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In a nutshell, it may be suggested that the book, Bosigo, has in many ways
answered the pleas of various authors that the quality of books for iren,

particularly Batswana children, should be improved.
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of learning and reading, especially by utilizing new prescribed literature books at
are now available for all cultural groups. The need exists to reiterate the  )ortance
of these books being of a high standard. Bosigo (1999), is one of the S

were published by S. Dichabe and R. Malimabe, as part of the Fofelang Godimo

series, and was found to be an excellent example to be used in a study of this nd.

Books and their content have to change to keep up with reality and the changing
society of our country. Many things have changed in our country since 394.
These changes have to be reflected in books prescribed in schools. Wi regard to
elements that ought to be included in books Huck and Young (1989:6-8), sent

the1 lowing statement:

... our ideas about what should be included have changed through history,
definitions vary from culture to culture, from critic to critic and from reader
to reader. In this book we think of literature as the imaginative shaping of

life and thought into forms and structures of language.

It is thus suggested that the above mentioned elements, such as history, ci wure
and literature can be viewed as vehicles for developing the ways in which we view

the world around us.

Totemeyer (1988:97) is of the opinion that “... it is time a new kind of children’s
book emerged to meet the challenge of a new, non-racial South Africa in which
inter rsonal and interracial understanding will, we hope, prevail”, Jansen ( )88:92)
also confirms this issue by saying that “... writers should prepare our children for a

class free South Africa”.

Setswana children’s literature has been in existence long before the pi re ok.
This possibility is reflected in the following statement by Norton (1991:44):

Long before the recorded history of humanity, family units and tribes shared
their group traditions and values through stories told around the canmr re.

On every continent around the globe, ancient people developed f <tales















1.2 Problem statement

According to the above-mentioned argument, the following questions can be asked:

What constitutes a good picture book?
What is meant by the concepts culture and cultural identity?
How is cultural identity represented in Bosigo as picture book?

Does Bosigo conform to the requirements of a picture book?

A A

How does Bosigo contribute towards cultural perceptions of individuals and
societies?
1.3 Objectives

The objectives are directly related to the questions above and efforts w e ide

to determine

what a good picture book is;
the meaning of the concepts culture and cultural identity;
whether Bosigo conforms to the requirements of a picture book;

in what ways cultural identity is represented in Bosigo as picture oc¢ . and

A

how Bosigo contributes towards cultural perceptions of individuals and

societies.

1.4 Hypothesis

Traditional books for Batswana children were unattractive in conte a
appearance. Bosigo, due to its relevant content and attractivi ictures /
illust ions, has changed this perception and, in addition, has 2« the

stereotypical representation of cultural differences in society.



1.5. Method

The features and requirements of a picture book will firstly be surveyed and then
the question regarding culture and cultural identity will be clarified. Secon¢ /, a
literary survey of the terms cufture and cultural identity will be undertaken in order
to arrive at a better understanding of the these concepts. Different views on cultu

and cultural identity, from a variety of authors, will also be con lered. These
investigations will prove to enrich an evi 1ation of the book Bosigo, and any o er

picture book for that matter.

A structural analysis of Bosigo will then be conducted to determine v at features
and requirements a typical picture book should abide by. In conclusion, be
summarized what value Bosigo as picture book reveals and in what we , if e

book can be seen as a medium for conveying concepts of cultureand i ntity.

1.6 Proposed chapter outline

CHAPTER ONE

Introduction, problem statement, aims and objectives.
CHAPTER TWO

The requirements of a picture book.
CHAPTER THREE

Bosigo as a picture book.

CHAPTER FOUR

The characteristics of culture and identity.
CHAPTER FIVE

Culture and cultural identity in Bosigo.
1A LEL.

Conc sion.












for personal and individual response when deciding about the worth and beauty of
the istrations and text of picture books, one should bear in mind that many

authors follow basic literary guidelines when compiling a picture book.

Glaz« and Williams (1979:22) state that the following elements are commonly used
and are basic to all literature:

e Plot

e Setting

e Characterization

e Theme

Although the value of such a framework is not denied, it is also acknowledged at
the uncompromising following of such a formula might limit the chances of
individual response when deciding about e worth and beauty of the art and text of

a picture book.

