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OPSOMMING

Een van die belangrikste aanbevelings in die Verslag van die Hoofko-

mitee van die RGN~ondersoek na onderwys (1981), is die drievlak-

patroon van onderwysbeheer. Die drievlakpatroon van onderwysbeheer
moet voorsiening maak vir sterk ingeboude strukture en prosedures
vir deelname, konsultasie en onderhandeling op elkeen van die drie
vliakke. Die strukture en prosedures verseker dat al die persone,
ook die Blanke-ouer, en belangegroepe wat betrokke is by die onder-
wys JIn Suid-Afrika, seggenskap sal hé& in sowel onderwysbeleid
as —-praktyk. Sodoende word devolusie van gesag in onderwysbeheer
voorgestel waarin seggenskap en verantwoordelikheid - in opvoedende
onderwys sover moontlik afgewentel word na die derdevlak van onder-
wysbeheer. Die meeste van die onderwysbeginsels wat in die RGN-on-
dersoek na die onderwys vervat word, raak regstreeks of onregstreeks

die kwessie van ouerbetrokkenheid in opvoedende onderwys.

Die volgende doelstellings is vir hierdie navorsing geformuleer:

Die primére doelstelling van die navorsing sou aantoon dat die ouer,
as eerste natuurlike en primére opvoeder van sy kind, seggenskap en
inspraak moet h& in 'n stelsel van onderwysvoorsiening aan Blankes

in die Provinsie Kaap die Goeie Hoop.

Uit die primére doelstelling is daar vier verwante doelstellings

afgelei en geformuleer naamlik om aan te toon dat:

* dit vir die Christengelowige ouer 'n roeping en verantwoorde-
likheid is om die gees en rigting van die opvoedende onderwys

in die skool te bepaal;

* knoopstrukture nodig is om die skool en die ouerhuis aan mekaar
te bind;
* die ouer in Kaapland reeds van die aankoms van Jan van Riebeeck

aan die Kaap seggenskap gehad het oor die opvoedende onderwys
van sy kind, en
* groter ouerbetrokkenheid ook ouerseggenskap in opvoedende on-

derwys vereis.
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Om die doel van die navorsing te bereik en die doelstellings te

evalueer is die navorsing soos volg uitgevoer:

In hoofstuk 1 is benewens die formulering van die doelstellings ook

aandag geskenk aan die volgende aspekte:

* In die navorsing 1is geb:u_ik gemaak van navorsingsmetodes soos
literatuurstudie, die prinsipieel besinnende metode en histo—
ries-beskrywende metode;

* kernbegrippe socos Christelike lewens- en wéreldbeskouing en
opvoedende onderwys, asook verwante begrippe soos religie,
grondmotief, religieuse grondmotief, onderwys en opvoeding, wat
die kernbegrippe beter omskryf, en

* die struktuur van die navorsing.

Nadat 'n omvattende literatuurstudie onderneem is, is daar in hoof-
stuk 2 deur middel van die prinsipieel besinnende metode die ont-

staan, struktuur, taak en terrein van die ouerhuis en skool, gesien
vanuit 'n Christelike standpunt, bepaal. Daar is ook gepoog om 'n
basis te vind vir die goele samewerking tussen die ouerhuis en die
skool. Vir die Christengelowige ouer, wat 'n Christelike lewens-

en wéreldbeskouing huldig, is die volgende vrae baie belangrik:

* Watter waardes en norme in die skool aan die kind voorgehou
word?
* Wat is die gees en rigting, wat in die skool wat sy kind

bywoon, heers?

* Of 'n onderwyser met dieselfde lewens- en wéreldbeskouing as

die ouer by die skool aangestel is?

In hoofstuk 3 is die ontwikkeling van die plaaslike beheer en ouer-
seggenskap in die stelsel van onderwysvoorsiening van Blankes in die
provinsie die Kaap die Goele Hoop gedurende die tydperk 1652 tot
1985 beskryf. Be;sondere aandag is gegee aan in hoe 'n mate die
ouerhuis in die tydperk betrokke was by die bepaling van die gees en

rigting in die skool.



Daar is aangetoon dat gedurende die tydperk 1652 tot 1985 ouerseg-
genskap in onderwysbeheer ontwikkel het van 'n stelsel waarin die
ouer indirek betrokke was tot by 'n stelsel van skoolrade en skool~-
komitees, waarin die ouer beperkte seggenskap gehad het in die op-
voedende onderwys van sy kind. Die Skoolraadwet 5 van 1905, wat
deur die instelling van skoolrade en skoolkomitees 'n bepaalde ver—
houding tussen die provinsiale onderwysowerhede en die ouers daar-

gestel het, is onder die loep geneen.

