence fi·om behaviour genetics suggest th~ll, v::~ri~llions in 

violent and criminal activ it ies can be linl-:ccl to differences in genes . .:\ mojor pan ol'the 

environmen t in \\'hich ind ividuals de' dop is determined by the ir interactions "it i1 other 

people. School violence is said to b~ inlluenced by modern technology, contributed by 

fami ly violence and school based factors such as a\\'areness, response, school climate, 

school size and class size, peer groups and so forth. 

• School ' iolence has a profound effect on the educational process. Schools \\ irh high 

incidences of \'iolence ha\'e lo\\·er le\ els of learner success, higher rates of absenreeism. 

and high dropout rates . Ps)chologically, both learners and reachers exposed to this 
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Yi olcncc ma~ undergo se, erc emo ti onal distress . Soci:li ::md symbolic h:mm (1f reduction 

lo1Yer a pcrson· s social status (by 'iolating their human rights. sexu:lli tv and soc ial 

ident ity). 

• It hns also been indicated that, ton great exten t, , ·iolencc con tributes to lea rners· irregu lar 

school altcndancL'; low academic pcrfonnancl:': and loss or lL'aching tillll:'. The 

Departmen t of Secondary Education's pastora l po licy guidelines clearly statl:'s th at there 

is need to deve lop and implement realistic strategies that would add ress ind isc ipline (e.g. 

vanda lism, truancy, and substance abuse), poor acndcmic performance and moral 

decadence in our schools as a matter of urgency. Strategies need to be put in place to 

he lp the students make right choices and dec isions. !\ II in stitutions should endeavour to 

develop the concept of hotho (moral character) amongst students more than ever before 

Department of Secondary Ed ucation (2007, I). 

• It is also clear from the data that there are measures in place to assist victims of violence 

and that, culprits of vio lence are he lped accord ingly. The most critical aspec t !'rom the 

collected data was the issues raised, that there is no hope fo r vio lent-free schools in 

Lubabc. Huwevc r, the Deparlllrerrl or· Sl:currdary F.Jucation \Vislres lo irrrprove quality of 

education, hence the formu lation of the pastoral policy. 
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.-\ P P E ~ D I :X .-\ 

T EACHER Q ' ESTION~AIRE 

Purpose: This questio nnaire seeks to es tabl i!\ h opinion.-. of the tea chiu g !>.taff o n the 
causes, na tu re and exte n t of schoo l violence on th e comm un ity junior seconda ry 
schoo ls of Loba tse and ho" · such , ·iolence impact .;; on t he ucadcmic performance of 
th e s tu de nts. Acco rdi ng to the A merica n Psychologica l Assoc iation (2009: 229) , 
" School violence is cr im e committed in nnd <Hound sc hoo l. Schoo l crime has a lways 
been a problem, b ut it has co me to the fo r e due to a se r ies of partic ula rly 
devasta ting insta nces during the 1990s, includ ing th e Colum b in e massac re. School 
officia ls haH been criticised fo r down play ing the exten t a nd se rious ness of schoo l 
crim e and for fai ling to keep or d isclose crime-re la ted s ta tis tics". 

Direct io ns: 
Kindly complete this q ues tion naire. Your· coopera tion will be h ighly appreciated. 
All in fo rmation p rovid ed s ha ll be treated with outm ost confidentia lity. 
Ind ica te your answers by a t ick ( \1) or ac r·oss (x) aguins t yo ur mos t s uitable option. 

Pa r t one: Demographic factors 

I. Nnmcofschool: ____________ _ 

2. l .ocation: ____________________________ _ 

3. Gender 

·1. l)~~i~ n : 1tiun : Sc(l(J(l( I k·:1d 
De puty I lead 
I lead of depa rtment 
Senior teacher 
Tcnchcr 
Ass istant Teacher 

Orhcr, "pccif'y ____________________________ _ 

5. 'umber of )!.?<IrS On teaching profession: 

.---
I 1-3 

-l-6 I 
7-10 I 
10+ I 

IO.f 



6. Pre\ io us position held: 

Teacher I 
I Senior teacher l 

l l ~ad of D~partment I 
Deputy !lend I 

Other, c;pecify ________ __________________ _ 

7. Academic qualifica tion: 

Masters Degree 
B.Ed honours 
QED 
BA+PGDE 
D.S.E 

Other, please specify: _______________________ _ 
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Part THO (2 ): Complete the following items 10 the bes t of~ our ability, by indicating 
" ith a tick( \ ) or a cross (x). 

I Items 1 Strong ly ,.\ grcc 
1 l'no;;ure I Disagree 

I 1 .-\,gree 
NATUJH: I 
8. Th~r~ ar~.: incid~n ts of violence in our school. 
9. The mos t lorrn o f violence is phys ical bu llying. 

I 0. 13oys arc rnorc violent than girls. 

