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system, as well as the National council of Independent Schools of Australia, 

the National Catholic Education Commission and the Department of 

Education,. Training and Youth Affairs. The project IS supported and 

monitored by the MCEETYA Student Learning and Support Senl;ces 

Taskforce (Rigby, 2002:22). 

Tile role of the website is to provide information about the nature of bullying 

and harassment and to indicate wilat resources and practical methods are 

available for schools to address the problem of bullying. It is envisaged that 

school communities will be invited to make contributions to this resource 

(Rigby, 2002:22). One innovative aspect of this website is the provision of a 

so-called chill out area where learners can learn about the issues associated 

with bullvina and become activists for posjtirve change in their own lives and 

their school communilties. In keeping with current rhetoric about bullyjng, it is 

claimed that the problem willi be addressed at whole school and 

multidimensional levels to match loca! needs and social justice expectations 

(Rigby, 2002:22). 

4.4 JAPAN 

Education in Japan has been conducted under the fundamental ideology of 

realizing equal opportunities in education, in which opportunities for education 

are equally assured in accordance with capability, aptitude and wi.ll, and 

regardless of birth, household income or class status. It has spread 

remal1<ably, promoted by a nation that has set great store by educatjon and 

the improvement in income levels of the Japanese peuJJle to al nong the 

highest in the world. 

The remarkable dissemination of education itself has served as the engine for 

what we can only call Japan's miraculous development. At the same time, a 

dwindling birth rate, nuclear families and the advancement of urbanization 

have now bome wFtness to a striking decline in the educational strengths of 

the home and local community-which had always shouldered the 

responsibilities of teaching chi,ldren how to behave with people, cultivating 

self~discipline and collective spirit, and passing on culture and traditions. 
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Such circumstances have formed a backdrop against which various probfems 

have emerged, 1l1c1uding bullying, non-attendance at school and me 

worsening issue of juvenile delinquency. Indeed, with the excessive emphasis 

placed on equal op~ortunities in education, the original concept of education 

in accordance with the individuality and capabilities of each and every child 

has not been taken into full consideration. These are many points that must 

be conSidered when looking at Japanese legislation regardin9 bullying at 

schools. 

4.4.1 The ConstituUon of Japan of 1947 

According to Article 98 of the Constitutfon of Japan (JP, 1947), the 

Constitution shall be the supreme law of Lhe nation and no law, ordinance, 

imperial prescript or other act of government, or part thereof, contrary to the 

provisions hereof, shall have legal force or validity. 

Article 11 of the Constitution of Japan (JP, 1947) states that the people shall 

not be prevented from enjoying any of the fundamental human rights. These 

fundamental human rights guaranteed to the people by this Constitution shall 

be conferred uoon the people of this and future generations as eternal and 

inviolate lights. 

Article 13 states that all the people shall be respected as individuals. Their 

right to life, liberty and the pursuit of happiness shall, to the extent that it does 

ot intetfere with the public wel,fare, be the supreme consideration IIil 

legislation and in other governmental affairs. 

Article 14 states that all oeople are equal under the law and there shall be no 

discrimination in political, economic or social relations because of race, creed, 

sex, social status or family origin. 

Article 23 states that academic freedom is guaranteed. 

Artide 26 of the Consmutlion (JP, 1994) states that all people shall have the 

right to receive an equal education correspondent to their ability, as provided 

"y law. All people shall be obligated to have all boys and g'irls under their 
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protection receive ordinary education as provided for by 12\>~:'. Such 

compulsory education shall be free. 

4.4.2 Fundamental Law of Education of 1947 

The Fundamental law of Education (JP, 1947) is a Japanese law, which sets 

the standards for the Japanese education system. It is a law concerning the 

foundation of Japanese education. As it acts as the basis for the interpretation 

and application of various laws and ordinances regarding education, it is also 

known as The Education Constitution and the Chaner of Education. It was 

brouoht into effect one month before the Constitution of Japan was, on 31 

March 1947. 

rticle 1 of this Fundamental Law of Education (JP, 1947) states that 

education shall aim at the full development of personality, striving for the 

rearing of the people, sound lin mind and body, who shall love truth and 

justice, esteem individual value, respect labour, have a deep sense of 

responsibility, and be imbued wilh an indepenaant spirit, as builders of 

peaceful state and society. Japanese learners do not esteem individual value 

hut rather any individuality on the part of learners in Japan tends to invite 

bullying. 

Article 2 says that the aim of education shall be realized on all occasions and 

in all places. In order to achieve the aim, we shall endeavour to contribute to 

the creation and development of culture by mutual esteem and cooperation, 

respecting academic freedom, having a regard for actual life and cultivating a 

spontaneous spirit. Learners in Japan are bullied jf they do not conform to the 

orm. Tillis is against article two as it states the learners should cultivate a 

spontaneous spirit 

Article 3is entiHed Equal Opponunity of Education and ensures that the 

people shall all be given equal opportunities of receiving education according 

to their ability, and they shall not be subject to educational discrimination an 

account of race, creed, sex, social status, economic position or family origin. 

The state and local public corporations shaU take measures to give financial 
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assistance to those who have, in spite of their ability, difficulty in recerving 

education for economic reasons. 

4.4.3 Government PaneJ on Bullying 

On 29 November 2006, the Govemment Panel on BUllying released the 

following jist of proposals to combat bullying at Japanese schools. 

•	 Clarify the standards for warning and punishing learners who bully 

schoo~mates. 

•	 Convince learners that those who turn a blind eye to buUying are also 

perpetrators. 

•	 Educators who tum a bllnd eye, spur or get involved itl schoolyard bU'llying 

should be subject to disciplinary measures. 

•	 The proposal emphasized that schools that solve butlying problems are 

excs'lIenl schools. thereby warning educators against covering up such 

incidents 

•	 The panel said that schools could make bullies engage in social service 

activlrties and study in separate classrooms. 

•	 The panel, however, has dropped the idea of suspending bullies from 

school, saying that no learner should be excluded from an education. 

•	 The panel called on educators, boards of education and parents of 

learners to cooperate closely In eliminating schoolyard bullying, and 

recommended that education boards set up teams to support schools' 

efforts to prevent bullying. 

•	 Schools and education boards should notify the parents of learners that 

learners are allowed to move to another sC;lool to avoid schoolyard 

bullying. 

The Prime Minister of Japan, Minister Srlrnzo Abe, (2007:1) told the education 

minister that he was to make use of a policy suspending bullying learners from 
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schools. He stated that they were to speedily notify every education board to 

implement what can be done under current la ws. 

4.5 ENGLAND 

At present, the options for a learner or parent who wlshes to complain about 

bullying, or the failure of the school to address the bullying, are limited. W,here 

a learner alleges that he/she has been bullled, either the learner or a parent 

may raise this matter with an educator. If the complaint is not satisfactorily 

resolved, a complaint may be made successively to the Head Educator, and 

then to the governors of the school. Section 29 of the Education Act (UK, 

2002) provides that governors of a maintained school shall establish a 

complaints procedure to deal with complaints not covered by existing statutory 

requirements. 

In producing their complaint procedures, goveming bodies are required to 

have regard for any guidance given out by the Secretary of State. This section 

replicates the earlier legislation contained in section 39 School Standards and 

Framework Act (UK, 1998). The Secretary of State for Education has never 

exercised his functions in this regard, and has not, up to the present time, 

issued any regulations relating to complaints. A draft of the Education 

'Regulations was issued for consuJta1ion in February 1999, but no further steps 

were taken and no RegUlations were ever pUblished. Governors are, however, 

given advice on how to deal with complaints in A Guide to the Law for School 

Governors and in a toolkit avaHabfe on the government website (Hamilton & 

Thomas, 2006:2). 

If the complainant remains dissatisfied after a hearing before the governors of 

the school, it is possible to take the compl.aint further and complain to the local 

authority (Hamilton & Thomas, 2006:2). However, the normal response of the 

local authority is that the complaint relates to a matter of internal discipline 

within the school and the local authority has no basis on which to intervene. A 

final complaint may be made to the Secretary of State fot Education (UK, 

1996) if the complainant believes that the governing body or local authority 

has acted unreasonably or is failing to carry out its duties properly. However, 
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to the best of the authors' knowledge, no such complaint has ever been 

upheld by the Secretary of State, making this a rather unsatisfactory remedy 

{Hamilton & Thomas, 2006:2). 

Apart from the making of complaints, the only other options open to a learner 

or parent who feel aggrieved at the bullytng, are a negligence claim against 

the school (although few such daims have been successful) or an application 

for judicial review where the disciptinary action taken is, in the view of the 

complainant, insufficient (Hamilton & Thomas, 2006:3). 

