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IUOGKAI'HICAL QUESTIONNAIRE 

Qucstionnaire Illlmber: 

Card numher: 

1. Name of student: _____________ _ 

2. Age: CJ.:J (5-6) 

3. Sex: Male 

Female (9) 

4. Indicate with a cross your rather's highest level of education. 

Std 5 or lower 

Std6 

Std 7 

Std 8 

Std 9 

Std 10 

Post matric qualification 

i 

2 

3 

4 

5 

6 
r--~-

7 

5. Indicate with a cross your mother's highe5llevel of education. 

Std 5 or lower 

Std 6 

Std 7 

Std 8 

4 Std 9 

5 Std 10 

Post matric qualification 

4 

5 

6 

7 

191 

(1-3) 

I 1J (4) 

(7-8) 

(10) 

(11) 

IUOGKAI'lUCAL QUESTIONNAIRE 

Questionnaire nllll1hcr: 

Card numher: 

1. Name of student: _____________ _ 

2. Age: (5-6) 

Months 

Sex: Male 

Female tE(,) 
4. Indicate with a cross your father's highest level of education. 

Std 5 Of lower 

Std 6 

Std 7 

Std 8 

Std 9 

Std 10 

Post matric qualification 

1 

2 

3 

4 

5 

6 

7 

5. Indicate with a cross your mother's highest level of education. 

Std 5 or lowcr 

Std 6 

Std 7 

Std 8 

4 Std 9 

5 Std 10 

Post matric qualification 

I 

2 

3 

4 

5 

6 

7 

191 

(7-S) 

(10) 

(11) 



6. Which highest standard would your parents like ynu to pass? 

Std 7 or lower 

Std 8 

Std 9 

Std 10 

Post matric qualification 

My parents leave the decision to me. 

No 

Yes 

2 

3 

4 

5 

7. Are you living with both your father and mother? 

No 

Yes (14) 

8. If not, indicate with a cross with whom you are living. 

Mother 

Father 

gl Relatives 

Friend 

Alone 5 

9. Are both your father and mother employed? 

No 

Yes EB (16) 

10. If not, indicate with a cross which one is employed. 

Mother 

Father ( 17) 

192 

(12) 

( 13) 

(15) 

6. Which highest standard would your parents like you to pass? 

Std 7 or lower 

Std 8 

Std 9 

Std 10 

Post matric qualification 

My parents leave the decision to me. 

No 

Yes 

2 

3 

4 

5 

7. Are you living with both your father and mother? 

No 

Yes (14) 

8. If not, indicate with a cross with whom you are living. 

Mother 

Father 

Relatives 

Friend 

Alone 

1 

2 

3 

4 

5 

9. Are both your father and mother employed? 

No 

Yes (16) 

.. -

10. If not, indicate with a cross which one is employed. 

Mother 

Father ( 17) 

192 

(12) 

(13) 

( 15) 



11. Do you have a TV at home? 

No 

tD Yes ( Ill) 

12. Does your family own a ear? 

No 

CB Yes (19) 

13. How many people (including yourself) live in your home? 

rlmJm 'iw [ 10 I (I [ ,,[ L [(~21) 
14. How many hrothers sisters do you have? 

I 0 11 . [21 3] u

4
u C] 6 I 7 I 8 .• @J (22) 

15. How many of your brothers and sisters are older than you? 

[ 0 I I 2 I 3 I 4 I 5- [6r7]8m~ (23) 

16. How many of your brothers and sisters are in high school? 

() I rJ 3-,-4 J 5 I (, 7 fl ~l~~eJ (24) 

17. How would you describe your hOllse? Indicate your choice with a cross. 

17.1 It is a shack. 

No 

Yes EEj 
17.2 Built with concrete or hrick walls 

No 

193 

(25) 

11. Do you have a TV at home? 

No 

8J Yes (18) 

12. Does your family own a car? 

No 

ffi Yes (19) 

13. How many people (including yourself) live in your home? 

14. How many brothers and/or sisters do you have? 

o 9~ more 
(22) 

15. How many of your brothers and sisters are older than you? 

.
·.T 9 or] (23) 

more 

16. How many of your brothers and sisters are in high school? 

17. How would you describe your hOllse? Indicate your choice with a cross. 

17.1 It is a shack. 

No 

Yes 

17.2 Built with concrclc or hrick walls 

No 

193 

(24) 

(25) 



Yes I-i 
(26) 

17.3 Number of rooms 

(27) 

111. Do you have electricity in your home'! 

No 

Yes Ea (21'1) 

19. Do your parents or the people with whom you live expect you to do hOlllcwork (Le. 
schoolwork) after school? 

No 

Yes BJ (29) 

20. If yes, do they provide a quiet area or place for you tn study? 

No 

Yes Ea (30) 

21. Is there someone at home who helps you with your homework? 

No 

Yes (31 ) 

22, How many hours do you spend doing homework every day? 

[ I [2 I 3 I 4 I 5 ~~~e (32) 

23, What is the mark you would like to obtain in Mathematics? 

(33-35) 

24. What is the lowest mark you would he with in Mathematics'! 

I,}-I 

Yes 

17.3 Number of rooms 

4 

IN. Do you have electricity in your home'! 

No 

Yes (2N) 

5 60r 
more 

(26) 

(27) 

19. Do your parents or the people with whom you live expect you to do homcwork (i.e. 
schoolwork) after school? 

No 

Yes (29) 

20. If yes, do they provide a quiet area or place for you to study? 

No 

Yes Ea (30) 

21. Is there someone at home who helps you with your homework? 

No 

Yes (31) 

22. How many hours do you spend doing homework every day? 

(J2) 

23. What is the mark you would like to obtain in Mathematics? 

(J3-35) 

24. What is the lowest mark you would hc happy with in Mathematics'! 



(36-38) 

25. Are you satisfied wilh the Illark you redeved for Mathematics in the last test or exams 
you wrote? 

Yes I-l~ (39) 

No 

26. What is the mark you would like to obtain in Physical Science? 

(4()..42) 

27. What is the lowest mark you would be happy with in Physical Science? 

(43-45) 

28. Are you satisfied with the mark you recieved for Physical Science in the last test or 
exams you wrote? 

No 

Yes (46) 

29. What is the mark you would like to obtain in English? 

(47-49) 

30. What is the lowest mark you would be happy with in English? 

(50-52) 

31. Are you satisfied with the mark you recieved for English in the last test or exams you 
wrote? 

No 

t8 (53) Yes 

32. What is the average mark you would like to obtain? 

(54·56) 

195 

(36-38) 

25. Are you satisfied with the mark you recieved for Mathematics in the last test or exams 
you wrote? 

No 

Yes Ea (39) 

26. What is the mark you would like to uhlain in Physical Science? 

(40-42) 

rI. What is the lowest mark you would be happy with in Physical Science? 

