





relating to content. Responses to the open-ended questions are presented in Tat
rors have been corrected, but the grammatical aspect of the students’ responses are
presented in an unedited form.
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1999:229). However, we generally do not take terest in something if w do not

drive to learn helps us to focus @ :ntion and persist in learning e
material if we want to (Good & Brophy, 1984:331). Students expressed their interestin E  sh
in terms of preferrence (most likely as opposed to other subjects), and the associations one
can make when speaking English, for example “speak like Americans” (cf. Table 6). Goals can

also be said to be instrumental in developing ar iterest in language learning.

Desired changes in content are largely topical (cf. Table 6). A change in topics inste
dealing with the same topics would be well med. Students would also embrace more
dialogue which focuses on topics of interest, for «ample AIDS and rapists (cf. Ta

responses were directed towards change in teaching and learning procedures (“the 1y we
study English”) and teachers looking up the work in the dictionary. This response dicates a
lack of confidence in a teacher’'s knowledge of )ntent as well as expectations students have
of teachers (to know all the work and not need to use a dictionary). It might also im| /t
students do not regard a dictionary as a consti t necessity for L2 learning, an aversion also

reflected in their responses in Table 7.

Responses to open-ended questions concernin interest, difficulty and enjoyment of literature

and language components are presented in Tat 7.
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(1993:50) suggests using authentic materials to facilitate a more effective . 1

I rning environment filled with intrinsically motivated students. Rumboll’s (1993) sug

for activities based on magazines are provided in Appendix E. Teachers can always adapt
according to what their students know, and to their interests (e.g. Step 8 in Appendix E).

Students were questioned on changes they wot | like to see with regard to learning mate Is.

Their responses are presented in Table 9.
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state of some aspects of learning result from ing-held attitudes and entr
tr  making it difficult to envisage or practice different behaviours. A pointwas r de in =2
course of the study to provide suggestions of how the students’ motivation could be enhan |

and practical examples were given where possible.
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Chapter 6

Conclusion and recommendations

6.1 Introduction

Researchers have focused on several ¢ jects of classroom learning to try and
determine motivating influences of ESL lea ers. The results of this study concur with
the findings of other studies, but the uniquely South African circumstances make r

different analyses and interpretation.

Students as a voice that can make a difference to the success of classroom E
learning are as yet an unexplored field. The results show that students have a lite

sense of how they want their learning to be.

6.2 Findings
The results have been analysed and the conclusions based on the findings are

discussed.

6.2.1 Course-specific motivation 'components

The results indicated that the specifics of content, teacher, and group mc nal
components that this research sought to isc te and investigate are intercon :cted d
interdependent. Problems that are experienced with regard to the content affect teacher
motivational components, just as much as roblems related to the acher w affect
group motivational components. The implication of this interdependence of mc¢ =  al
components is that rather than isolate an a ect of classroom learning as an area that
needs most attention, a more integrated apg ach is necessary. If, for example, teacher-
concerns are identified as a problem area, 1 :n in addressing the problem, it should be
considered how changes affected could si ultaneously address content and student
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6.3.3 Other perspectives of class >om motivation

The angle for this study is students’ pe pectives. A possible perspective is e
teachers’; a study could be carried out to de ‘mine how classroom-specific motiv  or
components affect their ESL teaching motivation, and the implications for SL teachi
and learning. Understanding both perspectives of concerned parties makes it po to

bridge the gap caused by miscommunication and lack of information on both their parts.

6.4 Conclusion

It is the finding of this study that learning-specific components affect ESL le: ing
motivation. The study has also shed light on motivational processes that are influenc
by uniquely South African factors. Efforts to shape attitudes of learners and devi p a
culture of achievement and motivation can e attempted at secondary level, is
research has shown that it would be more m  aningful to lay strong foundations atlo r

grades of schooling.
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Appendix A: Motivation Questionnaire

Aim.