4.5.1 The Current Comptaints Pro,cess 

Many schools work very hard to resolve parental complaints relating to 

bullying. However, there are serious difficulties with the current complaints 

process. Parents frequently regard the process as ineffective in addressing 

the bullying. feel that they are unable to obtain a satisfactory hearing of their 

complaint and do not regard the process as independent. In addition, from the 

parents' perspective, the outcomes arE. often unsatisfactory (Hamilton & 

Thomas,2006:10). The foUowing options are available to parents. 

4.5.1.1 The Governing Body 

The first formal level of complaint is to the school governors. 1n some cases, 

the Governing Body has been known not to respond to the complaint at aU. I 

such situations, there is little a parent can do (Hamilton & Thomas, 2006:10). 

A complaint could be made to the locam authority in such a case, or technically, 

there would be an option to seek leave to bring an acti,on for judicial review. 

However, the latter course of action could be expensive. In addition, 'JVhere a 

parent qualtfles for legal aid, it is likely to be difficult to persuade the Legall 

Services Commission to fund such an application. lif the parent pursues the 

issue, complains about the governors' conduct and forces a hearing of the 

complaint before the Governor's Committee, it may be difficult to find 

governors who are neutral and whose v'iews have not already been affected 

by the parents' complaint against them (Hamilton & Thomas, 2006:10). 
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Hamilton & Thomas (2006: 11) states that in other cases, the governors may 

simply respond by making a formal assertion that the school has taken all 

possible action or a denial that any bullying has taken place. There is no 

hearing at which parents or liearners may express their views and put forward 

their evidence for consideration. In such instances, the parents rarely feel that 

an independent view of the situation has been taken (Hamilton & Thomas 

2006:10). 

Hamilion & Thomas (2006: 11) states that where parents are given an 

opportunity 10 put their case to a Committee of the Governing Body, there may 

not be an investigation of the complaint beyond the hearing of oral evidence. 

This makes it difficult for the Governors Committee to decide whether the 

school has taken all reasonable action to address the bullying. The remedies 

available to the Governors Committee are also limited. The Governors may 

request the school to 'take some further action '~o address the bullying, but it 

does not have a wide range of powers. Fo" instance, the Governors do not 

have the power themselves to exclude a learner ·.-'1ho has undertaken the 

bullying, though it may make such a reco~:T1endation to the Headeducator. 

According to Hamilton and Thomas (2006:11). the Governors do have power 

to provide some redress: for instance, where the bullying has been 

perpetrated by a staff member, it can recommend that the staff member 

apologize, it call recommend discipUnary proceedings or make a small award 

of compensation (Hamilton & Thomas, 2006:11). 

If a parent is dissatisfied with the response from the governorc:;, they can 

complain to the local altthority (HamiUon & Thomas, 2006: 11). The most 

common response to such complaints is that no action can be taken as the 

complajnt relates to an int,ernal school management issue. The local authority 

has little power lo force a school to change its policies and practice (Hamilton 

&Thomas, 2006:11). 

Hamilton and Thomas (2006:1' 1) state that a further complaint to the Secretary 

of State usually meets with the same response. Only in extreme cases IS 

there any action by the Secretary of State against the school. 
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When a school is inspected by Office for Standards in Education (OFSTED), 

parents are asked to express any concerns to the i,nspectors. It seems to be 

rare for the parents' conoems about inadequate response to bul'ly,ing to be 

reflected in the OFSTED report. There have been recent changes to the 

inspection process that enable parents to raise concerns with OFSTEO and 

trigger an inspection either of the whole school or of one area within a school. 

This opt,jon may prove helpful to parents of buJI:ied children. HO\ll.rever, few 

parents seem to be aware of this possibility. ;It would be helpful it schools were 

obliged to refer to this option in their publiished complaints policies (Hamilton & 

Thomas, 2006:11). 

4.5.1 ..2 Local Government Ombudsman 

The Local Government Ombudsman (LGO) in England has no jurisdiction in 

relation to schools even when the school is exercising a public function 

delegated by the local authority_ If a school fails to follow its published anti­

bullying. policy or 10 comply wah statutory duties, there is no recourse to tile 

LGO (Hamilton & Thomas, 2006: 12). 

The LGO currently deals with public sector complaints. For many years, it has 

been a major concern that while the LGO has jurisdiction in relation to 

maladmill1istrahon in educatiun, it does not have any jurisdiction over what are 

termed internal disciplina,ry matters. There would be a number of advantages 

to giving a wider Jurisdiction to the LGO to cover the way schools address 

parental complaints. These include (Hamilton & Thomas, 2006: 11): 

•	 The LGO system is well known and established, and has a high level of 

credibility and trust. 

•	 I't is an independent, impartial and free service. 

•	 The LGO is completely independent of the Government and local 

authorities. 

•	 The LGO has extensive powers to obtain the information it needs to make 

decisions. 
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• The LGO is able to recommend the payment of compensation. 

•	 I he lGO uses the complaints received to promote change and good 

practi,ce to ensure that similar problems of maladministration do not 

happen again. 

There are also, however, a number of obstacles which would impact on the 

effectiveness of the LGO as an appeal body where parents feel dissatisfied 

with the way that schools handle complaints. These include (Hamilton & 

Thomas, 2006: 1i): 

•	 Applications can only be made to tl"e LGO when other complaints 

procedures have been exhausted. 

•	 There is currently an issue of delay in dealing with complaints. The LGO 

office is overstretched and would require additional staff to take on any 

extra 'Nork. 

•	 The remit of the LG:J is confined to the investigation of complaints of 

aladministration. tt coulld, if given power over matters of internal 

discipline at schools, address the issue of whether the school had followed 

its own policies and any requirements set down in legislation, but could go 

no furlher than that. 

4.5.1.3 Limited redress through the court system 

n theory, Hamilton and Thomas (2006: 13) states that a learner or parent can 

seek judicial review of a school that fails to protect the learner from bullying. 

However, it is difficult to obtain funding from the Legal Services Commission 

for such an applicatron. Even where funding is obtained, few applicants 

succeed in obtaining permission, as there is often insufficient objective 

evidence of the school's failure for a judge to grant permission. The onty 

exception may be cases where the learner has suffered serious physical harm 

on more than one occasion (Hamilton & Thomas, 2006: 13). 

Where there has been persistent bullying, a learner who suffers loss may 

have a claim In educational negliigence. This, of course, does not provide a 
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remedy at the time of the bullying and, once again, it is difficult to obtain 

funding from the Legal Services Commission for such proceedings. In 

addition, of those claims that have reached coun few have been successful, 

he learner must satisfy the court that there was persistent bullying, that loss 

resulted from the bullying, that the school owed a duty of care and that the 

loss was reasonably foreseeable by the school. This is a high standard to 

satisfy. Even if the claim is successful" the level of damages would generaUy 

be low (Hamlltoll & Thomas, 2006: 11). 

Bullying may amount to a criminal offence where it involves assault or 

harassment. The recerntly arrived technological' lorms of bullying (cf. 2.5.2), for 

example bye-mail and text, may also amount to criminal offences under the 

Telecommunications Act 1984 (Hamilton & Thomas, 2006:11). However, 

schools are reludant to involve the police, and there appears to be equal 

reluctance on the pal1 of the police and the Crown Prosecution Service to 

prosecute for buUyin9 incidents at schooL Any private prosecution is generally 

impractical due to cost. A fut1her difficulty is that bullied learners are often 

emotionally fragile and parents, in an attempt to shield the child from further 

stress, are unwilling to pursue or be involved in criminal proceedings 

(Hamilton & Thomas, 2006:11,. 

When the Human Rights Act 1998 passed into British law, it was hoped that 

the prohibition on degrading and inhumane treatment in Artic'e 3 of the 

European Convention on Human Rights (UN, 1950) would provide some 

recourse for bullied learners. The right to privacy and family life contained 

within Artide 8 could also have been helpful. However, the courts have 

chosen to interpret most of the rights narrowly in the current decided case law. 

There is little prospect that a freestanding claim under the HRA for a 

declaration of breach of human rights and damages as a result of bullying 

would succeed. 
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4.5.2 Minister of Education 

Former Education Minister Ivan Lewis (Department for Children, Schools and 

Families, 2004: 1) ~aunched a national Ant1i-Bullying Alliance (ABA) of over 50 

expert organizations to act as a national agency to: 

•	 work with educators, schools and local education authonities to promote 

anti-bullyrng practices across ali schools, including the use of peer 

mentoring 

•	 develoo innovathre, practical approaches to tackling bullying, including the 

modem menace of bullying by text messaging (cf. 2.5.1), e-mail and 

Internet chat (cf.2.5.2). 

•	 provide support for parents in severe cases of bullying, includin9 mediation 

and referrals across the Alliance's regional and national network, where all 

other avenues to resolve the bullying have been exhausted; 

•	 develop and oversee anti-bullying resources andlformation for schools 

parents, lnduding an anti-bullying vvebsite containing practical support 

and advice; and 

.,	 run an annual national anti-bullying week of events and activities at 

schools across England to teach young people that all forms of bullying 

are wrong and suggest active ways in which to show no tolerance to it. 

