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OPSOMMING 

'N BEGELEIDINGSPROGRAM VIR ONDERWYSERS MET 

WERKSTRES BINNE KLASVERBAND - 'N OPVOEDKUNDIGE 

SIELKUNDIGE ONDERSOEK 

In 'n veranderende Suid-A.frika met 'n nuwe onderwysstelsel ervaar onderwysers ' n baie 

hoer vlak van werkstres as in die meeste ander beroepe. 

Die doel van hierdie navorsing is om: 

• ondersoek in te stel na die aard en wese van stres (werkstres) en hoe dit 

onderwysers affekteer; 

• te bepaal of 'n begeleidingsprogram gebruik kan word om ontwrigtende 

gedrag in die klaskamer te bestuur en die welstand van onderwysers en 

leerders te bevorder en 

• om die effektiwiteit van ' n begeleidingsprogram te evalueer. 

Vir hierdie doe! moes begrippe soos stres, werkstres, begeleiding, opvoedkundige 

sielkundige ondersoek, ontwrigtende gedrag, stressors en klaskamerbeheer omskryf 

word. Die daarstelling van ' n gesonde klasklimaat is deur middel van 'n literatuurstudie 

ondersoek. Faktore wat hierdie klasklimaat negatief be!nvloed en verantwoordelik is vir 

die werkstres wat onderwysers in die k.lassituasie ervaar is ook nagegaan. 'n Vraelys is 

opgestel wat die oorsake van die werkstres wat deur die onderwysers ervaar word, meet 

Daarna is ' n program saamgestel ter begeleiding van die onderwysers vir effektiewe 

klaskamerbestuur, ten einde die onderv.,ryser se werkstres te verlig. 

Die empiriese navorsing is statisties verwerk. Prak:tiese betekenisvolle verskille is bepaal 

deur rniddel van effekgroottes (d-waardes). 
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Die belangrikste bevinding was dat ontwrigtende gedrag die hoofstressor is wat daarvoor 

verantwoordelik is dat ondervvysers werkstres binne k.lasverband ervaar. Daar word 

aanbeveel dat die program in elke skool geYmplementeer word ten einde onderwysers te 

begelei in die hantering van werkstres in die klassituasie. Hierdie begeleidingsprograrn 

moet egter van die eerste dag van die nuwe skooljaar ge"implementeer word. 

Werkstres by ondervv-ysers is van besondere betekenis omdat dit op hulle en die leerders 

' n negatiewe impak mag he. Stres binne die onderwysprofessie kan die skool as 

organisasie, die onderwysers se optrede en die fisiese en emosionele welstand van die 

onderwyser en sy/haar farnilie negatief be"invloed. Werkstres is daarom ' n probleem vir 

die onderwyser, die leerders, die skool, die onderwysprofessie en die onderwysstelseL 
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SUMMARY 

A GUIDANCE PROGRAM FOR TEACHERS WHO EXPERIENCE 

WORK STRESS IN THE CLASSROOM SITUATION 

EDUCATIONAL PSYCHOLOGICAL RESEARCH 

In a changing South Africa with a new education system teachers are experiencing 

more work stress than in any other occupation. 

The aim of this research is 

• to investigate the nature and characteristics of work stress and how it affects 

teachers; 

• to detennine if an accompanying program could be used to manage disruptive 

behaviour in the classroom and promote the well being of teachers and learners 

and 

• to evaluate the effectiveness of an accompanying program. 

With this purpose m mind concepts like stress, work stress, accompaniment, 

education psychological research, disruptive behaviour, stress factors and 

classroom control had to be defined. Literature was used to research the bringing­

about of a classroom climate that is conducive. Factors negatively influencing 

classroom climate and that are responsible for the work stress of teachers in the 

classroom context, is also researched. A questionnaire is used to detennine the causes 

of teachers' work stress. Thereafter a program is developed to guide teachers m 

managing their classroom effectively and also to reduce their work stress. 

The empirical research is calculated by means of statistics. Practical and meaningful 

differences is determined by means of effect size (d·values). 

The most important finding is that disruptive behaviour is the main responsible stress 

factor of teachers in the classroom context. This study suggests that every school 

should implement a program that can guide teachers in controlling their work stress in 
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the classroom. This program should however be implemented at the commencement 

ofthe new school year. 

Work stress is of great importance because it might have a negative impact on both 

the teacher and the learner. Stress in the teaching profession can influence the school 

as organisation, the teachers' response as well as their and their families' physical and 

emotional well being. Work stress is therefore a problem for the teacher, the learner, 

the school, the teaching profession and the education system. 
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