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PRAGMATISTINSE TuNDINS® IN - TRANSVAALSE LA®RONDERWYS

OPSOMMING

Die Transvaalse laeronderwys het noodwendig in aanraking
gekom met talle denkrigfings. Die oorspronklike C.N.O.-begin-
sels is amangevul en soms verander. Hen van hierdie denkrigting:
was dle Pragmatisme.

Ten einde vas te stel Wat'pragmatisties van aard is en
kriteria vir beoordeling te vind was dit nodig om vooraf die
nodige begronding van die opvoeding vanuit Christelike stand-
punt aan te teken, asoék 'n saaklike uiteensetting van die
opvoedingsleer van die Pragmatisme. Daarna is gesgoek na ver-
skynsels wat ooreenkoms met die pragmatistiese opvattinge

vertooni

Dsar is gevind dat alle verskynsels in Transvaalse
laerondérwys wat pragmatisties van aard 1s nie noodwendig on-
der direkte invloed van die Prégmatisme daarin gekom het nie,
sodat hoogstens van pragmatistiese tendense gepraat kan word..

By die evaluering is kritiek uitgespreek teen die
Pragmatisme, die pragmatistiese opVoedingsléer en Transvaalse
laeronderwys. Daarna is azsnbevelings gedoen. Die belangrikste
hiervan is die formulering en impléﬁentering van C.N.C.-
begingels na ssanleiding van 'n studie van die pedagogiese
beginsels van die Bybel. Daar word nie bedoel om na die C.V.0.
van die Z.A.R. terug te keer nie masr om op daardie veste be-
ginsels voort te bou ten einde 'n opvoedingsleer en -praktyvk
wat gepas is in hedendasgse omstandighede tot stand te bring.



PRAGMATISTI S T NDSNSE TN TRANSVAATEW Lo SRONDERWYS
(PRAGMATISTIC TaNDANCIsSS IN  TRANSVAAL PRIMARY SDUCATION)

SUMMARY

The Transvaal primary education inevitably came in contact
with a variety of educational trends of thought. The original
C.N.#. principles were amended and sometimes changed. Some
of these trends origiﬂated in the philosophy of Pragmatism.

- To determlne what was and still is of a. pragmatlstlc
nature and to find criteria for evaluation it was necessary
in advance to.describe briefly the fundamentals of Christian
- education as well as the educational thoughts of Pragmatism.
After doing so inguiries were made to determine elements of a

pragmatistic nature. .

It was evident that all elements of a pragmatistic
nature in.Trénsvaal primary education were not inspired
directly by Pragmatism, and that is why it is only possible
to t8lk about pragmatistic tendencies.

Bvaluation consists of criticism leveled at Pragmatism,
the pragmatistic educstion and Transvaal primery education,
After that recommendations were made.. The most important of
these is the formulating of C.N.E. principles with reference
to a study of the pedagogic principles of the Bible. . The
intention is not to revert to the C.N.&i. organization of the
Z.A.R. but to use these unwavering principles as a basis for
a new educational theory and practice suitable for modern

circumstances.
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