(43-45) 

28. Are you satisfied with the mark you redeved for Physical Science in the last test or 
exams you wrote? 

No 

Yes (46) 

29. What is the mark you would like tu obtain in English? 

(47-49) 

30. What is the lowest mark you would be happy with in English? 

(50-52) 

31. Are you satisfied with the mark you recieved for English in the last test or exams you 
wrote? 

No 

Yes (53) 

32. What is the average mark you would like to obtain? 

(54-56) 
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33. What is the lowest average mark you would be happy with? 

(57-59) 

34. Are you satisfied with the average mark you received in the last test or exams you 
wrote? 

Yes Ea 
(60) 

No 

35. Academic achievement in English 

(61-63) 

36. Academic achievement in Mathematics 

(64.66) 

37. Academic achievement in Physical Science 

(67.69) 

38. Average academic achievement 

(70-72) 

39. School 

(73-74) 

•• n,.\fUWOfd\q-biogr 

1% 

33. What is the lowest average mark you would be happy with? 

(57-59) 

34. Are you satisfied with the average mark you received in the last test or exams you 
wrote? 

No Ea Yes 

(60) 

35. Academic achievement in English 

(61-63) 

36. Academic achievement in Mathematics 

(64-66) 

37. Academic achievement in Physical Science 

(67.69) 

38. Average academic achievement 

(7()' 72) 

39. School 

(73·74) 

196 



~ ~ 0 C
l') 

::::: 
t;,:) 

Er: • 
;:... 
1:1:: 

~ 
~
 

<
:V

l' 
~::r:: 

~
 

?!;~ 
C

l') 
C

l') 

~ 
~
~
 

§i 

~ 
~
~
 

~tiS 
Q.,. 

E-o;I:I:: 
~
 

CI')~ 
;:... 

~ C
l') 

~ "
(
 

~ ~ 1:1:: 

~ ..: 

APPENDIX B 

LEARNING AND STUDY STRATEGIES INVENTORY· IIIGIl SCHOOL 
VERSION (LASSI-HS) 

197 



LASSI·HS 

LEARNING AND STUDY STRATEGIES INVENTORY· HIGH SCHOOL VERSION 
by 

DIRECTIONS 

Oal" E. WelnstelD & Davld Palmer, 
Department of Educational Psy,hology, 

University of Texas at Austin. 

Adapted for South African Students by J.L. dc K. Monleith, 
Potchcfstroom University for CHE 

The Learning and Study Strategies Inventory • High School Version (LASSI-HS) is 
designed to find out how you learn, how you study, and how you feel about learning and 
studying. On these pages you will find 76 slatements about learning and studying. Read 
each statement and then mark one of these choices on the answer sheet: 

1. NOT AT ALL LIKE ME 
2. NOT VERY MUCH LIKE ME 
3. SOMEWHAT LIKE ME 
4. FAIRLY MUCH LIKE ME 
5. VERY MUCH LIKE ME 

To help you decide which choice to mark. we will explain what is meant hy each one. 

By NOT AT ALL LIKE ME, we do not necessarily mean that the stalement would never 
describe you. but that it would be true of you only rarely. Cross out numher t for this 
choice. 

Br NOT VERY MUCH LIKE ME, we mean that the statement would generally not be true 
o you. Cross out number 2 for this choice. 

By SOMEWHAT LIKE ME, we mean that the statement would he true of you ahout half 
the time. Cross out number 3 for this choice. 

By FAIRLY MUCH LIKE ME, we mean that the statement would generally be true of you. 
Cross out number 4 for this choice. 

By VERY MUCH LIKE ME, we do not necessarily mean that the statement would always 
describe you, but that it would be true of you almost all the time. Cross out number 5 for 
this choice. 
Try to answer according to how well the statement describes you, not how you think you 
should be or what others do. There are no right or wrong answers to these statements. 
Please work as quickly as you can without being careless and please answer all the items. 
Use a pencil or a ballpoint pen to cross out the numbers. 

t98 

LASSI·HS 

LEARNING ANI> STUI>Y STRATEGlES INVENTORY - HIGH SCHOOL VERSION 
by 

CIalre E. Welnstelo & Davld Palmer, 
Department of Educational Psychology, 

University of Texas at Austin. 

Adapted for South African Students by J.L. de K. Monteith, 
POIchcfstroom University for CHE 

DIRECTIONS 

The Learning and Study Strategies Inventory - High School Version (LASSI.HS) is 
designed to find out how you learn, how you study, and how you feel about learning and 
studying. On these pages you will find 76 statements about learning and studying. Read 
each statement and then mark one of these choices on the answer sheet: 

1. NOT AT ALL LIKE ME 
2. NOT VERY MUCH LIKE ME 
3. SOMEWHAT LIKE ME 
4. FAIRLY MUCH LIKE ME 
5. VERY MUCH LIKE ME 

To help you decide which choice to mark, we will explain what is meant hy each one. 

By NOT AT ALL LIKE ME, we do not necessarily mean that the statement would never 
describe you, but that it would be true of you only rarely. Cross out number 1 for this 
choice. 

Br NOT VERY MUCH LIKE ME, we mean that the statement would generally not be true 
o you. Cross out number 2 for this choice. 

By SOME\VIIAT LIKE ME, we mean that the statement would he true of you about half 
the time. Cross out number 3 for this choice. 