The following views by Georgiou (1969:64) can be cited as a good summary to

outline the structure of a picture book:

Very often a picture book as a whole can be a work of art. Its fine  :tures
are in harmonious agreement with its fine text. A handsome page is
further enlivened with clean, clear type suitable for the eyes of a yoi g
child. Paper and binding, also contributes [cit] to the artistic g y of a
picture book. And it is when these visual art factors fuse together that a

picture book of distinction is born.

From this quote, it becomes clear that the structure of a picture bor . invi res 1wuch
more than only the successful application of the basic literary elemen  On the
contrary, the harmonious interaction of illustrations and text, the legibility of the
text, the ‘suitability’ of the illustrations placed with the text and even the paper it is
printed on, all contribute to a successful structure. The following subsection will

explore on what terms quality of a picture book can be evaluated.
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encompass the needs of children and, at the same time, rectify the mistakes of e
past, even more extensive knowledge regarding the requirements of a Jicture 0ok
is needed. The author should not only be in touch with standards of literary
excellence, but should also be se itive to contemporary social, cultural an cal

concerns.

Like any other genre, the children’s picture book may be judged by the stan irds of
literary excellence. Therefore, the questions posed by Norton (1991:167) will be
used as a guideline in the evaluation of Bosigo as a picture book in Chapter Three.
Once the book task has been accomplished, the other factors that complete a good
pictu book, for example, line, colour, light and dark, shape and space w fi into

place automatically.
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et al. (2001:82), may add to our understanding of a character. When referring to
page 20 the author is reverting to Modiegi (the name meaning the delt g one).
She has delayed to make friends with the new pupil, as her name indicates. =~ e

following phrases on page 19, confirm this notion:

A leta, a bo a leta (she waited and waited)

O letile monyebo (she is waiting for sweet nothing)

Nikolajeva and Scott (2001:83) further indicate that pictures nature + ave a
superior ability to convey the spatial position of the character, and especii y e
natural spatial relationship of two or more characters, which often revei ; their
psychological relationship and relative status. On page 20 of Bosigo, Modiegi is
noticed approaching the new pt il v h a smile. This indicates that I h

taken action and that there is a prospective relationship between the twog ;. is

thus noted that, by means of illustrations, characterization can be enhanced.

3.2.4 Do both text and illustrations avoid stereotyping gender and race?

Throughout the book, Bosigo, and especially between pages 16 and 37, is
apparent that both sexes, boys an girls, have no problems playing with ea:  other.
On page 57, the female educator is carrying a stick, something that has been
associated with the stereotypical male educators in the past. Furthermore, on pages
16 and 17, children of different races are observed playing together harmoniously.
It goes without saying that the text and illustrations in this book avoi the

stereotyping of gender and race.
3.2.5 Will the plot appeal to children?

This text should be easy for a child reader to identify with, because isdih dinto
short stories. It is a general perception that the concentration span of children is
very short. In this regard, the brief, contained nature of the stories in this book,

makes it ideal for the child reader.
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A phefo e robetse? (Is the wind sleeping?)
Nnyaya, phefo ga e a robala. (No, it is not sleeping.)

Phefo e a foka. (The wind is blowing.)

3.2.9 Are the text the illustrations, the format, and typography in

harmony?

In Bosigo, the words do not communicate the content of the illustre n. As
previously stated, the following two sentences on page 1, for examp do t

correspond to the picture as illustrated on the page:

Ke mang yo o robetseng? (Who is sleeping?)

Ke mang yo o sa robalang? (Who is not sleeping?)

What, on the other hand, is reflected in the illustration, are the moon and e stars.
It will be difficult for the children who cannot yet read for themselves > associate
the text with the pictures. For them it might only mean that it is night, and nothing
else is happening. It would have been easier for them to comprehend if there had
been a picture of somebody sleeping, or of somebody who is not sleeping, fi at

matter.

The above-mentioned example gives rise to the assumption that, in some instances,
there is no harmony among the text, illustrations, typography and e format, 1
some stories in this book. For instance, on page 1 of Bosigo, the author i ars to the
fact that it is night” (go bosigo). He continually reminds the reader that is night,

by asking the following questions on page 1:

mang yo o 1g? (Who ¢ il )

Ke mang yo o sa robalang? (Who is not sleeping?)

