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ADDENDUM A 

 

Researc he r  Dec la ra t io n  

 

Inves t iga t i ng  the  in f l ue nce  o f  academic  se l f - conf id e nce  on  
Mat hemat i cs  ac hie ve ment .  

 

To W hom I t  May Concern :  

 

I ,  Er i ka  van  der  Bergh ,  the  resea rcher  i n  the  above  men t i oned  
top i c ,  he re wi th  dec l a re  tha t  the  qu es t i onna i res  and i n te rv i ews  fo r  
the  above  ment i oned  s t udy  wi l l  no t  take  up  more  than  50 min  o f  the  
par t i c i pan ts  ( l ea rners )  t ime.  The  ques t i onna i re  wi l l  take  up  no  
more  than  30  min  o f  t he  par t i c i pan ts ’  t i me ,  and  the  i n te rv i e ws wi l l  
be  15-20 min  l ong .  I ,  the  researcher ,  wi l l  under  no  c i r cu mstance s  
ask  any  persona l  ques t i ons  dur i ng  the  i n te rv i e ws and  wi l l  on l y 
pose  ques t i ons  tha t  re l a tes  to  th e  above  ment i oned  researc h  
s tudy .  I ,  the  researcher ,  wi l l  a l so p rov i de  re f resh ments  to  the  
par t i c i pan ts  tha t  wi l l  be i n te rv i ewe d,  wi th  cons idera t i on  to  the i r  
d i e ta ry  needs  (e .g .  HAL AL,  d i abe t i c  e tc ) .  

 

K i nd  Regards  

Er i ka  van  der  Bergh  
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ADDENDUM B  

Par t i c ipant  In fo rmat io n  

 
Dear  P a r t i c i pan t ,  
 
I  wo u l d  l i k e  t o  t ak e  t h i s  opp o r t u n i t y  t o  i n f o r m  y ou  m or e  abou t  t h e  r e s ea r c h  
s t u dy  t ha t  y o u  a r e  ab ou t  t o  t ak e  pa r t  i n :  
 
T h e  Rese a r ch  
 
I  am  i nv es t i ga t i ng  t he  i n f l uenc e  o f  ac ad e m i c  se l f - c on f i denc e  on  M a t h em a t i c s  
ac h i ev em en t .   
 
A c adem i c  se l f - c on f i denc e  r e f e r s  t o  a  pe r s on ’ s  be l i e f  i n  t he i r  own  a b i l i t y  t o  
l ea r n  a nd  p e r f o r m  i n  an  ac a dem i c  a r ea .  F o r  t h i s  s t u dy  t he  ac ad em i c  a r ea  I  
w i l l  f oc us  on  i s  M a t hem a t i c s .  Y o u  wi l l  be  as k ed  t o  an s wer  a  que s t i o nna i r e  
as  ho ne st l y  an d  t r u t h f u l l y  as  po s s i b l e ,  t h i s  q ue s t i on na i r e  wi l l  be  c l o se  
end ed  a nd  y o u  wi l l  on l y  be  r eq u i r ed  t o  t i c k  t he  ap p r o p r i a t e  r e s po n se .  
T he r ea f t e r  15  l e a r ne r s  wi l l  be  ask ed  t o  d o  a  f o l l ow up  i n t e r v i ew,  t he se  
i n t e rv i ews wi l l  be  don e  i nd i v i dua l l y .  
 
Co n f i d en t i a l i t y  an d  an o n ym i t y :  
 
I  c ann o t  p r om i se  t o  k e ep  y ou r  p a r t i c i pa t i on  i n  t h i s  s t udy  an ony m ou s,  i n  
o t he r  wo r d s  o t he r  p eop l e  m i gh t  k no w  t ha t  y ou  a r e  p a r t i c i pa t i ng  i n  t he  s t udy .  
Ho wev e r  y ou  sh ou l d  k n o w t h a t  I  w i l l  p r o t ec t  y ou r  p r i v ac y  and  t h a t  a l l  t he  
i n f o rm a t i on  y ou  p r ov i de  wi l l  be  k ep t  s t r i c t l y  c on f i den t i a l .  T h i s  m eans t h a t  I  
w i l l  no t  us e  o r  p ub l i s h  y ou r  n am e  i n  any  pa r t  o f  m y  r esea r c h ,  t he r e f o r e  a l l  
t he  i n f o r m a t i on  y ou  p r ov i de  m e  wi t h ,  by  m eans  o f  t he  qu e s t i onn a i r e s  and / o r  
t he  i n t e r v i ews wi l l  be  k ep t  ano ny m ou s.  Y ou  wi l l  a l so  no t  be  a sk ed  a ny  
pe r so na l  qu e s t i on s .  
 
