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SUMMARY 

BURNOUT AMONGST SCHOOL PRINCIPALS 

The aim of this survey is to: 

.. 

.. 

* 

determine the nature of burnout according to contemporary theories and 

empirical findings; 

determine the contributive and causal factors, symptoms and results of 

burnout; 

investigate methods through which burnout can be identified, prevented and/or 

copied with; 

identify the occurrence of burnout as experienced by principals of primary 

and secondary schools; 

provide guidelines for principals to enable them to identify, prevent and/or 

cope with burnout. 

In an attempt to achieve the objectives of this study a literature study and empirical 

investigation were conducted. 

From the literature study burnout appears to be a multidimensional (psycho-biosocial) 

syndrome that consists of the basic components of emotional, physical and cognitive 

exhaustion, depersonalization, reduced personal accomplishment and a deviation 

from the normal behaviour pattern. The exhaustion originates especially from 



(xx) 

sustained negative stress related job circumstances, depersonalization occurs as 

a result of relationship facets of the individual and reduced personal accomplishment 

is primarily related to the individual's self-concept. Further all the above mentioned 

components lead to certain characteristic changes in behaviour. 

Burnout is a syndrome that occurs on all the levels of a profession where the 

individual (i.e. principal) has to work with other people (i.e. teachers, parents, 

scholars, authorities and the general public). 

The causes (variables) and symptoms of burnout coincide with the basic components 

of burnout. The causes of burnout are mainly attributed to interpersonal and 

organizational variables. 

Burnout results in certain negative implications for the organization with relation 

to the quality of work that is delivered, health problems that lead to financial 

implications for the individual and the organization, and other negative implications, 

for example a deficiency in a quality existence for the individual. 

An awareness of burnout, a knowledge on burnout, methods through which burnout 

can be identified on an individual and organizational level, and an awareness of 

the mutability and continuousness of the variables of burnout, are prerequisites 

for the handling of burnout. Direct-active, indirect-active, direct-inactive and 

indirect-inactive coping mechanisms can be applied to handle burnout on an 

interpersonal level. Direct-active coping mechanisms can also be applied on 

organizational level for the handling of burnout. Active coping mechanisms for 

burnout appear to be more successful on the long term than inactive coping 
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mechanisms which only offer temporary relief. Psychiatric coping methods have 

to be applied if the individual has I"eached the final phases of bui"nout. 

The "Maslach Bui"nout Inventory" (MB!) was used to determine burnout amongst 

school pi"incipals. The investigation portrayed that appi"oximately one third of 

the school principals experienced a high degree of burnout and one third experienced 

a mild degree of burnout. Biographical and demographical variables which had 

influence on the degree of burnout as experienced by principals were the 

chronological age of the principal, the language medium and the socio-economic 

status of the schools with which the principal was associated and the geographical 

area in which the school was situated. 

To effectively cope with burnout, principals should identify their own levels of 

burnout. Due to the fact that the components, causes and symptoms of burnout 

correlate with one another, coping mechanisms can be selected from the basic 

components, and/or the causes, and/or the symptoms of burnout. A thorough 

knowledge of bumout will enable the principal to identify bumout in time to prevent 

it, rathei" than to have to cope with it or receive treatment for it at a latei" stage. 
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OPSOMMING 

Die doel van hierdie navorsing is om: 

* 

* 

na aanleiding van kontemporere teoriee en empiriese bevindings vas te 

stel wat die wesensaard van uitbranding is; 

te bepaal wat die aanleidende en oorsaaklike faktore, simptome en gevolge 

van uitbranding is; 

* metodes na te vors waarvolgens uitbranding geidentifiseer, voorkom en/of 

hanteer kan word; 

* die voorkoms van uitbranding onder hoofde van primere en sekondere skole 

te bepaal; 

* riglyne neer te le aan die hand waarvan skoolhoofde uitbranding kan 

identifiseer, voorkom en/of hanteer. 