II. Girls arc more victimised than boys. 

CAUSES: 
12. Violent conduct eru pts mainly \·Vi th i 11 the school 
grounds. 
13. Poor pa ren ting IS the mam cause or school 
violence. 

14. School cu rriculum is fa iling to address issues or 
school violence. 
15. The curren t lows arc faili ng to control vio lence. 

I 6. Teachers nl<;o con tribute to schoo l violence. 

17. Studen ts arc empowered enough to wi thstand 
aga inst violence. 
IMPACT: 
IS. Violt:nce con tri butes (l) irregular :;clwul 
mtemJanct:. 
19. 1\ lot of' teaching time is spent on address ing issues 
or violence. -
20. Vioknce cont ributes to low academ ic 
pcrfonnanct:. 

STRA TEG I F.S: 
2 1. Schools ha \ e enough resou rces to control 
violence. - ~ - ·-!--

22. There are policies "ithin the school to conrrol 
violence. 
23. School is \\ 'Orking together\\ ith the community to I add ress violence. 
2-L There are measures in place to assist , ·ictims of i 
\' io lence. I I 
25. Culprits of' iolence are assisted accordingly. I I I I 
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Part T hree (3): \\'rite yo ur opinions on the spaces pro,·ided. 
26. \\'hat are the most probable causes of" iolencc at school lew I? 

27. G i \ c C.\amplcs (l r various forms () r \ iokncc C0111111 iucJ \\ i th i 11 ) our schoo l. 

28. llow has violence within the school affected both teaching and learning? 

29. What programmes has the school put in pluce to control issues of violence? 

30. Expluin some of the effects that migh t have been brought by violence in the school. 

31. What aspects must be included wi thin the curriculum to address issues of violence? 

32.1n ''hat ways should perpe trators of,·iolcncc be assisted within the schools? 

33. r\ny further suggestions on ''hat the department of Secondary must do in order ro 
addre-s school , ·iolence. 
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APPE.\"DfX B 

STUDE:\'T QLESTJONNAIRE 

Purpose: This questionnaire seeks to estab lish op inions of the s tudents on the 
causes, nature and extent of schoo l ,·iolc-nce on the community junior secondary 
schools of Lobatsc a nd how such ,·iolence impacts on the academic performance of 
the students. Accor·ding to the American Psychologica l Association (2009: 229), 
"Sch ool violence is crime com mitted in and around school. School crime has a lways 
been a problem, but it has come to the fore due to a series of particu larly 
devastating instances during the 1990s, including the Columbine massac re. School 
officials have been criticised fo r down playing the extent and serio us ness of school 
crime and for failing to l<eep or disclose crime-related sta tis tics". 

Directions: 
Kindly complete this questionnaire. Your coopenttion will be hig hly appreciated. 
All information provided shall be treated with utmost confidentiality. 
Ind icate your answers by a tick (V) or across (x) aga inst you r mos t s uitable option. 

Part one: Demog raphic factors 

I. Name of school: ·----------------------------------------------------
2. Location: ______________________________________ _ 

J. Gender 

4. Fo rm: ----------------------
5. 1\ge: _ ____________________ _ 

6. Pos ition: Tick ( .J) on ly where appropriat'c. 
Head Prefect 
Senior Prefect 
Pre fect 
Class Monitor 
Student 
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Part t" o (2) GE~·:\R .-\L Qr£STIO~: Tick (') onh· "here appropriate. 
Agree I Oi. agree StronoJy 

0. 

I agree 
~.-\ Tl1RF:7. \' ioknc~ is taf.:ing place'' ithin our schoo l. I I I 

I 

8. Physic~tl 'iolcncc is the most common in schoo l. I I I 
1 9 . Technology and media influences school' iok·nce. I I I 

I 0. School ' iolence may be due 10 poor parenting. I '-- ---
CAUSES: II. Boys arc more involved in violence than girl s. 

12. Victims of· violence tend to become violen t. 

13. Violenc~ can be inherited from family. 

14. Safety and security measu res arc neglected by schools. 

IMPACT: 15. Girls fall victims o f vio lence more than boys. 

16. School vio lence reduces school a eadem ic performance. 

17. Violence leads to loss of learning tim e. 

STRATEC I £S: 18. There are rules for violence prevention. 

19. Rules for vio lence preven tion are enforced at all rimes. 

:20. Efforts an.: c urren tly be ing made to preven t violence. 
I 

/ 21 . There is hope lor vio lent - free schools in Loba tsc. 
I 

I I 
22. \\ hut may be probable causes of vioknct: \\ ithin the ~t:IHHll' 1 

23. Kindly explain the dl~cts that violence might ha \ c on Junior S..:condnry Schools 111 

Lobatsc. 

2-L Suggest possible s trategies that may be emplo)ed to o, ·crcon1c violence ,,·ithin schools. 