O n l y  t he  c o n se n t  a nd  a s s en t  f o r m s s i gn ed  wi l l  i den t i f y  y ou  p e r so na l l y  an d  
t ha t  i n f o r m a t i on  wi l l  be  s t o r e d  a t  No r t h - W est  Un i v e r s i t y .  Y ou r  que s t i o nna i r e s  
wi l l  be  l abe l l ed  wi t h  a  un i q ue  n um be r  s o  I  c an  k eep  t r ac k  o f  wh i c h  
que s t i on na i r e s  b e l ong  t o  y ou ,  b u t  n o  o n e  e l se  wi l l  be  ab l e  t o  i de n t i f y  y ou .  
T he  qu e st i onn a i r e s  wi l l  be  s t o r e d  i n  a  l oc k ed  c a b i ne t  i n  an  o f f i c e  a t  No r t h -
W est  Un i v e r s i t y  f o r  f i v e  y ea r s  a f t e r  I  ha v e  pub l i sh ed  t h i s  s t u dy .  A g a i n  on l y  
t he  m em ber s  o f  t he  r ese a r c h  t eam  wi l l  hav e  ac c es s  t o  t he  i n f o r m a t i on  y ou  
p r ov i de .   
 
O nc e  i n f o rm a t i on  ha s  be en  c o l l ec t ed ,  I ,  t he  r ese a r c h e r  wi l l  pub l i sh  a  
sum m ar y  i n  book s ,  m agaz i ne s ,  we b s i t e s  and  t a l k  ab ou t  t he  r e su l t s  t o  peo p l e  
who  a r e  i n t e r e s t e d  i n  t h i s  s t udy .  I t  i s  i m po r t a n t  f o r  y ou  a s  a  pa r t i c i pa n t  t o  
k no w t h a t  I  am  no t  i n t e r es t ed  i n  t he  r e s pon s e s o f  any  on e  pe r s on ,  b u t  wi l l  
r a t he r  f oc u s  on  wh a t  l ea r n e r s  l i k e  y ou r se l f  ex pe r i enc e .  T he r e f o r e  y ou r  
hon e st y  wo u l d  be  g r ea t l y  a pp r e c i a t ed .  
 
 
I  wo u l d  a l so  l i k e  t o  t hank  y ou  f o r  y ou r  p a r t i c i pa t i on  i n  adv anc e .  
 
 
K i nd  Reg a r d s  
M s.  v an  de r  B e r g h  
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ADDENDUM C  

Eth ic s  Le t te r  o f  App rova l  
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ADDENDUM D  

Permiss io n to  co nduc t  resea rc h b y t he  Schoo l  
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ADDENDUM E  

Permiss io n to  co nduc t  resea rc h b y t he  G DE  
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ADDENDUM F  
 

P O  B o x  1 1 7 4 ,  V a n d e r b i j l p a r k  
S o u t h  A f r i c a ,  1 9 0 0  

T e l :  ( 0 1 6 )  9 1 0 - 3 0 7 6  
 ( 0 1 6 )  9 1 0 - 3 0 9 4 / 0 7 3  8 8  3 3  
0 6 4  
F a x :  ( 0 1 6 )  9 1 0 - 3 0 7 8  
E - m a i l :  M i r n a . N e l @ n w u . a c . z a  
            e r i . s c h a f e r @ g m a i l . c o m  
 

CO NS E NT  F O RM  F O R P ART I C I P ANT S   

I n ves t i g a t i n g  t h e  i n f l u en ce  o f  acad emi c  se l f - co n f i d en ce  o n  M a t h ema t i cs  
ach i ev emen t .  

S I G NAT URE  P AG E  F O R P ART I C I P ANT S  

“ I  h av e  r ea d  t he  i n f o r m a t i on  g i v e n  a bou t  t h i s  r es ea r c h  s t u dy  an d  h av e  b ee n  

g i v e n  t he  op po r t un i t y  t o  d i s c us s  a ny  ques t i on s  I  ha d  abo u t  i t .  A l l  m y  

ques t i on s  h av e  b een  a ns w er e d  t o  m y  s a t i s f ac t i on .  I  he r eby  c o ns e n t  t o  t ak e  

pa r t  i n  t h i s  s t udy .   I  r ea l i ze  t ha t  m y  p a r t i c i pa t i on  i s  v o l un t a r y  an d  t ha t  I  am  

f r ee  t o  w i t hd r aw  f r om  t he  s t udy  a t  a ny  t i m e ” :  ( I f  y ou  ag r e e ,  p l ea se  p l ac e  an  

