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ways we relate to and handle the past. The collection makes for engaging
and absorbing reading on academic and lay representations of collective
pasts which may be sensitive and emotive; their production and public
consumption, including their appropriation or subversion by individuals
and communities with varying power statuses; and the changing meanings
of the past and their relationships to historical consciousness, collective
memory and identity. Grever poses topical, thought-provoking and
compelling questions, and her considerations and suggestions show an
evident underpinning by both theory and practice. Ranging across the
fields of historiography, History Education, heritage and popular culture,
surveying national, local and translocal dynamics, and not neglecting
crucial issues of gender and ethnicity, this collection, driven by a holistic and
critical approach to our interaction with the past, is testament to Grever’s
versatility and her commitment to bridging gaps and instituting dialogue
and understanding between interconnected “worlds”, multiple voices and
divergent perspectives. This is a scholar whose prolific, passionate and
influential work will undoubtedly find resonance beyond her academic
career, and it would be highly desirable for this book to be made available
via translation to a wider audience.

Archaeological heritage and education: An international
perspective on History Education

(Slovenian National Commission for UNESCO, Ljubljana, Slovenia
2020. ISBN: 9619358988,9789619358986)
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This series of papers on the role of archaeology and heritage in history
lessons in elementary and secondary schools is a unique volume of
archaeology in history textbooks and classrooms as well as teaching and
learning archaeology through museums and historical sites. Diverse in
approach and scope, the book brings forth epistemologies and ontologies
of teaching archaeology in elementary and secondary schools ornamented
with case-studies from four continents and twelve countries. Cross-
cutting issues between archaeology and history particularly in translating
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knowledge in education and positively impacting the communities’
understanding of the significance of history and heritage in their daily lives
makes this book relevant to anyone interested in how the past is taught
and learned. One of the fundamental questions arising from this volume is
who should be responsible for the teaching or inclusion of archaeology in
the curricula? As the book shows, archaeology is not a separate subject at
primary and secondary schools in many countries. It is however learned
in history lessons at risk because history teachers are not usually trained
as archaeologists and archaeologists not trained as teachers. Instead of a
blame game, the book reservoir twenty-two solid chapters clustered into
six parts bringing to light numerous examples, tasks, and projects that
learners, educators, and archaeologists can benefit from in teaching or
learning.

The first four chapters discuss empirically the marriage between
archaeology and history both as disciplines and in education. Literature
review and glitches of learning from physical remains in museums,
historical sites, or history media are highlighted. Teaching history by
using physical remains enables developing student’s historical thinking
competencies and skills including the elaboration of historical concepts
of time, evidence, significance, agency, accounts, empathy, continuity,
and change. Moreover, physical remains enable making connections with
people who lived in the past. In this book, the term organic historical
reasoning—a natural process by which students make such a connection
with the past is used. The section concludes with the archaeological
based activities implemented in the context of the public education and
outreach excavation project created for children’s historical thinking and
understanding of the past.

The fifth to the eighth chapter commences with ways in which young
children can actively engage with historical artefacts integrated into the
curriculum. Fascinating however, is how the chapters elaborate teaching
young children (up to 8 years old) archaeological reasoning and the
differences between knowing, hypotheses, and what is not known. Making
inferences using artefacts and their past human context enables students to
answer questions about material elements of the objects in connection to
human life. When this kind of thinking is applied to communities whose past
was wounded by colonialism, political and economic history prescribed as
national history worth memorizing surpasses developing students’ notion
of history through material culture. Archaeology is of service to those
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communities whose history has been attributed to outsiders taking away
the past and heritage from their owners. The four chapters of the second
section are concluded with the study that exposes the role of materiality in
school and museum environments and the possibilities and limitations of
each venue.