The intention of this study is to find out the motivations of students in the
learning of English as a Second Language. A/l the questions in this
questionnaire refer only to the English class and lessons.

PLEASE ANSWER ALL THE QUESTIONS HONESTLY.

Biographical information

MOTREr TONGUE..........ecierie it s ee

Other language(s) you Know well.............cueecirincneniincinieecirseceneieceecaessesseesrenenes

What kind of English books do you enjoy reading?...........cccooemeevereenncncncncncnceenene
What English programmes do you watch on TV?..........ccccoiurnnicniencncncneernennenenenaes
Do you speak English outside School?.............ccocouiemninrinrcree e

Do you plan to continue studying English « ter matric?............ccocevvveniinnnnne.
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Section A: Course-specific mc ivational components
Indicate your answer by marking the ¢ >ropriate box.

1T think the objective of my English lessons should focus on passing
tests/exams.
| Agree | Disagree ]

2. I think the objective of my English les )ns should focus on gaining kn
{Agr‘ee | Disagree

3. Each of my English lessons has a specific objective (i.e. goal).
| Agree | Disagree

4. What I do in the English class helps me outside school.
| Anree I Disagree

5. I find poetry interesting.
Dgree | Disagree |

6.1 -Fin,innuolc intorasting.
|—Agr'ee | Disagree

7. I find grammar interesting.
rAgr'ee l Disagree I

8. I enjoy my English classes.
rAgr‘ee \ Disagree I

9. In general, my English lessons are difficult.
[ Agree | Disagree

10. I find poetry difficult.
lT\gr‘ee | Disagree l

11.Ifi novels difficult.
I__/‘ ‘ee lDisagree |

12. I find grammar difficult.
ﬁgr‘ee | Disagree ]

13. I know English well enough to cope wi* my English lessons and my work.
l?gr‘ee Disagree
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14, What type of lesson(s) do you enjoy the most? | Aovels Poetry
~ Grammar | Why?

15. What type of lesson(s) do you like the least? l Novels I Paefr'z
lér'ammar
Why?

16. Do you think there is a need to learn English? Why?

17. What would you like to learn in the En ish class?

1R The tenrher anlv ieeg our English grai  nar textbooks.
| Agree rDisagr‘ee—l

19. The teacher uses newspapers, magazi s, etc. for English lessons.
| Agree LDisagr'ee

20. Without a textbook it is difficult o « anything in class.
[ Agree LDisagr'ee J

21. We do only the exercises in the textbook.
I Agree | Disagree J

22. It is possible to work without the help of the teacher, using the text ok
only.
[ Agree LDisagr'ee I

23. Using magazines, newspapers and t vels can help to make English more
asting.

| Agree lhisagr‘ee I

24. If you could change the way in which English is taught and the le ning
materials used in the English class, how would you do it and what would you
include or use?

25. We do multiple choice tasks in gramn
| Agree | Disagree ]
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26. We do exercises that require us to supply missing information.
f Agree l Disagree I

27. We do fill-in-the-blanks exercises.
[ Agree I Disagree |

28. The tasks we do in class are difficuit.
| Agree l Disagree |

29. The tasks we do in class are interesting.
| Agree [ Disagree |

30. The teacher explains tasks and exercises clearly, so that we know what is
reqrired of us,
|_Agr'ee | Disagree ]

31 T prefer e~ work, then I am sure I will do well.
prerer e
| Agree | Disagree

32. Failing a task is discouraging.
l Agree ’ Disagree

33. Failing a task just means trying harder next time.
l Agree | Disagree

Section B: Teacher-specific motivational components

34. I prefer the teacher to walk around i the classroom.
| Agree | Disagree J

35. I prefer the tenrher to remain in one place r the whole lesson.
[ Agree | Disagree ]

36. The teacher should choose the stude °who should answer a question.
l Agree | Disagree |

37. Questions should be directed to all students, and students should vol teer
to answer.
[ Agree I Disagree l

38. If a teacher is not strict, some students might take advantage.
| Agree { Disagree !

150



39. 1 rybody benefits when the teacher corrects my mistakes in front of the
whole class.
[ Agree ] Disagree ‘