“� ”  i n  t he  ‘ y e s ’  b ox es  t o  sh o w t ha t  y o u  un de r s t an d  an d  a g r e e  wi t h  eac h  

s t a t em en t .  Y ou  do  no t  n ee d  t o  c on s en t  t o  a l l  s t u dy  ac t i v i t i es  ( qu e s t i on na i r e  

and  i n t e r v i ew)  i n  o r d e r  t o  p a r t i c i pa t e )  

 
1 .  I  u nde r s t an d  t he  i n f o r m a t i o n  ab ou t  t h e  s t udy  p r o v id ed  i n  t he  I n f o r m a t i on  
Le t t e r  a nd  a l l  que s t i o ns  I  had  w e r e  ans w er ed .  Y e s ,  I  u n d e rs t an d  [    ]  

2 .  I f  I  am  unc om f o r t a b l e  ans w er i n g  any  q ues t i on ,  I  m ay  c h oos e  no t  t o  
ans w er .  Y es ,  I  u n d e rs t an d  [    ]  

3 .  In f o r m a t i on  w i l l  b e  c o l l ec t ed  d i r ec t l y  f r om  m e  by  m ea ns  o f  a  
ques t i on na i r e .  Y e s ,  I  u n d e rs t an d  [    ]  

4 .  I  u nde r s t an d  t ha t  t he  r es e a r c h e r  i s  no t  i n t e r es t ed  i n  m y  r es po ns e  O NLY ,  
bu t  r a t h e r  i n  t he  r es po ns es  o f  a  g r o up  a s  a  w ho le .  T he r e f o r e  t he  i n f o r m a t i o n  
c o l l ec t e d  by  m e ans  o f  t h e  qu es t i onn a i r e  w i l l  f oc us  on  t h e  ex p e r i enc e  o f  a  
g r ou p  o f  p a r t i c i pa n t s .  Y es ,  I  u n d e rs t an d  [    ]  

5 .  T he  r es e a r c h e r  m ay  i nv i t e  m e  t o  p a r t i c i pa t e  i n  a  on e - o n - o ne  i n t e r v i ew  
and  I  u nde r s t an d  t ha t  I  hav e  t he  r i g h t  t o  r e f us e  t o  d o  t h i s  i f  I  w i s h .  Y es ,  I  
am w i l l i n g  t o  p a r t i c i p a t e  i n  an  i n t e r v i e w  [    ]  /  N O,  I  am n o t  w i l l i n g  [    ]  

6 .  I  u nde r s t an d  t ha t  w ha t  I  s ay  d u r i ng  t he  i n t e r v i ew  m ay  be  quo t ed  i n  
pub l i c a t i ons ,  p r es e n t a t i ons  a nd  t h e  f i n a l  r epo r t .  H ow ev e r  I  a l s o  u nde r s t an d  
t ha t  I  w i l l  ne v e r  b e  i d en t i f i e d  pe r s o na l l y .  I f  I  bec om e  c o nc e r ned  w i t h  any t h in g  
I  s a id ,  I  c an  as k  f o r  p a r t s ,  o r  a l l ,  o f  m y  q ues t i onn a i r e  r es po ns es  n o t  t o  be  
quo t e d .  Y es ,  I  u n d e rs t an d  [    ]  

 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _   _ _ _ _ _ _ __ _ _ _ _ _  

F u l l  n a m e  o f  p a r t i c i p a nt          S ig n a t u r e  o f  p a r t i c ip a nt    D a t e  
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ADDENDUM G  

 

P O  B o x  1 1 7 4 ,  V a n d e r b i j l p a r k  
S o u t h  A f r i c a ,  1 9 0 0  

T e l :  ( 0 1 6 )  9 1 0 - 3 0 7 6  
 ( 0 1 6 )  9 1 0 - 3 0 9 4 / 0 7 3  8 8  3 3  
0 6 4  
F a x :  ( 0 1 6 )  9 1 0 - 3 0 7 8  
E - m a i l :  M i r n a . N e l @ n w u . a c . z a  
            e r i . s c h a f e r @ g m a i l . c o m  
 

CO NS E NT  F O RM  F O R P ARE NT S   

I n ves t i g a t i n g  t h e  i n f l u en ce  o f  acad emi c  se l f - co n f i d en ce  o n  M a t h ema t i cs  
ach i ev emen t .  

