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As stated earlier (cf 1.2) the major purpose·of this study is 

to investigate the responsibility of the principal in the 

induction of the beginner teachers with special reference to 

selected High Schools in Bophuthatswana. 

crucial to the collection of an adequate empirical data base 

for testing a proposition such as this, is the need to 

testify and select a suitable homogeneous population of 

teachers who are in the field but who have not yet completed 

at least three years in teaching. The empirical approach 

used in this study is presented in both the normative (theory 

literature study) and the descriptive (practice-empirical 

research) aspect of reality. 

It can therefore, 

and what actually 

be assumed that, wh~t is supposed to be, 

is, should be presented so as to arrive at 

a complete picture of the reality of the responsibility the 

principals take in inducting the beginner teachers. 
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Chapter 2 looked into the problems encountered by the 

beginner teachers and chapter 3 restricted itself to the 

management tasks and the additional aspects of management as 

used by the principals in inducting the beginner teachers. 

These aspects of the research were done through literature 

study. 

This chapter, therefore, proposes to look into the design of 

the research and the presentation, analysis and the 

interpretation of the results. 

4. a :EIIS'I.._IS 'tJSID FOA Bl COliUIC'fX<* OP DA'tA 

•• .a.t QUB.tt.n~ 

The research method used in this study is the empirical 

su~y approach through the deployment of the questionnaires 

(see appendices A and B). 

In this study, a closed form of questionnaire is used. 

questionnaire has two components: the questionnaire 

This 

to 

principals and the questionnaire to the beginner teachers. 

Both the questionnaire to the principals and the 

questionnaire to the beginner teachers dealt with management 

aspects as described in chapter 3. It is through the 

responses of these questionnaires that a clear picture can 

be ascertained. as to whether the principals induct the 

beginner teachers or not. 
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A 4-point scale is used and the respondents were required to 

make a cross were appropriate. The respondents were not 

required to append their names, nor did any party associated 

with the school, process the responses. For these reasons it 

was assumes that the questions would be considered non­

threatening and answers frank and valid. The questionnaires 

contained a number of relatively quick-response questions 

employing familiar words and phrases. 

... ;,.oa 

The purpose of this question 

Al) was to determine the 

teachers. 

(cf. Appendix B - question 

age spread of the beginner 

""' Sft 

The purpose of this question (cf. appendix B - question 

A2) was to establish the number of male 

respondents who have started as new teachers 

Bophuthatswana high schools. 

and female 

in selected 
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• QOUJ:PlCA'.l'ZO)lS 

This question (cf. appendix B - question A3) attempts to 

determine the highest professional qualifications 

acquired after their pre-service training, and before 

they started as beginner teachers in their respective 

Teacher Training Institutions. 

- ~t 
This question (cf. appendix B - question B4) aims to find 

out what the category the beginner teachers are in. 

Most beginner teachers did not understand the meaning of 

categories, as such the information given was not valid. 

Most of them indicated that they are in category 5, yet 

they have three years of post-matriculation training. 

- ~BJUBlfCI 

This question (cf. appendix B - question AS) aims at 

establishing the length of time these beginner teachers 

have been in schools teaching, and to relate this 

experience to the problems they encountered in their 

school in relat1on to school and classroom management and 

administration. 
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The questions in this part are divided into two clusters. The 

questions from the first cluster, range from (cf. appendix B 

-questions Bl - 833). The aim of this set of questions is 

to establish the frequency of help offered by the principals 

to the beginner teachers in relation to the problems they 

encounter with the school and classroom management and 

administration. 

The second cluster or set of questions (cf. appendix B 

question B34 to 839) aims to find out how frequently the 

beginner teachers solve the problems they encounter in the 

classroom by trial and error, asking colleagues, deputy 

principals. H.O.D, principals as well as resorting to working 

closely with students in order to gain their confidence. 

t .. z.s UCIIJUCAL ASP.IC'l8 07 '1111 RDt:lJfj.Ul' QOIStiOJIQ.XRB 

4 .. 2.3.1 B~aat. DATA 

• MB 

The aim of this question (cf. appendix A - quest~on Al) 

was to find out what the age spread of the principals is. 

This information will be related to their management and 

administrative approach with regard to the beginner 

teachers. 

http:RDt:lPj.Ul
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.... SIX 

This question (cf. appendix A- question A2) aims at 

establishing relationship of male and female principals 

in relation to the administration in their schools, and 

how they respond to the immediate needs and problems of 

the beginner teachers • 

... ~011 

The purpose of this question (cf.appendix A 

question A3) was to establish what the professional 

qualifications of the respondents are, and to relate the 

findings to their ability to deal with and help the 

beginner teachers with the classroom and school or 

administrative problems they encounter. 

• CAtBGOilY 

This question (cf. A question A4) attempts to 

establish the category in which the principals are. The 

findings will be related to the ability of the 

principals to help the beginner teachers with management 

and administrative problems. 

It is assumed that the more years of training the 

principals have, the more capable they can be in helping 

the beginning teachers to grow professionally. 
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.. ~ERIBRCB 

The aim of this question (cf. appendix A - question AS) is 

to establish the length of the period the respondents have 

been in the principalship posts, and to relate this 

information to their ability to exercise their management 

and administrative skills in helping the beginner teachers 

cope with their problems. 

PAI.T J 

There are two sets of questions in this questionnaire. The 

first set of questions ranges from questions Bl -B46 

(cf.appendix B). These questions establish the frequency of 

help offered by the principal to the beginner teachers 

in relation to the administrative and managerial problems 

the1 encounter in the school environment as well as in the 

classroom situation. 