By FAIRLY MUCH LIKE ME, we mean that the statement would generally he true of you. 
Cross out number 4 for this choice. 

By VERY MUCH LIKE ME, we do not necessarily mean that the statement would always 
describe you, but that it would be true of you almost all the time. Cross out number 5 for 
this choice. 
Try to answer according to how well the statement describes you, not how you think you 
should be or what others do. There are no right or wrong answers 10 these statements. 
Please work as quickly as you can without being careless and please answer all the items. 
Use a pencil or a ballpoint pen to cross out the numbers. 
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STATEMENTS 

1. J worry that I will faillllY tests or exams. 

2. I can tell the difference between more important and less important information. 

3. I find it difficult to stick to a study schedule/time table. 

4. After a class, 1 look over the work we did to help me understand the information. 

5. 1 don't care if 1 finish high school as long as I can get a job. 

6. I find that when my teacher is teaching I think of other things and don't really listen 
to what is being saId. 

7. 1 use special study aids, such as italics and headings, that are in my textbook to help 
me understand and remember. 

8. Ilry to identify the main ideas when I listen to my teacher teaching. 

9. I get discouraged hecause of low grades or marks. 

10. I am up-ta-date in my class assignments. 

11. Problems outside of school - conflict with parents, etc. - cause me to not do my 
school work. 

12. J try to think through a topic and decide what 1 am supposed to learn from it rather 
than just read it over when doing schoolwork. 

13. Even when study materials are dull and not interesting. I manage to keep working 
until I finish. 

14. I feel confused and un~ecided as to what my educational goals should be. 

15. 1 learn new words or ideas by imagining a situation in which they occur. 

16. I come to class unprepared. 

17. When studying for an exam, I try to think which questions might be in the paper. 

18. I would rather not he in school. 

19. TIle notes I take as I read my textbooks are helpful when I review the textbook 
material. 

20. I do poorly on tests because I find it hard to plan my work within a short period of 
time. 

21. I try to think of possible test (IUestions when studying my class material. 

22. I only study when there is the pressure of a test. 

23. I change the material I am studying into my own words. 

24. I compare class notes with other studcnts to make sure my notes arc correct. 

25. I am very tense when I study. 
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1. I worry that I will fuillllY tests or exams. 

2. I can tell the difference hetween more important and less important information. 
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4. After a class, I look over the work we did to help me understand the information. 
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12. I try to think through a topic and decide what I am supposed to learn from it rather 
than just read it over when doing schoolwork. 

13. Even when study materials are dull and not interesting. I manage to keep working 
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18. , would rather not he in school. 

19. TIle notes I take as I read my texthooks are helpful when , review the textbook 
material. 

20. , do poorly on tests because' find it hard to plan my work within a short period of 
time. 
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22. I only study when there is the pressure of a test. 

23. I change the material' am studying into my own words. 

24. , compare class \Iotcs with other studcnts to make sure my notcs arc correct. 

25. , am very tense when' study. 
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26. I look over my work or notes before the next class. 

27. I have: trouhle: summarizing what I h.lve jUM heard in class or read in it texthook. 

28. I work hard to get a good grade, even when I don't like a class. 

29. I often feel like I have little control over what happens to me in school. 

30. I stop often while reading and think over or review what has been said. 

31. Even when 1 am well prepared for a test, I feel very upset when writing it. 

32. When 1 study a topic 1 try to make the ideas fit together and make sense. . 

33. 1 talk myself into believing some excuse for not doing a homework assignment. 

34. When I study, I have trouble figuring out just what to do to learn the material. 

35. When I begin a test, 1 feel pretty sure that I will do well. 

36. 1 check to see if I understand what my teacher is saying during a class period. 

37. I do not want to learn a lot of different things in school. I just want to learn what I 
need to get a good job. 

38. I am sometimes unable to keep my mind on my schoolwork because I am restless or 
moody. 

39. I try to find connections between what) am learning and what) already know. 

40. ) set high standards or goals for myself in school. 

41. I end up "cramming" (learning a lot of work in a very short period) for almost every 
test. 

42. I find it hard to pay attention during class. 

43. I key in on the first or last sentences of most paragraphs when reading my textbooks. 

44. I only study the subjects I like. 

45. I am distracted from my studies very easily. 

46. I try to find connections between what I am studying and my own experiences. 

47. I make good llse of study hours after school. 

48. When work is difficult) either give lip or study only the easy parts. 

49. ) make drawing.~ or sketches to help me understand what I am studying. 

50. ) dislike most of the work in my classes. 

51. ) have trouble understanding just what a lest (IUeSlion is asking. 

52. I make simple charts. diagrams. or tahles to pulllogethcr material in my classes. 
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52. I make simple charts, diagrams. or tahles In pull together material in my classes. 
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53. While I am taking a test, worrying about doing poorly gets in the way of keeping my 
mind on the test. 

54. I don't understand some class material because I do not listen carefully. 

SS. I read textbooks intended for my classes. 

56. I feel very panicky when I take an important test. 

57. When r decide to do schoolwork, I set aside a certain amount of time and stick with 
it. 

SS. When I write a test I realize I have studied the wrong material. 

59. It is hard for me to know what is important to remember in a textbook. 

60. I pay attention fully when studying. 

61. I use the chapter headings as a guide to find important ideas in my reading. 

62. I get SI) nervous and confused when taking a test that I don't answer questions to the 
best of my ability. 

63. I memorize grammatical rules, technical terms, formulas, etc., without understanding 
tbem. 

64. I lest myself to he sure I know the material I have been studying. 

65. I put off schoolwork more than I should. 

66. I try to see how what I am studying would apply to my everyday living. 

67. My mind wanders a lot when I do schoolwork. 

6S. In my opinion, what is taught in my classes is not worth learning. 

69. I go over homework assignments when reviewing class materials. 

70. I have a hard time knowing how to study for different types of SUbjects. 

71. Often when doing schoolwork I seem to get losl in details and can't remember the 
main ideas. 

72. When they are available, I go 10 study, or review sessions or extra classes. 

73. I spend so much time with my friends Ihat my schoolwork suffers. 

74. In taking tests, writing themes, and other schoolwork, I find I have not understood 
what the teacher wants and lose marks because of it. 