Lewis (Department for Children, Schools and Families, 200·-1.:1) ~!\!;:;:lt on to say 

that England's commitment to tackle bullying in all its forms is unprecedented 

and that he was delighted to announce the creation of the first ever national 

alliance to underUne this comm~tment at schools across the country. 

"Unkindness has no remedy at law" (Proverb) 

The Alnance's na1ional lead on anti-bullying and the regionally based experts 

that will support schools, parents and local education authorities will be a 

crucial part of our action to show no tolerance to bullying (Department for 

Children, Schools alld Families, 2004: 1). It win build on the Make The 
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Difference campaign in which around 5 000 headeducators, educators, 

learners and anti-bullying experts have already participated. 

He continued by saying that bullying is not a part of growing up. Bullying is not 

character building. Bullying is physical or emotional assau!t, and can lead to 

the most tragic consequences. The Government (Department for Children, 

Schools and Families, 2004: 1) will continue to support schools which take 

tough action against violent learners who use physical violence against 

others, with permanent exclusions even for first-time offences, and the use of 

new parentjng contracts to focus the mirlority of parents on measures to 

'mprove their child's behaviour when they have previously been unwilling to 

make the effort (Department for Children, Schools and Families, 2004:1). 

4.6 SUMMARY 

In this chapter it has become evident that South Africa, Australia, Japan and 

England all have legislation in place that should prevent bullying from 

occurring at schools. 

The Constitution of South Africa is the supreme law of the Repu~'ic and states 

in numerous sections that bullVing is not acceptable under any conditions for 

any learners. This is backed up by The Children's Act and the Education 

Policy Act, the School Education Act, the South African Schools Act and by 

SACE. 

Australia does not have a Bill of Rights, but the majority of delegates felt that 

he traditiona~1 rights and freedoms of British subjects were sufficiently 

guaranteed by the Parl,iamentary system and independent judiciary which the 

Constitution would create. The laws pertaining to bullying at school are 

therefore mainly introduced by each of the territories independently. Australia 

does recognize the right of every learner and every educator to be free from 

being bullied at schools. 

Japan's Constitution (Article 11) states that every citizen must enjoy all the 

fundamental human rights, and that they are to be respected as individuals. 

Section 26 states that all people are to receive an equal education 
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correspondent to their ability. The Fundamenta. ~aw of Education (1947) 

Which sets the standards for the Japanese education system, This Jaw does 

not allow for bullying at Japanese schools and enables bullies to be 

suspended from schools. 

Schools in England are required to have an ar,i.i-bullying policy in place at 

their schools, but unless il is effectively managed by the entire school, it is not 

effective. There is also very little recourse for learners in England v,,'('o 

continue to be bullied at school. 

In the next chapter the focus wUI be on the findings that have beco'r:s evident 

in the research, as well as recommendations that will be made conce,;;;ng 

anti-bullying strategies that may 'be suited to the South African school 

situation. 
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FIVE 

SUMMARY1 FINDINGS AND RECOMMENDATIONS 

5.1 INTAODUCTIO 

In this chapter, a summary of the preceding chapters will be given. The 

findings that have become evident in lhe comparison of the strategies used to 

counteract bullying illl South Africa, Australia, Japan and England wilt De 

discussed. Recommendations will then be made regarding anti-bullying 

strategies that may be suited to the South African school situation. 

S.2 SUMMARY 

In chapter 1, the problem ~eading 10 the research was discussed (cf.1.2). The 

aims ofthe research were determined (ct. 1.3), the research methodology was 

identified (cf. 1.4) and the division of the chapters was finalized (cf. 1.6), The 

researc'h method consisted of (cf. 1.4."1 &1.4.2) 

•	 a literature study of pre-primary, primary and secondary school 

educational and legal sources concerning bufiying; and 

•	 a comparative educational law perspective relative to bullying at schools in 

South Africa, Australia, Japan and England (cf. 1.4.3). 

Chapter 2 provided an overview of bullying at school level (cf. 2.2). 

Definitlons of bullying at schools such as, the repetitive behaviour that always 

involves an imbalance of power and inflicted verbary. physically or 

psychologically (Batshe & Knoff, 1994: 12), were provided. Six defining factors 

of buHying were identified, intent to do harm, intensity and dumtion, power 

over the victim,. vulnerability of the victim, lack of support and consequences 

(cf. 2.2.1). The extent of bullying at schools was discussed (d. 2.2.2) and the 

reluctance to report bullying was highlighted (cf. 2.2.2.1). 

Secondly, a number of general features of school b:.;i!ies (cf. 2.2.4) were 

hi.ghlighted, as well as the different types of bullrying occurring at schools (d. 

2.2.5). The characteristics of school bullies as well as their victims were 
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discussed (ef. 2.2.6 & ef. 2.2. 7). The causes of bullying (ef. 2.3) were 

expounded and the locations of bullying were discussed (ef. 24). Finally a 

new form of bUllying, cyberbullying was hi9hlighted (ef. 2.5). 

111 chapter 3, the strategies used to counteract bullying at schools in South 

Africa, Australia, Japan and England were expounded on (ef. 3.2.2; 3.3.2; 

4.4.2 & 3.5.3). The initiatives introduced by the South African Education 

Department such as the Safer Schools programme in partnership between the 

South Afrjcan Police Service and the Department of education were discussed 

(ef. 3.2.2 & 3.2.3) and a number of different strategies to counter bullying were 

mentioned (ef. 3.2.5). 

This chapter also discussed the dynamics of bullying (ef. 3.23.3.8). These 

include the fact that learners gully to gain status or poser within the group and 

the fact that bullies often have high self-ima9'es. Anti-bullying initiatives at 

South African schools such as the No Blame Approach were discussed (ef. 

3.2.3 & 3.24). Chapter 2 furthermore contained methods used to counteract 

bulllying at Australian schools (ef. 3.3.3) and the results of research carried out 

at Australian schools (ef. 3.3.5). Methods use to counteract bullying among 

young, learners in Japan (ef. 34.2) were discussed, as well as the school 

refusal syndrome (tokokyoh i) that is a serious problem there (ef. 34). 

Finally, the anti~bullying interventions (ef. 3.5.3) in England and 

recommendations made by Childline (ef. 3.5.S) were investigated. 

n chapter 4, an international perspective on the role of legislation and policy 

'n counteracting bullying at schools was given. Concerning South Africa, the 

supremacy of the Constitution was discussed (ef. 4.2.1) as well as a number 

of other Acts pertaining to education (ef. 4.2.2; 4.2.3; 4.24; 4.2.5; 4.2.6 & 

4.2.7). The Australian perspective on bullying was dealt wfth (ef. 4.3.1), as 

well as a number of different approaches to bullying (ef. 4.3.1). The roll of 

Japanese Law on bullying at schools (ef. 4.4.11) was probed. Policies relating 

to bUllying at schools in England were also set out (etA.S). 
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5.3 FINDINGS
 

From the research, specific findings come to the fore. These tindings will be 

presented in terms of the original research aims. 

5.3.1	 Findings based on research objective 1: Determine the nature of 

bunying at schaar level. 

•	 BuHying is one of the most underestimated problems at our schools today 

(d. 2.1; 2.2.2; 3.2). Educators still tend to ignore it and parents consider it 

to be part of the process of growing up. 

•	 Bullying causes trauma and psychiatric InJury (cf. 2.11). 

•	 t"Iullying is intentional and consists of repeated hurtful acts, words or other 

behaviour (cf. 2.2.1). 

•	 Learners experience different types of bullying. These include physical 

aggression, damage to property, extortion, intimidation, abusive telephone 

calls. isolation, name-calling and slagging (cf. 22.5). 

•	 There are numerous causes of bullying at schools. T~ley include family 

background! stress, socialization patterns, frustration, lack of role models, 

abuse at home and conduct disorder (ct. 2.2.4.2 & 2.3). 

•	 Most reamers do not report bullying to adults (cf. 2.2.2.1). 

Paren1s are often unaware of the bullying problem (cf. 2.2.3; 3.4.6). 

The causes of bullying are varied and may depend on the culture and 

upbringing of the learners (cf. 2.3 & 3.4.6). 

•	 School playgrounds with hidden or obscured parts may provide an 

environment conducive to bultying (cf. 2.4). It is relativefy easy to single 

out and harass another learner as the noise level on the playground masks 

much of what is going on. 
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• The use of electronic messaging to ostracize, threaten and harass an 

individual at school, known at cyberbullying, is becoming more and more 

prevalent at schools around the world (cf. 2.5). 

Victims of cyberbullyil1g may experience marlY of the same effects as 

learners who are bullied ill person (ct. 2.5.3). 

A learner who bullies in a school situation and has not been identified and 

assisted could very possibly become a serial bully (cf. 2.6). This is a 

persall who is a convincing and practiced liar and wilt make up anything 

spontaneously to fit his or her needs at that moment. This person may 

also appear glib, shallow and superficial with plenty of Jine words and lots 

of form, but wtthout substance. 