If we revert to the picture accompanying the words, there is no relationship. The

picture does not reflect any sleeping person.
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meet and learn from each other. This experience, in turn, makes ter. Jre

enjoyable for young people.

In addition to the above-mentioned statement, Webster et a/. (2001:2) indicate at
students enjoy literature best from their own cultural point of view and are al : to
enter into literature from their own culture(s) more successfully than stu  ts from

other cultures. This notion will be discussed in detail in Chapter Five.
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In support of this, Hofstede (1991:7) remarks that cultural differences manifest
themselves in several ways. He mentions symbols, heroes, rituals, and 1 es as

terms used to describe manifestation of culture. He furthermore em| asizes e

following:
Symbols are words, gestures, pictures or objects that carry a par : i
meaning that is only recognized by those who share the culture. Heroes are
persons, alive or dead, real or imaginary, who possess ch. icteristics that
are highly prized in a culture, and who thus serve as models for behaviour.
Rituals are collective activities, technically superfluous in reaching desired
ends, but which, within a culture, are considered as socially essential. Vi s
are broad tendencies to prefer certain states of affairs over others. Vi 1es
are feelings with an arrow to it: they have a plus and a minus side and 3l

with the following antagonisms:

. evil vs. good
. dirty vs. clean
o ugly vs. beautiful
. unnatural vs. natut
. abnormal vs. normal
. paradoxical vs. logical
. irrational vs. rational (Hofstede 1991:7).
William Bloom, as quoted by Segers (1997:268), concludes that identificati | : an

inherent and unconscious behavioural imperative in all individuals. He fur er says:

Individuals actively seek to identify in order to achieve psychological
security, and they actively seek to maintain, protect and bolster identity in
order to maintain and enhance this psychological security, which is a sine

qgua non of personality stability and emotional well-being.

Billig (1995:7) summarizes by saying: “Identity in common talk, is somethingv h

people have or search for”.
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Hi 1an beings are cultural beings. They obviously belong to a particular ca ural
group and they carry with them their identity since birth. Therefore, ey need not
search for identity. People have a tendency of (purposely) losing identity due to
circumstances. Most of the Batswana people, for instance, did not ant to e
identified with their fellow people as they had no power over anytt . Today 1e
situation is quite the opposite. heir power and confidence are gradually increa g,

as a result of the eradication of apartheid.

Segers’s idea of identity as a construction, as quoted by Huntington (1997:. ?2),
blends well with the above-mentioned paragraph. He states that “... we know 10
we are only when we know who we are not and often only when we kn« hom

we are against”.

4.2.3 What is cultural identity?

Practically, cultural identity means identifying oneself with one’s culture. The
manner in which the Batswanas, for example, perform their rituals during certain
ceremonies, depicts their culture. During a funeral, for instance, there is t of a
cow’s meat that is not supposed to be eaten by women. It may e su ested that

by adhering to that practice, you identify with it.

According to Segers (1997:272), cultural identity has often been regarded as a
range of characteristics that are unique to a particular culture and “innate” to a
speci : people. In abstract terms, cultural identity is the internalised culi al
consciousness — identification with a distinct concept of reality, accepted by tue of

participation in it.

4.3 Cha cteristics of Cultural Identity

Segers (1997:272) defines the formal characteristics of cultural identity as “facts”,
figures that can be found in statistical handbooks concerning a particular country, or

an ethnic group. These factors determine, to a great extent, the programming of
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the mind of a given society, and vice versa. Segers (1997:272) furthermore pro\ es

the following examples of such facts:

... the total number of citizens of a country, the size of e country, the
gross national product, average income, percentage of unemployment, the
number of museums, the number of books produced, the genres, e ratio
of ‘native’ to translated books.

Hicks and Gwynne (1994:46-48), refer to the following six characteristics of culture

that will first be discussed:

e Culture is collective

e Culture is compulsory

e Culture is essential for social life
e Culture is integrated

e Culture is dynamic

e Culture is unique to humans

4.3.1 Culture is collective

In the investigation into the characte tics of culture, it becomes evidentt t t
everything that an individual thinks, does, or makes, can be considered a art of
that person’s culture. The reason for this is that culture is collective. * is means
that members of a group share various influences from various cultures. For s
reason, an idea of an individual cannot be taken as a cultural fact, ur ss s

something unanimously agreed upon by other members of the same culture.