75. I try to make connections between various ideas in what I am studying. 

76. I have a hard time finding the important ideas in my reading. 

adl\jm\"'.word\wlauhl 
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MOTIVATHD STRATEGIES FOR LEARNING QUESTIONNAIRE -111G1/ 
SCllOOl. (MSLQ.llS) 
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MOTlVATEIJ STRATEGIES FOR LEARNING QUESTIONNAIRE 
(HIGH SCHOOL) 

(I\tSLQ· HS) 

National Center for Research to Improve Postsecondary 
Teaching and Learning 

(NCRII'TAL) 

School of Education, The University of Michigan, 
Ann Arbor, Michigan 

Adapted by 

J.L de K. Monteith (I'otchefstroom University for CBE) 

and 

M.J. Mathebula 

for 

standard 7 students 

The at/ached questiol/I/aire asks yOIl about your 

study habits, your leamillg skills, alld YOllr 

1II0tivatioll for work ill tills course. 

THERE ARE NO RIGHT OR WRONG ANSIVERS TO 

THE QUESTIONNAIRE. THIS IS NOT A TEST. 

We walll YOll to respolld to the questiollllaire as 

aCCllrately (Lf pos.lib/e, reflectil/g your attitudes 

alld belwviors in tilis COUl'se. 
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PART A. MOTIVATIONAL BELIEFS 

The following questions ask about your motivalion for and alliludes .houl Ihis cI",s. Ren.emller 
there are no n&hl or wronll an.wen.Just un ..... r us uccurul.ly •• possible. Ose the scale helow 10 
answer the questions. 

Not al all true of me Very true or me 

If you Ihink the stalement is very true of you, cross out 7; if a stalement is not at all true or you, 
cross out I. If the staten.cnl is more or less Irue of you, find Ihe number belween I and 7 that hest 
describes you. Cm ... outlhi, number. 

1. I prefer class work Ihat is challenging sothal I can Icarn new Ihings. 

2. Compared with other students in this class I Cl[ICct to do well. 

3. I am so ncrvnus during a test that I Cimnot rcmemher facls I h"ve learned. 

4. 11 is im[lOrlanl for me 10 learn what is being taughl in this etass. 

5. I like what I am learning in this class. 

6. I'm certain I can understand the ideas taught in this course. 

7. I think I will be ahlc to use what I learn in Ihis class in othcr classes. 

8. I eX[lCcl to do very wcll in this dass. 

9. Comparcd with others in Ihis class, Ilhink I'm a good student. 

10. lorten choose pa[ICr topics I will learn something from cven if they rC(luire more work. 

11. I am sure I can do an excellenl job on Ihe prohlems and lasks assigned ror this clas<. 

12. I have an uneasy, upsel reeling when Itakc a ICsl. 

13. Ilhink I will receive a good gradc in Ihis cla" •. 

14. Even when I do poorly on a testllry 10 learn rHlm lily n.i,takcs. 

15. I think Ihal what I am Icarning in this cia" is useful ror me 10 know. 

16. My sludy skills arc elcellent compared with olhers in Ihis class. 

17. I think thal whal wc arc learning in this class is inleresling. 

Ill. Compared with uther ,Iudcnls illlhi, cia" Ilhink I Lnow a great tlcal "huut Ihe ,,,hje.'1. 

19. I know that I will be able to learn Ihe maleri,,1 fm Ihis cl: •• s. 

20. I worry a greal deal about lests. 

21. Understanding this suhjCd is imporlanl hI mc. 

22. Wben Ilakc a lesl Ilhink ahoul how 1'(l",ly ( "Ill "(ling. 
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PART A. MOTIVATIONAL BELIEFS 

The following questions ask abouI your motivalion for and alliludcs ahout Ihis class. Remember 
thene ane no right or .... onll answen,Justanswer liS accundely as possible. Use Ihe scale helow to 
answer lhe queM ions. 

LI_N_ot_a_l_a_II_lr_u_e_o_f_m_e __ ..l.I_I---LT~T~ I 4 5 6 7 v cry true of me I 
If you Ihink the stalement is very true of you, eros.., oUI 7; if a stalement is not al alltruc of you, 
cross oul 1. If the statement is more or less Irue of you, find lhe number between I and 7 Ihat hest 
describes you. Cms. out Ihis number. 

1. I prefer class work that is challenging so thal I can Icarn new Ihings. 

2. Compared with olher students in Ihis class I expecl to do well. 

3. I am .. , ncrvuu. during a lesl that I C<tnn'~ rcmemhcT facts I have learned. 

4. It is important for me 10 learn what is being laught in this dass. 

5. I like whall am learning in Ihis class. 

6. I'm certain I can understand the ideas laught in this course. 

7. Ilhink I will be able 10 use whal I learn in Ihis class in other dasses. 

8. I expecl 10 dll very well in Ihis class. 

9. Compared wilh olhers in Ihis class, Ilhink I'm a good studenl. 

10. I oflen choose paper topics' will learn something from even if Ihey require more worlt. 

11. I am sure I can do an excellenl job on Ihc problems and I"slts assigned for Ihis class. 

12. , have an uneasy, upset feeling when' lake a lest. 

13. I think I will receive a good grade in this cla" •. 

14. Even when I do poorly on a leslltry tnlearn fmm my mistaltes. 

15. I think Ihal whal I am learning in this class is uscf ul for nle 10 know. 

16. My study skills arC excellenl compared with olhers in this class. 

17. , think that what wc arc learning in this class is interesting. 

Ut Cmn()tlrcd witl, {uher !tIludcnts in thi~ C.'hi~S Ilhillk I L.now a greal dc.at ;lhuHt I he sul~cd. 

19. I Itnow Ihal , will he able to learn Ihe material flIT Ihis da" •. 

20. , worry a great deal about leSIS. 

