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Abstract

Teacher self-efficacy beliefs (TSE) are an important attribute of effective teachers. Teacher
efficacy refers to a teacher’s belief in his or her abilities to bring about valued outcomes of
engagement and learning among learners, including difficult or unmotivated learners. Eng-
lish Second Language (ESL) reading seems to be a substantial problem in Namibia. This
research aimed to explore rural Namibian grade 4-6 teachers’ self-efficacy beliefs regarding
the teaching of ESL reading. The research was based on Bandura (1997)’s well-known four
sources of self-efficacy, and the Linnenbrink and Pintrich (2003) engagements to focus on
aspects which influence teachers’ TSE with regard to teaching reading. The researcher
formed assumptions from the epistemological premises and followed an interpretive ap-
proach. A non-probability sampling method was used to select the eight teachers within the
four schools of the nearby circuit. The data were collected qualitatively by means of in-depth
interviews in order to gather data from teachers’ individual experiences about intermediate
learners’ low reading skills and teaching reading. Data were analysed and interpreted using
Atlas.ti ™. The purpose of this research was to identify issues regarding rural Namibian
teachers’ self-efficacy beliefs that relate to teaching English Second Language (ESL) read-
ing. The rationale for this study was to identify gaps related to teachers’ SEBs and to make
suggestions to improve teachers SEB’s. The researcher identified a fifth source, the school
environment, as another source that influences teachers’ SEBs regarding teaching reading.
Since the school environment is an additional source of self-efficacy the researcher recom-
mend further research that can establish evidence on how school environment influences

SEBSs with regard to reading achievements.

Keywords: English Second Language; self-efficacy beliefs; teachers’ self-efficacy beliefs;
teaching reading; language proficiency; reading strategies; Namibia; rural; sources of self-

efficacy; influences on self-efficacy beliefs




Opsomming

Selfdoeltreffendheidsoortuigings is 'n belangrike kenmerk van 'n effektiewe onderwyser. n
Onderwyser se selfdoeltreffendheid verwys na die onderwyser se oortuigings van sy of haar
vermoéns om sekere uitkomste en betrokkenheid met leerders te bereik, asook die van on-
gemotiveerde leerders wat nie nha wense presteer nie. Engels Tweede Taal lees word ge-
sien as 'n beduidende probleem in Namibié. Hierdie navorsing het gepoog om ondersoek in
te stel na Namibiese graad 4-6 onderwysers se vertroue in hul selfdoeltreffendheid rakende
die onderrig van lees in Engels Tweede Taal. Die navorsing was gebaseer op Bandura
(1997) se bekende vier bronne van selfdoeltreffendheid en Linnenbrink and Pintrich (2003)
betrokkenheidkomponente wat fokus op aspekte rakende onderwysers se selfdoeltreffend-
heid ten opsigte van die onderrig van lees in Engels Tweede Taal. Die navorser het sekere
veronderstellings gevorm vanuit die epistemologiese raamwerk en het 'n interpretatiewe be-
nadering gevolg. 'n Gerieflikheidsteekproef was gebruik om die agt onderwysers te selekteer
van skole uit omliggende streke. Die data is kwalitatief ingewin deur middel van in-diepte
onderhoude om sodoende data te verkry van onderwysers se individuele ondervindings van
intermediére leerders se leesvaardighede en die onderrig van lees in Engels Tweede Taal.
Data is geanaliseer en geinterpreteer met die gebruik van Atlas.ti ™. Die doel van die studie
was om te bepaal of probleme rondom landelike Namibiese onderwysers se selfdoeltref-
fendheidsoortuigings verband hou met die onderrig van lees in Engels Tweede Taal. Die
rasionaal vir hierdie studie was om leemtes te identifiseer wat verband hou met onderwysers
se selfdoeltreffendheidsoortuigings rakende die onderrig van lees. Die navorser het 'n vyfde
bron geidentifiseer, naamlik die skoolomgewing, wat ook 'n invioed het op onderwysers se
selfdoeltreffendheidsoortuigings rakende die onderrig van lees en om ook aanbevelings te
maak om selfdoeltreffendheidsoortuigings te verbeter. Omdat die skoolomgewing 'n addisi-
onele bron van selfdoeltreffendheid is, beveel die navorser aan dat verdere navorsing op die
gebied sal plaasvind sodat daar bewys gelewer kan word oor hoe die skoolomgewing self-

doeltreffendheid rakende leesprestasie beinvioed.

