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OPSOMMING

'N FUNDAMENTEEL-OPVOEDKUNDIGE ONDERSOEK NA OUER-KIND-
OPVOEDINGSVERHOUDINGE MET SPESIFIEKE VERWYSING NA KERNGESINNE IN
IKAGENG

Die doelstellings met hierdie navorsing was in hoofsaak om vas
te stel hoe gesonde en teoreties-ideale ouer-kind-
opvoedingsverhoudinge fundamenteel-opvoedkundig beskou, daar
uitsien en om dan hierdie teoretiese agtergrond as
verwysingsraamwerk te gebruik waarteen die toereikendheid van
geidentifiseerde ouer-kind-opvoedingsverhoudinge in die swart

dorp lkageng, empiries getoets kon word.

Uit navorsingsresultate blyk dit dat gesonde ouer-kind-
opvoedingsverhoudinge 'n waarborg vir vrede en stabiliteit in die
gemeenskapslewe is (Anon, 1986:4 ; Pretorius, 1988:35). Aan die
ander kant kan gestel word dat ongesonde verhoudinge tussen ouer
en kind, agteruitgang en verbrokkeling in die gemeenskapslewe tot
gevolg kan hé.

Teen 'n agtergrond van onrus en disharmonie in verskeie van die
hedendaagse swart woongebiede in Suid-Afrika, is navorsing wat
na faktore soek wat moontlik tot sodanige onrussituasies
aanleiding kan gee, dringend noodsaaklik. In hierdie navorsing
is die stand van ouer-kind-opvoedingsverhoudinge in swart gesinne
as een faktor wuitgesonder wat moontlik verband hou met
(dis)harmoniese gemeenskapsverhoudinge. Daar is spesifiek klem
gelé op verhoudinge binne die kerngesin aangesien dit die mees

algemene gesinstipe in die hedendaagse industriéle samelewing is.

Dit is belangrik om by enige studie van die hedendaagse swartmens

van Suid-Afrika, daarmee rekening te hou dat hierdie mense onder
die invloed van die Christendom, Westerse kultuur en die proses

van verstedeliking, dikwels vasgevang sit in n ernstige
identiteitskrisis - halfpad tussen 'n tradisionele- en 'n

Christelik-Westerse lewenspatroon. Om hierdie rede was dit nodig
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dat die swartmens eers geken word in sy tradisionele lewens- en
wéreldbeskouing, samelewingsbeskouing en opvoedingsgedagtes;
alvorens daar met gesag besin kon word oor onder andere die

toereikendheid van verhoudinge tussen ouer en kind.

Die resultate van die empiriese ondersoek was oor die algemeen
positief ten opsigte van die toereikendheid van ouer-kind-
opvoedingsverhoudinge. Veral ten opsigte van die ouer-kind-
gesagsverhouding, lyk dit asof die meerderheid van die ouers in
die ondersoek daarna streef om hulle kinders deur liefdevolle

gesagsbegeleiding tot selfstandigheid te lei. Ook die‘
begrypingsverhouding tussen ouer en kind is oor die algemeen
gesond. Sommige van die ouers ervaar egter 'n leemte wanneer dit
by die dieper dimensie van die kenverhouding kom. Verder voel
sommige van die vaders dat hulle as gevolg van lang werksure nie

voldoende tyd aan elke kind kan bestee nie.

Dit was dus duidelik uit die empiriese ondersoek dat die
verhoudinge tussen ouer en kind in die swart dorp Ikageng - ten
spyte van enkele probleme wat wel bestaan - oor die algemeen
die toets van toereikendheid slaag. Waar ITkageng gekenmerk word
deur vrede en harmonie tussen gemeenskapslede (soos ook bevestig
uit die vraelysresponse), kon die gevolgtrekking gemaak word dat
hierdie vreedsame milieu waarskynlik verband hou met die groot

persentasie gesinne waar daar harmonie tussen ouer en kind heers.

Riglyne ter bevordering van gesonde ouer-kind-opvoedings=

verhoudinge is gemaak, wat as kennisbasis kan dien wvir die
blootlé en herstel van gebrekkige opvoedingsverhoudinge; veral
met die oog op toerusting tot toekomstige verantwoordelike

ouerskap en ter bevordering van vrede en stabiliteit in die land.

Aanbevelings wat uitgespreek is, is onder andere dat dieselfde
navorsing uitgevoer word in swart woongebiede waar die onrussyfer
hoér is as in Ikageng en waar die respondente lede van ander
bevolkingsgroepe is as die Tswana - wat van nature vredeliewende

mense is.
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SUMMARY

A FUNDAMENTAL-EDUCATIONAL INVESTIGATION OF PARENT-CHILD
EDUCATIONAL RELATIONSHIPS WITH SPECIFIC REFERENCE TO CORE
FAMILIES IN IKAGENG

The objectives of this research were mainly to determine the
nature of healthy and theoretically ideal parent-child
educational relationships from a fundamental-educational
viewpoint and to use this theoretical background as a frame of
reference for an empirical evaluation of the identified parent-

child educational relationships in the black town Ikageng.

According to research results (Anon, 1986:4 ; Pretorius, 1988:35)
healthy parent-child educational relationships are a guarantee
for the stability of community life. On the other hand negative
and unhealthy parent-child relationships have disintegration and

deterioration of the community as a result.

Against a background of unrest and disharmony in various current
black areas in South Africa, research in order to identify
factors which could possibly contribute to such unrest situations
is of paramount importance. In this research the nature of the
parent-child educational relationships of black families 1is
identified as a factor which contributes to disharmonic community
relationships. The relationships within the core family are
emphasised because the core family is the most common type of

family in the current industrial community.

When undertaking any study or research concerning blacks in South
Africa, one should keep in mind that these people find themselves
in a situation of a serious identity crisis. This identity crisis
is a result of the influence of Christianity, Western culture and
the process of urbanisation; they are caught up in between a
traditional and a Christian-Western life pattern. Therefore it
was necessary to first take into consideration their traditional
view of life, their view of a community and educational ideas
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before authoritative ideas on inter alia the adequacy of parent-

child educational relationships can be formed.

In general the results of the empirical research concerning the
effectiveness of parent-child educational relationships are
positive. Research results show that especially in the field of
the authority relationship, parents try to guide their children

with love and sympathy towards independent adulthood. The.
relationship of understanding is also healthy and adequate.
parents feel inadequate however concerning the deeper dimensions
of the knowledge relationship; they also experience a lack of
time, due to long working hours, to communicate with their

children effectively.

Research results derived from this empirical study show that
parent-child educational relationships in the black town Ikageng
prove, in spite of a few problems, to be adequate. Ikageng is
characterised (as verified by questionnaire responses) by peace
and harmony, with the result that one can come to the conclusion
that this peaceful milieu can be linked to the large percentage

of families with harmonious parent-child relationships.

In this study guide 1lines are given for the improvement of
educational relationships as a basis of knowledge for the
identification and remediation of inadequate educational
relationships; this is done to enhance future responsible
parenthood for the development of peace and stability in this

country.

Further recommendations are inter aljia that the same kind of

research done 1in Ikageng should be undertaken in black
communities with a higher incidence of unrest and instability
than in the present target group. Research should also be done
in other population groups than the Tswana who is basically peace

loving people.
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