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2.1 INTRODUCTION

In order to have a better understanding of what the management of school sport entails, an
investigation into the history of sport, and more specifically the history of the origin of sport, and
school sport and physical education in a sociological context, is necessary. This approach should
provide a better understanding of where the management of school sport as a field of study
developed from (cf. par. 4.9, p. 296), and why it is currently rated as an important field within the
study of sport management. This chapter starts with a brief discussion on the nature of the school
which is followed by an account of the historic development of sport. Thereafter, school sport and
physical education are analysed in a sociological context, whereafter the management of school
sport is analysed through a social and development perspective by using social theories as

instruments, in order to better understand this phenomenon.

Modern trends in school sport and the impact these have on the role of the school sport manager
and the management of school sport (cf. par. 2.4, p 70), are discussed before the chapter
concludes with a discussion of the context, role, value and place of school sport in relation to the

sport education sector and the sports industry (cf. par. 2.5, p. 98).

2.2 THE NATURE OF THE SCHOOL

In order to look at the nature of the school more closely, different aspects related to a school, will
be examined. An analysis and a discussion of the nature of the school require a good
understanding of the South African context. The educational system under the apartheid regime
will be presented; and thereafter the focus will shift to the major changes that have taken place

since apartheid was abolished.

2.2.1 The South African educational system under apartheid

Under the apartheid regime, the education systems of whites and non-whites were separate; and
any racial mixing in school was forbidden by law. Apartheid’s former racial classification
distinguished between white, coloured, Indian and black children® — and required them to attend
separate schools located in exclusive portions of the urban space. In the logic of apartheid, there

were stark disparities in the treatment of population groups in per capita spending, class size and

° When explicitly referring to any of Apartheid’s four predefined population groups, capital letters will be used.
Observe that in the South African terminology, the term black can also designate any non-white person. In this sense,
it can include Indians/Asians, Coloureds and Blacks/Africans.
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teacher quality. For every R4 spent on a white learner, only R3 was spent on an Indian learner, R2
on a coloured learner and R1 on a black child (Thomas, 1996:330). During most apartheid years,™
the average pupil/educator ratio in black schools was commonly in the range of 50:1 and 70:1, at
least twice as large as that of white schools (Krige et al., 1994; Fedderke et al., 1998:8-9; Case &
Deaton, 1999:1048). In 1994, the year apartheid ended, 46% of black educators, and only 1% of
white educators were under- or unqualified (Sidiropoulos et al., 1997:153). In fact, it is no
exaggeration to say that under apartheid ‘most African schools had little beyond the shell of their
buildings’ (Lemon, 1999:96).

The deprivation of school resources caused extreme human capital discrepancies across
population groups. In 1996, nearly one in every four blacks aged 20 years or more had no formal
schooling; whereas only 10% of coloureds, 6% of Indians and 1% of whites were in a similar
situation. At the higher end of the qualification ladder, 65% of the whites and 40% of Indians aged
20 or more years had reached matriculation level (the South African high school certificate), in
comparison with only 16% of coloureds and 15% of blacks (Forgey et al., 2000:111; Erasmus et al.,
2005:118).

In 2009, only 9% of blacks aged 20 years or more had any formal schooling; whereas only 4% of
coloureds, 2% of Indians and less than 1% of whites were in a similar situation. At the higher end
of the qualification ladder, 76% of the whites and 61% of Indians aged 20 or more years had
passed matriculation in comparison with only 32% coloureds and 29% of blacks (Roodt, 2010:373-
375). It seems clear that the apartheid educational system served the interests of the dominant

white class and emphasised stratification along the lines of the racial classification it promoted.

The “Liberation before education” movement led to protests, demonstrations, marches and
boycotts to express dissatisfaction against the enforced use of Afrikaans in schools and the lack of
equal opportunities and recources (South African History Archive, 2010; African National Congress,
2013; Nations Online, 2013; South African History Online, 2013).11 On closer investigation, | am of
the opinion that the figures provided in the previous paragraph suggest that lack of a culture of
learning and the absence of a desire to excel in school among black and coloured learners in
particular should be blamed along with apartheid. It is against this background that the
contemporary school sport manager has to face the challenge of continuously being confronted

with issues related to apartheid and to manage school sport in a socially stratified community. The

% the South African history, apartheid refers to the period between 1948 and 1994 when different races in South
Africa were separated by legislation
' Cf. also Morrow (1989:119); Smit and Oosthuizen (2011:50)
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preceding view would imply knowledge of the two types of schools in the South African context and

their different needs regarding the management of sport (cf. par. 1.2.1.4, p. 4).

