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ABSTRACT 

At the beginning of this scientific inquiry the aim, 

methods of investigation, the difference between the 

planning of education and the planning of an educational 

system, the problems, explanation of the terms used in 

a title, the geographical position of Bophuthatswana, 

demarcation of the field of study and the structure of 

the dissertation were outlined. 

In the second chapter the history of education of the 

Tswanas has been traced. During the literature study 

it became abundantly clear that prior to the arrival of 

the missionaries the Tswanas already had some form of 

education. The relevance of that education can hardly be 

over-emphasized because it was based on the ground motif 

of the Tswanas. 

The theories of educational system planning are discussed 

in chapter 3. The contribution of both the South African 

and Overseas educational system planning theories has been 

dealt with. These theories were chosen to give the re= 

searcher sufficient background on the criteria for plan= 

ning. 

The exposition of the present system of education in B~ 

ph~hatswana is given in chapter 4. The system of 



Bophuthatswana education has also been evaluated in 

terms of Stone's and Ruperti 's educational system 

planning theories. The investigation revealed a num= 

ber of deficiencies in the educational system in question, 

inter alia: the fact that this system of education is not 

based on the nation's ground motif, inefficient school 

pattern, the absence of some of the important auxiliary 

services such as a Bureau of Research and External Ex= 

ami nations. 

In chapter 5 reforms in the educational system of Bophutha= 

tswana are suggested. The following have among others, 

been recommemded for inclusion in the present system of 

education of Bophuthatswana: 

* regional control of education; 

* a planning section; and 

* a Bureau of Research. 

The phasing out of the middle school has also been suggested. 

The final chapter summarises all the issues raised in the 

other chapters and from this summary flow recommendations. 

Recommendations were, among others, made in respect of the 

following: 

- the school pattern; 

- teacher education; 
- medium of instruction; and 
- research in education. 



UITTREKSEL 

By die aanvang van hierdie wetenskaplike studie is die 

doel van die studie, die navorsingsmetodes, die verskil 

tussen die beplanning van onderwys en die beplanning van 

~ onderwysstelsel, die probleme, die geografiese lig= 

ging van Bophuthatswana, die omlyning van die studieveld 

en die struktuur van die verhandeling uiteengesit. 

In die tweede hoofstuk van die verhandeling is die ge= 

skiedenis van onderwys van die Tswanas nagegaan. In die 

loop van die literatuurstudie het dit baie duidelik geword 

dat, voor die aankoms van die sendelinge, die Tswanas 

reeds ~ vorm van onderwys gehad het. Die relevansie van 

daardie onderwys kan nie maklik oorskat word nie, omdat 

dit gebaseer was op die grondmotief van die Tswanas. 

Teoriee van onderwysstelselbeplanning word in hoofstuk 3 

bespreek. Die bydrae van beide Suid-Afrikaanse en oorse= 

se onderwysstelselbeplanningsteoriee word onder oenskou 

geneem. Hierdie teoriee is gekies ten einde die navor= 

ser voldoende agtergrondmateriaal te verskaf rondom die 

kriteria vir beplanning. 

Die uiteensetting van die huidige onderwysstelsel in 

Bophuthatswana word in hoofstuk 4 gedoen. Die Bophutha= 

tswana onderwysstelsel word ook geevalueer in terme 



van Stone en Ruperti se teoriee aangaande die beplanning 

van onderwysstelsels. Die ondersoek het aan die lig ge= 

bring dat daar ~ aantal swakhede in die betrokke stelsel 

voorkom, soos onder andere: die feit dat hierdie stelsel 

nie gebaseer is op die grondmotief van die volk nie, die 

onvoldoende skoolpatroon, die afwesigheid van sekere be= 

langrtke hulpdienste soos ~ navorsingsburo, eksterne 

eksamens, ens. 

In die vyfde hoofstuk word hervormings vir 

wysstelsel van Bophuthatswana voorgestel. 

die onder= 

Die volgende 

is, onder andere, voorgestel vir insluiting in die huidige 

onderwysstelsel in Bophuthatswana: 

* Streeksbeheer van onderwvs 

* ~ beplanningsafdeling; en 

* ~ navorsingsburo. 

Die uitfasering van die "middelskool" word ook aanbeveel. 

Die slothoofstuk som al die sake wat geopper is in die 

loop van die studie op, en hierdie samevatting lei dan ook 

tot sekere voorstelle: 

Voorstelle is gemaak met betrekking tot die volgende: 

* die skoolpatroon; 

* onderwysersopleidinq; 

* die medium van onderwys; en 

* navorsing in onderwys en opvoeding. 
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