Sleutelbegrippe: Engels Tweede Taal; selfdoeltreffendheid oortuigings; onderwyser self-
doeltreffendheid oortuigings; onderrig in lees; leesstrategie&; Namibié; landelik; bronne van

selfdoeltreffendheid; invloede op selfdoeltreffendheid
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Chapter One

Orientation to the study

1.1 Introduction

Reading is one of the most important aspects that will influence learners’ academic perform-
ance. The issue of policy and medium of instruction has launched various debates in Na-
mibia, the reasons for learners poor academic performance and the fact that there are a va-
riety of languages and dialects spoken in Namibia (Murray, 2007). This research study fo-
cuses on teacher’s self-efficacy beliefs (SEBs) regarding teaching reading. Numerous
teachers and learners face problems in using English as a medium of instruction in especially
rural upper primary schools in Namibia as they are unable to read and lack the appropriate
reading skills. Many teachers have limited English reading proficiency and lack knowledge
and strategies for using a second language for teaching reading (Shikongo, 2002). This
reading barrier affect learners throughout the whole stream of their academic learning which
contribute to high failure rate of grade 10 and grade 12 (Wolfaardt, 2005). The grade 10 Ex-
aminers’ Reports of 1999 (MBEC, 2000) touch on the issue that English as Second Lan-
guage (ESL) and medium of instruction is a stumbling block for learners when answering the
guestion papers. These only indicate two things, either learners have really not mastered the
work, or they simply do not understand what the examination questions require of them
(Wolfaardt, 2005). Reading is regarded as a basic fundamental skill a learner must know,

because if a learner can’t read then he/she is unable to interpret what is printed on a paper.

For learners to progress and succeed in education and training, they need to understand and
respond to what is being asked in order to give the right information or answers, but difficulty
in reading often yields low academic achievements. Reading proficiency appears to affect
examination results, because a learner with rich/high reading proficiency is often progressive
in his/her academic achievements (Wolfaardt, 2005). Learners’ reading proficiency and pro-
gress in their academic achievement can be affected by teachers’ knowledge, skills, beliefs
and experience they hold with regard to teaching reading. Findings revealed that beliefs and
experience have an impact on academic progress (Shawer, 2010). Teachers’ success of
teaching learners to read are perpetuated in their SEBs, their attitudes, their basic conceptu-
alization of reading and their current practices, all of which directly affect the children in their

academic success (Mutenda, 2008; Steele, 2010).




In this study the researcher will also indicate and explain what research design and method-
ology is suitable. Research design and methodology provide, within a suitable mode of in-
quiry, the most valid and accurate answers to the research question (McMillan &
Schumacher, 2010). It is necessary to indicate the use of paradigm in this study as “how the
world is ordered, what we know about it, and how we may know it” (Hatch, 2002). This re-
search design and methodology include site or social network selection, researcher’s role,
participants’ selection, data collection strategies, data analysis, ethical aspects, trustworthi-
ness and the contribution of the study. All these aspects play very important role in research

methodology.

1.2 Background for this study

The language policy document for schools in Namibia stipulates that the medium of instruc-
tion in grades 1 to 3 should be the learners’ home language with English as a separate sub-
ject but from grade 4 onwards the medium of instruction changes to exclusively English
(Ministry of Education, 2008; Mvula, 2007). This policy causes problems as some schools
prefer English as medium of instruction from grade 1 onwards. In addition, with English not
the first language of the majority of the population of Namibia, thus also of teachers, non-
English speaking teachers are expected to teach through the medium of English. The Eng-
lish proficiency of most teachers in Namibia is at a second language level and in some cases
even their third language. The problem is that learners who are taught by teachers who are
not sufficiently proficient in English, often do not develop a sound foundation on which to
build solid English language skills (Wolfaardt, 2005). According to the researcher’s observa-
tions and experience for the last ten years of teaching in his school district, teachers at in-
termediate stage tend to use their home language to explain concepts and terminology when

teaching language, because of insufficient English proficiency.

Therefore many learners have not attained the minimum language proficiency in English
when they enter the Junior Secondary phase, at which time they should be functional at an
intermediate level. Such learners continue to lag behind their required level of language pro-
ficiency and the majority do not reach the language proficiency in English at appropriate age
of the grade level that school demand. Learners therefore do not perform as well as ex-
pected and seem to struggle with English as medium of instruction (Mutenda, 2008;
Wolfaardt, 2005). English as medium of instruction seems to be a barrier to effective teach-

ing and learning in the context of Namibian learners.