S I G NAT URE  P AG E  F O R P ART E NT S 

“ I  h av e  r ea d  t he  i n f o r m a t i on  g i v e n  a bou t  t h i s  r es ea r c h  s t udy  an d  m y  c h i l d  

has  b een  g i v en  t h e  op po r t u n i t y  t o  d i s c u s s  any  q ues t i ons  he / s h e  ha d  a bou t  

i t .  A l l  h i s / he r  q ues t i ons  hav e  b ee n  ans w er ed .  I  he r eby  g i v e  c o ns e n t  t ha t  m y  

c h i l d ,  ___ __ __ ___ __ ___ __ __ ___ __ ___ _ ___ __ ___ __ _  ( c h i l d ’ s  f u l l  n am e) ,  

m ay  t ak e  pa r t  i n  t h i s  s t udy .   I  r e a l i ze  t h a t  h i s / h e r  pa r t i c i pa t i on  i s  v o l un t a r y  

and  t h a t  w e  a r e  f r ee  t o  w i t hd r aw  f r om  t he  s t udy  a t  a ny  t im e ” :  ( I f  y ou  ag r e e ,  

p l ea se  p l ac e  a n  “� ”  i n  t he  ‘ y e s ’  box e s  t o  sh o w t ha t  y ou  un de r s t and  a nd  

ag r e e  wi t h  eac h  s t a t em en t .  Y ou  do  n o t  ne ed  t o  c o n se n t  t o  a l l  s t udy  ac t i v i t i es  

( que s t i o nna i r e  an d  i n t e r v i ew)  i n  o r de r  t o  pa r t i c i pa t e )  

1 .  I  u nde r s t an d  t he  i n f o r m a t i o n  ab ou t  t h e  s t udy  p r o v id ed  i n  t he  I n f o r m a t i on  
Le t t e r  a nd  a l l  que s t i o ns  m y  c h i l d  had  w as  ans w er ed .  Y es ,  I  u n d e rs t an d  [    ]  

2 .  I f  m y  c h i l d  i s  unc om f o r t a b l e  an s w er i n g  any  qu es t i on ,  h e / s he  m a y  c ho os e  
no t  t o .  Y es ,  I  u n d e rs t an d  [    ]  

3 .  In f o r m a t i on  w i l l  b e  c o l l ec t ed  by  m eans  o f  a  ques t i o nna i r e .  Y es ,  I  
u n d e rs t an d  [    ]  

4 .  I  u nde r s t an d  t ha t  t he  r es e a r c h e r  i s  no t  i n t e r es t ed  i n  m y  c h i l d ’ s  r es po ns e  
O NLY ,  bu t  r a t h e r  i n  t he  r e s po ns es  o f  a  g r oup  a s  a  w ho l e .  T he r e f o r e  t h e  
i n f o r m a t i o n  c o l l ec t ed  by  m ea ns  o f  t he  qu es t i o nna i r e  w i l l  f oc us  o n  t he  
ex pe r i e nc e  o f  t he  g r oup  o f  pa r t i c i pan t s .  Y es ,  I  u n d e rs t an d  [    ]  

5 .  T he  r es e a r c h e r  m ay  i nv i t e  m y  c h i l d  t o  pa r t i c i p a t e  i n  a  o ne - on - one  
i n t e r v i ew  an d  I  und e r s t a nd  t h a t  w e  hav e  t he  r i gh t  t o  r e f us e  t o  d o  t h i s  i f  w e  
w i s h .  Y es ,  my  ch i l d  may  t ak e  p a r t  i n  t h e  i n t e r v i ew  [    ]  /  NO ,  my  ch i l d  
may  n o t  t ak e  p a r t  i n  t h e  i n t e r v i ew  [    ]  

6 .  I  u nde r s t an d  t ha t  w ha t  m y  c h i l d  s ay  du r i ng  t he  i n t e r v i ew  m ay  be  quo t ed  i n  
pub l i c a t i ons ,  p r es e n t a t i ons  a nd  t h e  f i n a l  r epo r t .  H ow ev e r  I  a l s o  u nde r s t an d  
t ha t  he / s h e  w i l l  nev e r  be  i d en t i f i e d  pe r s o na l l y .  Y es ,  I  u n d e rs t an d  [    ]  

 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _   _ _ _ _ _ _ _ _  

F u l l  n a m e  o f  P a r e nt / G u a r d ia n   S ig na t ur e  o f  P a r e n t / G u a r d i a n      D a t e   
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 ADDE ND UM H  

 

P O  B o x  1 1 7 4 ,  V a n d e r b i j l p a r k  
S o u t h  A f r i c a ,  1 9 0 0  

