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ERKENNING 

Geldelike bystand van die Raad vir Geesteswetenskaplike 
Navorsing vir die koste van hierdie navorsing word hiermee 
erken. Menings in hierdie werk uitgespreek of gevolg= 
trekkings waartoe geraak is, is die van die skrywer en 
moet nie beskou word as die van die Raad vir Geesteswe= 
tenskaplike Navorsing nie. 
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ABSTRACT 

A FUNDAMENTAL PEDAGOGICAL DELINEATION OF PARENT-TEACHER CONTACT 

After a study of the 1 i terature and the analysis of responses to a short, un= 
structured questionnaire it has emerged that parent-teacher contact is usually 
based more upon intuition than fundamental pedagogical research. The mistaken 
assumption that the teacher is seen as, at the most a suppLementary parent J 

and not an independent, professionally trained teacher has jeopardized the 
professional status of the teacher. It has furthermore emerged from the study 
of the literature and the questionnaire that the following problem areas in 

connection with parent-teacher contact or resulting from deficient parent­
teacher contact, have made this research relevant: 

negative attitudes of parents and teachers as regards parent-teacher con= 
tact; 

gaps in the communication between parents and teachers when they are in 
contact; 

parents and teachers are uninfo~ about parent-teacher contact because of 
deficient or total lack of training or information as regards ways of making 
contact; 

uncertainty about the nature, structure and the domain of competence of so= 
cietal spheres (particularly that of the home and the school), and 

less effective parent-teacher contact in the RSA, specifically at the highest 
statutory levels. 

This research problem and its identified relevancy has led to the formulation 
of the general aim, viz. that the prospect of a basic or fundamental pedago= 
gical delineation about the nature of the contact between parent and teacher 
must be realized. Furthermore, those areas of contact which can lead to the 
establishment of clear pOints of departure and directives must be identified. 
According to these directives the teacher can look for professional contact 
with the parent, and the parent can cooperate with the teacher without com= 
promising either the teacher's professional authority or the parent's sphere 
of competence. The (possible) achievement of the general aim depends on the 
assumption that three specific aims in partir.ular be attained in this study, 
viz. to identify the areas in which parent-teacher contact can ke place, 
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to determine the fundamental nature of parent-teacher contact and the accom= 
panying responsibility and duty of parents and teachers to make contact, and 
finally to try to indicate the implications of the delineation of parent­
teacher contact at micro, meso and macro levels of education. 

To achieve the abovementioned aims several acknowledged research methods have 
been used. An extensive study of the literature had to be undertaken to indi= 
cate the relevancy of the subject of research, as well as to give historical 
and comtemporary perspectives on parent-teacher contact as a phenomenon. The 
study of the literature has also contributed to the structuring of a theore= 
tical model of society which, in its turn, can serve as a criterion for the 
evaluation of parent-teacher contact in the history of education and in other 
countries, as well as at micro, meso and macro levels of education. This method 
by which the historical facts are weighed and linked to a short, unstructured 
questionnaire has also served to prove the relevancy of the research. A theo= 
retical model of society has been desighed, using the method of historical 
problem analysiS and the method of fundamental contemplation. The scientific 
contributions of various philosophers and pedagogues concerned with parent­
teacher contact have had to be evaluated in a transcendental critical way to 
investigate the epistimological basis of a theoretical model of society. The 
comparative method has also been used to examine and evaluate parent-teacher 
contact in two overseas countries, the United States of America and West 
Germany, keeping the state of affairs as regards parent-teacher contact in 
South Africa in mind. The phenomenological-analytical method has served to 
analyse the phenomenon of parent-teacher contact in order to arrive at a fun= 
damental pedagogical delineation of parent-teacher contact. 

These methods have been instrumental in obtaining particular results in a 
scientific way (constituting a specific programme of research). This pro= 
gramme of research comprises the following steps: 

* an exhaustive study of the literature; 

* the drafting, dispatching, reception and processing of the short, unstruc= 
tured questionnaire and the answer to it; 

* the search for the contours of a theoretical model of society through the 
ages; 

* the structuring of a theoretical model of society for parent-teacher contact; 
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* a phenomenological analysis of parent-teacher contact as a phenomenon; 

* the testing of parent-teacher contact in terms of the theoretical model of 
society in the history of education in South Africa and other countries; 
and 

* the critical assessment of parent-teacher contact at micro, meso and macro 
levels of education, using the theoretical model of society. 