40. When the teacher expects us to do wi  in exercises and tests, I try hard.
i Agree | Disagree J

41. The teacher expects too much of us; the work is too difficult most of t

timo,

| Agree ! Disagree |

42. If the teacher is not pleased with my performance, that means I could have
done h=tter, :
l?gr‘ee | Disagree |

43. If the teacher reacts angrily if I don do well it's not fair because I did n
best.
| Agree I Disagree |

44, If the teacher does not comment if I don't do well, it means I was not
expected to do well anyway.
[Agr'ee |Disagree |

45. The teacher should be the only to 1 ke decisions in the classroom about
learning activities.
l Agree } Disagree |

46. The teacher does most of the talking class.
I Agree [ Disagree l

47. The teacher should give students plenty of chances to speak in tl
classroom.
| Agree I DisagreeJ

48. Indicate five words/phrases that you :el describe a good English te r.

-..ad.
-Has a sense of humour.
-Is sensitive about my feelings.
-Gives individual attention to students.
-Shows genuine interest in me and in what I do.
-Does not expect too much of students.
-Makes students achieve higher all the tii
-~ alwa p ared. !
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-Is an expert in what he/she teaches.
-Can make mistakes and admit it.

Section C: Group-specific motivational components

49. T don't mind making mistakes in front f my classmates.
[Agree | DisagreeJ

BN Tt's emhnarrgssing when I make mistal s in front of the whole class.
| Agree | Disagree 1

51. We learn from others when we do gro »work.
, Agree | Disagree |

52. Group work means we share the responsibility of learning.
l Agree | Disagree |

53. In my class we compete against each other often.
| Agree l Disagree

54. One should always try to do better t 1 others in class.
l Agree | Disagree

55. Competition makes people work harder.
{ Agree l Disagree

56 ramnetitinn laads to bad relationships with classmates.

I_Agr'ee— | Disagree l

57. Working with one person is better than working with a bigger group of
working on my own.

| Anpee Disg~rege

58. When I work in a group, and we do :ll, I feel that my contribution is t
! o) r\icaH
| Agree %Dlsagr'ee ]

59. Group work makes learning more inter sting and enjoyable.
D\gr‘ee | Disagree |
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Section D: Students’ self-perceived proficiency
60. How would you rate your own English *  oficiency in terms of language ski ?-
Encircle the appropriate number accordir to the following scale:

1=poor 2=average 3=goo 4=excellent

ENGLISH SKILLS poor aver je good excellent |
Speaking 1 2 3 4
Reading 1 2 3 4 |
Understandinn 1 2 3 4
Writing 1 2 3 4 N
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Appendix C: Poetry lesson

1. Divide pupils into pairs.
2. Play a recording of Poetry Lesson by D. J. Brindley.
3.Ask for volunteers to perform the dialogue with the correct tone of voice.

Allrght, boy,go

- DT Brindley

(Pfaff, 1992:16).
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zmporary society, the way in which
everyday magazines are filled with colours,
beautiful people, flashy photographs etc. but
are in fact, often silent ('sounds of silence’)
about ‘large issues’, or superficial and
sensationalist in their treatment of these
issues. Question why the class feels that
political issues are often avoided.

Step 7

*Find a cartoon from the magazine and stick
it into your book.

*Explain WHY the cartoon is funny.
*Comment on how the facial expressions of
the characters, their body language and
other visual details in the cartoon contribute
to the humour,

*Rewrite the text of your chosen cartoon
into direct speech.

*Create your own cartoon of 3 frames.

*In pairs pupils show each other their
cartoons and explain the humour.

Step 8

*Find any picture in your magazine (not too
small).

*Describe the angle which the photographer
or artist has used.