Empirical studies, according to Selod and Zenou (2003:354) suggest that stratification along the
lines of racial classification was socially inadequate. They refer to research by Mwabu and Schultz
(1996:338) showing that the private wage returns to schooling are twice as high for non-whites than
for whites, making a case for the escalating education of blacks. It can thus be inferred that non-
whites spend more of the money they earn monthly on private education than their white
counterparts. Selod and Zenou (2003:354) therefore concur with Case and Deaton (1999:1069-
1075; 1080) and Case and Yogo (1999:1-2; 11-13; 17-23) who suggest that the expansion of
education for blacks might well have been accomplished by lowering the learner/educator ratios in
black schools; thus contributing to a better and more equal distribution of resources; and
consequently better education. What appears to be apparent from the preceding is that perhaps all

was nhot necessarily done wrong during apartheid, but neither was everything done right.

2.2.2 Changes since apartheid

The public educational system has undergone major changes (Moloi, 2010:363). In 1990, in the
last days of apartheid, most white public schools were granted the right to appoint educators, to
decide on admission policies, and to impose school fees (becoming so-called Model C schools).*?
The main effect on this first reform was to introduce a semi-privatisation of the white public
educational system and to shift the financing and control of white schools to parents. This
permitted the preservation of a privileged white public schooling system in spite of the rising
pressure for racial integration that would eventually lead to the collapse of apartheid.

The dismantling of apartheid education was applauded when South African schools opened up
their doors to learners from different racial backgrounds. There were hopes that the quality of
education would improve, since the markets were now going to exercise their power as choosers.
There was also a belief that, with apartheid outlawed, all schools would be able to match world
standards. Furthermore, the South African Schools Act, (Act 84 of 1996) allows parents more
power to have a say in the education of their children (South Africa, 1996d:3). However, since the
early 1990s, increasing numbers of black parents heve been avoiding historically black schools by
enrolling their children in historically white schools — a trend which appears to continue even more
than a decade after the advent of democracy (Selod & Zenou, 2003:352,355; Msila, 2005:173-
176;180;187; 2011:3,7). [

2cf. par.1.2.1.4,p.4
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According to Msila (2005:173), black parents are looking for quality education in former Model C
schools. A recent survey by the South African Institute for Race Relationships (SAIRR) shows an
increase of 50% in the number of learners from all races in independent (private) schools. This
indicates that parents have lost their faith in public schools (Kruger, 2011:12). Black parents now
seem to be contending that choice is a nebulous concept, which describes the situation in which
parents choose the schools (public or independent), regardless of where they live. In fact, Lee et
al. (1994:434) have pointed out that the parental choice of schools has been a contentious political
issue for a long time now. Thus, black parents exercise the exit option,”® and act in what they
consider to be the best interests of their children. Hence, the choice of black parents in particular
of schools which their children should attend is influenced by a number of problems that are still
endemic in South African schools. These problems include, amongst others, socio-economic

status, unequal access to resources and the manipulation of school sport (cf. par. 2.4,1, p.72).

Socio-economic status seems to be one of the key drivers for choosing schools outside one’s
residential area. Subsequently, depending on the family’s socio-economic status, the schools
chosen by parents, regardless of where they live, include historically coloured schools, Indian
schools and white schools. As result of the ‘exit option’ referred to by Msila (2005:174), many
educators contend that the quality of education offered in historically black schools is deteriorating
(Waghid, 2007:103) and these schools are not able to attract high profile educators and sport
coaches. The preceding and other factors mentioned in this paragraph, would have a significant
influence on the school sport manager and the management of school sport, as will become
evident, later (cf. par. 2.2, p. 26; 3.3, p. 128), because the school sport manager should be able to
manage school sport in a diversity of South African schools; to be able to do so, they need to be

competent and trained.

When apartheid ended, all restrictions on racial mixing in schools were officially abolished; and the
1996 South African Schools Act, (Act 84 of 1996) extended most of the financing and government
provisions of Model C schools to all public schools (South Africa, 1996d:5)."* Even though this
reform aimed to level out all public schools, it has been argued that an extension of financing and
government provisions only reinforced a system that permits disparate fees and maintains a high

degree of inequality (Lemon, 1999:98). Indeed, under the new democratic dispensation, all public

B Based on Hirschman’s theory contained in his book Exit, voice and loyalty. Black parents are regarded as consumers
or customers who seek a quality product. In this regard black parents (customers/consumers) exercise the choice to
have a situation improved, because they are dissatisfied with the current one. The latter is referred to as the exit
option. See for example: Hirschman (1970) and Msila (2005:174)

et par.1.2.1.4,p. 4
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schools are now allowed — and are expected — to raise funds by themselves, albeit through the
imposition of school fees. In fact, allowing all schools to raise funds was probably the most direct
way of addressing the scarcity of government sources available for public education, while trying to
limit at the same time the increasing exodus of white learners to independent (private) schools.

