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OPSOMMING 

DIE VERBANO TUSSEN DIE AANWENDING VAN SELFGEREGULEERDE 

LEERVAARDIGHEDE EN DIE AKADEMIESE PRESTASIE VAN DIE 

AFSTANDSLEERDER OP TERSIERE VLAK 

Die doel van hierdie studie was om te bepaal of daar 'n verband bestaan 

tussen die aanwending van selfgereguleerde leervaardighede deur die 

afstandsleerder op tersiere vlak en sy akademiese prestasie in 'n bepaalde 

akademiese kursuseenheid. Om hierdie doel te bereik, is 'n literatuurstudie 

onderneem ten einde a) afstandsleer te definieer en omskryf, b) die aard van 

leer te omskryf, c) die aard van selfgereguleerde leer en die implikasies 

daarvan vir die afstandsleerder te omskryf en d) leerstrategiee te definieer en 

klassifiseer en die verband tussen selfgereguleerde leer, die gebruik van 

leerstrategiee en suksesvolle leer aan te dui. 

Met die literatuuroorsig is bepaal dat daar 'n positiewe verband bestaan 

tussen selfregulering, die aanwending van leervaardighede en leerstrategiee, 

leersukses en akademiese prestasie: leersukses realiseer indien 

vooropgestelde leerdoelwitte suksesvol en sistematies, met behulp van die 

aanwending van toepaslike leervaardighede en leerstrategiee, bemeester 

word; bemeestering van die leerdoelwitte lei tot goeie akademiese prestasio. ·· 

Selfgereguleerde leerders, wat hulle leer beplan, leerdoelwitte stel, hulleself 

motiveer en onderrig, van verskillende leerstrategiee gebruik maak om 

leerdoelwitte te bemeester, hulleself deurlopend monitor en tydens die 

leerproses selfevalueer, is in staat om gestelde leerdoelwitte suksesvol te 

bemeester en sodoende goeie akademiese prestasie te lewer. Verder blyk 

dit vanuit die literatuur dat een van die veronderstellings waarop afstandsleer 

steun, is dat die afstandsleerder_'n groat mate van selfregu!ering moet toepas 

om oar 'n afstand suksesvol te kan leer. Die beplanning van eie leerdoelwitte, 

aanwending van 'n verskeidenheid leerstrategiee om doelwitte te bemeester, 



bepaling van eie leertempo, monitering van leervordering en selfevaluering 

van leeruitkomste is tipiese eienskappe van selfregulering wat vir goeie 

afstandsleer en akademiese vordering noodsaaklik is. 

Die populasie waarop die navorsing toegepas is, omvat die PU vir CHO -

Open Learning Academy-leerders wat in die Noordwesstreek van Suid-Afrika 

vir die Verdere Diploma in Onderwysbestuur, module PSD 511 (Onderrig en 

Leer) geregistreer is. Die totale aantalleerders wat vir die drie kontaksessies 

in September 2000 by die sentra in die Noordwes opgedaag het en waarop 

die navorsing toegepas is, was 143. Daar is van drie vraelyste gebruik 

gemaak om persoonlike inligting sowel as inligting rakende die leerders se 

selfregulering in te win, naamlik 'n biografiese vraelys, die Motivated 

Strategies for Learning Questionnaire (MSLQ) en die Self Regulated Learning 

Questionnaire (SRLQ). 

Die data is statisties ontleed deur middel van: a) faktoranalise, b) meer­

voudige regressieanalise en c) stapsgewyse regressieanalise. 

Daar is bevind dat daar 'n verskil bestaan tussen die veranderlikes wat 'n 

bydrae lewer tot die akademiese prestasie van onderskeidelik die suksesvolle 

en niesuksesvolle akademiese afstandsleerders. Suksesvolle afstands­

leerders beskik oor beter ontwikkelde selfgereguleerde leervaardighede as 

niesuksesvolle afstandsleerders. 

Sleutelwoorde vir indeksering: Selfreguleerde leer, leerstrategiee, selfdoel­

treffendheid, doe/witstelling, selfmonitering, selfmotivering, doe/orientasie, 

suksesverwagtings, metakognisie, afstandsleer, oop Jeer, fleksie-Jeer, 

akademiese prestasie, suksesvol/e leer, taakwaarde. 

ii 



SUMMARY 

THE RELATIONSHIP BETWEEN THE USE OF SELF-REGULATION AND 

THE ACADEMIC ACHIEVEMENT OF THE DISTANCE LEARNER ON 

TERTIARY LEVEL 

The aim of this study was to determine whether a relationship exists between 

the use of self-regulation by the tertiary distance learner and his or her 

academic achievemen't in a specific academic course unit. To attain this aim, 

a literature study was undertaken to: a) define and describe distance learning, 

b) describe the nature of learning, c) describe the nature of self-regulated 

learning and its implications for distance learning, and d) define and classify 

learning strategies and indicate the relationships between self-regulated 

learning, the use of learning strategies, and successful learning. 

Literature indicated a positive relationship between self-regulation, the use of 

learning strategies, learning success, and academic achievement: learning 

success results whenever pre-formulated learning goals are attained through 

the use of self-regulation and applicable learning strategies; and attainment of 

learning goals results in positive academic achievement. Self-regulated 

learners, who plan their learning, formulate learning goals, motivate 

themselves intrinsically, instruct themselves, apply different learning 

strategies to attain learning goals, continuously monitor and self-evaluate 

themselves during the learning process, are able to attain the formulated 

learning goals successfully and perform well academically. The literature 

review also revealed a high level of self-regulation as one of the prerequisites 

for performing successfully as a distance learner. Planning personal learning 

goals, using a variety of learning strategies to attain the goals, determining 

the correct personal learning tempo, monitoring learning progress, and self-
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evaluating learning outcomes are typical characteristics of self-regulation 

necessary for effective distance learning and academic progress. 

The population of the research includes the PU vir CHO - Open Learning 

Academy-learners registered for the Further Diploma in Educational 

Management, module PSD 511 (Teaching and Learning) in the North West 

region of South Africa. The total number of students attending the three 

contact sessions in September 2000 at five sentra in the North West 

Province, and who participated in the research, was 143. Three 

questionnaires were used to obtain personal information, as well as 

information regarding self-regulation in the learners, namely, a biographical 

questionnaire, the Motivated Strategies for Learning Questionnaire (MSLQ) 

and the Self Regulated Learning Questionnaire (SRLQ). 

The data was statistically analized by means of: a) factor analyses, b) 

multiple regression analyses, and c) stepwise regression analyses. 

A difference was found to exists between the variables that determine the 

academic achievement of successful versus unsuccessful distance learners. 

Successful distance learners have better developed self-regulated learning 

skills than unsuccessful distance learners. 

Key words for indexing are: selfregulated learning, learning-strategies, self­

efficacy, goal-setting, self-monitering, metacognition, distance learning, open 

learning, flexi-learning, academic achievement, successful/earning. 
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