T e l :  ( 0 1 6 )  9 1 0 - 3 0 7 6  
 ( 0 1 6 )  9 1 0 - 3 0 9 4 / 0 7 3  8 8  3 3  
0 6 4  
F a x :  ( 0 1 6 )  9 1 0 - 3 0 7 8  
E - m a i l :  M i r n a . N e l @ n w u . a c . z a  
            e r i . s c h a f e r @ g m a i l . c o m  
 

Ac a de mic  Se l f -C on f i de nc e  in  Ma the ma t ic s  Que s t ionna i re  

I de nt i f i c a t io n  Ke y  a nd Ye a r  M a rk : 

In  o rd e r  f o r  t h i s  re se a rch  s tu d y  t o  b e  su cce ss f u l  I  n e e d  t o  be  a b le  t o  

id e n t i f y  yo u r  ye a r  ma rk  (2 0 1 1 )  f o r  Ma t h e ma t i cs ,  t o  d o  so  I  wo u ld  l i ke  

yo u  t o  f i l l  i n  a n  id e n t i f i ca t io n  ke y  a s  f o l l o ws ,  G r / C la ss / No  (e .g .  i f  yo u  

a re  in  G r .8 P  a n d  yo u  a re  nu mb e r  1 3  on  t h e  c la ss  l i s t  yo u r  ke y  w i l l  b e  

8 /P /1 3 ) .   

 

Ide n t i f ic a t io n  Ke y:  

 

 

2 0 1 1  Ma the ma t ic s  En d- Ye a r  Ex a m Ma rk  a nd  P romo t ion  M a rk  (2 0 1 1 ) :  

P L E A SE  D O  N O T  F IL L  IN  YO U R  YE A R  M A R K ;  I  W IL L  D O  S O  U S IN G  YO U R  
ID E N T I F IC A T IO N  K E Y! ! !   

Exam Promotion  

 

 

BASIC INFO RM ATION  

In  o rd e r  t o  h a ve  t h e  mo s t  su cce ss ,  I  wo u ld  l i ke  so me  b a s ic  

in f o rma t io n .  P le a se  ma rk  yo u r  a n swe r  w i t h  a n  “X ” :  

 

Gender: 

� Female   � Male 

 

Grade: 

� Grade 8 � Grade 9 
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Que st io nna i re  

Pa r t  1  

Us e  t he  f o l l owi ng  sc a l e  t o  i den t i f y  ho w c o n f i den t  y ou  f ee l  i n  c e r t a i n  
s i t ua t i on s .   

1  –  No t  c o n f i den t  a t  a l l  

2  –  S l i gh t l y  c on f i den t  

3  –  M od e r a t e l y  c o n f i den t  

4  –  V e r y  c o n f i den t  

P l eas e  an sw er  AL L  t h e  q u es t i o n s  s i mp l y  b y  mar k i n g  y o u r  an sw er  w i t h  
an  “ X ” .  

                          N o t
                 V e r y  
                             C o n f i d e n t
             C o n f i d e n t  
                               a t  a l l  

HO W CO NF IDE NT  DO YO U FEEL. . . .  

1. about your ability to do Mathematics � 1  �2  �3  �4 
 

2. about your ability to do well in   � 1  �2  �3  �4 
Mathematics 
 

3. about your skills and knowledge to  � 1  �2  �3  �4 
be successful in Mathematics 
 

4. in your understanding of the unique � 1  �2  �3  �4 
Mathematical language 
 

5. about learning Mathematical concepts  � 1  �2  �3  �4 
successfully  
 

6. when applying a Mathematical   � 1  �2  �3  �4 
concept that you grasp 
 

7. when applying a Mathematical   � 1  �2  �3  �4 
concept that does not make sense  
to you 
 

8. when attempting to solve a general  � 1  �2  �3  �4 
Mathematical problem 
 

9. when doing a more advanced   � 1  �2  �3  �4 
Mathematical problem 
 

10. when you fail to solve a    � 1  �2  �3  �4 
Mathematical problem 
 

11. when you successfully solve a   � 1  �2  �3  �4 
Mathematical problem 
 

12. about your own Mathematical abilities � 1  �2  �3  �4 
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13. about your Mathematical performances � 1  �2  �3  �4 

the past year 
 

14. about remaining positive and   � 1  �2  �3  �4 
motivated about Mathematics 
 

15. accurately explaining complicated  � 1  �2  �3  �4 
Mathematical concepts to a friend 
 

16. about answering questions posed by  � 1  �2  �3  �4 
the teacher in front of your peers 
 