4.3.2 Culture is compulsory

This characteristic explains in a nutshell that individuals who wish to get ¢ ng
successfully, have no option but to take their society’s culture into account in their

dealings with others. This simply means that if you are part « the group you 2

to succumb to what is practised by it.
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literature and its reception offer an excellent opportunity to construct basic
elements of the culturi identity of a certain nation or group, ba (
literature’s ability to represent important aspects of a particular comn
(Segers 1997:274).

The dimensions of culture, as referred to by Hofstede (1991:14), will be uss
in the following chapter. This investigation will be conducted in collaborati | with
some of the stories from the picture ook, Bosigo, in order to illustrate he

dimensions of culture can be recognized.



CHAPTER 5
CULTURE AND IDENTITY IN “BOSIGO”

5.1 Introduction

This chapter will focus on Hofstede’s levels of culture, with greater emphasis on a
national level in terms of one’s country, as it will blend well with e chi  2s that

are presently taking place in South Africa.

5.2 Cultural identity in Setswana literature

Due to the fact that different nations do not practise their culture to a full ent,
was done in the past, it might be detrimental to the new generations, because they
migt  know little or nothing about their culture, unless it is recorded in terature.
This is qualified by Segers’s (1997:275) statement when he explains at “...
literi Jre and its reception offer an excellent opportunity to construct basic elements
of the cultural identity of a certain nation or group, based on literature’s ab* vy to

represent important aspects of a particular community”.

Through literature, children get the opportunity to read, see, learn and identify with
their culture, and acquaint themselves with the basic elements of their ¢ :ural
iden vy. Bosigo (1991), for example, is a book that can teach the children about the
games that children from other cultural backgrounds play, and about e ways in
which children from other cultural backgrounds behave. On page 16, for instance, a

picture is portrayed of children playing rugby, a game traditionally no 1 to be

played by white men. They are also playing soccer, a game that is con ni y
known a black man’s sport. Furthermore, a wt boy is 1 \,
which is traditionally popular amongst children in white comm e

time for playing games is being invaded by TV, and this simply implies that these

games will be lost to the children. This is a strong possibility, unless they are
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crammed. White people, on the other hand, often stay in sizable ouses and usue

commute alone in cars.
5.4.2 Masculinity and femininity

Hofstede (1991:16) is of the opinion that if we recognize that within ea | society
there is a man’s culture which differs from a woman’s culture, it hc >s to explain

why it is so difficult to change the traditionally allocated gender roles.

The latter issue might not have the same meaning in terms of what Dicha and
Malimabe (1991:54) is suggesting to the readers, because e illustration portrays a
woman as the teacher. This might insinuate that traditional gender roles may eas 7
be changed. Grobler (1988:13) emphasizes that sexism has flouri ed in literature
(picture books, school readers, general fiction, comics and text books), for many,
many years. She further indicates that at present, one of the most important 1 s
children are taught at school (by means of the unseen curriculum and the I den
messages in their books), and which they cannot easily unlearn, is that m: s and

fem: s are different and unequal.

Dichabe and Malimabe (1999:19) might differ from Grobler (1988:13) in isr ard,
because boys are featured playing games with girls. Although it may be a cliché that
‘erent genders stick to different games, e.g., boys usually play soccer, and girls

usually play netball, in this instance, they are all playing the same game.

5.5 Ways of dealing with conflicts, including the control of

aggression and the expression of feelings

Dichabe an Malimabe (1999:54) depicts a boy who is very « € :nt >wards his
teacher. Even when his teacher hits him on the head with a stick, he manages to
control his anger. He does not openly show his feelings. Instead, he is probably
silently thinking about how scared they all become, when their teacher moves

around with a stick in her hand.
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5.6 Conclusion

In the evaluation of Hofstede’s levels of culture, particularly the dimensions used to
determine whether references to culture and identity are present in Bo. o, it
becomes clear that the author has, up to a certain extent, been realistic, ecause he
describes the situation as it currently is in South Africa. The words, “to a certain
extent”, are being used in this regard because some of the issues, such as e
nationality and race of the characters, may not be clearly communicated to the
readers. The readers might have to guess whether a certain aracter is a
Motswana, or English person, by associating them with their actions or behe ur.
The given names bring about a sense of confusion, because the majority of names
derive from the Setswana language, whilst some of the characters m.