The consequences of these reforms have been to hand over the control of public schools to local
communities. On the one hand, they have given parents more power to have a say in the
education of their children; yet on the other hand, this has increased social stratification (i.e. rich
schools become richer; and poor schools become poorer as a result of parental choice). This
would thus require the researcher to distinquish between the needs of affluent and less-affluent

schools as regards the need for training in sport management (cf. par. 6.3.3, p. 492).

Despite the implementation of the South African Schools Act in 1996, independent schools have
mushroomed in response to the flight of many white learners from the public educational system,
and in response to the rising demand among some middle-class non-white families for private
education offered by independent schools. Consequently, the number of independent schools in
South Africa has increased almost threefold since 1994, reaching 1399 schools in 2010. The
enrolment in independent schools now stands at approximately 451 000 of the 12.2 million South
African learners (Department of Basic Education (DoBE), 2012:4; Rademeyer, 2012a:8).
Furthermore, there has been a continuous rise in fees in both public and independent schools over

the past decade.’

These fees have increased on average by 10-20% a year (Anon, 2011:1; Masondo, 2012:1).
According to the South African Institute for Race Relations, there has been an increase of 50% in
the number of learners in independent schools between 2000 and 2009. This could be an
indication that parents are losing faith and trust in the public schooling system (Kruger, 2011:12).*
Since 1994 the more affluent schools have increased their fees to maintain high standards and low
learner/educator ratios; whereas the poorer schools have little capacity, if any, to raise funds
(Lemon, 1999:100-104).

> Measures were put in place by the government to ban SGBs from dishing out hefty perks and bonuses to principals
and educators at former Model C schools (Govender, 2012a:1). This move, ultimately was to rein in escalating school
fees, but could result in a wave of top teachers ditching state schools for better paying private institutions and
independent schools
16Despite fears of increases, are South Africa’s independent (private) school fees still cheaper when compared with
those paid in the UK, US and Australia (Naidoo, 2012b:1)
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Currently, this situation has not changed; and it would appear that parents are prepared to pay
more for school fees at independent schools than at public schools, because in independent
schools, parents pay for the education of their children (Kruger, 2011:12). Thus, social stratification
is also increased even further — to the detriment of the school sport manager who now faces a
daunting task to manage school sport in the diverse South African school context. This has also
impacted on the development of a sport management programme for educator training. The
school sport manager should be trained to understand the diverse context and background of
South African schools.

The contemporary school sport manager is faced with various challenges. Davies (2004:228)
mentions the increasing secularisation of communities and the increased materialism; while
Vandeyar (2010:343-344), claims that now people have to come to terms with inclusivity and the
integration of different cultures, but also with intra-black dynamics and xenophobia, as the
emphasis has shifted from race to ethnicity. The school is the cornerstone of the community’s
morale. Central to this are the morals and ethical values set by the school sport manager, together
with the principal and SMT in their roles as leaders in the community. Related to the current study,
this would mean that the school sport manager should be trained to have an understanding of
different cultures, as well as the moral and ethical values endorsed by society. In addition, this
requires an understanding of the relationship between sport and education. An understanding of
and unbiased insight into the history related to schooling in South Africa, especially during
apartheid, would further enhance the school sport manager’s view of the context of South African

school sport.

2.2.3 Therelationship between sport and education

The school is widely regarded as the place where teaching and learning takes place; this is true of
all kinds and types of schools. In fact, according to the White Paper on Education and Training
(1995) and the Bill of Human Rights (1997), Article (29.1) all learners have a right to basic
education and teaching (South Africa, 1996b; Liebenberg, 2000:17-19; Smit, 2011:4).17 From the
researcher’s extensive review of the literature, it seems that different authors and researchers have
semantically different interpretations concerning the concepts of teaching, education, training,
learning, development and instruction, often using the concepts interchangeably, and in doing so

make it difficult to put the concepts in perspective.

v Chapter Two of the Constitution of South Africa contains the Bill of Rights, a human rights charter that protects the
civil, political and socio-economic rights of all people in South Africa and was finally approved on 4 February 1997
(South Africa, 1996b; Wikipedia, 2013). Cf. also note 18, p. 32
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2.2.3.1 Teaching and Education

According to Jarvis (2002:11), teaching itself has a number of different meanings. For him,
teaching has a negative and a positive connotation and includes the intention to give systematic
information, enabling a person to do something by instruction and training (e.g. swimming and
dancing) with the purpose of inducing a person — by example or punishment — to do or not to do a
thing. Teaching is defined by Black and Holford (2002:194) as not only the delivery, but also all the
preceding planning of learning, as well as the feedback on progress.

