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Abstract 

THE PRACTICAL VALUE OF THE STRUCTURED OBJECTIVE 

RORSCHACH TEST (SORT) FOR THE SCREENING OF CANDIDATES 

FOR TEACHER TRAINING 

The characteristics of and criteria for effective education, as well as the factors 

contributing toward it, are examined by means of a literature study. The teach­

er's role in effective education is emphasized, and the qualities required of an 

effective teacher are discussed in accordance with the criteria for effective edu­

cation as outlined by the TED's evaluation system for merrit awards {TED 193J. 

The screening and selection process is illustrated from the literature and a 

historical survey of the screening of candidates for teacher training is pre­

sented. The methods for and documentation of such a screening and selection 

process are discussed and critically evaluated. 

The SORT is evaluated for its ability to differentiate between the personality 

traits of: 

• the junior and senior primary teacher; 

• teachers in the primary and secondary schools; 

teachers teaching the various major courses in the secondary school; 

• male and female teachers; and 

efficient and less efficient teachers 

The results of these comparisons are qualitatively analyzed and used to deter­

mine the value of the SORT in screening candidates for teacher training. Cer­

tain findings are put forward and specific recommendations made for imple­

mentation by the teaching profession and for use as a basis in future research. 



Opsomming 

Hierdie studie ondersoek die gebruikswaarde van die "Structured Objective" 

Rorschachtoets (SORT) by die keuring van onderwyskandidate. 

Die aard en kriteria vir doeltreffende onderwys, asook die faktore wat tot doel­

treffende onderwys bydra, is deur middel van 'n Iiteratuurstudie ondersoek. 

Die sandeel van die onderwyser tot onderwysdoeltreffendheid is bekiemtoon en 

die eienskappe waaroor die doeltreffende onderwyser behoort te beskik, is be­

spreek teen die agtergrond van kriteria vir doeltreffende onderwys soos aange­

dui deur die evalueringsinstrument vir merietetoekenning in dieTOD (TOD 193). 

Keuring en seleksie is vanuit die literatuur toegelig en 'n geskiedkundige oorsig 

van onderwyskeuring is aangebied. Die met odes en dokumentasie vir onder­

wyskeuring en -seleksie in die TOD is bespreek en krities geevalueer. 

Die gebruikswaarde van die SORT is bepaal na aanleiding van die vermoe 

daarvan om verskille in persoonstrekke san te dui tussen: 

• juniorprimere en seniorprimere onderwysers; 

• onderwysers in die primere en sekondere skool; 

• onderwysers van die verskeie studierigtings in die sekondere skool; 

• mans- en damesonderwysers; en 

• doeltreffende en minder doeltreffende onderwysers. 

Die resultate van hierdie vergelykings is kwalitatief ontleed en gebruik om die 

waarde van die SORT vir onderwyskeuring aan te dui. Sekere bevindings word 

gestel en bepaalde aanbevelings word na aanleiding van die ondersoek vir die 

praktyk en vir verdere navorsing gemaak. 
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