*What sort of shot has been used?
*Comment on the use of lighting in the visual
text?

*How do these characteristics of 2 visual
presentation of the picture contribute to
the meaning the picture has for us?

Step 9

*Discuss what the stereotypical TEACHER,
TEENAGER, and MOTHER are like.

*Find a picture in your magazine in which
either a man or a woman is depicted
stereotypically.

*Provide a written description of this
stereotyping.

*Discuss how everyday stereotyping
inf u we often do not notice
it.

Step 10

Explain the difference between facts and
opinions. Various pupils in the class could be
required to express, at random, a fact and
an opinion. Explain that emotive language
(opinions) is used in advertisements to
convini ¢ to buy a product and to {

certain emotions. Explain that opinions

159

(constituting emotive language)
construed as facts. You might wish to
discuss WHY. :

Step 11
Pupils should find a short text from their
magazines that they found interesting. They

should then, using different col -s,
underline all the facts and all the opinions.
Step 12

Pupils should choose an advertisement from
their magazines and answer the fc g
questions as well as complete the final
activity:

*Write down all the emotive language use in
the advertisement.

*What is being advertised?

*What does this advert make you think you
will be or feel if you buy the advertised
product?

*Cot ent of the visual aspects of the
advert. How does it attract your attention?
*How would you improve the advert you have
chosen?

*Create your own advertisement, { s
particularly on your use of emotive language.

Step 13

ORALS. Each member of each pair  ould
speak on various aspects of their project. In
essence, the project is being preser | to
the class. Speech should include discussion
about the link between the chosen theme
and the pictures and written text which
were chosen to elaborate on the theme.
SUGGESTION: Number pupils who are
listening. Each time a pair is presenting,
arbitratrarily call out 3 numbers (ie. 3
pupils) who will each be responsible 1{
asking both members of the pair a question
concerning their project. This wi test
ability to speak and answer spontc ly.

(Rumboll, 1993:50-53).



+ pendix F: Comprehension and writing skills

In Winton there is a very good sports club which welcomes applications from overseas
visitors. Look at the two letters below. They contain information about two people who
want to join the club.

Stage 1: Students read the letters and fill the forms.
Stage 2: Students are given Odette's form completed; they write a letter
using Arturo's letter as a model.

29, Gosforth Close,
Hamford,
Nottln am,

Not
NG16 TEA
1 Feb. 1979
Dear John

I don’t know whether you remember
me — we met very briefly at Michael
Everton’s party last week. My name is
Arturo Catania and I’'m an Italian
doctor. My wife told me after the
party that you’re the secretary of the
sports club, which I'm very interested
in joining. Could you please send me
some information about how to apply.
If you wish to phone me for any reason,
my number’s Hamford (0273) 51469.

Yours sincerely,

_/4rfuro Cal‘am'a

Arturo Catania

2b, Lakes1de Avenue,
Upt
Notts NG 16 7TAA
13 Jan. 1979

Dear Sir

I wish to become a member of the Winton
sports club, and would be grateful to receive
details of subscription rates and other
relevant information. I am a teacher by

, and shall be in England for 2 years
(my nationality is French). I was bom in
Paris on the 12 th of January 1939.
I look forward to hearing from you.

Yours faithfi y,

Oclaflfe mane rancois

{ ) Odette I © e Francois
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WINTON SPORTS CLUB: MEMBERSHIP APPLICATION

Surname CATANIA First Name(s)

Date of Birth 4. 8. 46 Nationality Marital Status___
Address

Telephone Number Occupation

WINTON SPORTS CLUB: MEMBERSHIP APPLICATIO

Surname jranco[d First Name(s) Oaé/etfe marie
Date of Birth 12/1/39 Nationality . French Mar  Status S

Address 26, Jaéedit[e _/41/enue, Upfon, Moﬂd, %6 16 7_/4_/4

Telephone Number(0273) 63159 Occupation zacbr

Adapted from Johnson (1981:93-95).
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