On the whole the structure of the theses corresponds with the programme of 
research. In chapter one the problem, aim, relevancy. method, delimitation 
of field of study, definition of terms, programme of research and structure of 
research are given. The search for the contours of a theoretical model of 
society for parent-teacher contact through the ages is discussed in chapter two 
and the ensuing structure corresponds with the abovementioned programme of re= 
search. In chapter seven the research report is concluded with the findings, 
conclusions and recommendations. 

The results of the research indicate that three specific aims as well as 
the general aim have been reached. The first specific aim, in which the 
intention is to identify areas of contact between parents and teachers, is 
reached when it emerges that parents and teachers have contact with one another 
at a micro, meso and macro level of education. As regards the micro educational 
level the local school and all its activities, its control and management (i.c. 
the governing boards) at a local level and the local parentis associations and 
parent-teacher associations are included. Parent-teacher contact at a meso 
educational level comprises the contact between parents and teachers on an 
organized basis at a regional level (for example school and regional boards 
and the "Afrikaanse Ouervereniging vir Christelike Onderwys en Opvoeding" 
at a provincial level). At macro educational leval the areas of contact have 
been identified as those instances where parents and teachers make contact at 
the highest (informal and more formal-statutory) organized (government) level. 
The "Volkskongres vir Opvoeding en Onderwys" (1969) and the "Afrikaneronder= 
wyskongres" (1982) are examples of informal areas of contact, and the national 
governing body of the "Afrikaanse Ouervereniging vir Christel ike Opvoeding en 
Onderwys" of a formal body (acknowledged at a statutory level) which may act 
on behalf of parents at the highest government level. 

The second specific aim, the establishment of the fundamental nature of parent-
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teacher contact and the responsibility and duty of parents and teachers to make 
contact is also reached as the following findings indicate: 

* A consideration based on the principles of the nature and structure of 
marriage, the home and the school as societal spheres has indicated that 
the latter societal sphere does not exist in isolation, but that it is 
imbedded in a comprehensive structure of society in which these societal 
spheres are intertwined and dependent upon the cooperation of all. 

* A theoretical model of society has been designed to determine on the 
one hand how parent-teacher contact should occur to prevent the individual 
independence of home and school from being interfered with (the principle 
of sphere sovereignty), and on the other, to determine those areas of co= 
operation (the principle of sphere universality). 

* An important finding which has resulted from the design of the abovemen= 
tioned theoretical model of society, is that the basic nature of purpose= 
ful parent-teacher contact is determined by the mutual acknowledgement of 
the spheres of competence of home and school. The sphere of the school 
is the development of the logical-analytical abilities of the pupils, and 
and that of the home (including marriage) the loving (ethical) care of the 
childern. Parents of the covenant, when in contact with the teachers of 
their childern, should determine whether the educative schooling of their 
children corresponds with the life and world view of the home. The teachers, 
as partners of the parents, should regard education as a continuous action 
which should link up with the spirit and direction of education at home. 

* Parent-teacher contact in the history of White education in South Africa 
has been assessed by using the theoretical model of society, and it has been 
found that wherever parents have been denied their primary authority in 
education (i.c. where education is state-controlled), the basic nature of 
parent-teacher contact is fundamentally affected. Where parents alone 
want to support the school (for example the CNE in 1901-1906), parent­
teacher contact is adversely affected, because the principle of sphere 
sovereignty is rejected. 

* Where the fundamental nature of parent-teacher contact is not carefully 
studied, understood and applied, all kinds of problems can emerge, amongst 
others unsatisfactory communication, weak partnerships and the wrong hand= 
ling of children with problems as regards authority. 
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* The typical individuality or essential nature and character of parent-teacher 
contact emerges clearly from the characteristic features of parent-teacher 
contact as a phenomenon. 

* Finally, as regards the fundamental nature of parent-teacher contact, it 

has been found that the delicate balance which must be kept between the 

acknowledgement of mutual spheres of competence on the one hand, and on the 
other the realisation that there are areas in which cooperation between 
parents and teachers is necessary. are determining factors for purposeful 

parent-teacher contact. 

The third specific aim, which is the intended indication of the significance of 

the specification of parent-teacher contact at micro, meso and macro levels of 

education, has been attained when it is indicated that parent-teacher contact 

features strongly at micro level; that particular problems which may emerge 
due to unsatisfactory parent-teacher contact can be identified, diagnosed and 

usually solved by means of the theoretical model of SOCiety. In the evaluation 
of instances of real parent-teacher contact-situations it has been found that 

the theoretical model of society provides a viable and empirically workable 

criterion for the evaluation of all the facets and problems of parent-teacher 

contact, because it is possible to indicate various shortcomings and possible 

solutions which may lead to purposeful parent-teacher contact. 