Teaching is aimed at the transferral of knowledge, skills, values, attitudes and competencies.
Moreover, teaching can be regarded as the intellectual development of learners, which implies the
development of independent thinking (Van der Westhuizen, 2005:54-55). It has to do more
specifically with specific subjects or disciplines and is utilised to teach learners in a specific subject,
aimed at a learning action and education (Steyn et al., 2011:1). In other words, teaching has to do
with the development of the mind, sense, memory and hand. According to Gunter (1968:110),

teaching is part of education.

Education, on the other hand, refers to the social processes that bring a person into cultural life;
and it is an action intended to bring about change, namely: the accompaniment to adulthood, and
preparation for life (Pretorius, 2005:3; Erasmus et al., 2010a:2). Accompaniment to adulthood
implies the holistic development of learners, and the school is one of the most important
educational institutions in the contemporary world of the twenty first century. Education is a life-

long process with age-specific points of concentration (Haag, 2006:54).

An anonymous author in Wikipedia (2007) quotes Dr. Martin Luther King, as follows: “The function
of education therefore is to teach one to think intensively and to think critically... The complete
education gives not only power of concentration, but worthy objectives upon which to

concentrate.”® This view of King’s clearly underlines the importance of inter alia critical thinking

% The accuracy and quality of Wikipedia articles has been most debated and consequently the most studied aspect of
the collaborative encyclopaedia. Generally Wikipedia has been recognised as reliable, despite it not being recognised
as scientific source. More recently findings from studies by amongst other Black (2008); Janetzko (2008); Huvila
(2010); Luyt and Dan (2010), as well as Rand (2010) indicated a general increase in the use of Wikipedea and an
agreement to scientific citation patterns. Users of Wikipedia are guided by three fundamental policies that guide the
development of Wikipedia, and in this way the role of Wikipedia is to provide a comprehensive summary of existing
knowledge rather than functioning as a source of findings. Based on findings from recent studies, it would thus appear
as if Wikipedia is gaining wider acceptance as a scientific source, provided that the body of contributors are scholars,
and not enthusiasts. Authors adhere to the policies guiding the development of Wikipedia, in particular with regard to
citations and defences. In relation to the current study, the use of Wikipedia is limited and is seen as use of a body of
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during teaching. This importance also finds sediment in the strong cognitive focus which can be
found in the National Curriculum Statement of South Africa (South Africa, 2003:4-5). Griessel,
Louw and Swart (1986:53) put it clearly that all teaching does not necessarily qualify as education.
For teaching to qualify as education, the school as a specialised social agency should cultivate
preferred skills and help learners to build their acquired knowledge into a value system. In this
case it is referred to as educational education or as Van Dyk (2006:127) reminds us, ‘didactic
pedagogics’. Stated simply, didactical pedagogics or educational education refers to teaching that

occurs in an educative situation.

2.2.3.2The role of the school

In the school, education takes place in a formal and deliberate sense. Learners now come into
contact with educators and coaches, who are regarded as experts in the learning processes and
whose primary job is to lead and guide learners to adulthood; therefore the school should, assist

parents with the education of their children, inter alia through participation in sport.

According to Janson (1992:215-216) the school is a place where emphasis is placed on tasks,
namely: (i) academic (teaching and learning process); (ii) education (capable of bearing arms, able-
bodied, prepared for life; establishment of acceptable Christian values and beliefs; cultivation of
good manners and character development); (iii) culture (the practice of cultural activities like

singing in a choir, acting, fine arts); and (iv) sport.

Rink (1996:171), on the other hand, sees the primary role of the school as the provision of intended
learning. In conjunction with this, it can be accepted that the school should provide to all learners
in accordance with their own, unigque nature, education and development opportunities in the
school situation in an effort to develop physically, psychologically, socially and morally (Gouws et
al., 2008:6-8).

The school forms an enduring component of their existence in the sense that the foundation laid in
school bear and support learners throughout life. This implies lifelong learning. In this regard the

Department of Education (2002a:2) points to the value and role of the new curriculum [Curriculum