5.3.2	 Findings based on r,esearch object~ve 2: Document the strategies 

that are used to counteract bullying at schools in South Africa, 

AustraUa,Japan and England. 

Schools in South Afrka have taken steps to help ensure relative security and 

safety at schools (cf. 3.2. '0. The Department of Education of Kwazulu Natal 

has issued a Manual providing a number of suggestions on how to deal with 

bullying at schools School safety regulations have been made available to all 

schools in South Africa and a template for a code of conduct will be made 

available to all schools. 

The Minister of Education launched a programme called TiisaThuto to help 

fight school-based clime (cf 3.2.4). 

The No Blame Approach has been used in South African classrooms with 

some success (cf. 3.2.5.1). There are a number of steps that are to be 

applied by the educator such as isola1irlg the bullying behaviour and providing 

support for the victim. This approach involves changing:"~e behaviour of the 

bully, and mediating through peer programmes. 

Counselhng interventions have been used at South African schools (cf. 32.6). 

Buswell (2007:14) for example suggests interviewing the victim, arranging a 
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meeting with all learners who are involved, explaining the problem and 

sharing the responsibility. Solutions are then identified and learners take 

action themselves. These stakeholders then meet again to discuss the 

results. 

Bullyi,ng behaviour at Australian schools can be reduced by well-planned 

intervention (cf. 3.3.2). These interventions rnclude development of specific 

anti bullying policies, use of drama to help learners to understand the nature 

of buliyang and use of couoselllng methods to work with learners involved in 

bully/victim problems. 

Th,e Friendly Schools Project (cf. 3.3.12.1), Mind Matters (cf. 3.3.12.2), From 

Bullying to Responsible C~tizenship (ct. 33.12.3) and Peer Support (cf 

3.. 3.12.4) have all been used at Australian schools to combat bullying. 

Japan has a serious problem relating to bullying at schools. It is known as 

tokokyohi - school refusal syndrome (cf. 3.4.2.1.3). This is the phenomenon 

where learners do not go to school or cannot go to school despite a desire to 

go to school, due to some psychological,emotional, physical and or social 

factor. Bullying forms a large part of the reason for tokokyohi among 

learners in JlalJan. 

Bullying (ijime) in Japan has always been a fact of life, among learners and 

among adults (cf 3.4.1). Bullying in Japan constitutes verbal threats, ridicule 

and/or name calling, hiding property, shunning by the group, silent treatment 

by the group, meddling, physical violence and coercion to obtain money. 

Any learner who is different from another learner could be a target of bullying 

(cf. 3.4.5). 

Homeroom educators can create a homeroom class in which bullying is not 

tolerated (ct. 3.4.3.2). if the homeroom educator is to strict, the learners 

become frustrated and stressed, and accept the necessity of targeting the 

weak and vulnerable. 
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The Minister of Education in Japan has issued a report on the most effective 

ways of preventing bullying at schools (d. 3.4.4). 

Bullying and victimization is a pervasive problem in schools in England (d. 

3.5.1 ). 

Schools in England are required by law to have a behavioural/school 

managemeflt policy (cf. 3.5.3). 

More than two-thirds of learners in England WQutd not feel comfortable talking 

to an educator about being bullied (d. 3.5.4). 

5.3..3	 Findings based on research objective 3: Compare the role that 

catron law Dlays i,n counteracting bullying at schools in South 

Africa, Australia, Japan and England 

5.3.3.1 South Afric 

As the Constitution (108/1996) is the supreme law of the Republic of South 

Africa it has an influence on all educational practice in South Africa (cf. 

4.2.1) as the South African Schools Act must be based on it. 

.'	 Numerous provisions contained In the Bill at Rights (108/1996) protect the 

ri'ghts of learners to study in a safe environment (cf. 4.2.1). 

•	 The Children's Act of 2005 (12/1998) does not allow for any form of 

dejiberate injury to a child - physical or psychological (cf 4.2.2). 

•	 The Educati.ol1 Policy Act of South Africa (12/1998) ensures that learners 

are protected against unfair discrimination (cf. 4.2.3). 

•	 The School Education Act (6/1995) states that the Department of 

Education of South Africa has a duty to protect learners and educators 

from all forms of physical and mental violence at schools (cf. 4.24) 

•	 The South African Schools Act (84/1996b) states that every school must 

adopt a code of conduct for learners (ct. 4.2.5). 
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5.3.3.2 Australia 

•	 The Commonwealth Government of Australia published a major report 

known as Sticks and Stones, compiled by a committee of the House of 

Representatives to prevent bully,ing at schools (cf. 4.3) 

•	 The department also produced the APEEL programme (Rigby, 2002: 19) ­

a partnership encouraging effective learning -to reduce bullying at schools 

in Australia (cf. 4.3.1 ). 

•	 The National Anti-bullying Website Project was launched in 1999 to help 

inimize bullying at schools in Australia (cf. 4.3.2). 

•	 In 2000, the Commonwealth Department of Education provided a short 

booklet for parents, suggesting how they might help in counering bullying 

at schools (cf. 4.3.1). 

5.3.3.3 Japan 

•	 At1icle 11 of the Constitution of Japan (1947) states thattf-je people shall 

not be prevented from enjoyi·ng any of the fundamental human rig ..-..~s. This 

includes the right not to be bulli ed (cr. 4.4.1). 

•	 Artide 26 of the ConstnuUon of Japan (1994) states that all people shall 

have the right to receive an equal education correspondent to their abilrty, 

as provided by law (cf. 4.4.1). 

•	 The fundamental lavv of Education of Japan does not allow for any 

discrimination but aims at the full development of all learners (cf. 4.4.2). 

5.3.3.4 Enaland 

•	 Section 29 of the Education Act (2002) provides that governors of a British 

school shall establish a complaints procedure to deal with complaints not 

covered by existing statutory requirements (ct. 4.5). 
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• Schools In England are required by law to have a behaviour/school 

management policy. This includes drawing up an anti-bullying policy 

suitable for their school (cf. 4.5). 

5.3.4	 Findings based on research objective 4: Suggest a strategy be 

sUited to the South African scho·ol situatton 

The intervefltion programmes were, In some respects, similar. They typically 

induded: 

•	 Education of the school staff about bullying Meetings were held to share 

and discuss what is known about bullying at schools. Generally, surveys 

were underta·ken to find out about the nature and prevalence of bullying 

behaviour at each school in any programme and the results were 

discussed at staff meetings (cf. 4.5.2; 3.3.2.2 & 3.3.2.5). 

•	 Involvement of the wider community, especially parents and learners at the 

school Educators are expected to talk with learners about the problem 

and seek their support (cf. 3.2.2.2 & 4.5.2 & 3.3.4.16). 

•	 The inclusion of content relevant to bullying in the curriculum. Wjth 

younger learners, this typically involved social skills training, especially 

learning to be assertive and not aggressive, and developing greater 

empathy and anger control. Among older learners there must be 

emphasis upon training in conflict management and in mediation (cf. 

3.2.2.2 & 3.2.3.3.7 & 3.3.4.10). 

•	 mcreased monitoring of learner behaviour durrng recesses to identify and 

intelvene when bullying occurs (3.3.4.11). 

•	 Encouragement of learners to seek help if they are being buUled (cf. 

32.3.2 & 3.2.3.3.1). 

•	 A plan to deal with cases of bullying (cf. 3.2.33 & 3.2.3.3.2). 
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5.3.4.1 Divergences between tile programmes 

The mai,n divergence between programmes appeared in approaches to 

dealing with cases of bullying. Some programmes emphasized the need for 

clear rules about how learners should treat one another and the need to apply 

sanctions when rules were broken. The sanctions could include detention, 

,loss of privileges atld suspension, the sanction depending on the seriousness 

of the bul,lying. Some of the programmes placed greater emphasis upon 

problem-solving approaches in dealing with bul'ly/victim cases. These included 

the use of mediation between bullies and victims and the use of tile No Blame 

Approach and the Method of Shared Concern. 

5.3.4.2 How successful were the interventions? 

With several minor exceptions, the interventions were successful in reducing 

bullying. The outcomes varied Widely. One study reported a 50% reduction in 

bullying after two years. Most showed a modest improvement: about 15%. 

A reduction in bUI~ying occurred mainly among the younger learners ­

interventions with ol:der learners were g:enerally less successful. 

Reductions occurred much more often on measures of being victimized than 

on measures of bullying others. 

Outcomes were closely related to how thoroughly the programmes were 

implemented at a school. Schools that put in more time and effort were 

generally more successful in reducing bullying (Smith & Sharp, 1994). 

Cooperati.ve teaching methods appear to have resulted in a small 

improvement in learners' relationships. 

Teaching young "earners to be assertive, manage their anger and behave 

more emoatheticaUy reduces levels of observed aggressiveness. 
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.3.4.3 Which programmes are best?' 