The second set of questions (cf. appendix B - question B47-

B52) aims at finding how, according to the principals, the 

beginner teachers solve their managerial and administrative 

problems. 
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4.2.. PJLOT STOOY 

A pilot study was conducted (by direct contact) with the aim 

of determining the relevance of 

unexpected problems. In order 

principals were randomly chosen. 

out in the following way: 

the questions so as to avoid 

to accomplish this, 10 

Their selection was carried 

five high schools' principals from urban areas were 

chosen, by listing and numbering all the urban circuits 

i.e Molopo, Ditsobotla, Ga-Rankuwa, and Mabopane. From 

Molopo, two principals were chosen and one only from each 

of the other circuits: 

for purposes of comparison and to avoid bias five more 

principals were chosen from rural areas or circuits. 

The same procedure as used for selecting principals from 

urban areas were used. The Circuits involved in this 

case were: Ganyesa, Mankwe, Madikwe, and Jericho. In 

order to make up the number of principals, 2 were chosen 

from Madikwe, and one from each of the other circuits. 

All these principals gave fruitful feedback on the questions. 

Their suggestions were taken into consideration. The 

beginner teachers from the same circuit were also in this 

pilot study. Twenty four beginner teachers were used, three 

randomly selected from each circuit i.e (3 x 8 = 24). 
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Their responses were also fruitful. The pilot study seemed 

to be fruitful because the suggestions that were given by 

these respondents seemed to be constructive. Thus, this 

pilot study helped the researcher to design the 

questionnaires which were unambiguous and clear. 

It was on the basis of their suggestions that the final 

questionnaire used in this study was designed (see appendices 

A and B). 

A letter was sent to the Secretary for the Department of 

Education, Bophuthatswana, to ask for permission to allow 

the principals and the beginner teachers to be involved in 

theanswering of the questionnaire~ Permission was granted 

{see appendices C and D). In his reply, the secretary for 

education granted permission to administer the questionnaire 

and further advised the researcher to notify the Circuit 

offices concerned. 

A notification letter was. addressed to the circuit offices 

concerned, (see appendix D). Having contacted both the 

secretary for education and the circuit offices, copies of 

questionnaires for both the principals and the beginner 

teachers were submitted for scrutiny and approval. 
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Subsequent to being granted permission no problems were ever 

encountered in distributing the questionnaire to both the 

principals and the beginning teachers. 

The responses to the questionnaires sent will be shown in 

table 4.1. 

RBSPOlfSBS 011 ftB QUBS'l'IOIIDIUS 

NUMBER OF QUESTIONNAIRES 
--~-------+-~----------+------------+------------I Sent out I Received I % 

+------------+------------+------------
Principals! 41 41 I 100 
----------+------------+------------+------------
Teachers 154 150 97.40 

All in all 150 (97.40%) of the 154 questionnaires sent out to 

the beginner teachers were received, while all 41 (100%) of 

the questionnaires sent to the principals were received. 

The questionnaires for the principals achieved a 100% return 

because they were personally delivered by the researcher, who 

had a chance to meet the principals because she was running 

an in-service management course for the principals. Most of 

the questionnaires for the beginner teachers were posted and 

some were personally delivered. 

posted to prospective respondents. 

The questionnaires were 
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These questionnaires were accompanied by the covering letter, 

and self-addressed stamped envelop. 

4. 4 TARGBT POPDLATIOIJ MD SAJIPLB 

4 • 4 .1 TBll SB'l'TilfG 

At the time of conducting this research, there were seventeen 

Circuit Offices in Bophuthatswana. One hundred and fourty 

four high schools were registered with the Bophuthatswana 

Department of Education. Most of these high schools have an 

intake of beginner teachers fresh from the teacher training 

institutions. These are the teachers who have just completed 

their Pre-service training programmes. 

In this research, two types of respondents are used: 
., 

Principals and beginner teachers, both from selected high 

schools in Bophuthatswana. 

4. 4. 2 POPULATIOif ARD SAJIPLB 

In Bophuthatswana, there are 17 Circuits. 1 0ut of the 17, a 

sample of 8 circuits was randomly selected and used. It was 

from each of these a circuits that 5 high schools were 

randomly selected, making a total of 40 schools. Four 

beginner teachers were randomly selected from each school. 

These beginner teachers were limited to teachers with 0 -1 

month to 3 years teaching experience. 
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The high schools' principals as used in this research were 

limited to principals with three to five years experience as 

principals. High schools as used in this 

schools with Standard 8 to 10 classes. 

research are 

From the total population of the beginner teachers in 

Bophuthatswana, a sample of 160 beginning teachers from 8 

circuits were randomly selected and used (cf.4.4.2). 

A sample of 41 high schools' principals was randomly selected 

from the total population of all the high schools' principals 

in B~phuthatswana. These are the principals who have 

beginner teachers in their schools. Their selection was done 

by picking odd numbers from the list of the principals in 

each circuit office (cf 4.4.2). 

The high schools selected fall under the following circuits: 

Mol6po 

Ditsobotla 

Ga-Rankuwa 

Mabdpane 

Ganyesa 

Mankwe 

Madikwe 

Jericho 
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4.5 

The total number of the beginner teachers used in this study 

is 154. The questionnaire sent to these teachers has two 

components, sections A and B. Section A deals with the 

biographical data off the respondents, while section B is 

further classified into two sub-sections consisting of 

questions ranging from 81 833. These questions seek to 

find the frequency of the principals' help to the beginner 

teacher. 

The second sub-section, in which questions range ~0. 32 • 
"1 

39, attempts to determine the frequency of beginner teachers' 

solving their problems by themselves or with the help of 

other people. The processing of this data was done on the 

mainframe computer of the Potchefstroom University, using the 

SAS programme pakkage (SAS Institute Inc. 1985). 
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4. 5. 2 FRBQUEHCIBS 

Frequencies were done by a Proc Freq. Procedure. The 

statistical Consultancy Service of the P.U for CHE. processed 

the results of the research using a SAS-programme. The 

results reflect the frequencies and percentages of responses 

to each question item (SAS Institute, 1985: 403). Cross­

correlations between the responses of part 1 and some of 

those in part 11 in the questionnaire were done. 