Murray (2007) reports that teachers in Namibia complain that the majority of learners have
difficulty comprehending and processing reading material, decoding meaning and identifying
important points. Misinterpretation of questions in examinations, tests and assignments often
becomes a major obstacle as learners depend on rote learning when they do not fully under-
stand the learning material. When learners struggle to, or are not able to understand or in-
terpret the written message, their general academic progression becomes strained.

Mutenda (2008, p. 1) also reports that “there is real evidence that reading ability in Namibian
schools is low.” Reading is essential to all learning areas, professional success and life-long
learning (Tercanlioghlu, 2004). Consequently it can be assumed that learners with limited
reading ability cannot progress satisfactorily, and that their low reading ability will therefore

impede their academic progression.

The focus of this study is therefore on teachers who teach English Second Language (ESL)
reading to learners in the intermediate phase (grade 5-7). This research aims to explore

Namibian grade 5 - 7 teachers’ SEBs regarding the teaching of ESL reading.

1.3 Theoretical frame of reference for this study

The opportunities for academic and occupational success are limited without the ability to
read, and if learners experience difficulty in learning to read it crushes the excitement and
love for learning which most children have when they enter school (Lyon, 2003). Learners
who have low reading skills tend to lag behind in vocabulary development and in the acquisi-
tion of strategies for understanding what they read, and tend to avoid any assignment where
reading is required. Cubukcu (2008) maintains that different strategies help learners to de-
velop vocabulary, to improve reading comprehension skills and raise language proficiency.
These strategies will enable teachers to accomplish their challenging task of teaching Eng-
lish. Therefore, it is the task of the teacher to devise classroom activities for learners through
which they can acquire reading skills, and provide them with the opportunities to engage in
activities so that they can read more efficiently. However, teachers with low SEBs who do
not expect to be successful with certain learners are unlikely to put in extra effort in prepara-
tion or changing the delivery of instruction, and tend to give up easily although they actually

know of strategies that could assist the learners (Tschannen-Moran & Woolfolk Hoy, 2007).

According to Yeo, Ang, Chong, Huan, and Quek (2008) teachers’ SEBs (TSE) are an impor-

tant attribute of effective teachers. A strong sense of teacher SEBs seems to provide teach-




ers with continuous motivation towards the teaching profession and a greater commitment to
teaching. The positive relation between teachers’ SEBs and learners’ academic perform-
ance have been established by a number of research studies (Guo, Piasta, Justice, &
Kaderavek, 2010; Jinks & Morgan, 1999; Klassen et al., 2009; Tschannen-Moran & Woolfolk
Hoy, 2007).

Teachers SEBs not only impact on how teachers think, feel, and act (Schwarzer & Hallum,
2008), but also on their decisions regarding classroom management, teaching, motivating
the learners and communicating effectively with the learners (Erdem & Demirel, 2007). Con-
sequently teacher SEBs has become a crucial factor in improving teacher education and
promoting education reform (Chan, 2008b). From a social cognitive perspective Bandura
(1986, p. 391) defines SEBs as “people’s judgments of their capabilities to organize and exe-
cute courses of action required to attain designated types of performances”. In general
terms, teacher efficacy refers to a teacher’s belief in his or her abilities to bring about valued
outcomes of engagement and learning among learners, including difficult or unmotivated
learners (Chan, 2008a; Skaalkvik & Skaalkvik, 2010; Tschannen-Moran & Woolfolk Hoy,
1998).

Self-efficacy theory predicts that teachers with a high sense of efficacy work harder and per-
sist longer even with learners who are difficult to teach, as they believe in themselves and
their learners (Erdem & Demirel, 2007). Teachers who do not have a strong sense of self-
efficacy, for example, do not believe that they are able to affect learners’ performance and
may not take the responsibility or the necessary steps to motivate learners (Chan, 2008a,
2008b; Chong, Klassen, Huan, Wong, & Kates, 2010). Teacher efficacy refers to “teachers’
beliefs in their abilities to affect learner performance” whereas teacher self-efficacy “focuses
on successfully performing specific teaching tasks in a teacher’s current teaching situation”
(Dellinger, Bobbett, Olivier, & Ellett, 2008, p. 753).