At present time, no definite answer can be given to this important question. It 

may depend. in part, on the learners and the reac:ness of a staff to implement 

the programme rigorously. 

•	 There is a need for clearly understood rules and associated sanctions with 

regard to bullying at schools (cf. 3.2.2.1; 3.3.12.3). 

•	 A sense of ownership or fhe buHying prograrrrne is necessary and must be 

emphasized in an anti-bullying progra"'i:"le (cf. 3.3.11). 

•	 Staff commitment to the programme is essential (cf. 3.3.11 & 3.3.4.18). 

•	 The education department must get :wo:\fed and formulate a policy that 

must be implemented at every school in Sou1h Africa (cf. 2.2.2.2). 

•	 A programme mllst be formulated that contains all information required to 

inform the educators of the seriousness of bullying at schools and the 

consequences of not implementing an anh-bullyi!ng policy (cf. 3.2.3.3). 

•	 Staff must be trained to administer the anti-buliyiflg programme effectively 

(cf. 3.2.3.1). 

•	 The principals of all schools must be involved and committed to the 

programme (cf. 3.3.4.18 & 2.2.5). 

•	 This programme can possibly be linked to the laMS pr,' ;ramme. 

•	 This programme cannot be a once-off programme, but. must be carried 

throughout the year and reintroduced the follow,ing year (cf. 3.232 & 

3.5.4). 

t must form part of the Life Orientation learning area (ct.. 3.5.5). 

•	 It must be introduced from Grade R to Grade 12, if bullying is to be 

substant'ially reduced at all schools (cf. 3.5.4). 
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•	 Comprehensive records must be kept in order to evaluate the 

effectiveness of the programme (cf. 3.3.2.2). 

5.4 RECOMMEND'ATIONS 

•	 An anti-bullying policy should include a strong statement of the school's 

stand against bullying. A declaration of the rights of the individuals in the 

community must be made. The responsibilities of members of the 

community must be clearly stated and a general description of what is to 

be done must beincl'uded in the policy (cf. 3.5.3; 3.5.7; 3.5.7.1; 3.3; 3.3.2.2 

& 3.3.4.17 r. 

•	 Learners must be educated about bullying. This includes the following: 

knowledge and understandill9' of bullying, attitudes and values around 

bu.llying, and skills to deal with bullies and bul~ying behalfour (cf. 3.5.5; 

3.5.7.1 & 3.3.2.2). 

•	 Learners need to be taught how to be assertive. They must learn h0W to 

say no to another ~eamer's unacceptable demands. This can be done by 

role-play (cf. 3.3.2.2 & 3.3.2.3.2). Learners must be taught how to 

intervene when interactions seem headed for trouble and suggest ways to 

compromise or express their feellngs in a productive way. Learners must 

be taught to seek help when confronted by the abuse of power by other 

learners or adults (cf. 3.2.2.2 & 3.3.2.3.3). 

•	 Learners should be taught to ask for things directly and respond directly to 

one another. After a conflict between two learners, they can be asked to 

replay the scene and shown how to resolve the problem firmly and fairly 

(cf. 3.3.2.2 & 3.3.2.3.3). 

Learners must be taught how to stand up to bullies and how to tell bullies 

to stop hurtful acts. Learners need to be encouraged not to give up objects 

or territory to bullies. Preventing bullies from getting what they want, will 

discourage aggressive behaviour (cf. 3.2.3.3.7; 3.3.2.3.3; 3.3.14.1 & 

3.3.15.5) . 
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Learners must be shown the rewards of personal achievement through 

standing up for themsel'ves (cf. 3.2.3.3.8; 3.2.4.6 & 3.3.13.7). 

•	 Educators must express disapproval of oullying whenever it occurs, not 

only in the classroom, but also on the school playground. They should 

listen sympathetically to learners who need support when they are 

victimized and then take action according to procedures approved by the 

school (cf. 3.2.3.3.2). 

•	 Educators must encourage cooperative learning in the classroom and not 

set a bad example with their own behaviour, by refraining from sarcasm or 

mean-spirited humour (cf. 3.5.6). 

•	 Educators must talk to learners about bullying and mobilize support for 

action to reduce bullying (cf. 3.2.3.3.3, 3.3.413 & 3.3.14.5). 

•	 Schools must make i'I safe for learners to report bullying. They must 

implement a clear and effective plan to make bullies understand the 

consequences of bullying. They "nust help victims identify all forms of 

bullying behaviour and bullies and mobilize the masses of learners who 

are neither vlctims nor bullies to take action against bullying (cf. 3.2.3.3 & 

3.2.3.5). 

5.5 SHORTCOMINGS OF THIS mSSERTAT~O 

•	 There is no one country's policy or study that can be implemented as is, at 

South African schools. 

5,.6 SUGGESTIONS FOR FURTHER RESEARCH 

•	 Cyberbullying and its influence on the South African learner 

•	 Race-related bUllyjng in South Africa 

•	 Verbal bullying at schools where educators (white) do not ullderstand the 

vernacular of the learner (African) 
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5.7 CONCLUSION
 

This study set out to gain insight into the strategies used to counteract bullying 

at schools in four countries. II provided an African, European, Asian and 

Oceanian perspective on bullying at schools. 

he effects of bullying can be serious and even fatal. A large number of 

victims of bullying suffer long-term psychological damage and stress related 

disease later in their lives. Furthermore it has been proven that if aggressive 

behaviour is not challenged In childhood Lhere is a danger that it may become 

habitual and that these bullies are at risk 0 criminal behaviour and domestic 

violence in adulthood. 

While various strategies to deal wiU, bullies have been put forth in this study, 

research has shown that it remains the responsibility of the school and all its 

relevant oarties to ensure that bullying is prevented at school level. The 

involvement of the principal cannot be stressed enough if this is to be 

successful. Both the victim and the bully need to be addressed in order to 

ensure that the chain of bUllying is broken at school level. 

The research concludes that bullying remains a problem as South African, 

Australian, Japanese and English schools even though there are numerous 

laws in place that should prevent bUllying occurring in schools. If bUllying in 

South African schools is to eradicated, schools must implement their ow 

policies that clearly define the intention to take bUllying seriously and manaae 

it effectively. 

166 



2007 

BIBLIOGRAPHV
 

ABE, S. 2007, Suspend Bullies trom schools. Japan Probe. 1, 22 January 

ACTS see GREAT BRITAIN. 

ACTS see SOUTH AFRICA. 

AHMAD. Y. & SMITH, P.K. 1990. Behavioural measures: bullying in schools. 

ewsletter of Association for Child Psychology and Psychiatry, July. 

ALEXANDER, K & ALEXANDER, M.D. 2005 American Public School Law. 

Belmont: Thomson West. 

ALSAKER, F.D., & VAlKANOVER, S. 2001. Stability of self-esteem in early 

adolescent: a cohort longitudinal study. Journal of Research in Early 

Adolescence, 2,123: 145 

ANONI. 1993. Guidelines on Countering Bullying Behaviour in Primary and 

Post-Primary Schools. [Web:] http://www.education.ie/servleVblob 

servletlscnool builyingJltm Date of access: 2 July 2007 

ANON. 2006. Comparative research. [Wikipedia, the free encyclopaedia:] 

[Web~] file://F:/Comparitive%20research.hlm. Date of access: 6 Feb 2006. 

ANON. 2007. Schoolboy ki,lIed "after teasing". Die Burger:29 May. 

http;!www.news24.com/News24v2!Components!generic/News24v2_PrinLPop 

Up_Ar.Oate of access; 20 June 2007. 

Antij~BulJying Centre. 2007. School Issues. http://www.abc.tcd.ie/school.htm. 

Date of access: 2 July 2007. 

Asahi, S. S. 1999. Gakkyu Hokai. Tokyo: Asahi Shinbunsha. AS. Asahi 

Shinbun (Asaitll Newspaper). 

AUSTiRALIA. 1900. Commonwealth of Australfa Constitution Act of 1900. 

167 



2005 

ASMAL, K. 2002. The First South African National Youth Risk survey 2002. 

http://www,nyc.gov.zafdocuments/researchJvouth risk behave survey 2002. 

'Jdf Date of access: 2 July 2007. 

Australian Government Attorneys General's Depal1ment - Crime Prevention 

and Communrty Safety. 2002. A Meta-Evaluation of Methods and Approaches 

to Reducing Bullying in Pre-Schools and Early Primary School. University of 

South Australia. Date of access: 2 July 2007. 

BANKS, R.	 2006. NLS on the Web! Bullying in Schools. 

theweb_org/Banks 1.htm. Date of access: 28 March 2006. 

ATSHE, G.M. & KNOFF, H M. 1994. Bullying in Schools. Eric Digest. 

EDO-PS-97-17. EDWARDS. R. NO 12. 