4. 5. 3 DBTBRilDfDtG '1'BB T-VAWE 

T-test measure the difference in means of views. In this 

study, it measures the difference in views between the 

beginner teachers and the principals. The Statistical 

consultation service of the P.U for CHE processed the results 

of the research using the proc. test procedure of the SAS-

Institute (1985: 403). 

small samples. 

4.5.4 THE SIZE EFFECT 

The formula for effect 

d = ( X1 

where x1 is the 

X2 is the 

The t-test is used when dealing with 

size is represented thus: 

X2 ) /S 

mean for beginner teachers 

mean for principals 

s is the standard aeviation of the beginner 
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teachers 

d is the effect size. 

This effect size indicates practical significance in cases 

where statistical significance are established. 

4. 6 IW.tBRPRB'l'ATIOR' OF DM'A 

4. 6 .1 BBGDIIIIJIC TBACHIRS 

4.6.1.1 INTRODUCTION 

Frequencies and percentages have been used in interpreting 

the biographical data of the beginner teachers. The 

frequencies and percentages were used to discuss the age, 

sex, highest qualifications, category in which they are, and 
1 

their experience. The behaviour of the beginner teachers was 

assessed using the information from this data. Table 4.2 

shows the biographical data of the beginning teachers. 
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4. 6 .1. 2 DESCRIPTION OF THE BIOGRAPHICAL DATA OF THE 

BBGIHHER TEACHERS 

TABLE 4.2 

Age (question A1 f % 

NO responses 1 0,6 
20 - 24 54 33,8 
25 - 34 77 50,0 
35 - 44 21 13,6 
45 - 54 2 1,3 
55 - 60 1 0,6 
TOTAL 154 100 ' 

Sex (question A2) f % 

No responses 3 3 1.9 
Male 76 49,4 
Female 75 48,7 
TOTAL 154 100 

Qualifications (question A3) f % 
~ 

No response 15 9,7 
Technical Diploma 3 1,9 
Univ. Dip. Education Secondary 67 45.,3 
Univ. Dip. Education Primary 21 13,6 
First Degree + Diploma in Educ. 42 27,3. 
Masters 1 0,6 
Ph.D or D.Ed #5 3.2 
TOTAL 154 100 

Category (question A4) f - % 

A, B and c 17 11,0 
D = M+ 4 90 58,4 
E = M + 5 45 29,2 
F = H+ 6 1 o,C 
G = M+ 7 1 0,6 
TOTAL 154 100 

Experience (question AS) f % 

No responses 4 2,6 
0 - 3 20 13,0 
4 - 13 48 31,2 
14 - 23 38 24,7 
24 - 33 23 14,9 
34 - 36 21 13,6 
TOTAL 154 100 
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Regarding age, respondents are on the whole middle aged. and 

only a few are in their fifties and sixties. This suggests 

that the respondents are mature males and females who are 

liable to be trained as teachers. There is not much 

difference between the male and femaie respondents. A 

possible explanation for this distribution could be that, 

historically boys took teaching to be the profession that was 

too female, and most males opted for other professions rather 

than teaching. This again stems from the fact that females 

are more kind-hearted than the male, and could therefore, 

dea~ with young children better. This state of affairs has 

now leveled, as males now feel that as fathers and fathers-

to-be, they have 

children directly. 

to take responsibility and work with 

Table 4.2 reflects that most of the beginner teachers hold 

the University Diploma in Education Secondary (U.D.E.S), then 

followed by those who have First Degree plus Professional 

Certificate. Very ~ew hold Masters and Doctoral Degrees. 

Concerning the category in which they are, the results do not 

reflect a true picture of the categories under which these 

teachers fall, because it seems most of them do not 

understand what exaqtly the categories are, for instance, 
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some teachers who hold (U.D.E.P) have noted that they fall 

under category (F). 

According to Table 4.2 most beginner teachers have been in 

the teaching field for at least 4 - 13 months, while a 

smaller number has 0-3 three months and 34 36 months 

experience respectively. The figures of inexperienced 

teachers reflected in the table therefore suggest that 

induction could greatly benefit teachers. 

In chapter 3 the 

described (3.2). 

terms management and organisation are 

Management was found to be the achieving of 

organisational goals through leadership (Evarard and Morris, 

1990: XXl). In Table 4.3 the responses of the beginner 

teachers are grouped under one heading, which is the 

managerial support, as 

Management in this case 

which the principals are 

with. 

viewed by beginner teachers. 

entails the basic management tasks 

expected to help beginner teachers 

For convenience all the tables ~ill be divided into two, the 

negative responses will be grouped together in the first 

table (A). 

On the other hand, the positiv~ resoonses will also be 

grouped together under one heading in the second table (B). 

Both tables will have their negative resnonses column and 

their positive responses column respec't.1Ve.Ly. 
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TABLE 4.3 (A) JIAlfAGERIAL SUP .PORT OF TEACHERS: 

THE TEACHERS' VIEW (NEGATIVE RESPONSES) 