Daar is deur middel van 'n literatuurstudie en 'n empiriese ondersoek gepoog om 

die doel van die studie te bereik. Uit die literatuur het dit geblyk dat uitbranding 

'n multidimensionele (psigo-biososiale) sindroom is wat uit die basiese komponente 

van emosionele, fisiese en kognitiewe uitputting, depersonalisasie, 'n afname in 

persoonlike doeltreffendheid en 'n afwyking van die normale gedragspatroon bestaan. 

Die uitputtingskomponent spruit veral uit volgehoue negatiewe stresverwante 

werkomstandighede, depersonalisasie is die gevolg van verhoudinggeorienteerde 

fasette van die individu en 'n afname in persoonlike doeltreffendheid het hoofsaaklik 
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met die individu se selfkonsep te make, terwyl a! die voorgenoemde komponente 

tot sekere kenmerkende gedragsveranderings aanleiding gee. Uitbranding is voorts 

'n sindroom wat op aile terreine van professies voorkom waar die individu (i.e. die 

skoolhoof) met mense (i.e. onderwysers, ouers, leerlinge, gesaghebbendes en die 

algemene publiek) werk. 

Die oorsake (veranderlikes) en simptome van uitbranding stem grootliks ooreen 

met die basiese komponente van uitbranding. Die oorsake van uitbranding word 

hoofsaaklik aan intrapersoonlike en organisatoriese veranderlikes toegeskryf. Die 

gevolge van uitbranding hou sekere negatiewe implikasies vir die organisasie in 

ten opsigte van die gehalte werk wat gelewer word, gesondheidsprobleme wat 

finansiiHe implikasies vir die individu en die organisasie inhou en ander negatiewe 

gevolge soos byvoorbeeld 'n leemte aan kwaliteit lewensbestaan vir die individu. 

'n Bewustheid van die probleem uitbranding, 'n kennis van uitbranding, metodes 

om uitbranding op individuele en organisatoriese vlak te identifiseer, en 'n bewustheid 

van die beheerbaarheid en voortdurendheid van die veranderlikes van uitbranding, 

is voorvereistes vir die hantering van uitbranding. Direk-aktiewe, indirek-aktiewe, 

direk-onaktiewe en indirek-onaktiewe hanteringsmeganismes kan op intrapersoonlike 

vlak en direk-aktiewe hanteringsmeganismes kan op organisatoriese vlak aangewend 

word vir die hantering van uitbranding. Aktiewe hanteringsmeganismes vir uitbranding 

skyn op die lang duur meer suksesvol te wees as onaktiewe hanteringsmeganismes 

wat slegs tydelike verligting bied. Psigoterapeutiese hanteringsmeganismes moet 

aangewend word as die individu die laaste fases van uitbranding bereik het. 

Die "Maslaeh Burnout Inventory" (MB!) is as instrument aangewend om uitbranding 
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onder skoolhoofde te meet. Die ondersoek het getoon dat ongeveer een derde van 

die skoolhoofde 'n hoe graad en een derde 'n matige graad van uitbranding ervaar. 

Biografiese en demografiese veranderlikes wat 'n invloed op die graad van uitbranding 

by skoolhoofde het, is veral die chronologiese ouderdom van skoolhoofde, die 

taalmedium en sosio-ekonomiese status van skole waaraan die hoofde verbonde 

is, en geografiese gebied waarin skole gelee is. 

Ten einde uitbranding te voorkom en doeltreffend te hanteer, behoort skoolhoofde 

hul eie vlakke van uitbranding te identifiseer. Omdat die komponente, oorsake 

en simptome van uitbranding met mekaar korreleer, kan hanteringsmeganismes 

geselekteer word aan die hand van die basiese komponente en/of die oorsake en/of 

die simptome van uitbranding. 'n Deeglike kennis van uitbranding sal die skoolhoof 

in staat stel om uitbranding betyds te identifiseer en te voorkom eerder as om 

dit later te moet hanteer of eksterne behandeling daarvoor te ontvang. 