BBe News. 21 April 1999. World: Americans when children kill. [Web.) 

http:/news.bbc.co.uklhi/English/worid/Americans.newsid_324000/324660.stm. 

Date of access: 17 Jan 2004. 

BELSEY, W. 2005. Cyberbullying: An Emerging Threat to the Always On 

Gerera.tion. http://www.cype.bullying.ca.pdflfeature Date of access: 12 Dec 

BERNARD, IM.E. 2001. Program Achieve 21l1.] ed.AustraHan Scho~larshjp 

Group.Oakleigh: Vrctorja. 

BERNE, S. 1996. Bully-proof your child. Melbourne: Lothian. 

BERNSTEIN. J. &WATSON. M. 1997. Children Who Are Targets of Bullying: 

A Victim Pattern. Journal of Interpersonal Violence, 12(4):483-498. 

BESAG, V. 1989. Bullies and Victims in Schools. Milton Keynes: Open 

niversity Press. 34 p. 

BULLY ON UNE. 2006.	 bullying, bullycide. 

of access: 5 Feb. 

2006. 

168 



BUNYAN, N. 1999. Dead gld may have been bullied. The Daily Telegraph. 

BUSWELL, J. 2007. Verbal communication with the author. Vanderbijlpark. 

(Printed material in position of 1he author). 

CAMPBELL, OT. & STANLEY, J C. 1963. Exper,imental, and quasi­

experimental designs for research. Hand McNally & Company: Chicago. 

CENTRE FOR HEALTH PROMOTION RESEARCH. 1999. Friendly schools: 

Bullying Intervention Project, School Guidelines and Activities. Curtin 

niversity of Technology: Perth. 

CHILDUNE. 2003. ChildLine launches new research into bullying and urges 

schools to act now. http://www.childline.org.uk/ChildLinelauncheesnew 

, ............ \A, ....... .... .y...ginandurgesschoolst Date of access: 28 April 2005. lllU'-'LI

CLARK, E. & KISELlCA, M. 1997. A Systemic Counseling Approach to the 

problem of BuUY'ng. Elementary School Guidance and Counseling, 31 (4):310 

CRAIG, W.M. 1998 The relationship among bullying, victimization, 

depression, anxiety and aggression in elementary school chHdren. Personality 

and 'ndividual Differences, 24, 123-130. 

COLOROSO, b. 2002. The bully, the buUied and the bystander: Breaking "['Ie 

cycle of violence. [Web:] 

http/:www.ctvnews.com/contentJpublish/popups/articlesJ coloroso. htm rdate of 

access 17-01 2004]. 

CONSTITUTIION see JAPAN. 1947. 

CONSTITUTION see SOUTH AFRICA. 1996a. 

COW1E, H. t SMITH, P.P., BOULTON, M. & LAVER, R . 1994. Cooperation in 

the Multi-ethnic classroom. David Fulton: London. 

CRJCK, NR, CASAS, JF. & MOSHER, M. 1997. Rational and overt 

aggression in pre-SChool. Developmental Psychology, 33,579 -588, 

169 



CROSS, D. 2002. Friendly Schools Bullying Intervention Project. 

htlp:llwachpr.curtln,edu,au.html/projecls!project detail FSBIP .html. Date of 

access: 31 Jan 2006. 

DE MENTE, S.L 2005. An Insider's Guide to The Real Japan. Phoenix 

Books. 

DEPARTMENT OF EDUCATION. 2000. Implementation plan for :;(isano 

2000 -2004. Pretoria :Department of education. 

DEPARTMENT for Children, School's and Families see UNITED KINGDOi\i'. 

Department for Children, Schools and Familles 

DE WAAL, E. 2004. Random drug-testing: balancing the right of the dmg­

using learner and tile protection of the school community. Paper delivered at 

Balancing Rights of Stakeholders in Education. Annual international 

conference of the South African Education Law and Policy Association. 5-- -7 

September 2004. Van Riebeeck Hotel: Gordons Bay 

DE WET, N.C. 2005. Bullying in South African schools. hUp:/1105.cgpubli 

her.com/proposals/515lindex html Date of access: 21 Oct.2005. 

DORE, G. 2007. Back of, Suny. Paper delivered at a Rape Wise Workshop. 

February 2007. General Smuts High School: Vereeniging. 

EGAN~ SK & PERRY, DG. 1998. DOES LOW SELF-REGARD INVITE 

VICTIMIZATION? Del/elopmental Psychology, 34:299 - 309 

LLlS, A. 1989. Rational-emotive therapy. Current Psychotherapies. 

Peacock: Ithaca. 

ELTON REPORT. 1989. Discipline in Schools. London: HMSO. 

EMERGING VOICES. 2005. A Report on Education in South African Rural 

Communities. Cape Town; HSRC Press. 162 p. 

ESLE.A, M. & SMITH, P.K. 1998. The long term effectiveness of anti-bullying 

work in orimary schools. Educational Research, 40:203-218. 

70
 



FARRINGTON. D.P. 1993. Understanding and Preventing Bullying. Crime and 

Justice: A review of Research, 17:381 - 458. Chicago and London: University 

of Chicago Press. 

ELD, E.M. 1999. Bully bust,ing: how to help children deal with teasing and 

bullying. Sydney: Finch Publishing. 

Further Education and Training Act. 1998. Republic of South Africa. Pretoria: 

Govemment Printers. 

GARRITY, C. JENS, K. PORTER, W. SAGER, M. & SHORT-CAMILLI, C. 

1997. Bully- proof your school: a comprehensive approach for elementary 

schools, Sopris West: Colorado. 

GREAT BRITAlN. 2002. EducatIon Act of 2002 London: Rantlege. 

GRIBBIN, M. 1979. Granny knows best. New Scientist, 84: 350 - 351. 

GRIFFITIHS, C. 1997. What can you do about bullying: A guide for parents. 

West Perth: Meerilinga Children Foundation. 

HAM~LTON. C & THOMAS, J. 2006. Bullying in Schools in England. Office of 

e Children's Commissioner: London. 31 p. 

ANTRAIS, L, 1995. Comparative Research Methods. Social Research 

Update: United Kingdom. 137 p. 

HARACHI, T. & CATALANO. R. & HAWKINS. J. 1999. The National School of 

Bullying: A Cross-Nationall Perspective. London and New York: Routledge. 

HENSHAlL. K.G.1999. Dimensions of Japanese Society: Gender, Margins 

and Mainstream. New York: St Martains Press. 273 p. 

HODGES. E.V.E. & PERIRY. D.G. 1996. Victims of peer abuse: An overview. 

Journal of Emotional and Behavioral Problems, 5:23-28. 

171 



HOMUSHO. 1994. 'Ijima' Q&A: Kodomo no Jinken 0 Mamora. Tokyo: 

Gyasei.
 

HOOVER, J. OLIVER. R. & HAZlER. R. 1992. "Bullying: Perceptions of
 

Adolescent Victims In the Midwestern USA." School Psychology International,
 

13(4):16.
 

ISHIKmA. M.Y. 2005. Japanese Education in the 21 st Century. Tokyo:
 

lunwerse inc. 345 p.
 

JAPAN. 1998. Amendment to the Law of the Teaching Certificate. Tokyo:
 

government printers.
 

APAN. 1947. Chil:d Welfare Act 164 of 1947. Tokyo: Government Printers.
 

APAN. 1995. School Education Law. Tokyo: Government Printers
 

JAPAN_ 1947. The Constitution of Japan as adopted on 3 May 1947. Tokyo: 

Government Printers 

JAPAN. 1947. The Fundamental law of Education. Tokyo: Government 

Printers. 

JOUB.ERT, R. & PAINSLOO, S. 2001. Education Law: A :Jractical gUide for 

educators. Van Schaik: Pretoria. 

JUNGER-TAS, J. & VAN KESTEREN.J. 1992. Bullying and Delinquency in a 

Dutch School Population .. The Hague, Netherlands: :'"<CJgle( !:Jublications. 

KADOKAWA, A. 1998. The changing culture of youth. Bullying and School
 

Refusal. Tokkyo: Ilwanami Shoten.
 

KAGAWA-KEN, E. 2000. Atarashii Daigaku Kya:k~ 0 Tsukuru. Tokyo:
 

yuhikaku. 

LAWS see JAPAN. 

EBRA, S. 2004. The Japanese Self in Cu'tural Logic. Honalulu: University of 

awaaii Press, 305 p. 

172 



LINKE, P. 1998. Let's stop bullying: Australian Early Childhood Association 

Inc. ACTWatson. 

LONG, S.O. 1987. Family change and the life course in Japan. Iithaca: 

Cornell East Asia Papers. 

MAIN, N. 1999. Children's perceptions of violence ill early childhood. Paper 

presented at the children and Crime: Victims and Offenders Conference. 

Australian ~Ilstitute of Criminology. Brisbane, 17 & '18 June. 

AINES, B & ROBINSON, G. 1992. The No Blame Approach. Bristol: Lame 

Duck Publishing. 