No 
QUESTIONS resp. Never Sometimes 

f % f % f % NR 

Bl. Classroom management 
and organisation 2 1,3 17 11,0 51 33,1 70 

B2. Time management 8 5,2 7 4,5 32 20,8 47 
B3. School rules and 

regulations 4 2,6 6 3,9 20 13,0 30 
B4. Referral system in 

the school 7 4,5 12 7,8 49 31,8 68 
B7. Taking correct 

decisions 0 0,0 9 5,8 44 28,6 53 
B8. Giving manageable 1 0,6 19 12,3 48 31,2 68 

teaching load 
B9. setting example by 

working hard 2 1,3 12 7,8 44 28,6 58 
B11 supervising when 

assigned responsibility 2 1,3 6 3,9 51 33,1 59 
B22 Involvement in decision 

making 1 0,6 21 13,6 32 20,8 52 
B23 Creating good relation-

~with students and 
colleagues 3 1,9 6 3,9 35 22,7 44 

B27 Reaction to commotion 
in class 4 2,6 8 5,2 51 33,1 63 

B28 Organising teaching and 
learning activities 1 0,6 21 13,6 43 27,9 6 

B29 Coping with individual 
disruptive classes 2 1,3 9 5,8 56 36,4 67 

B33 Allocating subjects you 
majored in at the 4 2,6 28 18,2 36 23,4 68 
College 

N = 154 

NR = Negative responses including No responses 

Table 4.3 (A) indicated that a smaller number of beginner 

teachers noted that principals help them with basic 

management tasks. This is indicated in the last column (NR) 

of this table. 
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TABLE 4. 3 ( 8) : TEACHERS' PBRCEPriON OF MAHAGERIAL SUPPORT 

BY PRINCIPALS (POSITIVE RESPONSES) 

QUESTIONS Often Always 

f % f % PR 

B1. Classroom management and 
organisation 46 29,9 38 24,7 84 

B2. Time management 51 33,1 56 36,4 107 
B3. School rules and regulations 52 33,8 72 46,8 124 
B4. Referral system in the school 57 37,0 29 18,8 86 
B7. Taking correct decisions 59 38,3 42 27,3 101 
B8. Giving manageable teaching loa·d 53 34,4 33 21,4 86 
B9. Setting example by working hard 51 33,1 45 29,2 96 
B11 Supervising when assigned 

responsibility 44 28,6 51 33,1 95 
B22 Involvement in decision-making 43 27,9 57 37,0 102 
B23 Creating good relationship with 

students and colleagues 51 33,1 59 38,0 110 
B27 Reaction to commotion in class 60 42,9 23 14,9 91 
B28 Organising teaching and 

learning activities 60 42,9 23 14,9 89 
B29 Coping with individual 

disruptive classes 55 35,7 32 20,8 87 
B33"" Allocating subject you majored 

in 35 22,7 51 33,1 86 

N = 154 

PR = positive responses 

This table is divided into two sections: No responses. 

never, and sometimes (Table 4.3, A). These are taken to be 

negative responses. The total ·,negative responses column is 

also included. While on the \other hand, often, and always 

responses are taken to be positive. The total responses 

column is also included (Table 4.3 B). 
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The related literature consulted in chapter 2 (3.2) reflects 

that beginner teachers experience problems with classroom 

organisation and management. According to table 4.3 the 

responses of the beginner teachers reflect that principals 

help them with basic management tasks, i.e planning, 

controlling, organising and leading. This is clearly 

reflected in columns (NR), negative responses, and column 

(PR), positive responses. The figures in the (PR) column are 

far greater than the figures in (NR) column. 

4. 6 .1. 4 lfOTIVATION OF BBGIRlfBR. TEACHBRS 

Motivation is one of the five additional management tasks 

discussed in chapter 3 (3.8.4). Motivation is therefore, 

described as all attempts made by the leader in an 

institution to get his subordinates to give of their best 

voluntarily (Marx, 1990: 87). 

The pertinent literature in chapter 2 (3.4) indicates that 

beginner teachers perceive problems in motivating and 

encouraging participation in the classroom. As one of his 

additional management tasks, the principal is expected to 

motivate the beginner teachers in his school. It is only 

through stimulating teachers to carry out the objectives and 

plans set in planning and activating that beginner teachers 

will feel committed and motivated (3.8.4.3). 
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-Table 4.4 (A) THE TEACHERS# P.BRCBPTIOH OF MOT!VATIONAL 

SUP.POR.T BY PRilfCI~ALS: TB8 BEGATIVE VIEWS 

No resp. Never 
response --- ---- --- __ ..,._ 

QUESTIONS f % f % 

---------------------------- --- ---- --- ----
B5. Complimenting when you 

have done well 4 2,6 13 8,4 

B10 Offering constructive 
criticisms 4 2,6 18 11,7 

B20 Encouraging you to 
perform your work 1 0,6 11 7,1 
voluntarily 

B21 Helping when you fail 
to 
prioritise effectively 1 0,6 9 5,8 

N = 154 

NR = Negative responses including No responses 

Some resp. 
times total 

-- ---- -----
f % NR 

-- ---- -----
35 22,7 52 

58 37,7 46 

34 22,1 80

50 32,5 60 

Table 4.4 (A) shows that the beginner teachers feel that the 

principals rarely motivate them. The exception was found in 

question B10 where only a few felt that they were helped with 

motivation. 
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TABLE 4 • 4 (B) : TEACHERS' PJRCEl»TIOK OF THE PRINC:tPALS' 

MOTIVATION : POStTIVB RESPONSES 

No 
resp never times 

Questions f % f % f % 

B5 Complementing 4 2,6 13 8,4 35 22,7 
when you have done well 

B10 Offering constructive 
criticisms 4 2,6 18 11,7 58 37,7 

B20 Encouraging you to 
perform your work 
voluntarily 1 0,6 11 7,1 34 22,1 

B21 Helping when you fail 
to 
prioritise effectively 1 0,6 9 5,8 50 32,5 

N = 154 
PR = Positive responses 

resp 
total 

PR 

102 

108 

74 

94 

Table 4.4 (B) shows that the beginner teachers feel that the 

pri~cipals do motivate them. This situation is reflected in 

columns (NR) in the table. An exception was found in the 

offering of constructive criticism (question B10) where the 

two groups were divided nearly equally in their positive and 

negative experiences. 

4. 6 .1. 5 COMMUI{ICATION WITH TEACHERS: !!'HE TEAeHERS,. VIEW 

Communication is described by Van der Westhuizen (1986: 191) 

as the traffic of information and interpretation of messages. 