17. about asking your teacher to   � 1  �2  �3  �4 
re-explain work that you did not  
understand in front of your peers 
 

18. about asking your teacher to   � 1  �2  �3  �4 
re-explain work that you did not  
understand after class 
 

19. about your ability to solve a   � 1  �2  �3  �4 
Mathematical problem through  
self-study 
 

20. about doing revision everyday on  � 1  �2  �3  �4 
the day’s work in Mathematics  
 

21. about effectively studying for a   � 1  �2  �3  �4 
Mathematics exam/test on your own 
 

22. about producing your best in a   � 1  �2  �3  �4 
Mathematics assessment 
 

23. in your ability to pass a Mathematics � 1  �2  �3  �4 
assessment on your first attempt 
 

24. about the year-end exam you wrote � 1  �2  �3  �4 
for Mathematics this year 
 

25. about doing Mathematics next year � 1  �2  �3  �4 

 

P ar t  2  

1. Please write what you THINK your Year-End Mark for Mathematics in 2011 will be: 
 

 
2. What do you WANT to achieve as your Year-End Mark for Mathematics in 2012: 

 

 
3. Do you feel confident in your ability to achieve your answer in Part 2 number 2? 

�  Y E S     �  NO    
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AD DE ND UM I  

 

Pi lo t  S tudy :  Pa r t i c ipa nt  Fe e dba c k  

 

P le a se  a n swe r  t h e  f o l l o w in g  q u e s t io n s a b o u t  yo u r  e xpe r ie n ce  o f  t h i s  
q u e s t io n n a i re .  

 

T ime  u se d  t o  c o mp le te  t he  que s t ion na i re :   

����  1 0  min  ����  1 5 min  ����  2 0 min  ����2 5 min  ����  3 0 min  ����  3 0 min  + 

 

Did  y ou  unde r s ta nd  a l l  que s t ion s?  

����  Ye s     ����  No 

I f  NO,  p le a se  ind ic a te  wh ic h  q ue st i o ns  you  d id  no t  unde r s ta n d :  

             

            .  

 

Are  the re  a ny  o the r  i ss ue s you  wo u ld  l ik e  to  b r ing  to  t he  
re se a rc he r ’ s  a t te n t ion ?  

             

             

             

             

            .  

 

T HANK  YO U FOR YO UR T IME AND P ART IC IP AT IO N IN T HE P I LOT  
ST UD Y.  

IT  IS  GRE AT L Y APPREC IAT ED !  
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T E A C H E R S  F E E D B A C K  

•  T e a c h e r  1 :   N e e d  t o  a l l o c a t e  q u es t i o n s  t h a t  w o u l d  b e   

a p p r o p r i a t e  f o r  t ea c h er s .  

•  T e a c h e r  2 :   A l l  q u es t i o n s  a r e  e xc e l l en t l y  f o r m u l a t ed  a n d  ea s y   

t o  u n d er s t a n d .  

•  T e a c h e r  3 :   N o  c o m m en t s .   

•  T e a c h e r  4 :   V e r y  G o o d .  

T h e  t e a c h e r ’ s  f e e d b a c k  i n  p e r s o n  w a s  v e r y  p o s i t i v e ,  t h e  M a t h em at i c s  H O D  
s a i d  s h e  w a s  i m p r e s s e d  b y  t h e  w a y  t h e  q u e s t i o n s  w e r e  a s k e d  a n d  h o w  t h e  
r e s e a r c h e r  e l a b o r a t e d  a b o u t  t h e  m a t t e r  a t  h a n d ,  b o t h  M a t h  t e a c h e r s  f e l t  t h a t  
t h e  q u e s t i o n s  a s k e d  a r e  q u e s t i o n s  M a t h em a t i c s  e d u c a t o r s  o f t e n  w o n d e r  
a b o u t .  

 

G R A D E  1 1  L E A R N E R S  F E E D B A C K   

•  L e a r n e r  1 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

“ T h er e  a r e  o t h e r  f a c t o r s  t h a t  i n f l u en c e  a  l ea r n e r ’ s  a b i l i t y  t o  d o  
t h e i r  b es t  i n  M a t h em a t i c s  a s  w e l l ;  n ev er  t h e  l es s  c o n f i d en c e  
p l a y s  a n  i m p o r t a n t  r o l e . ”  

•  L e a r n e r  2 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

N o  a d d i t i o n a l  c om m en t s  

•  L e a r n e r  3 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

N o  a d d i t i o n a l  c om m en t s  

•  L e a r n e r  4 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

N o  a d d i t i o n a l  c om m en t s  

•  L e a r n e r  5 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

N o  a d d i t i o n a l  c om m en t s  

•  L e a r n e r  6 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

“ N o .  I  am  f u l l y  s a t i s f i ed  w i t h  t h i s  q u es t i o n n a i r e  a n d  h o w  i t  w a s  
c o n d u c t ed . ”  