21. Understanding Ihis suhiecI i.. inlp<lrl<lnl III IIIC. 

22. When Italtc a leslllhinlt ahoul how I',w"ly I am doing. 



PART 11. SELF·REI;lII,ATEJ) U:ARNIN(; STRATEGIES 

The following questions I"k ~houl your Icarnin!! ~Iralcgic., and sludy skill. for Ihis cla~,. Again. 
I .... '" 11'" 10" rlgbl or wrong an.Mrs. An .... ',. Ihe qursUons .bout how you sludy In Ihls class as 
accurately lIS possible. Use 11Ie same sClde III IIft'wcr Ihe remaining questions. 

Nol al all true of me Very true of me 

If you think Ihe slalemenl is very Irue of you, cro.'" oul 7; if a stalemenl is nol al alllrue of you, 
cross oul I. If Ihe slatemenl is more or less Irue of you, find the number belween 1 and 7 Ihal best 
describes you. Cm". ()ulthi., number. 

23. When I study for a tesl, I try 10 put logelher Ihe information from cia.., and from Ihe book. 

24. When I do homework, Ilry 10 remember whallhc leacher said in class so I ean answer the 
queslions correclly. 

25. I ask myself qUC5tio~ 10 make sure I know lhe maleriall have been studying. 

26. It is hard for me 10 decide whalthe main ideas arc in whal I rcad. (·R) 

27. When work is hard I eilher give up or study only Ihe easy paris. (·R) 

2lI. When I study I pul imporlanl ideas inw my own words. 

2'). I always Iry 10 understand whalthc leacher is saying even if il doesn'l nlake sense. 

30. When I study for a lesl Itry to remember as many facts as I can. 

31. When sludying. I copy my nntcs over 10 help me remember malerial. 

32. I work on practice exercises and an~wer cnd of chapter queslions even when I don't have 
10. 

33. Even when study mllleriHI~ arc dull and uninteresting, I keep working untilllinish. 

34. When I study fur a teS! I practice saying Ihe important facts over and over 10 myself. 

35. Before I begin studying I think aboulthe things I will need to do tn learn. 

36. I use whal I have learned from old homework assignments and the textbook 10 do new 
assignments. 

37. I orlen find Ihatl have been reHding fnr c1al;s bul don'l know what it is all about. (*R) 

38. I find Ihal when Ihe leacher is talking Ilhink of other Ihings and don't really lislen 10 whal 
is being said. (*R) 

3'). When I am sludying a lopic, Ilry 10 make (.'Verything lil together. 

40. When I'm reading I slop once in a while and go over what I have rcad. 

41. When I read material for Ihis class, I say the word, over and over 10 myself 10 help me 
remember. 

42. I oulline Ihe chapters in my book In help me study. 

4]. I wnrk hard 10 gel a good !\f, .. lc CVCII when I don't like a dal\.,. 

44. When reading Ilry to conneclthc things I am reading ahout wilh what I already know, 

.dHJM\mSwtlrd\vrfftJlqju 205 
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cross oul 1. If Ihe slalemenl i., more or less Irue or you, find Ihe number belween 1 and 7 Ihal best 
dc.~ribc" you. Cn~< oUllhis nun,ber. 
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32, I work on rra<lice exercises and an~wer cnd oC charier questions even when I don'l havc 
10. 

33. Even when sludy malerials arc dull and uninteresting, I keel' working unlill finish. 

34, When I sludy ror a lest I rrn<lice saying Ihe imporlanl [acls over and over 10 mysclf, 

35. Before I begin sludying Ilhink aboullhe Ihings I will need 10 do to learn. 

36. I use whal I have learned hom old homework assignmenls and the Icxtbook 10 do ncw 
a"signmcnt5. 

37. I orlcn r.nd Ihatl have heen reading [or class bul don'l know what il is all about. (OR) 

38. I find Ihal when Ihe Icacher i~ lalking I think of olher things and don', rcally lislen 10 what 
is being said. (OR) 

39. When I am studying a lopic, Ilry 10 make everything fil togelher. 

40. When I'm reading I Slop once in a while and go over what I have rcad. 

41. When I read malerial for Ihis cl .. "", I say the words over and over 10 myselr to hell' me 
remember. 

42. I outline Ihe charlers in my book to hell' me study. 

4.1 I work hard 10 gel a good !?fade evcll "hell I don't like. cI",,<. 

44. When reading Ilry 10 conncctlhe Ihing., I am reading aboul with what I already know. 
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CHILDREN'S MULTI()IMI~NSIONAL SELF·EFFICACY SCALES 

Developed by: 

ALBERT BANDURA 
Stanford Universit,Y 
Stanford. Califorma 

This questionnaire is designed to help us get a better understanding of the kinds of 
things that are difficult for students. Please indicate your opinions about each of the 
statements below by crossing the appropriate number. Your answers will be kept 
strictly confidential and will not be identified by name. Please give your frank opiniol15. 

2 3 4 5 6 7"] 

Not well at all Not too well Pretty well Very Well 

1. How well can you concentrate on school subjects? 

2. How well can you participate in class discussions? 

3. How well can you work in a group? 

4. How well can you get people ()lIl~ide the 
(for example. community groups, chllrchc~1 

to take an interest in your school 

5. How well can you learn biology? 

6. How well can you take class notes of class instruction? 

7. How well can you live up to what your parents expect of you? 

8. How well can you express your opinions when other classmates disagree with 

9. How well can you get teachers to when you get stuck on schoolwork? 

10. How well can you learn reading and writing language skills? 

11. How well can you use the lihrary to get information for class assignments? 

12. How well can you live up to what your teachers expect of you? 

13. How well can you stand firm to sOl1leone who is asking you to do something 
unreasonable or inconvenient? 

14. How well can you learn general mathematics? 

15. How well can you plan your school work? 

16. How well can you live up to what your peers expect of you? 

17. How well can you carry Oil cOllversations with others? 

18. How well can you get your brother(s) and sister(s) to help you with a problem? 
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19. How well can you get another student to help you when you get stuck on 
schoolwork? 