Hoofstuk 4 is gewy aan die betekenis en implikasies van die Verslag

van die Hoofkomitee van die RGN~ondersoek na die onderwys (1981),

die regering se Witskrif oor Onderwysvoorsiening in die Republiek

van Suid-Afrika (1983) met betrekking tot ouerseggenskap in 'n sted-

sel van onderwysvoorsiening aan Blankes, Die Wet op die Nasionale
Beleid vir Algemene Onderwyssake (Wet 74 van 1984) en die Afrikaanse
Ouervereniging vir Christelike opvoeding en onderwys. Daar is ver-
der aangetoon dat die Afrikaanse Ouervereniging saam met bestaande
instansies soos die ouer~onderwyservereniging, die skoolkomitee,
beheerraad of skooclraad kan bestaan. In bale opsigte kan hulle
saamwerk en mekaar aanvul om sodoende oorvleueling van werksaamhede
uit te skakel. 1In hoofstuk 4 is ook aangetoon hoedat die Departe-~
ment van Onderwys in Kaapland die inisiatief geneem het en streeks-
besture vir skoolkomiteelede gekonstitueer het. Deur demokraties
gekose skoolkomitees te betrek by die kies van die streeksbesture,
is die hele ouerkorps in Kaapland betrek. Daar is aangetoon dat
indien die Onderwysdepartement in Kaapland die streeksbesture die
geleentheid sal gee om op hulle eie te funksioneer, hulle die
voorthestaan van die Afrikaanse Ouervereninging in Kaapland kan

bedreig.

In hoofstuk 5 is enkele probleemvrae uitgelig, gevolgtrekkings en
aanbevelings gemaak. Nadat die doelstellings deur beredenering in
hoofstuk 5 geévalueer is, 1is tot die gevolgtrekking gekom dat die
ouer, as eerste, natuurlike en primére opvoeder van sy kind, seggen-—
skap moet hé in 'n stelsel van onderwysvoorsiening aan Blankes in

die provinsie die Kaap die Goeie Hoop.
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ABSTRACT

One of the most important recommendations of the Report of the Main
Committee of the HSRC-Investigation into Education (1981), com-
prises a three-level system of control in education. This system of
control has to provide strong, bulilt-in structures and procedures
for participation, consultation and negotiation at each of these
three levels. These structures and procedures ensure that all per-
sons, including the White parent, and interested parties concerned
with education in South Africa, will have a say in both educational
policy and practice. In this way the devolution of authority in
educational control is proposed, so that the responsibility and
share in educational teaching will be transferred, as far as possi-
ble, to the third level of educational control. Most of the educa-
tional principles included in the HSRC-investigation of education
are concerned with the matter of parental involvement in educational

teaching.
The following aims have been formulated for this research:

The first and fundamental aim is to indicate that the parent, as
first, natural and primary educator of his child, should have a say
in and insight into a system governing the provision of education

for Whites in the Cape of Good Hope.

From this fundamental aim four related aims have been deduced and

formulated to indicate that:

* it is the Christian parent's calling and responsibility to
determine the spirit and orientation of educational teaching at

the school;

* structures through which school and home can be associated more

closely, must be created;

* parents in the Cape have had a say in the educational teaching

of their children since the arrival of Jan van Riebeeck; and
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* greater parental involvement in educational teaching increases

the parents' say in these matters.

In addition to the formulation of aims, the following have also

received consideration in chapter one:

* research methodology: the methods that have been employed in
the course of the research are a study of the relevant litera-
ture, the method of fundamental contemplation and the histo~

rically descriptive method;

* central concepts: such as Christian world and life view and
educational teaching, as well as related ideas like religion,
mainspring, religious mainspring, teaching and education, which

define the central concepts more closely; and

* the structure of the research.

Following the exhaustive study of the literature, chapter two deter-
mines the origin, structure, duty and domain of the parental home
and the school, from a Christian point of view, by using the method
of fundamental contemplation. There is also an attempt to find a
basis for good cooperation between the home and school. For the
Christian parent, who maintains a Christian world and life view, it

is important to know:

* which values and norms are taught at school;

* which spirit and orientation prevail at the school his child is
attending and

* if a teacher with the same world and life view as the parent is

appointed at the school.
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Chapter three contains a description of the development of the local
government and of the share that parents have had in the provision
of education for Whites in the Cape of Good Hope from 1652 to 1985.
The degree of involvement of the parental home in determining the

spirit and orientation of the school receives special consideration.

It has been indicated that in the period 1652 to 1985 the share of
parents in the control of education has developed from a system of
indirect involvement of the parent, to a system of school-boards and
committees, in which the parent has a limited say in the educational
teaching of his child. The School-Board Act 5 of 1905 which, by
means of the institution of school-boards and committees, esta-—
blished a particular relationship between provincial educational

authorities and parents, is also discussed.

Chapter four examines the meaning and implications of the Report of
the Main Committee into the HSRC-Investigation of Education (1981),
the government's White paper on the Provision of Education in the
Republic of South Africa (1983), as regards the share of parents in
a system of provision of education for Whites, the law on the
National Policy for General Education Affairs (Act 76 of 1984) and
the Afrikaanse Ouervereniging vir Christelike opvoeding en onder—
wys. It is lindicated, furthermore, that it is possible for the
Afrikaanse Ouervereniging to exist side-by-side with organiza-
tions such as the parent-~teacher's association, the school commit-
tee, board of control or school board. In many instances they can
cooperate and supplement each other to eliminate overlapping of
activities. In chapter four it is also indicated how the Cape Edu-
cation Department has taken the initiative to constitute regional
boards for school committee members. By involving democratically
chosen school committees in the selection of regional boards, all
the parents in the Cape are drawn into this process., It is made
clear that should the Cape Education Department allow the regional
boards to function individually, the continued existence of the

Afrikaanse Ouervereniging will be in jeopardy.
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In chapter five a few problem areas are lisolated, Iinferences are
drawn and recommendations are made. After the aims have been argued
and evaluated in chapter five, the conclusion Is reached that the
parent, as first, natural and primary educator of his child, should

have a say in the provision of education in the Cape of Good Hope.
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