•  L e a r n e r  7 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

“ N o  i t  w a s  a  s t r a i g h t  f o r w a r d  q u es t i o n n a i r e  w i t h  q u es t i o n s  
r e l ev a n t  t o  m a t h s  a n d  w h a t  a  g r a d e  1 1  s t u d e n t  t h i n k s  a b o u t  
m a t h s . ”  

•  L e a r n e r  8 :   ( 1 0m i n ) .  U n d er s t a n d  a l l  q u es t i o n s .   

N o  a d d i t i o n a l  c om m en t s  
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AD DE ND UM J  

S amp l e  S e l e c t i o n  f o r  I n t e r v i ew s  

 

Weak Learners: BELOW 50% (23 learners, every 
5th learner) 

Chosen numbers: 001; 006; 011;  016x (017); 022x 
(023) 

ID
 K

E
Y

 

In
te

rv
ie

w
  

C
on

se
nt

 

C
A

S
S

 

E
X

A
M

 

P
R

O
M

 
001 8R38 � 38 35 38 
002 8N36 � 42 34 40 
003 8H35 � 42 35 40 
004 9J13 � 43 36 41 
005 9J04 � 45 34 42 
006 9J30 � 48 27 43 
007 8R12 � 49 32 44 
008 8H07 � 47 40 45 
009 8H33 � 46 43 45 
010 9S14 � 49 33 45 
011 8H10 � 43 35 46 
012 9B29 � 51 34 46 
013 9J21 � 50 34 46 
014 8N03 � 47 48 47 
015 8N11 � 47 45 47 
016 8N12 � 48 42 47 
017 9B24 � 50 40 47 
018 9B26 � 54 30 48 
019 9J15 � 50 42 48 
020 8R11 � 48 53 49 
021 8N34 � 50 43 49 
022 9B09 � 53 37 49 
023 8R06 � 55 29 49 

 

 

Average Learners: 50%-75% (137 learners, every 
28th learner) 

Chosen numbers: 001; 029x (030); 057; 085x (086); 
113 

ID
 K

E
Y

 

In
te

rv
ie

w
 

C
on

se
nt

 

C
A

S
S

 

E
X

A
M

 

P
R

O
M

 

001 9J29 � 52 48 51 
002 9S18 � 56 33 50 
003 8S23 � 56 34 50 
004 8H01 � 54 42 51 
005 9B16 � 51 52 51 
006 8R02 � 54 67 52 
007 8N38 � 55 43 52 
008 9J01 � 58 35 52 
009 9S36 � 55 43 52 
010 8R24 � 52 56 53 
011 8N18 � 51 60 53 
012 9B34 � 55 47 53 
013 9J35 � 57 41 53 
014 8R25 � 54 55 54 
015 8H03 � 56 48 54 
016 8H04 � 54 54 54 
017 8H06 � 55 49 54 
018 9J10 � 58 45 54 
019 8R08 � 56 51 55 
020 8R29 � 57 47 55 
021 8N25 � 53 60 55 
022 8H19 � 56 54 55 
023 9B03 � 60 41 55 
024 9J18 � 60 40 55 
025 9J22 � 56 52 55 
026 8R16 � 59 48 56 
027 8R30 � 47 44 56 
028 8N32 � 58 48 56 
029 8H12 � 59 49 56 
030 8H15 � 56 57 56 
031 8H16 � 58 48 56 
032 9B02 � 62 39 56 
033 9S08 � 57 55 56 
034 9S16 � 59 48 56 
035 9S20 � 57 52 56 
036 8R20 � 58 52 57 