25. In" hat '' nys may "ictims of,·iolence be assisred in schools? 

Than k you for yo ur coopera tion. 
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APPENDIX C 
TEACHER INTERVTE\YS ON ISSUES OF SCHOOL VIOLENCE 

SCOOL NA:\ IE: _______ _ POS·I TIO ,~: --------------------
G E.\'DER: _ _ ______ _ TEACH I ~G EXPERIE~CE 1:'-i YEARS: 

QUESTIONS 

I. Docs your school experience any issues of violcnce0 

2 !f yes, which form of school vio lence is mostly experienced'' 

3 Who amongst boys and gi rl s nre mos tly perpetrators of school violence? 

4 Who amongst boys and girls are mostly victims? 

5. What e ffects have school vio lence had on ucadernic perfo rmance? 

6. What do you thin k rniglH be the reasons beh ind the causes of these forms of 
violence? 

7. What intervention measu res docs the schoo l have to curb acts of vio lence? 

8. How effective have these intervention measures been in con tro ll ing or curbing 
school violence? 

9. \Vhat assistance has the school provided to vict ims of school violence? 

10. Are there any measures put in place to rehabilitate the perpetrators of violence? 

II. Any further suggestions to \\·hat you feel should be done to further control or curb 
issues of school violence? 
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APP£,\"DIX D 
STUDE:\T I~TERV I E\V 

~a me : _______________ r (mn: 
,\ ge: Gcnckr: ___________ _ 

1. Have you ever witnessed violence within your school? 

2. What forms of violence have you experienced? 

3. Who among boys and girls are the most violent? 

4. What in your view could be the most probable causes of vio lent conducts? 

5. What is the school doing to address issues of violence? 

6. How has violence affected learning in the school? 

7. Are t here teachers in the school w ho may be responsible for violent behaviours? 

If yes how? 

8. Do you have any suggestions on how victims of violence may be assisted? 

9. What do you th ink should happen to students who display violent behaviours? 

10. Wha t will you recommend for the Government to do to address issues of 

violence within schools? 
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APPE.\'DLX E 
LETTER FR0.\1 :\ORTH W EST l.\1\'ERSITY 

MEMO FACULTY OF EDUCATION 
______________ S_c_h_o_o_l_o_f Postgraduate Stud i~-

Tel· +27 18 389 2550 

Fax +27 18 389 2342 

E-marl· thomas assan@nwu ac za 

Prrvale Bag X2046 

Mmabatho 

2735 

03TH June 2011 
~---------------------

TO WHOM IT MAY CONCERN 

This is lo certi fy that Mr. Simon B. Peloyakgomo, Student s No. 16954688 is rcgislcn:d 
with this university and pursuing a research on " The effects of violence on academic 
pe1jormance of COIIJmunity j unior secondmy schools in Lohatse, Bot.\'II'Ww''. 

I would appreciate if you would accord the necessary assistance lo enable him pursue lhc 
rec:eareh nrniecr. 

• J 

Thank you for your co-opcr::~lion 

THOMAS ASSAN, PhD 
SUPERVISOSR 

J 12 



.-\PP£.\' DIX F 
LETTER J<EQl'ESTI\G PER\flSSIO.\' TO CO\ DCCT :\ . run · 

Letsopa C.J.S .S 

Priva te Bag 93 

LOBATSE 

23 June, 2011 

REF:70109 

The Regiona l Director Operations (South} 

Private Bag 25 

KANYE 

RE: PERMISSION TO CONDUCT EDUCATIONAl RESEARCH WITHIN THE LOBATSE 

INSP ECTORAl AREA 

Dear Sir I Madam 

I am a student at the North West University, Mafikeng campus. I am currently reading for a Masters 

degree in f duca t ional Psychology. I have met u ll the prerequisites required of me before I may 

commence research for my study. 

I in tend carrying a study at the Community Junior Secondary Schools in the Lobatse Inspectoral area and 

my main participan ts are the teachers and learners. I do hereby request you to allow me to carry the 

study. I intend to carryout the study from July to August 2011. All collected data will be used only for 

disserta tion. 

Please find herein attached an introductory lett er from the University. 

Thank you 

Simon 8 Peloyakgomo J 13 



APPENDIX G 

LETTER GRANTING PERMISSION TO RESEARCH 

FROM: Director 
Southern Region 

TEL: 544 1876 
FAX: 544 1880/5442042 

TO: School I lead -

REF: 70 I 09 I ;\!) 

SAVINGRAM 

Lctsona JSS 
Pitikwc JSS 
ltirelcng JSS 
lrclcgeng .ISS 

~ 
O.J. Moteti for DSR 

28 June 20 II 

Please be info rmed that we have granted Mr Simon Bikit: Pdo) akgomo, a teacher at 
Letsopa .ISS, permiss ion to ca rry out a study as pe r the attached lcuc.:r from 
the.: Unive rsity of the Nonh- West. 

IIO\\ c.:vcr, th t! study sho uld not in terfere with yo ur sched uled ac tivi ties. 

Please accord h im the necessary assistance. 

rhank you. 

Il-l 