20. How well can you learn social studies? 

21. How well can you finish homework assignments by deadlines? 

22. How well can you get your parents to take part in school activities? 

23. How well can you learn algebra? 

24. How well can you make and keep friends of the opposite sex? 

25. How well can you stand up for yourself when you feel you are being treated 
unfairly? 

26. How well can YOll organize your school work? 

27. How well can you get adults to help you when you have social problems? 

28. How well can you learn to use computers? 

29. How much can you get your parent(s) to help you with a problem? 

30. How well can you deal with situations where others are annoying you or hurting 
your feelings? 

31. How well can you study when there are other interesting things to do? 

32. How well can you learn a foreign language? 

33. How well can you arrange a place to study without distractions? 

34. How well can you live up to what you expect of yourself'? 

35. How well can you get a friend to you when you have social problems? 

36. How well can you learn science? 

37. How well can you remember information presented in class and textbooks? 

38. How well can you make and keep friends of the same sex? 

39. How well can you learn English grammar? 

40. How well can you motiV"o.Ite yourself to do school work? 

adl\j,.\mlword\q ... qcha 
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19. How well can you get another student to help you when you get stuck on 
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SUPPORT QUESTIONNAIRE 

INSTRUCTIONS 
This questionnaire is designed to help \IS get a heller understanding of the support you get 
from your father, mother and teachers. Rate the support you get by making a cross over the 
number which best describe how much support you receive. See example below: 

1 2 3 4 5 

Never Seldom Sometimes Often Always 
- I-.. 

1. Does your father encourage you to study? 

2. How often does your father discuss your school work with you? 

3. Does your father make your feel that he is ready and available to give help and advice 
when you need it? 

4. Does your father want you to achieve hetter than other children? 

5. Is your father interested in what you do? 

6. Does your father discuss your future plans with you? 

7. Does your father help you with your problems? 

8. Does your father discuss your school work with you? 

9. Does your mother encourage you to study? 

10. How often does your mother discuss your school work with you? 

11. Does your mother make you feel that she is ready and available to give help and advice 
when you need it? 

12. Does your mother want you to achieve better than other children? 

13. Is your mother interested in what you do? 

14. Does your mother discuss your future plans with you? 

15. Does your mother help you with your problems? 

16. Does your mother discuss your school work with you? 

17. Do your teachers encourage you to study? 

18. How often do your teachers discuss your school work with you? 

19. Do your teachers make you feel that they are ready and availahle to give help and 
advice when you need it? 

20. Do your teachers want you to achieve better than other children? 

21. Are your teachers interested in what you do? 

22. Do your teachers discuss your future plans with 

23. Do your teachers help you with your problems? 

24. Do your teachers discuss your school work with you? 
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1 

NO( at all like me 

1. I 2 3 4 

2. 1 2 3 4 

3. 1 2 3 4 

4. 1 2 3 4 
5. 1 2 3 4 

6. 1 2 3 4 

7. 1 2 3 4 
8. 1 2 3 4 

9. 1 2 3 4 

10. 1 2 3 4 
11. 1 2 3 4 
12. 1 2 3 4 

13. 1 2 3 4 
14 1 2 3 4 

15 1 2 3 4 
16 I 2 3 4 
17 1 2 3 4 
18. 1 2 3 4 
19 1 2 3 4 
20. 1 2 3 4 
21 1 2 3 4 

22. 1 2 3 4 

23 1 2 3 4 

24 1 2 3 4 

25 1 2 3 4 

LASSI 

CARD NUMBER I 2 I (1) 

2 

NO( very much like me 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

Zl 
(2) 

28. 
(3) 

29. 
(4) 

30 
(5) 

31 
(6) 

32. 
(7) 

33 
(8) 

34 
(9) 

35 
(10) 

36 
(11) 

37. 
(12) 

38. 
(13) 

39 
(14) 

40. 
(15) 

41 
(16) 

42-
(17) 

43. 
(18) 

44 
(19) 

45 
(20) 

46 
(21) 

47 
(22) 

48 
(23) 

49 
(24) 

SO 
(25) 

5 
(26) 

1 

1 

I 

1 

1 

I 

1 

1 

I 

1 

1 

1 

I 

1 

1 

1 

1 

1 

1 

1 

I 

1 

1 

I 

I 

KEY 

3 

Pairly much like me 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 

2 3 4 5 
.... f--

2 3 4 5 

2 3 4 5 

2 3 4 5 

4 

Muchlikc me 

1 

· 1 

53 
(28) 

54. 
(29) 

55 
(30) 

56 
(31) 

57 
(32) 

58 
(33) 

59. 
(34) 

60. 
(35) 

6 
(36) 

62. 
(37) 

63 
(38) 

64 
(39) 

1 

I 

1 

1 

1 

I 

I 

1 

I 

1 

· I 65 
(40) 

66. 
(41) 1 

6 
(42) 

68 
(43) 

fI) 

· 1 

(44) 
70. 

(45) 
7 

(46) 
n. 

(47) 
73 

(48) 
7· 

(49) 
7. 

(50) 
71 

(51) 

I 

1 

1 

1 

1 

1 

I 

1 

I 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

5 

Vcry much like m. 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 
'--

I 2 3 4 5 
26.I.IAI .. I.1 52 

1 2 3, 1.,4 " 
(52) 

(27) 'I" I ... , h" I (53) 

(54) 

(55) 

(56) 

(57) 

(58) 

(59) 

(60) 

(61) 

(62) 

(63) 

(64) 

(65) 

(66) 

(67) 

(68) 

(69) 

(70) 

(71) 

(72) 

(73) 

(74) 

(75) 

(76) 

(77) 

1 

NO! at all like me 

1. 1 2 3 4 

2. 1 2 3 4 

3. 1 2 3 4 

4. 1 2 3 4 

5. 1 2 3 4 

1 2 3 4 

7. 1 2 3 4 

8. 1 2 3 4 

9. 1 2 3 4 

10. 1 2 3 4 

11. 1 2 3 4 

12. 1 2 3 4 

n. 1 2 3 4 

14 1 2 3 4 

IS 1 2 3 4 

16 1 2 3 4 

17 1 2 3 4 

18. 1 2 3 4 

19 1 2 3 4 

20 1 2 3 4 

21 1 2 3 4 

22. 1 2 3 4 

2J 1 2 3 4 

24 1 2 3 4 

1 2 3 4 

LASSI 

CARD NUMBER 

2 

NO! very much like me 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

27. 
(2) 