Batswana.
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CHAPTER 6
CONCLUSION

6.1 Introduction

In conclusion, it is imperative to find out whether the objectives, as set o in
Chapter One, are being reached by looking into what constitutes a good icture

book, and how cultural identity is represented in Bosigo as a picture bo

6.1.1 What constitutes a good picture book?

The following requirements of a picture book, as established by Norton, v e

successfully answered (refer to Chapter Three for examples):

e The illustrations are accurate, and they do correspond to the contentins e
of the stories.

e The illustrations complement the setting, plot, and mood of the sy in most
of the stories.

e Both the text and illustrations avoid stereotypes of race and sex.

e The plot does possibly appeal to children.

o The author’s style and language are appropriate for the interests of children

and their age levels.

Althc gh indicated otherwise in the hypothesis, the following limitations were
identified (refer to Chapter Three for details):

e The text, the illustrations, the format, and the typography are not i ways in
harmony.
» The names given to the characters are not always suitable, as white children,

for example, are given Setswana names (p. 27).
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The picture book, Bosigo, mirrors the improvements achieved in children’s bo  s. It
has covered most of the requirements beneficial to children.

The following aspects are important, according to the norms of today:

e Minimization of translation (indigenous language used)
e A sense of reality (the text reflects what is taking place at present)
e The book promotes human values (children of different races are reflected as

diverse, not as white and black children)

In a nutshell it may be stated that the appeal made by concerned writers, as i uded

to, in Chapter One, is being adhered to in the picture book Bosigo.

6.1.2 How is cultural identity represented in Bosigo as a picture book?

After assessing the book, Bosigo, it can be concluded that, as far as culture is
concerned, there is more to it, than meets the eye. Given the history of Sou

Afric  together with recent dramatic changes that have, and are still ti ng | ice in
this post-apartheid era, it may be boldly suggested that Bosigo is amon t the
books that are making a mark, as far as the culture of South African children is

concerned.

The above mentioned statement can be coupled with Jenkins’s = iinion ' en he
highlights the fact that the writers of South African children’s books, at the end of
the twentieth century, continue the tradition of creating South African literati 2. He
furthermore indicates that they depict black and white teenagers of today at the
very first painful stages of getting to know and understand ea | ¢ er (Jel ins
1993: 1).

The text, Bosigo, mirrors exactly what Jenkins is referring to. As is indicated by the
examples of culture, provided in the previous chapter, culture is undoubtedly
reflected in this book, although it is reflected differently, because of the various

racial groups represented in the book.
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ANNEXURE A THE PICTUL. BOOK, BOSIGO

The picture book of Bosigo is included to be used by anyone reading the mini-

dissertation. Look in the pocket at the back of the mini-dissertation.
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ANNEXURE B ENGLISH TRANSLATION OF 17 1{E PICTURE
BOOK, BOSIGO

AT NIGHT
Fly up!
Reader
S. Dichabe R. Malimabe
Content:
At Night

Looking for a friend

wu can have a bite
To see things in the sky
A dark night

Looking for a pleasant classroom

At Night
Page 1
It is night.
Who is sleeping?
Who is not sleeping?
Page 2
Is the wind sleeping?
), e wind is not sleeping.
The wind is blowing.
Page 3
Is the moon sleeping?
No, e moon is not sleeping.
The moon is shining.
Page 4
Who is sleeping here?
The horse is sleeping here.

The goats are sleeping here.
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A pig is sleeping here.

A dove is sleeping on the branch.
Page 5

Who is sitting here?

It is a cat.

The cat is not sleeping.

The cat is watching the moon.
Page 6

Are the chicks sleeping?

Yes, they are sleeping.

A mt se is not sleeping.
Page 7

Where is the tortoise sleeping?
It is sleeping inside its shell.
Page 8

Is the snail sleeping?

No, the snail is not sleeping

It is eating.

Page 9

Can a fish sleep?

Yes, it sleeps.