It is further asserted that it is a process through which 

people share opinions and intentions by means of messages 

(3.8.2.2). 
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'TABLE 4 .. 5 (A) : COMMUlfl:CA'l'ION SUPPORT OF 'l'EACHERS: 

TJ1E 'l'l!:ACIIBRS VIEW (ltBGAT:IVE RESPONSES) 

No Some Resp 
respon. never times tot. 

QUESTIONS f % f % f % NR 

Bl2.Communication channels 
from school to Circuit 4 2,6 14 

Bl3.Interaction with 
9,1 38 24,7 56 

parents 1 0,6 8 5,2 46 29,9 55 
Bl4.Allowing face to face i 

communication 2 1,3 7 4,5 34 22,1 43 
B15.0ffering immediate 

feedback on your 1 

• problems 2 1,3 12 7,8 47 30,5 61 
Bl8.The reporting system 
Bl9.Using formal meetings 

as coordination aid 1 0,6 8 5,2 57 37,0 42 
B35 Seeking information 

from colleagues 2 1,3 4 2,6 29 18,8 37 

N = 154 

NR = Negative responses including No responses 

Table 4.5 (A) indicates that very few teachers noted that 

principals help them with communication. Thi~is indicated 

in the last column (NR) of this table where the total number 

of responses is smaller than those in the last column of 

Table 4. 5 (B) . 
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1'ABLE 4 .. 5 (B) : COlOOJHICATIOM' SUPPORT OF TEACHERS: 

TQ TEACHERS~ VIEW ( POSI'l'IV'J RESPORSES) 

Questions 

B12. Communication channels from 
school to Circuit Office 

B13. Interaction with parents 
B14. Allowing face to face 

communication 
B15. Offering immediate feed-

back on your problems 
B18. The reporting system in the 

school 
B19. Using formal meetings as 

coordination aid 
B35. Seeking information from 

colleagues 

N - 154 

PR = Positive responses 

No 
responses 

f % 

42 27,3 
47 30,5 

49 31,8 

53 34,4 

45 29,2 

42 27,3 

35 22,7 

Resp. 
Always total 

J 
f % PR 

52 33,8 98 
52 33,8 99 

62 40,3 111 

49 26,0 93 

48 31, 93 

46 29,9 88 

84 54,5 117 

Table 4.5 (B) indicates that most beginner teachers responded 

that the principals help them with communication. This is 

clearly shown in the two last columns of this table. 

Positive responses exceed negative responses. 
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•• 6 .1. 6 ADMIMISTl!:IUltC TJ!:A,CHERS: THE TBACJIBRS VIEW 

TABLE 4.5 (A): ADHDfiS'l'RATXOlf SUPPORT OF '.l'BE -I'EACHERs 

BY PRINCIPALS (N.IGATIVB VIEWS) 

No Some 
respo. never times 

Questions f % f % f % 

B16. Discussing the policy 
document with you 1 0,6 32 20,8 49 31,8 

B17. Clarifying the aims 
and objectives of the 
school 1 0,6 25 16,2 50 32,5 

B31. Observing the school 
1 curriculum expecta-

tions 1 0,6 17 11,0 35 22,7 
B32. Clarifying the condi-

tions of service 1 0,6 23 14,9 47 30,5 

N = 154 

NR = Negative responses including No responses 

Resp 
tot. 

NR 

82 

76 

53 

69 

Table 4.6 (A) indicates that there are few teachers who have 

noted that the principals don't help them with 

administration. A greater number of them feel a lack in that 
. . . es . . 

the pr1nc1pal never d1scuss the pol1cy document w1th them. 
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TABLE 4. 6 (B) : ADliiN':ISTRATIOH SUPPORT OF 'l'EAC!fERS BY 

PRINCIPALS (POSITIVE VIEWS) 

Resp. 
Often Always total 

Questions f % f % PR 

B16. Discussing the policy 
document with you 43 27,9 29 18,8 72 

B17. Clarifying the aims 
and objectives of the 
school 36 23,4 42 27,3 78 

B31. Observing the school 
curriculum expectations 47 30,5 54 53,1 101 

B32. Clarifying the 
conditions of service 53 34,4 30 19,5 85 

N = 154 

PR = Positive responses 

Tab~e 4 . 6 (B) indicates that most beginner teachers noted 

that the principals in schools help them with administration, 

but do not discuss the policy document with them. Column 

(PR) of this table gives a clear summary of the responses of 

the beginner teachers in relation to administrative help they 

get from the principals. 
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TABLE 4. 7 (A): SOLVING PROBLEMS: '1'81!: TEACHERS) VIEW 

(NEGAT:IVE RESPONSES) 

No some Resp. 
resp never times total 

Questions f % f % f % NR 

B34. Trial and error 8 5,2 27 17,5 66 42,9 103 
B35. Seeking help from 

colleagues 2 1,3 4 2,6 29 18,8 35 
B36. Working closely 

with students 1 0,6 5 3,2 31 20,1 37 
B37. Asking help from 

the deputy 
principal 4 2,6 11 7,1 39 25,3 54 

B38. Asking help from 
the head of dept. 4 2,6 9 5,8 37 24,0 50 

B39. Asking help from 
the principal 1 0,6 11 7,1 38 24,7 50 

N = 154 

NR ~ Negative responses including No responses 

From the analysis of data in table 4.7 (A) it could be 

concluded that very few feel that they don't use the methods 

indicated to solve their problems. Interestingly, most of 

them indicated that they solve their problems by trial and 

error. 
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TABLE 4. 7 (B): SOLV:nfG PROBLEMS: TME TEACHERS VIEW 

(POSITIVE VIEWS) 

Questions Often Always 
-- ----- ---- ----
f % f % 

B34. Trial and error 35 22,7 18 11,7 
B35. Seeking help from colleagues 35 22,7 84 54,5 
B36. Working closely with students 

so as to gain their 
confidence 46 29,9 71 46,1 

B37. Asking help from the deputy 
principal 46 29,9 54 35,1 

B38. Asking help from the H.O.D 47 30,5 57 37,0 
B39. Asking help from principal 38 24,7 66 42,9 

N = 154 

PR = Positive responses 

Resp 
tot. 
----

PR 

53 
119 

117 

100 
104 
104 

Beginner teachers experience problems which at times force 

them to try other means in order to solve these problems. 