existing knowledge, rather than a source of findings. The view expressed by authors in Wikipedia and recent views of
authors on the history of South Africa as found in a comprehensive literature review, nonetheless confirms my view
that in an attempt to address or give the other side of the story, so as to speak of South Africa’s unique political
context, is also rather one-sided and does offer an objective, realistic picture witnessed. One has to critically observe
both views. In sum, the unique South African political context could be seen from different perspectives, but in my
opinion a critical perspective, as explained in the discussion on the various sociological theories (cf. par. 2.3.3, p. 45),
provides the best option
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2005 (C2005)], which was an unprecedented curriculum reform in the history of South Africa and
was introduced in Grade 1 in 1998 after extensive preparations. Because schools were funded
and administered by provincial governments, the preparations suffered due to budgetary problems
encountered at the provincial level in the 1997/98 financial year. As a result then of the lack of
funds and resources (human and physical), the implementation of C2005 was postponed in Grades
3-6 until 2002, while it was phased in from Grade 1 and 2 in 1999 and revised in 2001. According
to the revised C2005, learners should be made aware of their responsibility to learn and acquire
the necessary competencies and skills, in order to survive in both the complex social and economic
world of living and also to develop holistically. A new curriculum improvement process was
announced on 6 July, 2010 in South Africa, by Minister Angie Moshekga, Minister of Basic
Education. This revision served to strengthen the National Curriculum Statement (NCS), in order
to improve the quality of teaching and learning in schools (Mtshali & Sapa, 2010:5).*° The revision
is referred to as Curriculum Assessment Policy Statements (CAPS) and would result in fewer
subjects, with an emphasis on literacy and numeracy. The implication would be that educators’
administrative duties would be lessened and as such more time would be available for teaching

and extra-mural activities, like sport.

Sport is a contributing factor to prepare learners for their later life. Kruger (1994:2, 14, 60, 86 );
Tinning and McCuaig (2006:8), as well as Pill (2007:5-8), advocate that a school is par excellence
the institution to prepare the youth for the polymorphic and complex world of sport and movement.
In order to prepare learners through sport and movement, it is necessary to put in place a balanced
recreation and performance programme (competition) for learners, and in their participation in
organised sport to enable learners to develop in totality, yet also to be educated. A positive
experience of sport between the ages of 13 and 18 years, in particular, could have an enduring
impression on individuals, which ultimately could lead to lifelong participation (Balague, 1999:89-
91; Bruening, 2000:203-227; 239-246; Fourie et al., 2011:67). A recent study by Raubenheimer
and Le Roux (2008) brought to light the fact that a negative experience in intensive participation in

sport in particular, could also impact on the future participation in sport, more pertinently in the

®The new curriculum, schooling 2025, would replace the highly criticised OBE system introduced in 1998. However,
OBE would not be completely scrapped, but was being reshuffled to remove the last ghost of 1998 with the aim of
improving the performance of learners. Changes followed recommendations by a ministerial committee tasked with
the review of the implementation of the National Curriculum Statement (NCS) in 2009. It was the third time the
curriculum had been reviewed since its introduction 12 years ago. The revised curriculum would be phased in for Gr.
R-3 and Gr. 10 in Jan. 2012; Gr. 4-6 and Gr. 11 in Jan. 2013 and Gr. 7-9 and Gr. 12 in Jan. 2014. End-of-year results
would be continuous assessment based and are aimed to reduce the administrative workload of educators, providing
learners with in-depth skills and focus more on curriculum outcomes. Coupled with a revised curriculum, new
Curriculum and Assessment Policy Statements (CAPS) were developed for all approved GradeR-12 subjects. For more
detail on CAPS visit the Department,s website (www.education.gov.za or www.thutong.doe.gov.za)
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South African context. During this period (13-18 years), it is the personal goals and perceptions of
success, amongst others, of participants in sport that inform their identity; more specifically a sport
identity, and as such positively impact on continued participation (Stroot, 2002:132). She adds that
apart from the establishment of a sport identity, learners also install an interest in sport, and regular
sport participation and exercise now becomes part and parcel of their daily routine. For all that,
various structural barriers such as discriminatory practices and social stratification patterns may
negatively impact on the chances of ‘being chosen’ for a career in sport, for it seldom happens by
personal choice only (Nauright, 1998:19, 20; Bruening, 2000:34; 164-172).

Racial quotas and politics in sport may intend to level the playing field, but would inevitably
disenfranchise players and influence team selection and composition. As a result, learners could
experience sport negatively, yet sport ultimately offers a learning school for situations with which
they could be confronted in their adult life (Leonard Il, 1998:123-127; 129-130; Wuest & Bucher,
2009:8).

The literature suggests that sport and related sport-activity programmes can be less effective for
young learners who are deeply touched on a personal level at a very young age if they are not
particularly capable or confident in their movement skills (Loopstra, 1991:419; Pill, 2007:25). The
result hereof is that many learners struggle to see a sense of purpose and personal relevance in
sport and related physical activities, like PE (Pill, 2007:25).