MASATAKA. N. 1998. ljime 0 Yurusu Shimi. Tokyo: Ivvanami Shote1n. 

MATSUI, T" KAKUYAMA, T., TSUZUKI, Y & ONGLATCO, M.L. 1996. Long­

term outcomes of early victimization by peers among Japanese male 

university students: model of a vicious cycle. Psychological Reports, 79:711 ­

720. 

MAURICE, M" SELlIER, F & SILVESTRE, J.J. 1986. The Social 

foundations of ~ndustriai Power.. Cambridge, Mas: MIT Press. 194 p. 

MALHE:ABE, R. 2004. A Constitutional perspective on the rights and duties of 

learners and educators. Pater delivered at Balancing Rights of Stakeholders 

in Education. Annual Intemational conference of the South African Education 

Law and Policy Association. 5 -7 Septermer 2004 Van Riebeeck Hotel: 

Gordons Bay. 

MCMAHON, S.D., WASHBURN; J'., FELIX, ED., YAKliN, J. & CHILDREY, G. 

2000. Violence Prevention: program effects on urban pre-school and 

kindergarten children. Applied and Preventive Psychology, 9: 271 - 281 . 

MENISINI, E. & GIANNEITI, E. 1997 "II questionario sulle prepotenze per la 

popolazione italiana: problemi teorici e matodoligier" r the Bully-victim 

Questionnaire for the Italian Polularion: Theoretic and Metholological 

roblems]. ~n A Fonzi (ed) II bullismo in ltalia. Firenze: Giul'lti. 

173 

I 



MINDMATTERS. 2007. A Whole School Approach to Dealing with Bullying 

and Harassment. http://cms.curriculum.edu.au!mindmaHersJresources! 

resoutces.htm Date of access: 21 July 2007. 

MONBUKAGAKUSHO. 2002. Heisei 13-nendo no Seitoshidojo no 

Shomondai no Genjo, ni Tsuite" Internet. 

MONilBUSHO. 1999. lj;me Mondai' no Kaiketsu ni Mukete Hitori Hitore ga K d 

Surutoki. http:~www.usip.orgJipeducationenJipEdProblemsen.html. Date of 

access 28 March: 2006. 

MONSHIBO. 1999. ljime Mandai no Kaiketsu ni Mukete Hitori Hitori ga K6d6 

Surutoki. Internet 

MORITA, Y. & KENJ', K, 1994. Ijime: Kyoshitsu no Yamai. Tokyo: Kaneko 

Shobo. Second Edition. 

MORITA, Y, & KIYONAGA, K. 1994. ljirne." kushitsu no Yarnai. Tokyo: Kaneko 

Sho~. 

MORITA, Y, MITSURU, T, MASAHARU, H, KANEHIRO, H, & YAICHI 

WAKAL Eds. 1999. Nihon no Ijime: Yob6, Taiko ni Ikasu Deta.. Tokyo: 

Kaneko Shobo. 

MORITA, Y & YOSHIMITSU, M. 1991. "Purorogu: FutiSko 0 Do Rikai Suruka" 

in Ky6shitsu kara Mita Fut6k6, edited by Yoji Morita and Yoshimitsu, M, 2-20. 

Tokyo: Toyokan Shuppan. 

MORISHITA, H. 2000. Fut6k6ji ga Oshietekuretamono. Tokyo: Gurafusha. 

MORRISON, B. 2001. From bullying to responsible citizenship: a restorative 

approach to building safe school communities. Unpublished manuscript, 

esearCh School of Socia! Sciences, Australian National Urliversity: 

Canberra. 

NA8UZOKA, D. & SMITH, P.K. 1993. Sociometric status and social behaviour 

of children with and without learning difficulties. Child Psychology, 34:1435­

1448. 

174 



NAICKER, S. & WADDY, C. 2003. Towards Effective School Management. 

Manual 12. KwaZula Natal: Natal Printers (Pty) Ltd, 

NAIKAKUFU. 2003. Seish nen Hakusho, Heisei 15 nendo. Tokyo: Zaimush 

Insatsukyoku. 

CPo 1999. Pathways to prevention: developmental and early intervention 

approaches to crime in Australia. National Crime Prevention (NCP), Attorney­

General's Department, Barlc ACT. 

NESER, J. 2004. BuHying in schools: An exploratory sL::'y. CARSA. 5(1 }:5, 

April. 

NIER (2001). The attempt for Guidance and Counseling Ii<h Stress Check 

List. Tokyo: The national institute for educational Policy Research of L:apan 

JHON, G. 1997. "T6k6kyohi," in Gakkohoken no Doko, 1997 Internet. 

QAKULA, C. 2006. Minister of Safety and Security Mr. Charles Nqakula, at 

a media briefing on Justice, Crime Prevention and Security Cluster, 1 August 

2006, http://www.info ,gOY.zafspeeches/2006/060B021 0451 002.htm Date of 

access: 19 March 2007. 

"ISW Department of Education and Training. 1999. The ,APEEL programme 

(A Partnership Encouraging Effective Learning), NSW Department of 

Education and Traininq. Sydney:Oakleigh. 

OGI, N. 2000, Kodoma no Kiki 0 Do Miruka. Tokyo: Iwanurlli Shinsho. 

OLIVER, C & CANOAPPA, M. 2003. Tackling Bullying: Listening to the views 

of children and young people. London:CYPU. 

OlWEUS, D. 1991. HuUylng/victim problems among schoolchHdren: basi,c 

facts and effects of a school-based intervention program. (In: Pepler, D 

ubin, K. (editors). The Development and Treatment of Childhood Agression, 

Hilsdale, NJ: Eribaum. 

175
 



OLWEUS. D. 1993. Bullying at school: What We Know and what We Can Do. 

Oxford: Blackwell PUblishers. 

OMORI. M. 2006. Ijime (Bullying) hnp:/lwww.childresearch.neVRESQURCE/ 

ESEARCH/1999-1998/members3htm Date of access: 28 March 2006. 

ORTEGA, R & LERA, MJ. 2000. The Seville Anti-Bullying in School Project. 

Aggressive Behaviour. 113-123. 

PANDOR, N. 2006. Address by Minister of Education, Naledi Pandor, at the 

school safety colloquium, Pretoria, 21 November 2006. 

hUp:flwww.info.gov.zalspeechesI.2006l06112210151 002,htm Date of access: 

19 March 2007. 

PATCHIN, J.W,. & HINDUJA, S. 2006 Bullies Move beyond the Schoolyard: A 

Preliminary Look at Cyberbullying. Youth Vio'ence and Juvenile Justice, 4(2) 

148-169. 

PEER SUPPORT PJUNDATION OF NEW SOUTH WALES. 2007. Together 

we can work it out: an anti-bullying program for primary schools. 

httpllhomepage.mac.com/peersupport/cuniculum.html Date of access: 12 

June 2007. 

PELLEGRINI, A.D. & LONG J,D. 2002. A longitudinal study of bullying, 

dominance and victimization during the transition from primary to secondary 

school. Developmental Psychology. 20: 259-280. 

PEPLER, D.J., CRAIG, W. ZIEGLER, S. & CHARACH, A. 1993. A school­

based anti-bullying intervention preliminary evaluation. Understanding and 

Managing Bullying. Heineman School Management Oxford: England. 

PETERSEN, L. & RIGBY, K 1999. Countering bullying at an Australian 

secondary school. Journal of Adolescent l 22(4): 481 - 492. 

PIKAS, a 1996 The Common Concern Method for the Treatment of Mobbing. 

BUllying an rnte rnational pe rspective. London: Routledge. 

76
 



PITT.. J. & SMITH, P.K 1995. Preventing school bullying. Home Office Policy 

Research group. Queen Anne's Gate: London. 

PRISM. 2006. Programme for Reintegration and Individual Shame 

Management. 

http://ctsi,anu.edu.au/publications/nontaxpres/Ahmed.plenary.doc Date of 

access: 13 Feb 2006. 

RIGBY. K. 1994. Family influences, peer relations and health effects alnong 

school children. Proceedings of the Children's Peer/Relations conference. 

Adelaide: the Institute of social Research, University of South Australia. 

RIGBY. K. 1996. Bullying in Schools: And What to Do About It. Melbourne: 

Acer. 

GBY. K. 2001a. Stop the bullying. Melbourne: ACER RIGBY, K. 2002. A 

meta-evaluation of methods and approaches to reducing bullying in pre­

schools and early primary school in Australia. Commonwealth Attorney­

General's Department: Canberra. 66 p. 

RIGBY, K. 2001 b. Health consequences of bullying and its prevention In 

schools. Peer Harassment in school. New York: Gui.lford Press. 310 -331. 

RIGBY, K. 2002. A meta-evaluation of methods and approaches to reducing 

bullying in pre-schools and early primary schools in Australia. Commonwealth 

Attomey-General's Department Canberra. 