Table 4.7 (B) is designed to give a reflection of the 

responses of the beginner teachers in relation to the methods 

they use to solve their problems. Mos~ beginner teachers, 

have indicated that they use all the means as stated in the 

questionnaire (see appendix B, question B34 to B39), except 

the trial and error which they reflected tha~ they never use. 
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4. 6 .1. 8 AsS:ISTAlfCE TO TEACHERS: Tim 'TEACHER$ V:IEW 

Beginner teachers have indicated that they are offered 

assistance by their colleagues. Most of them were very 

positive regarding the help they get from their experienced 

colleagues. A greater number of the new.teachers further 

expressed, according to Table 4.7, that the deputy 

principals, H.O.D and the principals do offer them assistance 

in cases of need. Only a few noted that they did not get any 

assistance from colleagues, H.O.D , deputy principals and 

principals. Their responses were negative. 

4 w6 .1 .. 9 CONCX.OOD{G ST/lTBMBtfT 

Thi~ section looked into the interpretation of Statistical 

techniques and procedures as well as the interpretation of 

data from the questionnaire of the beginner teachers. It 

will therefore be noted that according to the tables 

presented in this section, most beginner teachers feel that 

t~ principals induct them with the basic management and 

additional management tasks. 

Among the whole sample, there are a number who are clearly 

not satisfied, who as reflected on the table, feel that the 

principals don't provide help in any way with management and 

additional management tasks. 
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The following section confines itself to the Statistical data 

and procedure, and the interpretation of this data received 

from the principals. This will help when comparing responses 

from both the principals and the beginner teachers in order 

to find out whether they differ or agree in opinions. 

S'JWnftXCU. 'l'JCB'Ifl®U MD P.IOCIIJQRa FOil ftl 

~AJ.S'~ 

The total number of principals used in this study is 41. The 

questionnaire sent to the principals is divided into two 

sections, i.e. sections A and a. Section A seeks to 

dete,r.mine the biographical data of the principals. Section 

B, looks into the demographical data. Section B, further 

falls into three sub-sections. The first sub-section looks 

into the frequency of times the principal helps the beginner 

teachers. 

The second sub-section tries to determine whether, and how 

often, beginner teachers required help from the principals. 

The third sub-section, looks into the frequency according to 

the principal, at which the beginner teachers solve their 

problems on their own, or through the help of other people. 

Moreover, the T-test is used to determine the t-value. This 

t-test is used to determine the difference in views between 
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4.6.2.2 !'REQUENCIES 

Frequencies have been done by a Proc. Freq. Procedure by the 

Statistical Consultation Services of the PU for CHE, who 

processed the results of this study by using the SAS-

Programme. The results 

percentages of responses 

Institute, 1985: 403). 

reflected 

to each 

the frequencies and 

question item (SAS-

Cross-correlations between the 

responses of questionnaires to beginner teachers and those 

of questionnaires to principals have been done. 

T-test is defined as the ratio 

the mea~s, divided by 

1973: 103). The 

difference in views. 

standard 

purpose of 

In this 

of the difference between the 

error of difference (Behr, 

t-test is to measure the 

study, it measures the 

difference in views between the beginner teachers and the 

principals. 

The Statistical Consultancy Service of the PU for CHE 

processed the results ~f this study, using the Proc. T-test 

Procedure of the SAS-I~stitute (1973: 403). The t-test is 

used when dealing with small samples. 
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EFFECT SIZB 

The formula for effect size is represented thus: 

-
d = Xl X2 /S 

where Xl is the mean for the beginner teachers 

X2 is the mean for the principals 

s is the standard deviation of the beginner 

teachers 

d is then the effect size. 

4 .. 7 

INTRODUCTION 

In interpreting the biographical data of the principals, 

frequencies and percentages have been used and these were 

used to discuss the age, sex, highest qualification and 

category in which the principals fall, and their experience 

as principals. The information has helped to assess the 

behaviour of the principals in inducting or orientating the 

beginner teachers in their schools. 

Table 4.8 therefore , is designed to reflect the biographical 

data of the principals. 
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TABLE 4. 8: INTERPRETATION OF BIOGRAPHicAL DATA OP 'THE 

PRINCIPALS 

Age (question A1) f 

----------------------------------------
25 - 34 5 
35 - 44 15 
45 - 54 12 
55 - 60 6 
61 + 3 
TOTAL 41 

% 

1212 
36,6 
2913 
14,6 
713 
100 

---------------------------------------- ------
Sex (question A2) f % 

----------------------------------------·------
Male 34 82,9 
Female 7 17 11 
TOTAL 41 100 

----------------------------------------
Highest qualification (quest. A3) f 

----------------------------------------
No responses 1 
Technical Diploma 1 
univ. Dip. Education Secondary 1 
Univ. Dip. Education Primary 8 
~irst Degree + Teachers Diploma 25 
B.ED or Honours 1 
Masters 1 
PH.D or D.ed. 3 
TOTAL 41 

% 

2,4 
214 
214 

1915 
6110 

214 
2,4 
713 
100 

----------------------------------------·------
Category (question A4) f % 

-----------------------------------------------
No responses 1 2,4 
A 1 B and C 1 o 2 4 1 4 
D = M + 4 22 53 I 7 
E = M + 5 5 12 I 2 
F = M + 6 2 4 1 9 
G = M + 7 1 2 1 4 
TOTAL 41 100 