The attainment of the three specific aims has led to the abovementioned general 

aim being reached. 

* It is proposed that the theoretical model of society (by means of which 

parent-teacher contact can be established correctly according to specific 

principles) be introduced to students of education, parents, teachers and 
pedagogues as widely as possible, making use of publications, training and 

enrichment courses. In this way purposeful parent-teacher contact can be 
established in the RSA. 

The following research possibilities have also emerged from this study: 

* Extensive investigations are currently necessary to specify parent-teacher 
contact on a fundamental. educational basis as regards pre-primary, primary 
and tertiary education. 

* The fundamental educational delineation of parent-teacher contact on an in= 
formal and non-formal educational basis are separate fields of study which 
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need specific research. 

* The results of more intensive investigations into parent-teacher contact 
in countries other than the United States of America and West Germany may 
be profitable for purposeful parent-teacher contact in South Africa. 

* Parent-teacher contact in Coloured, Indian and Black education demands se= 
parate research, particularly in the light of the present unrest in South 
Africa. 

* Supportive research on parent-teacher contact at macro educational level 
can result in better contact at a higher, formal, statutory level. 

* The negative attitudes experienced by parents and teachers as regards pa= 
rent-teacher contact requires extensive empirical research. 

* Separate empirical udies can be undertaken to determine how parent-teacher 
contact can function more purposefully in practice. 

In conclusion it can be stated that parents, as the primary educators of their 
children, and teachers, as the secondary educators (concerned primarily with 
the development of the logical-analytical capabilities in correspondence with 
their other abilities and with the view of life of their parents) have to 
cooperate and make contact for the sake of the best total education of children 
to glorify God and their followmen and for the control of the whole cosmos. 
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OPSOMMING 

~ FUNDAMENTEEL-OPVOEDKUNDIGE PRESISERING VAN OUER-ONDERWYSERKONTAK 

Na ~ literatuurondersoek en die ontleding van antwoorde op ~ kort ongestruk= 
tureerde vraelys het dit duidelik geword dat ouer-onderwyserkontak dikwels 
eerder op aanvoeling as op fundamenteel-opvoedkundige navorsing berus. Die 
foutiewe opvatting dat die onderwyser hoogstens as 'n aanvuLLende ouer en nie 
as 'n selfstandige professioneel-opgeleide onderwyser beskou word nie, bring 
mee dat sy professionele status in die gedrang kom. Daar is verder uit die 
literatuurondersoek en die response op die vraelys vasgestel dat die volgen= 
de probleemareas wat in verband met ouer-onderwyserkontak staan of uit gebrek= 
kige ouer-onderwyserkontak voortspruit, hierdie navorsing aktueel maak: 

negatiewe gesindhede by ouers en onderwysers ten opsigte van ouer-onder= 
wyserkontak; 

kommunikasiegapings tussen ouers en onderwysers in hulle kontak, 

- oningeligtheid by ouers en onderwysers oor ouer-onderwyserkontak as gevolg 
van gebrekkige of geen opleiding of inligting in verband met kontakwyses; 

- onsekerheid oor die aard, struktuur en kompetensieterreine van samelewings= 
verbande (veral die ouerhuis en die skool), en 

- minder doeltreffende ouer-onderwyserkontak in die RSA, veral op die hoog= 
ste statutere vlakke. 

Die navorsingsprobleem en geldentifiseerde aktualiteit van die navorsing het 
gelei tot die formulering van die algemene doelstelling, naamlik dat 'n prin= 
sipiele of fundamenteel-opvoedkundige presisering van die aard van die kontak 
van die ouer met die onderwyser in die vooruitsig gestel is, asook 'n fundamen= 
teel-opvoedkundige identifisering van die kontakterreine wat kan lei tot die 
neerie van duidelike uitgangspunte en riglyne waarvolgens die onderwyser pro= 
fessionele kontak met die ouer kan soek en verlang, en die ouer met die onder= 
wyser kan saamwerk sonder dat die professionele bevoegdheid van die onderwyser 
of die kompetensieterrein van die ouer in gevaar gestel word. Die (moontlike) 
bereiking van die algemene doelstelling het berus op die uitgangspunt dat 
veral drie besondere doelstellings bereik moes word in hierdie navorsing, 
naamlik om die terreine vir ouer-onderwyserkontak te identifiseer, om die 
prisipiele aard van olJer-Onder'NyserkontClk en die daarmee-gepaardgaande ver= 
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antwoordelikhede en take van ouers en onderwysers tot kontakmaking te bepaal, 
en laastens moes gepoog word om die impLikasies van die presisering van ouer­
onderwyserkontak vir mikro-, meso- en makro-onderwysvlak aan te dui. 