In order to ensure quality teaching, teachers should have a strong sense of self-efficacy as it
plays a vital role in believing in themselves and their learners (Erdem & Demirel, 2007,

Schwarzer & Hallum, 2008; Yilmaz, 2009). The effect that teachers SEBs can have on their
teaching must not be underestimated as SEBs can become self-fulfilling prophesies, validat-

ing beliefs of either capability or incapability (Tschannen-Moran & Woolfolk Hoy, 2007).

The researcher based his research on Pajares (2003)’s four sources from which teachers
can form or influences their SEBs. They are mastery experiences, vicarious experiences,

social persuasions and physiological arousal. All these four sources can influence a




teacher’'s SEBs with regard to teaching reading. As teachers’ SEBs are influenced by differ-
ent sources, is it therefore crucial to consider these and not to focus merely on one source.
The combination of the different sources will determine if the teachers experience their SEBs
as positive or negative towards teaching reading. The researcher also based his research
on Linnenbrink and Pintrich (2003)’s framework, where behavioural, cognitive and motiva-
tional engagement are interrelated and impact on learners’ academic performance, thus also

on their reading ability.

1.4 Research question

A research question is designed to address and express the essence of the inquiry. Re-
search questions should be clearly formulated, intellectually worthwhile, researchable (epis-
temological position and practical terms), and used as means to move from broad research
to specific research (Mason, 2002, p. 19). Within the context of this study the research ques-

tion that drives this study is:

What are Namibian teachers’ self-efficacy beliefs for teaching ESL reading?

14.1 The purpose of the research

ESL reading is a significant problem in Namibia. The purpose of this research is to identify
issues regarding rural Namibian teachers’ SEBs that relate to teaching ESL reading. The ra-
tionale will be to improve teaching practices. This study can identify areas where teachers

need professional development that could have a positive influence on their SEBs.

15 Research desigh and methodology

The purpose of a research design is to provide, within a suitable mode of inquiry, the most
valid and accurate answers to the research question (McMillan & Schumacher, 2010). Itis
necessary to indicate the use of paradigm in this study as “how the world is ordered, what we
know about it, and how we may know it” (Hatch, 2002). The researcher will form assump-
tions and perspectives from the epistemological premises and follow an interpretive ap-
proach (Maree & Van der Westhuizen, 2007). According to Nieuwenhuis (2007b, p. 55) epis-
temology looks at “how one comes to reality, the method for knowing the nature of reality, or

how one comes to know reality—it assumes a relationship between the knower and the




known.” The epistemological position of this study indicates that talking to teachers interac-
tively is a meaningful way to generate data that have depth, richness and context (Mason,
2002).

Interviewing is a legitimate and meaningful way to talk to teachers and gain access to the
accounts and articulations of the participants. The researcher used qualitative research as
means of collecting data. Merriam (1998, p. 5) describes qualitative research “as an um-
brella concept covering several forms of inquiry that help understand and explain the mean-
ing of social phenomena with as little disruption of the natural setting as possible.” According
to Nieuwenhuis (2007b) states that qualitative researchers explore the experiences of others
regarding a specific phenomenon. A semi-structured interview schedule was compiled from
aspects that become evident during the literature. Qualitative in-depth interviews with open-
ended questions allowed participants to respond according to their individual experiences
(Creswell, 2008). In-depth interviews are useful for gathering facts, accessing beliefs about
facts, identifying feelings and motives, commenting on standards of action, exploring present
or previous behaviour, eliciting reasons, and explanations (Cohen, Manion, & Morrison,
2007). Since the data were collected through in-depth interviewing the researcher attempted
to identify and describe aspects of each individual’s perception and reaction to his experi-

ence in some details(Fraenkel & Wallen, 2010).

Ritchie and Lewis (2003, p. 58) state that “experiences are best addressed in in-depth inter-
views because of the depth of focus and the opportunity for clarification and detailed under-
standing.” In-depth interviews were done with the teachers, as the focus was on the individ-

ual’s perspective on the phenomenon.

The researcher is the primary instrument for data collection and analysis, and focus was be
on the participants’ perspectives regarding the research topic. This research was primarily
based on an inductive research strategy as theory, themes, categories and concepts evolved

as the research developed (Merriam, 1998).

This research was based on a phenomenological study. A group of teachers within the four
schools of the circuit where the researcher teaches was approached for interviews. Two
English teachers at each school were interviewed, one with experience and another one with
less experience or who was a novice teacher teaching ESL reading, Experienced teachers
were regarded as teachers who have five years and more experience in teaching English,
but that would depend on the school establishments of teachers; it would not be treated

strictly. For example, if a researcher found that at the school there was no novice teacher