----------------------------------------·------
Experience (question A5) f % 

---------------------------------------- ------
0 - 3 months 
4 - 8 months 
9 - 11 months 

12 - 20 months 
21 + 
TOTAL 

4 
15 
10 
10 

2 
41 

9,8 
3616 
24,4 
2414 

419 
100 
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4.7.1.3 DESCIUPTIOH OF mB BIOGRAPHICAL DATA fOR 

:I'RIHCIPALS 

Regarding age, it seems that most of the principals in 

Bophuthatswana high schools are middle aged. This is 

reflected in table 4.8 where it is shown that most principals 

are aged between 35 - 44 years and 45 54 years. on the 

other hand, there are few young principals whose age range 

between 25 - 34 years and only 3 are 61 years and over. This 

suggests that the principals in Bophuthatswana high schools 

are mature and responsible men and women who should be able 

to help and guide the begin teachers who are posted in their 

schools. 

sex is one of the variables which was used to establish the 

number of males and female respondents in Bophuthatswana high 

schools. As shown on the table, there are far more male 

respondents than female. An 

distribution might traditionally 

explanation for this 

be based on the misguided 

belief that men are superior to women, and are as such more 

competent to serve in administrative posts than women. 

The question regarding the highest qualifications aimed at 

finding out what professional 

hold. 

qualifications respondents 
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The findings will be related to the ability of the 

respondents to guide the new teachers. Most of the 

respondents have a first degree plus a teaching 

qualification. This suggests that many have trained as 

teachers and on the basis of the training that they have 

undergone, it may be believed that they are in a position to 

help induct the beginner teachers. 

Regarding category, most under category D, which is M + 4. 

The aim of the question on experience is to establish the 

length of time the respondents have been in principalship 

posts, and to relate this information to their ability to 

help and guide the beginner teachers. 

The next section confines itself to the frequency at which 

principals offer assistance to the beginner teachers in 

matters effecting management and administration. 
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TA.BLE 4. 9 (A) : ·PRINCIPALS# PERCEPTION OF KAMAGBRIAL SUPPORT 

OF .HEW TEACHBRS (lfBGATIVB VIBWS) 

No Some Resp 
resp. never times tot. 
------ ------- -------- ----

Questions f % f % f % NR 

------------------------------ -- --- --- --- --- ---- ----
Bl. Management and 

organisation problems 0 o,o 0 0,0 10 24,4 10 
B2. Proper evaluation of 

students, work 0 o,o 1 2,4 5 12,2 6 
B4. Clarification of 

referral system in 2 4,9 1 2,4 3 7,3 6 
the school 

B6. Monitoring the work 
assigned to them 2 4,9 1 2,4 8 19,5 11 

Bll Supervising when assigned 
responsibility 0 o,o 2 4,9 5 12,2 7 

Bl2 Giving a manageable 
teaching load 0 o,o 1 2,4 8 19,5 9 

B24 Involving them in 
decision-making 0 0,0 2 4,9 5 12,2 7 

B25 Helping them in creating 
good relationships with 
students and colleagues 0 o,o 1 2,4 4 9,8 5 

N = 41 

NR = Negative responses including No responses 

From table 4.9 (A) the following features emerge: A small 

number of the principals have noted that they do not help the 

beginner teachers with managerial task. Interestingly, this 

same view is shared by the beginner teachers (see table 4.3 

(A). This is clearly revealed in the last columns of these 

two tables. 
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'l'UI.E 4. 9 (B): THE PRIHCXPALS t PBRCEPTJ:OH' OlP JWJAGBIUAL 

SUPPORT OJ' 'J.'EACBERS: (POSITIVE VI.EifS) 

Resp. 
Often Always tot. --- ---- --- ----- -----

Questions f % f % PR 
---------------------------------- --- ---- --- ----- -----
Bl. Management and 

organisation problems 14 34,1 17 41,5 31 
B2. Proper evaluation of 

students' work 19 46,3 16 39,0 35 
B4. Clarification of referral 

system in the school 19 46,3 16 39,0 35 
B6. Monitoring the work assigned 

to them 16 39,0 14 34,1 30 
B11 Supervising when assigned 

responsibility 23 56,1 11 26,8 34 
B12 Giving a manageable teaching 

load 16 39,0 16 39,0 32 
B24 Involving them in decision-

making 14 34,1 20 48,8 34 
B25 Helping them in creating 

good relationship with 
students and colleagues 10 24,4 26 63,4 36 

N = 41 

PR = Positive responses 

From the analysis of data in table 4.9 (B), the following 

deductions can be made; the principals help the beginning 

teachers with the basic management tasks. This is reflected 
... 

in the last column of this table. 1When motivating the 

beginner teachers, the principals should take cognizance of 

McGregor's Theory Y, which points out that when satisfied a 

person will direct and control h:lmjherse1f. this 

satisfaction can only occur if a person is motivated and 

rewarded towards achieving commitment, self-actualisation and 

self-ego. 
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TABLE 4.10 (A) : MOTIVATING TEACHERS: THE PRINCIPALS .NEGATIVE 

VJ:EWS 

No Resp 
resp. never Always tot. 
-- --- --- ---- --- ---- ----

Questions f % f % f % NR 
----------------------------- -- --- --- --~- --- ---- ----

B5. Complementing when they 
have done well 1 2,4 1 2,4 4 9,8 6 

B7. Classroom participation 
and motivation 0 o,o 1 2,4 5 12,2 6 

B8. To make correct decision 1 2,4 2 4,9 12 29,3 15 
B10 Through constructive 

criticisms 1 2,4 3 7,3 15 36,6 19 
B22 Encouraging them to 

perform their duties 
voluntarily 0 o,o 1 2,4 3 7,3 4 

B23 Offering assistance in 
cases where they fail to 
prioritise effectively 1 2,4 1 2,4 7 17,1 9 