Om bogenoemde doelstellings te kon bereik, is gebruik gemaak van verskeie 
erkende wetenskaplike navorsingsmetodes. So moes 'n uitgebreide literatuur= 
ondersoek of -studie onderneem word om die aktualiteit van die navorsingson= 
derwerp aan te toon asook om historiese en kontemporere perspektiewe op ouer­
onderwyserkontak as verskynsel te kry. Die literatuurondersoek het verder 
bygedra tot die samestelling van 'n samelewingsteoretiese model wat op sy 
beurt kon dien as toetssteen om ouer-onderwyserkontak in die onderwysgeskiede= 
nis en in ander lande asook op mikro-. meso- en makro-onderwysvlak te evalueer. 
Die metode van historiese gewig gekoppel met 'n kort ongestruktureerde vraelys 
het gedien om die aktualiteit van die navorsing verder te bewys. 'n Samele= 
wingsteoretiese model kon ontwerp word nadat van die probleem-historiese me= 
tode en die prinsipieel-besinnende metode gebruik gemaak is. Bepaalde filosowe 
en opvoedkundiges se wetenskaplike bydraes wat met ouer-onderwyserkontak ver= 
band hou, moes transendentaal-krities beoordeel word in die soeke na die kon= 
toere van 'n samelewingsteoretiese model. Daar is verder van die vergelykende 
metode gebruik gemaak om ouer-onderwyserkontak in twee oorsese lande, naamlik 
die Verenigde State van Amerika en ~Ies-Duitsland, te ondersoek en te evalueer, 
met die stand van sake in verband met ouer-onderwyserkontak in Suid-Afrika in 
gedagte. Die fenomeen-analitiese metode het gedien om ouer-onderwyserkontak 
as verskynsel te ontleed en om steeds nader te kom aan 'n fundamenteel-opvoed= 
kundige presisering van ouer-onderwyserkontak. 

Die metodes het as instrumente gedien om op 'n wetenskaplike weg (i.c. pro= 
gram van ondersoek) by bepaalde resultate uit te kom. Die ondersoekprogram 
het saaklik die volgende stappe behels: 

* 'n omvattende literatuurstudie; 

* die opstel, uitstuur, ontvangs en verwerking van die kort ongestruktureerde 
vraelys en die antwoorde daarop; 

* die soektog na die kontoere van 'n samelewingsteoretiese model deur die 
eeue; 

* die ontwerp van ~ samelewingsteoretiese model vir ouer-onderwyserkontak; 

* 'n fenomeen-analise van ouer-onderwyserkontak as verskynsel; 
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* die toetsing van ouer-onderwyserkontak aan die hand van die samelewings= 
teoretiese model in die geskiedenis van onderwys in Suid-Afrika en in 
ander lande, en 

* die kritiese beoordeling van ouer-onderwyserkontak op mikro-, meso- en ma= 
kro-onderwysvlak aan die hand van die samelewingsteoretiese model. 

Die struktuur van die proefskrif stem hoofsaaklik ooreen met die program van 
ondersoek. In Hoofstuk 1 word die probleem, doelstelling, aktualiteit, metode, 
terreinafbakening, begripsbepalinge, ondersoekprogram en struktuur van die na= 
vorsing gegee. Die soeke na die kontoere van 'n samelewingsteoretiese model 
vir ouer-onderwyserkontak deur die eeue korn in Hoofstuk 2 aan die orde en die 
verdere struktuur stem ooreen met die ondersoekprogram wat hierbo beskrywe is. 
In Hoofstuk 7 is die navorsingsverslag afgesluit met die bevindinge, gevol 
trekkings en aanbevelings. 