In conclusion, it may be stated that sport has educational value and can be used as an educational
instrument, provided it is brought into play in the correct way (Rahschulte, 1999:59). Educators
perform an important chaperonage role in the moral development of learners (Krane et al.,
1997:54, 58). Drew (1999) describes the role of educators and coaches: “... in order to be more
successful, teachers and coaches need to develop greater understanding of the reasons athletes
give for their moral behaviour”. Schoon (1994:52) and Goncalves (1998:181; 187-188) believe that
it is the task and responsibility of both the coach and parents to put opportunities in place for
development through participation in sport. However, according to Benson (2000:226), many
coaches and parents are unaware of the value of sport in the personal development of the child.

The role of the school in society is graphically depicted in Figure 2 below (cf. p. 36).
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Figure 2: The role of the school in society
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Having placed the relation between sport, education and teaching in context and having examined
some related aspects of a school to provide an even better understanding of the South African
context as is outlined in chapter two, it is now essential to look into the school as societal context.
A discussion on the historic development of sport will guide the reader in understanding the school
as societal context, the process through which school sport has developed and how the researcher
used that in achieving the objectives of this study (cf. par. 1.3. 2, p. 12).

2.3 A SOCIOLOGICAL PERSPECTIVE ON SPORT

From the preceding paragraphs, it may be seen that educators as school sport managers are faced
with a daunting task, and are required to perform several functions which are critical to the overall
success of schools. School sport managers require unigue sport management training in relation
to the diverse needs of South African schools. In par. 2.1 (cf. p. 26) the sociological perspective of
sport to better understand the management of school sport was mentioned. However, before any
discussion of the sociological perspective of sport can be done, it is first of all necessary to discuss

the historic development of sport.

2.3.1 A historical orientation of sport

Sport has always occupied the mind of man (Watt, 2004:23), it pervades many aspects in society
(Lumpkin, 1998:17) and is all around us (Eitzen & Sage, 2003: 1; Keim, 2006: 98, 99; Keim, 2008:
343, 344; Lera-Lopez & Rapun-Garate, 2007: 103; Thibault, 2009: 2,3). People from different
cultures and different social backgrounds have participated in sport and physical activities in the
form of physical expression as far back as the ancient Sumerians, Mesopotamians, Egyptians and
Chinese (Van der Merwe, 2007:5; Mechikoff, 2010:28,42). These civilisations participated in
sporting activities as part of their daily lives, and (Gouws, 2001:158) needed strength, stamina,

speed, leanness, agility, coordination, courage and skills to live their ordinary lives and to survive.

Mechikoff (2010:29) argues that when, “Kings, queens, pharaohs, emperors warlords and tyrants
ruled in ancient civilisations, survival and the necessity to triumph over one’s adversaries...”, and to
achieve this, the citizens had to be fit and strong. The activities of these civilisations can be utilised
to give meaning to some of the sporting activities participated in and watched today. For example,
Coakley (2009:58) and Coakley and Pike (2009:67) identify that javelin throwing originated from
spear-throwing; and athletic events such as learners from schools exercise when participating in

athletics offered by schools come from foot races between ancient warriors.
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In the times of the ancient Greeks and Romans, physical prowess in relevant sporting fields was
seen as important and a mark of someone’s characteristics and worth (Watt, 2004:23-24).
Idealizing the ethos of athleticism, the English Bourgeoisie also considered sport and exercise as
important vehicles for character formation and superiority, stating that, “The battle of Waterloo was
won on the playing fields of Eton” (Loy & Kenyon, 1969:9). The Olympic Games and Soccer World
Cup may capture the interest of as many as 100 billion spectators, creating independent social
networks across the globe. This perceived status has placed sport in the public eye and has made

it a subject of scrutiny, comment and criticism.

The attendance and utilisation of early sport facilities varied from nation to nation, individual to
individual and from group to group according to their different cultures, perceptions and physical
activity needs. Beashel, Sibson and Taylor (2001:170) summarise this phenomenon when arguing
that: “Sport reflects the society in which it is found”. These civilisations all showed a different social
behaviour towards the management of sport facilities, and therefore the attendance at and
utilisation of sport facilities varied accordingly (Sage, 1998:45,282). For example, the Romans and
Greeks used their facilities to host activities, such as gladiator fights, which entertained the
spectators and helped the rulers to see their warriors in action. Through this the rulers used
athletes to demonstrate the importance of physical prowess in relevant sporting fields and as a
mark of someone’s characteristics and worth. Some rulers also built sport facilities to impress their

neighbouring rulers.

In short, the size and aesthetic value of ancient sport facilities and spectacles were very important
for the rulers of those times to show off their power and the skills of their soldiers. Sport facilities
were also developed and utilised for the health and wellbeing of people as long as 2 500 years ago
(Arthur, 2004:332).