Archaeology in textbooks is covered in six chapters of the book. The
history of archaeological science in history textbooks is reviewed. After
the inception of archaeology in the curricula, the amount of archaeological
information in history textbooks largely depend on the author. Equally,
history curricula do not contain any special didactic recommendations for
the use and study of material or archaeology but recommend a visit to
museums, archives, and archaeology parks which proves that archaeology
finds hold on an important place in history. Various museums incorporate
archaeological content into educational programs which are defined by the
formal education system. As indicated in this book, in most countries the
archaeological information in textbook change with time to either increase
(take the case of Lithuania) or decrease (take the case of Zimbabwe). It
has also been established that elementary school textbooks place greater
emphasis on archaeological sources on the work of archaeologists and
on archaeology than secondary school textbooks. Archaeology has also
been used in schools as a political tool to push a particular agenda. This
occurs as an aftermath of a conflict or in search of ‘truth’ about the
past. The benefit of collaboration between history and other disciplines
in a transdisciplinary approach is in bringing history to life. Adding
archaeological finds, effectively makes history real and activates all senses
thus assisting historical inquiry in becoming less abstract. Archaeological
principles can assist in historical thinking and competencies among students
rather than to recall historical facts. Through incorporating archaeology in
history learning, students could master competencies such as evaluating
historical sources, asking historical questions, examining causality, and
contextualizing historical events including understanding technological
development of different historical periods and understanding of time. No
doubt, that archaeology is a romantic subject and the reason for teaching
it in schools was originally due to its appeal of mystery and adventure
that has been conveyed in popular culture. Exploiting these qualities of
archaeology for the students to understand their past better should not only
be the role of educator is alone but also historians and archaeologists.

Three important venues are used for archaeology in history: the
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classroom, historical site, and museum. The book presents these three
venues as to where active learning approaches take place in order to
encourage the active role of learners, enhance their motivation, develop
their abilities and skills, enable a better understanding of history topics
and promote a positive evaluation of cultural heritage. The book refers
to this approach as experiential, multi-perspective, inquiry-based, and
multisensory learning. Archaeological sites make traces of history in ones
surrounding area accessible and tangible. Their authenticity fascinates
and motivates children to look and ask questions. Archaeological sites
make history tangible and active in the immediate vicinity. Nonetheless,
archaeology is not mentioned in most of the curriculum even though it
would be impossible to teach some of the historical topics without using
archaeology particularly in topics predating written records. The book’s
description of activities to work with children makes this book potential
for history and archaeology educators. A presentation of activities that can
be done by children such as cut out characters, colouring pages, drawing,
designing and describing parts, which students can perform individually in
the classroom, or at museum space indicates how learning of archaeology
can be approached for students of all ages and different backgrounds.
Games such as the rubbish bag and rot or not are hands-on examples for
all educators.

The last two chapters are about the application of historical knowledge
in the protection of community heritage against destruction and assisting
educators in finding resources for the classroom. The resistance of the
citizens on mining projects in favour of community heritage presents an
interesting case worth being in textbooks as suggested by the authors. It
signals that the whole community will protect when the community is
aware of history, archaeological, and cultural heritage, important historical
sites. The last chapter of the book suggests English articles, books, and
online resources on archaeological education. These books can help
history teachers and students/ future teachers to successfully integrate
archaeology in the teaching of history in primary and secondary school.
The last chapter is a bit disappointing as it only gives the outline. For areas
that access to other resources would be challenging, giving out a synopsis
would have helped rather than the list alone. Given the list of the material
mentioned in the last chapter alone, it partly indicates that to provide that
annotated list and do justice to it, the chapter would have been a stand-
alone manual with a synopsis of the material. That way, educators who are
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SASHT Constitution

Occasionally the SASHT Executive requests that the SASHT constitution is displayed
in an Yesterday&Today edition to inform and/or update their members. Members are
invited to request a review of any section of the SASHT constitution at an SASHT General
Meeting. Prior consent of a section review must be received in written form by the Secre-
tariat of the SASHT or the Chairperson/vice Chairperson of the SASHT (see communica-
tion details in the SASHT AGM-minute)

SASHT CONSTITUTION

THE SOUTH AFRICAN SOCIETY FOR HISTORY TEACHING
(SASHT)

(An Association of History Educators, Organisations, Publishers and People interested
in History Teaching as well as the educational dissemination of historical research and
knowledge)

1. CONSTITUTION

1.1 There shall be constituted a body known as the SOUTH AFRICAN SOCIETY FOR
HISTORY TEACHING (SASHT). The provisions herein contained shall be known as
the Constitution of the Society, which provisions may be altered by a majority of those
members present at a general meeting of members, considering that:

1.1.1 the precise terms of any proposed alteration shall be set out in a notice prior to con-
vening the meeting and/or Circulated to members via electronic medium at least a month
before the meeting;

1.1.22 the purpose and objects of the Society shall not be altered without the consent of
66% of the members (via electronic medium and formally communicated/confirmed at

the AGM that follows the approved/disapproved alteration.

2. OBJECTIVES

The objectives of the Society (since date of founding in 1986) shall be to assist its mem-
bers in every possible way and in particular:

2.1 To improve the contact between educators of History training at tertiary level and
teachers in the broad educational field.
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