Die resultate van die ondersoek dui daarop dat die drie besondere doelstellings 
sowel as die algemene doelstelling van die navorsing bereik is. Die eerste 
besondere doelstelling, naamlik die beoogde identifisering van kontakterreine 
tussen ouers en onderwysers, is bereik in di~ opsig dat dit gedurende die on= 
dersoek duidelik geword het dat ouers en onderwysers op mikro-, meso- en makro­
onderwysvlak met mekaar kontak maak. By mikro-onderwys word ingereken die 
plaaslike skool in al sy bedrywighede en die beheer en bestuur van die skool 
(i.e. die bestuursrade) op plaaslike vlak asook plaaslike ouerverenigings en 
ouer-onderwyserkomitees. Ouer-onderwyserkontak op meso-onderwysvlak behels 
die kontak wat ouers en onderwysers met mekaar maak op georganiseerde basis op 
streeksvlak (byvoorbeeld skoolrade en streeksrade en die Afrikaanse Ouerver= 
eniging vir Christelike Opvoeding en Onderwys op provinsiale vlak). Op makro­
onderwysvlak is as kontakterreine onderskei die gebiede waar ouers en onder= 
wysers op die hoogste (informele en meer formeel-statutere) georganiseerde 
(regerings-) vlak met mekaar kontak maak. As voorbeelde word genoem die Volks= 
kongres vir Opvoeding en Onderwys (1969) en die Afrikaneronderwyskongres (1982) 

as meer informele kontakterreine, en die Nasionale Hoorbestuur van die Afri= 
kaanse Ouervereniging vir Christel ike Opvoeding en Onderwys as formele (sta= 
tuter-erkende) Iiggaam wat namens die ouers tot op die hoogste owerheidsvlak 
mag beding. 

Die tweede besondere doelstelling, maamlik die vasstelling van die prinsiele 
aard van ouer-onderwyserkontak en ouers en onderwysers se verantwoordelikheid 
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en take tot kontaksluiting is ook bereik soos die vo1gende bevindinge aandui: 

* 'n Prinsipiele besinning oor die aard en struktuur van die huwe1ik, ouerhuis 
en skool as samelewingsverbande het aan die 1ig gebring dat laasgenoemde 
same1ewingsverbande nie in isolasie bestaan nie, maar ingebed is in ~ om= 
vattende samelewingstruktuur waarin samelewingsverbande vervleg is met 
mekaar en op samewerking aangewys is. 

* 'n Samelewingsteoretiese model is ontwerp am vas te stel hoe ouer-onderwy= 
serkontak moet plaasvind am enersyds nie die individue1e selfstandigheid 
(die beginsel van soewereiniteit in eie kring is hier ter sprake) van die 
ouerhuis en die skoal as samelewingsverbande in gedrang te bring nie, en 
andersyds om samewerkingsterreine (die beginsel van universaliteit in eie 
kring geld hier) bloot te Ie. 

* 'n Belangrike bevinding waartoe na die antwerp van die vermelde samelewings= 
teoretiese model gekom is, is dat die prinsipiele aard van doelmatige ouer­
onderwyserkontak bepaal word deur die onderlinge erkenning van die bevoegd= 
heidsterreine van die ouerhuis en die skoal. Vir die skoal Ie sy bevoegd= 
heidsterrein in die ontsluiting van die logies-analitiese vermoens van die 
leerlinge en vir die gesin (waarby die huwelik ingesluit is) in die liefde= 
volle (etiese) versorging van die kinders. Verbondsouers moet in hulle kon= 
tak met die onderwysers van hulle kinders vasstel en bepaal of die skoolse 
opvoedende onderwys in gees en rigting ooreenstem met die lewens- en wereld= 
beskouing van die ouerhuis. Die onderwysers moet as vennote van die ouers 
opvoeding as 'n kontinue eenheidshandeling sien en aansluit by die gees en 
rigting van ouerhuislike opvoeding. 

* Deur die toetsing van ouer-onderwyserkontak in die geskiedenis van die 
Blanke onderwyswese in Suid-Afrika aan die hand van die samelewingsteore= 
tiese model, is bevind dat waar ouers van hulle primere opvoedingseggenskap 
ontneem word (i.c. waar die staat onderwys oorneem), die prinsipiele aard 
van ouer-onderwyserkontak in sy wese aangetas word en waar ouers weer al: 

leen skole in stand wil hou (byvoorbeeld CNO-onderwys 1901-1906), ouer­
onderwyserkontak uiteraard skade ly, want die beginsel van soewereiniteit 
in eie kring word sodoende verwerp. 

* Waar die prinsipiele aard van ouer-onderwyserkontak nie noukeurig nage= 
vors, begryp en toegepas word nie, kan allerlei probleme ontstaan, soos 
onder andere gebrekkige kommunikasie, swak vennootskappe en foutiewe han= 
tering van kinders met gedragsprobleme. 
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* Uit die grondtrekke van ouer-onderwyserkontak as verskynsel blyk die tipe= 
rende individualiteit of innerlike wese en aard van ouer-onderwyserkontak 
duidelik. 