28. 
(3) 

29. 
(4) 

30. 
(5) 

31. 
(6) 

32. 
(7) 

33. 
(8) 

34 
(9) 

35 
(10) 

36. 
(11) 

37 
(12) 

38. 
(13) 

39 
(14) 

40 
(15) 

41 
(16) 

42. 
(17) 

43 
(18) 

(19) 
45 

(20) 
46 

(21) 
47 

(22) 
48 

(23) 
49 

(24) 

(25) 
51 

(26) 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

I 

KEY 

3 

Fairly much like me 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

2 3 4 

w ~ 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

E (1) 

4 

Much like me 

S3 
(28) 

54 
(29) 

55 
(30) 

56 
(31) 

57 
(32) 

58 
(33) 

59 
(34) 

60 
(35) 

1. 6 
(36) 

62-
(37) 

63 
(38) 

64 
(39) 

65 
(40) 

66 
(41) 

7. 6 
(42) 

68 
(43) 

69 
(44) 

70 
(45) 

7 
(46) 

1 

72 
(47) 

73 
(48) 

4. 7 
(49) 

5 7 
(50) 

76 
(5i) 

(52) 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

I 

1 

1 

1 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

.. -_ ... 

5 

Very much like m 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 15 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

3 4 5 

1 2 3 4 5 (27) (53) 1 2 3., I" 4 5 

(54) 

(55) 

(56) 

(57) 

(58) 

(59) 

(60) 

(61) 

(62) 

(63) 

(64) 

(65) 

(66) 

(67) 

(68) 

(69) 

(70) 

(71) 

(72) 

(73) 

(74) 

(75) 

(76) 

(77) 



Card number: 3 (1) 

CHILDREN'S MULTIDIMENSIONAL SELF·EFFICACY SCALES 

1 I 2 I 3 , .. 4 I 5 I ·D 1 

Not well atllil 

2 

3 

4 

5 

6 

1 

8 

9 

10 

11 

12 

13 

14 

15 

16 

11 

18 

19 

20 

1 

1 

I 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

I 
[---

I 

I 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

od.\jm\m_ru\q", ... hkl 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

Not too well 

-

5 6 1 (2) 21 

5 6 1 (3) 22 

5 6 1 (4) 23 

5 6 1 (5) 24 

5 6 
.-

1 (6) 25 

5 6 7 (7) 26 

5 6 7 (8) 27 

5 6 7 (9) 28 

5 6 7 (10) 29 

5 6 7 (11) 30 

5 6 7 (12) 31 

5 6 7 (13) 32 

5 6 7 (14) 33 

5 6 7 (15) 34 

5 6 
.-

7 (16) 35 

5 6 7 (17) 36 
.. r-- -

5 6 7 (18) 37 

5 6 7 (19) 38 

5 6 7 (20) 39 

5 6 7 (21) 40 

Pretty well 

1 2 3 

1 2 3 

1 2 3 
I--- I-

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 
f----" .. 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 
I--

1 2 3 

213 

Very Well 

c--. 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 
-i-- -

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 

4 5 6 , , 

7 

1 

7 
-
7 

1 

7 

7 

7 

7 

7 

1 

7 

1 

7 

1 

1 

1 

1 

1 

1 

(22) 

(23) 

(24) 

(25) 

(26) 

(21) 

(28) 

(29) 

(30) 

(31) 

(32) 

(33) 

(34) 

(35) 

(36) 

(37) 

(38) 

(39) 

(40) 

(41) 

Not well at all 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

1 2 

Card number: 
3 

CHILDREN'S MULTIDIMENSIONAL SELF-EFFICACY SCALES 

2 3 I 4 5 I Tl_7---1 
Not too well Pretty well Very Well 

r---

3 4 5 6 7 (2) 21 1 2 3 4 5 6 

3 4 5 6 7 (3) 22 1 2 3 4 5 6 
-- r---

3 4 5 6 7 (4) 2.1 I 2 3 4 5 6 

3 4 5 6 7 (5) 24 I 2 3 4 5 6 

3 4 5 6 7 (6) 25 1 2 3 4 5 6 

3 4 5 6 7 (7) 26 1 2 3 4 5 6 

3 4 5 6 7 (8) 27 1 2 3 4 5 6 

3 4 5 6 7 (9) 28 1 2 3 4 5 6 

3 4 5 6 7 (10) 29 1 2 3 4 5 6 

3 4 5 6 7 ( 11) 30 1 2 3 4 5 6 

3 4 5 6 7 (12) 31 I 2 3 4 5 6 

3 4 5 6 7 (13) 32 1 2 3 4 5 6 

3 4 5 6 7 (14) 33 1 2 3 4 5 6 

3 4 5 6 7 ( 15) 34 1 2 3 4 5 6 

3 4 5 6 7 ( 16) 35 1 2 3 4 5 6 

3 4 5 6 7 (17) 36 1 2 3 4 5 6 

" 4 5 6 7 (18) 37 
f--I-

1 2 3 4 5 6 

3 4 5 6 7 (19) 38 1 2 3 4 5 6 

3 4 5 6 7 (20) 39 1 2 3 4 5 6 

3 4 5 6 7 (21) 40 f--I-1 2 3 4 5 6 

213 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

(1) 

(22) 

(23) 

(24) 

(25) 

(26) 

(27) 

(28) 

(29) 

(30) 

(31) 

(32) 

(33) 

(34) 

(35) 

(36) 

(37) 

(38) 

(39) 

(40) 

(41) 



MSLQ. HS 

Card number G 
If you think lhe 51alcmenl is \'Cry true of you, cross oul 7; if a slatement is "ot at all true or you, cros.~ oul I, If the slatement 
i~ more (If less true of you, find lhe number hetween I and 7th~1 be.t describes yuu. er"" nut Ihis number, 