037 8N10 � 58 55 57 
038 8N15 � 58 54 57 
039 8N16 � 56 59 57 
040 9B10 � 58 52 57 
041 9B19 � 59 49 57 
042 9J07 � 61 43 57 
043 8R01 � 60 53 58 
044 8R19 � 59 55 58 
045 8R32 � 59 56 58 
046 8R33 � 62 49 58 
047 8N21 � 58 61 58 
048 8H31 � 60 52 58 
049 9J02 � 63 42 58 
050 9S02 � 64 39 58 
051 8N22 � 61 50 59 
052 8N33 � 60 55 59 
053 8H02 � 62 49 59 
054 8H21 � 60 58 59 
055 9J33 � 62 51 59 
056 9S22 � 63 48 59 
057 8R23 � 62 56 60 
058 8N08 � 63 51 60 
059 8H13 � 61 56 60 
060 9B13 � 61 57 60 
061 9B20 � 62 54 60 
062 9S15 � 65 45 60 
063 8R22 � 67 43 61 
064 8R31 � 61 59 61 
065 8H23 � 63 54 61 
066 8H29 � 61 61 61 
067 9B35 � 64 53 61 
068 9S19 � 66 44 61 
069 8R36 � 64 56 62 
070 8N05 � 64 56 62 
071 8N09 � 62 60 62 
072 8H38 � 64 56 62 
073 9S01 � 66 52 62 
074 8R17 � 62 64 63 
075 8N13 � 61 70 63 
076 8N24 � 64 61 63 
077 8H27 � 64 61 63 
078 9J26 � 66 55 63 
079 9S31 � 66 55 63 
080 8H17 � 68 52 64 
081 9B17 � 69 51 64 
082 9B25 � 65 62 64 
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083 9S10 � 67 55 64 
084 9S17 � 67 57 64 
085 8R27 � 67 61 65 
086 8N37 � 64 66 65 
087 9B21 � 68 56 65 
088 9B32 � 67 59 65 
089 9J06 � 68 54 65 
090 9J09 � 67 58 65 
091 9S11 � 68 57 65 
092 8R04 � 64 71 66 
093 9S12 � 70 56 66 
094 9S33 � 68 58 66 
095 8R13 � 69 63 67 
096 8R21 � 70 59 67 
097 8N26 � 65 72 67 
098 8H24 � 68 61 67 
099 9J31 � 71 55 67 
100 9S32 � 72 52 67 
101 8R03 � 69 65 68 
102 8R07 � 68 70 68 
103 8R14 � 70 61 68 
104 8R28 � 69 66 68 
105 8R35 � 69 63 68 
106 8N19 � 67 69 68 
107 9B05 � 70 61 68 
108 9B12 � 70 64 68 
109 9J28 � 68 67 68 
110 9S29 � 72 55 68 
111 8R09 � 71 63 69 
112 8H18 � 70 68 69 
113 8H28 � 69 70 69 
114 8H34 � 70 67 69 
115 8H36 � 70 67 69 
116 9J12 � 73 57 69 
117 9S34 � 72 61 69 
118 9B11 � 73 63 70 
119 9B14 � 73 60 70 
120 9B18 � 71 69 70 
121 9J19 � 72 65 70 
122 9J24 � 74 58 70 
123 9S30 � 73 62 70 
124 8H09 � 72 69 71 
125 9B01 � 75 56 71 
126 9B37 � 74 66 72 
127 9J32 � 76 63 72 
128 9S21 � 74 66 72 

129 9S35 � 75 66 72 
130 8R26 � 70 79 73 
131 9J11 � 74 72 73 
132 8R15 � 71 81 74 
133 8N06 � 73 80 74 
134 8N29 � 74 74 74 
135 8H37 � 76 68 74 
136 9B22 � 76 70 74 
137 9J20 � 77 64 74 

 

Strong Learners: ABOVE 75% (32 learners, every 
7th learner) 

Chosen numbers: 001; 008; 015; 022; 029 
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001 8R05 � 76 71 75 
002 8N02 � 75 74 75 
003 9B27 � 76 72 75 
004 9J16 � 77 68 75 
005 9S24 � 78 66 75 
006 8R18 � 76 75 76 
007 8R37 � 76 76 76 
008 8N14 � 74 83 76 
009 9B04 � 79 70 76 
010 9B23 � 79 66 76 
011 8J23 � 80 64 76 
012 8R10 � 77 77 77 
013 8H25 � 77 81 78 
014 8R34 � 79 83 80 
015 8N31 � 80 80 80 
016 9B15 � 82 72 80 
017 9J08 � 81 75 80 
018 9J34 � 83 69 80 
019 9S06 � 81 75 80 
020 9S09 � 83 73 80 
021 9S27 � 82 71 80 
022 9S28 � 82 73 80 
023 8N27 � 80 86 81 
024 9B28 � 83 77 81 
025 9B36 � 83 80 82 
026 9S13 � 86 70 82 

027 8H11 � 82 88 83 
028 8N17 � 81 96 85 
029 9B30 � 87 82 86 
030 8H08 � 86 90 87 
031 9J03 � 90 83 88 
032 9J17 � 95 90 94 

 

( H i g h l i g h t e d  l e a r n e r s  c h o s e n  f o r  
i n t e r v i e w s )   
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