* Ten slotte is in verband met die prinsipiele aard van ouer-onderwyserkontak 
bevind dat die delikate ewewig wat daar gehandhaaf moet word tussen aan die 
een kant die erkenning van onderlinge bevoegdheidsterreine en aan die ander 
kant die besef dat daar terreine is waarop samewerking tussen ouers en on= 
derwysers noodsaaklik is, een van die belangrikste bepalende faktore vir 
doelmatige ouer-onderwyserkontak is. 

Die derde besondere doelstelling, naamlik die beoogde aanduiding van die im= 
plikasies van die presisering van ouer-onderwyserkontak vir mikro-, meso- en 
makro-onderwysvlakke, is bereik in die bevindinge dat ouer-onderwyserkontak op 
mikro-onderwysvlak die sterkste figureer; dat bepaalde probleme wat mag ont= 
staan as gevolg van gebrekkige ouer-onderwyserkontak aan die hand van die same= 
lewingsteoretiese model geidentifiseer, gediagnoseer en meesta1 opgelos kan 
word. Die evaluering van eksemplare van werklike ouer-onderwyserkontaksi: 
tuasies het aan die 1ig gebring dat die samelewingsteoretiese model 'n lewens= 
vatbare en empiries-werkbare maatstaf is waaraan al die fasette en probleme 
van ouer-onderwyserkontak geevalueer kan word, want bepaalde leemtes kan uit= 
gewys word en moontlike oplossings wat kan lei tot doelmatige ouer-onderwyser= 
kontak kan aan die hand gedoen word. 

Die bereiking van die drie besondere doelste1lings het gelei tot die bereiking 
van die algemene doelste11ing, soos op p.xix geformu1eer. 

Daar word aanbeveel dat die samelewingsteoretiese model (aan die hand waarvan 
ouer-onderwyserkontak prinsipieel korrek kan geskied), so wyd as moontlik aan 
onderwysstudente, ouers, onderwysers en opvoedkundiges bekend gestel moet word 
deur middel van publikasies, opleiding en verrykingskursusse. Sodoende kan 
doelmatiger ouer-onderwyserkontak in die RSA bewerkstellig word. 

Verdere navorsingsmoontlikhede wat deur hierdie studie ontsluit is, is die 
volgende: 

* Resente en uitgebreide ondersoeke is noodsaaklik om ouer-onderwyserkontak 
fundamenteel-opvoedkundig te presiseer waar dit in verband staan met pre: 
primere, primere en tersiere onderwys. 
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* Die fundamenteel-opvoedkundige presisering van ouer-onderwyserkontak by in= 
formele en nie-formele onderwys is afsonderlike studievelde wat spesifieke 
navorsing regverdig. 

* Die resultate van ondersoeke na ouer-onderwyserkontak op ~ meer intensiewe 
basis wat meer lande as die Verenigde State van Amerika en Wes-Duitsland 
insluit, kan profytlik wees vir doelmatige ouer-onderwyserkontak in Suid­
Afrika. 

* Ouer-onderwyserkontak in die Kleurling-, Indier- en Swart Onderwyswese 
vereis afsonderlike navorsing, veral in die huidige onrustige tydsomstan= 
dighede in Suid-Afrika. 

* Ondersteunende navorsing oor ouer-onderwyserkontak op makro-onderwysvlak kan 
meer en beter kontak op hoer formele statutere vlak bewerkstellig. 

* Negatiewe gesindhede van ouers en onderwysers ten opsigte van ouer-onderwy= 
serkontak verg omvattende empiriese navorsing. 

* Afsonderlike empiriese studies kan onderneem word om vas te stel hoe ouer­
onderwyserkontak in die praktyk meer doelmatig kan funksioneer. 

Ten slotte kan gekonstateer word dat ouers as die primere opvoeders van hulle 
kinders, en onderwysers as sekondere opvoeders (Wdt primer begaan is oor die 
ontsluiting van leerlinge se logies-analitiese vermoens in samehang met hulle 
ander funksies en in ooreenstemming met die lewensopvatting van die ouers), 
moet saamwerk en kontak moet maak ter wille van die ~ste totale opvoeding van 
kinders tot eer van God en in diens van hulle naaste en tot kosmosbeheersing. 