2.3.2 School sport and physical education in a sociological context

Sport is no longer a male-dominated pastime that is merely indulged in for pleasure. The
participation of females has increased dramatically over the past years (Dixon & Bruening,
2007:377,378; Edwards & Jones, 2007:350, 351) with the arrival of new events, such as the
Women’s Soccer World Cup, the Women'’s Cricket World Cup and the Women’s Rugby Union
World Cup (Mahoney & Howard, 2001:289; Lynn et al., 2004:335,336; Kluka, 2008:493; Wuest &
Bucher, 2009:6; Wuest & Fisette, 2012:6).
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In addition, in South Africa, sport is no longer dominated by one racial group, as it was during the
apartheid era (cf. note, 10 p. 27). Thus, sport is shaped by society; and society has reciprocally
shaped sport. Because of the symbiotic relationship between sport and society and the multi-
faceted dynamics of sport, different trends in society have emerged.

Over and above the afore-mentioned trends, some of the developing trends are also quite
troublesome. To this end, Coakley (2009:124-130) and Siedentop (2009:137-138) describe five
trends that are disturbing. These are the privatisation of school sport; the segregation of
programmes by socio-economic status; decreasing opportunities for children in low-income families
and communities; and more learners (children) seeking alternatives for adult-controlled organised

sports.

Throughout the centuries, Western ideology has dominated the African education system (Van der
Merwe, 1999:14). The Western education system is not always the solution for the African way of
life, as in Africa, and especially in South Africa, holism is a lived experience with its vast cultural
diversity. This holistic way of life has had a major impact on the indigenous sporting culture. Sport
and sport-related physical activities, like PE, in South Africa in particular, are faced with many
problems (cf. par. 1.2.2, p. 5), such as the lack of qualified educators, facilities, equipment and
curriculum development, with the greatest problem being to implement a policy addressing specific
economic, political and social circumstances within South Africa (Van Deventer, 2002b:106;
2005:144; 2007:142; 2009b:142,143; Rajput & Van Deventer, 2010:48; Van Deventer, 2011a:121-
122; 2012:154).

Children need a safe environment and a secure space from which they could reconnoitre and
control an unfamiliar world (Van der Westhuizen & Mentz, 2007:68,69). As a result thereof,
opportunities for leadership should be created during participation in sport and related activities, in
order for learners to increasingly accept responsibility and to develop their characters (Gouws,
1994:5, 10, 74; South Africa, 2000; Gallahue & Donnelly, 2003:132; Mull et al., 2005:18; Montreuil,
2006:24; Darnell, 2010:65-66).

Hoffman (1987:122) is of the opinion that through the development of character, school sport
obtains educational value. Apart from the element of enjoyment, school sport results in educational
experiences which contain important implications for both the individual and society as a whole.
Realising the role of sport in educational experiences has resulted in a new basis for the

organisation and advancement of sport and PE in South Africa in particular after the
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Renaissance.”® After the Renaissance, a new educational system, which included PE in the
curriculum to apply the value of physical activity and sport to education, was introduced in schools.
In this way the new education system has contributed to the improvement of the State and the
revaluation of PE, because the merits and educational value of PE as an academic discipline with
guality programmes were realised (Darst & Pangrazi, 2009:4; Pangrazi & Beighle, 2011:7, 8).

In schools, extramural activities, such as sport and sport-related physical activities and
programmes are intended as an educational medium, and their purpose is directly pedagogical in
nature (Sallis & McKenzie, 1991:124,134; Ennis, 2006:41-43; Garcia Lopez et al., 2009).
Extramural activities are intended for the development of psychological characteristics considered
necessary for learners in schools; and these form part of the school living world in which the child-
image becomes visible. This grounding has an enduring, moulding influence, and is viewed by
Raalte and Brewer (1997:301) as a microcosm of society, where learners in school sport learn and

are faced with situations that they need to be able to cope with later in life.

Fundamental to the holistic development of learners in schools is the aim of increasing
opportunities in pursuit of sport at all levels (amateur, professional, mass participation), where
people are more active more often. Scholars, exponents and practitioners, like Amusa
(1999:333,334); Mull et al. (2005:18); Amusa and Toriola (2006:220; 2008:355, 356); Amusa,
Toriola, Onyewadume and Dhaliwal (2008:115); Roux, Burnett and Hollander (2008:92, 101), as
well as Roux (2009:583), are thus of the opinion that sport and PE play an important role in human
development. Building on this, Van Deventer, a strong advocate for the return and inclusion of PE
as a school subject in itself in the curriculum of the South African education system, is highly critical
of the viewpoint of the South African government whose message in 1997 during the curriculum
reform of the new African National Congress (ANC) government, was clear: that PE is not an

important part of a child’s holistic development (Van Deventer & Van Niekerk, 2009:147).