Page 10

Can flowers sleep?

Yes, they too can sleep.

Page 11

Are e ants sleeping?

I, ri | ing for the food in the cupboard.

[
Is the tick sleeping?
No, it is biting the dog.
Page 13

Is the dog sleeping?
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No, it is looking for a tick.

Page 14

Who sleeps here?

You and I sleep here.

Page 15

It's already day.

Even the moon has gone to sleep.
Page 16

LOOKING FOR A FRIEND
Page 16

It is play-time.

All the children are happy.
Some of them are speaking.
Some of them are playing.
Page 17

A new pupil is standing alone.
She has no friend.

Page 18

She ks at her hands.

She looks at her shoes.

Page 19

She waits and waits.

She waits for a smile.

But e other pupils do not see her.
Page 20

Modiegi comes closer to her.
Moc i smi

And the new pupil smiles.

Probably Modiegi will be her friend.



YOU CAN HAVE A PIECE
Page 21

Mpho, Kabelo and Lerato are eating their sandwiches.

What is on the sandwiches?

They all opened their sandwiches.

Page 22

Mpho has fish paste on.

Kabelo has only butter.

Page 23

Lera eats bread with nothing on.
Page 24

The new pupil has nothing.

Page 25

She moves away from them.

The other pupils are looking at her.
Page 26

Thai you. I am very hungry indeed.
Hey, come back.

Do you want some bread?

Page 27

I am Lerato.

I am Kabelo.

I am Mpho.

I am Thato.

Each one of them gives her a piece.
Page 28

L n ow you that I can d rmy |
Page 29

Ijaa! Ijaa! Ijaa! Ijaa! Look at Thato.

I also know how to tumble.

62



TO SEE THINGS IN THE SKY
Page 31

We are lying down on our backs.
We are looking at the clouds.
Page 32

I see a girl.

Can you see her long dress?

Page 33

I see a horse.

Can you see its long tail?
Page 34

I see a tree.

Can you see its branches?
Page 35

I see a big snake.

Can you see its big mouth?
Page 36

I don't see anything.

I see clouds only.

Page 37

Ao!, said all of them.

Don’t you see the flowers in the sky?
Page 38

A DARK NIGHT
Page 38
is ~ “owing.
(The trees are blown towards the direction of the wind.)
Page 39
The Moleko family is having supper.

They eat bread and soup.

63



They are watching television.

Boitumelo and Kagiso are lying down in front of it.

Page 40

The electricity goes off.

The lights go out!

The television turns black.

Page 41

Mother takes the candles and the matches.

They light the candles.

Page 42

The wind was blowing outside.

The trees were blown.

Page 43

I like candles.

Boitumelo sits on her mother’s lap..

Page 44

Yes, I grew up with them (the candles) too.
We didn't have electric lights.

“Tell us a story,” Granny.

“Yes,” said Boitumelo, “tell us a story.”

Page 45

It is in order..

Get into your beds and I will tell you a story.
But you must brush your teeth first.

Page 46

Are you ready?

It t :onc the w gir| boy.
They stayed in a hut on top of the mountain...
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LOOKING FOR A PLEASANT CLASSROOM
Page 48
I wish I were in Dipuo’s and others’ classroom.
Their classroom is full of pleasure.
There are pictures on the walls.
Page 49
And there are crayons and lots of paper.
They draw anything they like.
There are even pot plants.
Page 50
You usually hear children singing.
Page 51
They play joyful games.
It is filled withhappiness and laughter.
Page 52
Their teacher remembers their birthdays.
Page 53
I wish I were in Dipuo’s and the others’ classroom.
Our classroom makes me angry.
Page 54
Our teacher likes to move around with a stick in her hand.
She hits us with a stick on our heads.
'e are always scared.
As for the walls, they are empty.
There are no pictures.
Page 55
Just look what the floor looks like!
T much dirt.
Page 56
It is my birthday today.

Our teacher does not remember our birthdays.



Page 57

Hey, you!

Our teacher does not even know our names.

She only points at us with her finger.

Page 58

I would like to be in the classroom where Dipuo and the others are.
Page 59

I'll go there tomorrow. When I arrive I will say, “Teacher, can I be in your
classroom?”

Page 60

I hope she agrees.
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