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SUMMARY 

Change is a part of the education system in the RSA. This change 

brings the need for people who can act as facilitators of change. 

Within school context the principals are the appropriate people 

to act as facilitators of change. 

To ascertain the role of school principals as facilitators of 

change, a study of certain literature was made to discover within 

which essential features change takes place and what the 

essential character of change implies. The study of literature 

has further had the goal of ascertaining what role principals 

should play as facilitators of change. 

An empirical investigation was furthermore made to discover which 

skills principals already possess to employ in facilitating 

change. From the literature study a structured questionnaire was 

compiled with the questions that relate to it, omong others, 

prinsipals' views about change, the planning of change and the 

facilitating style of the particular principal. 

The target population is all the school principals of state aided 

primary and secondary schools within jurisdiction of the 

Transvaal Education Department. 
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One of the most important findings in the literature study and 

the empirical investication, is that school principals generally 

have the skills to perform as facilitators of change. Another 

important discovery is that intervening-management plays a 

deciding role in the facilitating of change. The empirical 

investication also showed that school principals are generally 

not involved and that it is not considered important to obstruct 

resistance to change. Another aspect wherein school principals 

are not highly involved, is in the circulation of written 

information among the school community, about the process of 

change. 

In conclusion, guidelines were set whereby school principals can 

effectively facilitate change. 
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OPSOMMIHG 

Verandering is deel van die onderwysstelsel in die RSA. Hierdie 

verandering bring mee dat daar persona moet wees om as 

fasiliteerders van verandering op te tree. Binne skoolverband 

is skoolhoofde die aangewese persona om as fasiliteerders van 

verandering op te tree. 

Ten einde die rol van skoolhoofde as fasiliteerders van 

verandering te bepaal, is daar eerstens deur middel van n 

literatuurstudie vasgestel binne watter ontiese grondtrekke 

verandering plaasvind en wat die wesensaard van verandering 

behels. Die literatuurstudie het verder ten doel gehad om vas 

te stel watter rol skoolhoofde as fasiliteerders van verandering 

behoort te speel. 

n Empiriese ondersoek is voorts onderneem om te bepaal in watter 

mate skoolhoofde oor die kundigheid beskik om verandering te 

fasiliteer. Uit die literatuurstudie is 'n gestruktureerde 

vraelys ontwikkel waarin vrae wat verband hou met onder andere 

skoolhoofde se visie oor verandering, die beplanning van 

verandering en die fasiliteringstyl van die skoolhoof gestel is. 

Die teikenpopulasie is al die skoolhoofde en personeel van 

staatsondersteunde primere en sekondere skole, onder jurisdiksie 

van die Transvaalse Onderwysdepartement. 
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Van die vernaamste bevindinge wat uit die literatuurstudie en die 

empiriese ondersoek voortgespruit het, is dat skoolhoofde oor die 

algemeen oor die kundigheid beskik om as fasiliteerders van 

verandering op te tree. 'n Belangrike bevinding is dat 

ingrypingsbestuur 'n bepalende rol in die fasilitering van 

verandering speel. Die empiriese ondersoek het egter ook getoon 

dat skoolhoofde oor die algemeen nie betrokke is en dit nie as 

belangrik ag om weerstand teen verandering teen te werk en te 

bestuur nie en dat skoolhoofde nie maklik gebruik maak van tweede 

fasiliteerders van verandering nie. Ander aspekte waarby 

skoolhoofde nie in so 'n ho~ mate by betrokke is nie, is om 

aksies rakende die veranderingsproses skriftelik onder die 

skoolgemeenskap te sirkuleer. 

Ten slotte is riglyne neergele waarvolgens 

verandering doeltreffend kan fasiliteer. 
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