Not al all true of me 

I)art A: MOTIVATION 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

I 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

adt\j"\Mtword\""",.fQ,IJ 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

--- ---

5 6 (2) 23 

5 6 7 (3) 24 

5 6 7 (4) 25 

5 6 7 (5) 26 

5 6 7 (6) 27 

5 6 7 (7) 28 

5 6 7 (8) 29 

5 6 7 (9) 30 

5 6 7 (10) 31 

5 6 7 (11) 32 

5 6 7 (12) 33 

5 6 7 (13) 34 

5 6 7 (14) 35 

5 6 7 (IS) 36 

5 6 7 (16) 37 

5 6 7 (17) 38 

5 6 7 (18) 39 

5 6 7 (19) 40 

5 6 7 (20) 41 

5 6 7 (21) 42 

5 6 7 (22) 43 

5 6 7 (23) 44 

Very Irue of me 

I)art 11: LEARNING STRATEGIES 

1 2 3 

1 2 3 

I 2 3 

1 2 3 

1 2 3 

1 2 3 

1 2 3 

I 2 3 

1 2 3 

1 2 3 
I--- t---

1 2 3 
f- ----- 1---

1 2 3 

1 2 3 

1 2 3 

1 2 3 
---

I 2 3 

1 2 3 
f-- - i---

1 2 3 

I 2 3 

1 2 3 

1 2 3 
----

I 2 3 

School 
214 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 
I-----

4 5 

4 5 
- 1--

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 
'--- ---

6 ,7 
-r--- (24) 

(25) 

(26) 

(27) 

(28) 

(29) 

(30) 

(31) 

(32) 

(33) 

(34) 

(35) 

(36) 

(37) 

(38) 

(39) 

(40) 

(41) 

(42) 

(43) 

(44) 

(45) 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 

6 7 
._--- -

6 7 

6 7 

6 7 

6 7 
r---

6 7 

6 7 

6 7 

6 7 

6 7 

(46-47) 

Card number 141 
L:J (1) 

MSLQ-HS 

U you Ihink the statement is very true of you, cross out 7; ir a ~1.lemenl is nol at aUtrue or you, cm .. out I. If Ihe statement 
is more or le.s.~ true of )'t)u,lind Ihe numher bclween I and 71h.1 best describes )'t'U. Cm .. , oUllhis number. 

Nol at all true of me 

I'art A: MOTIVATION 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

I 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 4 

3 4 

3 4 I 
3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

5 6 7 
.~ 

(2) 

5 6 7 (3) 

5 6 7 (4 ) 

5 6 7 (5) 

5 6 7 (6) 

5 6 7 (7) 

5 6 7 (8) 

5 6 7 (9) 

5 6 7 (10) 

5 6 7 (11 ) 

.5 6 7 ( 12) 

5 6 7 (13) 

5 6 7 (14) 

5 6 7 (15) 

5 6 7 (16) 

5 6 7 (17) 

5 6 7 (18) 

5 6 7 (19) 

5 6 7 (20) 

5 6 7 (21) 

5 6 7 (22) 

5 6 7 
. - (23) 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

41 

42 

43 

44 

Very true of me 

I'art 11: LEARNING STRATEGIES 

1 2 3 4 5 6 

1 2 3 4 5 6 

I 2 3 4 .5 6 
'--. 

I 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 
... - f-------.. 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

I 2 3 4 5 6 
I-- .. - f--.. 

1 2 3 4 5 6 

1 2 3 4 5 6 
f---~ f--~ 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 
--~-r---" 

1 2 3 4 5 6 

I 2 3 4 5 6 

1 2 3 4 5 6 

I 2 3 4 5 6 

I 2 3 4 5 6 
.. - .. -~.'--~--- ~ ... 

School 

21~ 

,7 

7 

7 

7 

7 

7 

7 
-

7 

7 

7 

7 

7 

7 
c---

7 

7 

7 

7 

7 

7 

7 

7 

7 

(24) 

(25) 

(26) 

(27) 

(28) 

(29) 

(30) 

(31) 

(32) 

(33) 

(34) 

(35) 

(36) 

(37) 

(38) 

(39) 

(40) 

(41) 

(42) 

(43) 

(44) 

(45) 

(46-47) 



SUI)PORT Qm:STlONNAIRE 

Card number (I) 

Never Seldom Sometimes Often 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

1 

I 

1 

1 
------

1 

1 

1 

1 

1 
--1-----

I 

I 

1 

1 

I 

I 

I 
"-----

I 

1 

I 

I 

I 
I-------~-

1 

1 

1 

*dt\jrn\rn,wnrd\q-suppor 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 
-------

3 4 

3 4 

3 4 

3 4 
---- --

3 4 
- 1-----

3 4 

3 4 
-- I---

3 4 
f--------- ---

3 4 
-

3 4 
--- ---
3 4 

--- ---

3 4 

3 4 
----

3 4 

3 4 

3 4 

3 4 

3 4 

215 

Always 

5 ----
5 

5 

5 

5 

5 

5 

5 

5 
----
5 

5 

5 

5 

5 

5 

5 
---

5 
-

5 

5 

5 
---

5 

5 

5 

5 

(2) 

(3) 

(4) 

(5) 

(6) 

(7) 

(8) 

(9) 

(10) 

(11) 

(12) 

(13) 

(14) 

(15) 

(16) 

(17) 

(18) 

(19) 

(20) 

(21) 

(22) 

(23) 

(24) 

(25) 

SUPPORT Qm~STIONNAIRE 

Card numher D (I) 

Never Seldom Sometimes Often 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

1 

1 

1 

1 

1 

1 

1 

I 

1 

I 

I 

1 

1 

I 

1 

1 

1 
f..--.. - .. 

1 

1 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

2 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

215 

Always 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 
.. -

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

(2) 

(3) 

(4) 

(5) 

(6) 

(7) 

(8) 

(9) 

(10) 

(11) 

(12) 

(13) 

(14) 

(15) 

(16) 

(17) 

(18) 

(19) 

(20) 

(21) 

(22) 

(23) 

(24) 

(25) 