By their very nature, sport and PE are about participation, inclusion and a sense of belonging.
Sport is the pursuit of a physical activity, where set rules are involved. In the modern and post-

modern tradition, sport is constructed to be fair, non-deviant, competitive, and guided by laws and

% The period of the Rennaissance stands out as a time of cultural change with respect to the church and refers to the
period 1300-1600, which can be seen as an intellectual reawakening, confined primarily to the upper class and nobility
that helped change medieval attitudes toward the body. Different theories on how to view the human body were
developed during the Renaissance and as such it laid the groundwork for different attitudes toward sport and physical
education for those who followed and was in part caused by the reintroduction of Greek and Roman thought in
intellectual circles, who advocated their beliefs around the ideal of the universal or “Renaissance man”, that is a well-
rounded individual who used the body to develop discipline and character (Mechikoff, 2010:126-134)
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institutions (Curry & Jiobu, 1984:8; Donnelly, 2000:167-178; Slack, 2000; Wuest & Bucher,
2009:10; Wuest & Fisette, 2012:10). PE, on the other hand, is a broad concept, which
presupposes that all human movement phenomena (sport, dance, play, games, gymnastics,
aquatics and swimming) are utilised to educate learners, and have been embedded in human
behaviour and society since ancient times, reflecting and informing all spheres of human existence.
To this end, PE involves the use of physical activity as medium for the realisation of educational
goals (Kirk, 2006:256); and it strives to develop the general physical ability and appearance of
learners (Alderson, 1996:4; Chow et al., 2008:38-39; 46-49).

PE, according to Coetzee et al. (2005:61); Lennox et al. (2008:59) and Roux et al. (2008:101) and
sport (Chalip et al., 1996:426; Doll-Tepper, 2006:72; Green, 2008a:129) both contribute to the
holistic development of learners towards adulthood, because the holistic development of learners,
according to Burnett (2005:48), Singh (2005:83), Biddle (2006:163), as well as Dorch et al.
(2009:444-445), assume that socialising plays an important part and role in the holistic
development of learners’ values, beliefs and norms, which are regarded as valid and normative by

society.

Socialising is relevant to sport, other facets of human behaviour and values, and merely points to
moulding and influencing (Coakley, 2009:90). Socialising is an interactive process based on the
ever-changing demands of society. In this regard, school sport has shaped society; and it plays an
important role in the socialisation of learners who are reciprocally shaped by society. During world
games, such as the Wimbledon Tennis Championships, the Tour de France, the recent 2010 FIFA
Soccer World Cup™, held in South Africa, and the 2012 Summer Olympics held in London,

nations, as well as learners in schools, are gripped by the action within these games.

Even when individuals have no interest in sport, the influence from relatives and friends can be
significant, to the point where sport is included in their lives, sometimes only for the duration of a
tournament — as was the case personally experienced by the researcher during the 2010 FIFA
Soccer World Cup™. This study recognises the significant social impact sport raises. The school
sport manager should therefore, without a doubt, take into consideration the social and market
environment (cf. par. 3.2.2, p. 122), because sport is seen as a popular and unique commaodity,
which can be used to improve one’s position in the society (Burnett, 1998:14; 2003:16; Peetz et al.,
2004:141; Van Heerden et al., 2008:147,162; Bevan-Dye et al., 2009:182-184).
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On close examination of school sport, it appears that school sport, according to Coakley (2009:20,
24-26), is tied to important ideas and beliefs in many societies. It is connected with major spheres
of life, like family, religion, the economy and politics, all of which play a role in the socialisation of
learners. More specifically, apart from O’Donovan (2006:476), Smith (2006:151), Bowley
(2007:59), Light (2007:325,335), Naidoo (2007:66), and O’Donogue (2007:62), Lorber and Martin
(2008:234) are also of the opinion that organised school sport is characterised by participation and
character formation, ideas on masculinity and femininity, the need for alternative kinds of sport
(Coakley, 2009:131) professionalisation, commercialisation, racism (Brooks & Althouse, 2007:5;
Azzarito & Harrison, 2008:348; Zwecker, 2010:6) and discrimination (Engelbrecht, 1996:4).

To downplay the significance of school sport due to the work ethic and qualifying concept of
usefulness is to adhere to a form of cultural ethnocentricity”* - which may impoverish the study of
human behaviour and society. The world of school sport provides a rich and complex reality for a
phenomenological review of school sport from a sociological perspective, together with an
explanatory potential of how school works in the context of a social system. To generate
understanding, the researcher can focus on observation and theory, where social “facts” are
discovered and explained. Such facts, according to Durkheim, do not include everything that is
merely social in a popular sense, but they are more external and enduring in their influence on
human behaviour. These social “facts” may be established deductively and tested by exposing

them to public debate.

Deba