RIGBY. K & COX. I.K & BLACK, G. 1997. 'Cooperativeness and 

bullying/victim problems among Australian school children'. Journal of Social 

Psychology, 137(3) 357 - 368. 

RIGBY, K. & SLEE. P. 1999. The Nature of School Bullying Cross-National 

Perspective. London & New York: Routledge. 

ROBINSON,G. & MAINES, B. 1992. The No Blame Approach. Lame Duck 

Publ,ishing. Bristol: Redland. 

177
 



ROLAND, E. 1998. Bullying - the Scandinavian tradi1ion'l Bullying in schools. 

Tentham Books: Stoke-on Trent 

ROOS, R. & WOLHUTER, C.C 2004. Maintaini.ng discipline at schools: 

allancing the rights of educators and of learners. Paper delivered at 

Balancing Rights of Stakeholders in Education. Annual international 

conference of the South African Education Law and Policy Association. 5 - 7 

September 2004. Van Riebeek Hotel Gordon's Bay. 

ROSS. M. 2005. Causalities Mount In Word Wars. [Kamaron Instutute] [Web:] 

gclid=CPmcnZTH 

5YICFU2XGgodZEn350. 

SA see SOUTH AFRICA. 

SAITO, T 2003. Hikikomori Bunkaron. Tokyo: Kinokuniya. 

SAKAMAKI. S. 1996. Fates worse than death Far Eastern Economic Review, 

159(4):38-40. 

SALMIVALU, C., LAGERSPECTZ, K.. BJORKQVIST, K., OSTERMAN, K. & 

KAUKIAINEN. A. 1996. Bullying as a group processs: particiant roles and their 

relations to social status within the group. Aggressive Behaviour, 22: 1 - 15. 

SALMON, G., JAMES. A., & SMITH, D.M. 1998. Bullying in schools: Self 

reported anxiety, depression and self esteem in secondary school chilldren. 

rWsh Medical Journal, 317: 924 -925. 

SAMPSON, R. 2003. Bullying in Schools. Centre for problem-Orientated 

Policing. [Web:] http://www.R.PQCentre.orglproblems/problem-bullying.htm . 

SANCHEZ, E., ROBERTSON, T.R., LEWIS, C.M., ROSENBLUTH. B., 

BOHRAN, T. & CASEY, D.M. 2000. Preventing Bullying and Sexual 

Harassment in Elementary Schoo,ls: The expect Respect Model. Journal of 

Emotional Abuse. 

SCHWARTZ. D. & DODGE, KA. 1'993. The emergence of chronic peer 

victimization in boy's play groups. Child Development, 64: 1755-1772. 

178 



SLEE, PT. 2000. The P.E.A.C.E. Pack: a program for reducing bully;ng in our 

schools, 2nd ed. Flinders University: Adelaide. 

SMIT, M.E. 2003. The bully/victim problem in South African Primary Schools. 

Acta Criminologica, 16(4):2003. 

SMlTH, P.K., MADSEN, K.T. & MOODY, J.C. 1999. What causes the age 

decline in reports of being bullied at school? Educational Research, 41 :267­

285. 

SMITH, P.K. MORHA, J. JUNGER-lAS, D. OlWEUS, D. CATALANO, R & 

SLEEtP.T. 1999. The nature of school bullying: a cross-national perspective. 

London: Routledge. 

SMITH, P.K. & BRAIN, P. 2000. Bullying in Schools: Lessons from Two 

Decades of Research. Aggressive Behaviour, 26:135-143. 

SMITH, P.K. & SHARP, S. 1994. Tacklilng Bullying in Your School: A Practical 

andbook for Teachers. london: Routledge. 175 p. 

SOMUCHO. 1998. Seishonen Hakusho, Heisei 10-nendo. Tokyo: Okurash6 

Illsatsukyoku. 

SOUTH AFRICA. 1995. Schools Education Act (Gauteng) 6 of 1995. 

Government Prillter. 

SOUTH AFRICA. 1996a. The Constitution of the Republic of South Afdca No. 

108 oi 1996, Pretoria: State Press 

SOUTH AFRICA. 1996b. South African Schools Act NO.84 of 1996. Pretoria: 

State Press. 

SOUTH AFRICA. 1998. Education Policy Act 12 of 1998. Pretoria: 

Government Plinter. 

SOUTH AFRICA. 2000. South African Council of Educators Act 31 of 2000 

Pretoria: State Press. 

SOUTH AFRICA. 2005. Children's Act 38 of 2005. Pretoria: State Press. 

179 



SOUTH AFRICA. 2006. The South Afr:ican Human Rights Commission Terms 

ot Heference, Rules & Procedures: Public Hearing on School-Based Violence. 

(Proclamation No. 29154. R. 11,148, 2006) Government Gazette, 580(:' 2, 1 

Sep. (Government gazette no. 29154). 

SOUTH AFRICA. 1998. GUide.lines for the Consideration of Governing Bodies 

in adopting a Code of Conduct for Learners. Vol. 395, No. 18900. Government 

Gazette, 776 of 1998, 15 May 1998. 

STEVENS, V., IDE BOURDEAUDHUIJ. I & VAN OOST, P. 2000. Bu';ying :r 

Flemish schools: an evaluation of anti-bUllying interventions in primary and 

secondary schools. Br;t;sh Journal of Educational Psychology. 70: 195 - 210. 

STICKS AND STONES. 1994. House of Representatives Standing committee 

on Violence in Schools. Report on Violence in schools, AGPS, Canberra. 

SQUELCH, J. M. 2000. Disciplline. Pretoria: CELP. 85 p. 

SUCKING, A. & TEMPLE, C. 2001. Bullying: a whole school approach. 

Melbourne: ACER. 

SULLIVAN, K. 2000. The anti-bullying handbook. New Zealand: Oxford Press. 

76 p. 

A~<AGAKI, C, BUNRO, IF. & SONOKO, Y. Eds. 1995. Taka Kyohl, Futaka: 

Sh6gakusei, Chiisana Kokoro ni Tsunagaru Mado. Tokyo: Rada Junposha. 

TAKANO. S. 1986. Ijime no rnechanism [The intricacies of the bullying 

syndrome]. Tokyo: Kyoiku Shuppan Kabushiki Gaisha. 

TAKEKAWA, I. 1993. 'Ijime to Futok6 no Shakaigaku: ShOdan J6ky6 to 

D6itsuka Ishiki. Kyoto: Horrtsll Bunkasha. 

TAKI, M. (2001). School Management Starting with a Peer Support Program: 

Elementary School Edition. Tokyo.: Kaneko Shabo. 

UNITED NATIONS. 1950. EUROPEAN CONVENTION ON HUMAN RIGHTS. 

180 



THOMSON, S., ORESSWELL, J & BARTOLI, L. 2004. Facing the future: a 

focus on Mathematical literacy among Australian 15-year old learners and 

PISA 2003. Victoria: Australian Council for Educational Research. 297 p. 

TOKOKYOHI, K.K. 1992. Futoko 0 Ikiru. Tokyo: Kyoiku Shiryo Shuppankai. 

UNITED KINGDOM Department for Children, Schools and Families. 2004. 

Press Notice 2004/0138. 15 July 2004. 

VAN ZYL, F.J. & VAN DER VYVER, J.D. 1982. Inleiding tot die regwetenskap. 

Durban: Butterworths. 669.p. 

VENTER, F., VAN DER WALT.C.F.C.) VAN DER \fI/ALT. A.F., PIENAAR. 

G.J., OUVIER. N.J.J. & DU PLESSIS, L.M. 1990. Regsnavorsing Metode and 

publikasie. Johannesburg: Juta en Kre, Bpk. 

VICTORIAN EDUCATtON DEPARTMENT. 2000. Addressing bullying: It's our 

responsibdity. Victorian Education Department: Victoria. 

WERLY, R. 2001. Persecuted even on the Playground. [Web:] 

http:lperso.fraise.netJliberation-japan-ijime,html. Date of access: 28 March 

2006. 

WHITNEY, I & SMITH, P.I<. 1'993. A survey of the nature and extent of 

bLJUylng in junior/middle and secondary schools. Educational Research, 35:3­

25.
 

WIKIPEDIA. 2006. bUllying.
 

WllLAIRD, N. 2005. An educators Guide to Cyberbullying and Cyberthreats. 

http://cyberbullv.org Date of access: 30 Jan 2007. 

WOLKE, D., WOODS, S., BLOOMFIIELD, L., & KARSTADT, L. 2000. The 

association between physical and relational bullying and behaviour problems 

among primary school children. Journal of Child Psychology and Psychiatry, 

41 : 989 -1002. 

181 



WOODS, S & WOLKE. D. 2003. Does the Content of Anti-Bullying Policies 

Inform us About the Prevalence of Direct and Relational Bullying Behaviour in 

Primary Schools? Educational Psychology, 23(4):381-398, Sep. 

182 



£8l­