N = 41 

NR = Negative responses and No responses 

From table 4.10 (A), it is evident that few principals have 

indicated that they do not help beginner teachers with 

motivational skills. This is clearly reflected in the last 

column of this table. 
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1'ABLE 4.10 (B) : JiOTIVATION OF 'l'BACRERS: fRINCIPALS, 

POSITIVE VIEWS 

Resp 
Often Always tot. 
-- ------ --- ---- ----

Questions f % f % p R 
--------------------------------- -- ----~- --- ---- ----

B5. complementing when they 
have done well I 8 19,5 27 65, 35 

B7. Classroom participation and 21 51,2 14 34,1 35 
motivation 

B8. To make correct decisions 12 29,3 14 34,1 26 
BlO Through constructive 

criticisms 17 41,5 5 12,2 22 
B22 Encouraging them to perform 

their duties voluntarily 9 22,0 28 68,3 37 
B23 Offering assistance in 

cases where they fail to 14 43,1 18 43,9 32 
prioritise effectively 

N = 41 

P~ = Positive responses 

Table 4.10 (B) reveals responses of the principals as 

positive in offering motivational skills to beginner 

teachers. This is reflected in the last column of the table. 

In organisation communication, the implication is to supply 

essential information to initiate the performance of the work 

and keep it in progress (3.8.2.3). The authors consulted in 

chapter 3 reflected that communication brings the head and 

his/her subordinates together in a unity, and coordinates all 

the activities of the undertaking. 
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TABLE 4 "11 (A) : COIIIIUNICAT:ION WITil fJ.'BACIIERS: THE' PRI!fC:IPALS' 

NBGA'l':tVB v:urws 

No never Some Resp 
resp times tot 

--- --- --- --- ---- ----
Questions f % f % f % NR 

---------------------------- --- --- --- ---- --- ---- ----
B13. Showing communication 

channels from school 
to Circuit Office 0 o,o 0 o,o 7 17,1 7 

B14. Introducing them to 
parents 1 2,4 0 0,0 6 14,6 7 

B15. Allowing face to face 
communication with 
himself 0 0,0 0 o,o 5 17,2 5 

B16. Providing immediate 
feedback on their 
problems 0 0,0 0 0,0 8 19,5 8 

B18. Allowing them to 
attend staff meetings 1 2,4 0 o,o 0 0,0 1 

B20. Making them aware of 
the reporting system 

'1 in the school 0 0,0 0 0,0 4 9,8 4 
B21. Coordinated into the 

school by formal 
meetings 0 o,o 0 0,0 2 4,9 2 

N = 41 

NR = Negative responses including No responses 

From table 4.11 (A), the deductions can be made that some 

principals do assist the beginner teachers with the creation 

of proper communication chanrlels. This is evidenced by the 

very poor response to the questions that sought to find out 

whether the principals do help the beginner teachers with 

proper communication channels 
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TABLB 4.11 (B): COIINUJIICATIOH .1'1'11 lJ'BACHBRS; TillS PRlRCIPALS' 

POSIT:IVB VIEWS 

Often 

Questions f 

B13 Showing communication channels 
from school to Circuit Office 14 

B14 Introducing them to parents 6 
B15 Allowing face to face 

communication with himself 10 
B16 Providing immediate feedback 

on their problems 14 
B18 Allowing them to attend staff 

meetings 4 
B20 Making them aware of the 

reporting system in the school 12 
B21 Coordinated into the school by 

formal meetings 8 

+-----------------------------------

N = 41 

PR = Positive responses 

% 

34,1 
14,6 

24,4 

34,1 

9,8 

29,3 

19,5 

Always Resp 
tot. 

f % PR 

20 48,8 34 
28 68,3 34 

26 63,4 36 

19 46,3 33 

36 87,8 40 

25 61,0 37 

31 75,6 39 

Table 4.11 (B) reflects that most principals help the 

beginner teachers with proper communication channels, and 

also encourage proper communication in their school between 

the staff members and the administration. This is singled 

out by the positive responses noted by the principals in 

relation to the skill. 
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The authors in related literature, highlights the fact that 

as an administrator, the principal should help the beginner 

teachers to accomplish the predetermined objectives of the 

school. These objectives can be achieved if the novice 

teachers are familiarised with the school rules and 

regulations and allowed access to policy documents, informed 

of the aims and objectives of the school, and the conditions 

of service are clarified to them. 

TABLE 4.12 (A): ADittNJ;S'l'BRIMG TBACB8S (N!GATXVE VIBitS) 

No Some resp 
resp. never times tot. 

Questions f % f % f % NR 

BJ. Familiarise with school 
rules and regulations 0 o, 0 0,0 8 19,5 8 

B17:C Allowing the access to 
policy documents 1 2,4 1 2,4 7 .17,1 9 

B19. Informing them of the 
aims and objectives of 
the school 0 o,o 0 o,o 0 0,0 0 

N = 41 

NR = Both negative responses and No responses 

According to the reflection on table 4.12 (A) some principals 

have indicate that they don't assist the new teachers with 

administration tasks. Column (NR) in the table gives a true 

picture of the feelings of some principals about 

administration in the schools. 
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Resp 
Often Always tot. 

Questions f % f % PR 

B3. Familiarising with school 
rules and regulations 18 43,9 15 36,6 33 

B17. Allowing them access to 
policy documents 10 24,4 22 53,7 32 

B19. Informing them of the aims 
and objectives of the school 9 22,0 32 78,0 41 

N = 41 

PR = Positive responses 

Table 4.12 (B) shows that the principals maintain that they 

introduce the novice teachers to administration in the 

school. This is reflected in column (PR) of this table. 

Apart from the principals helping the new teachers with 

management tasks and additional managerial tasks, the new 

teachers are also expected to seek help from their principals .. 
on the issues concerning them and their work environment. 

Regarding this, the questionnaire to the principals, has a 

section which seeks to find out whether the ~ew teachers ever 

take trouble to find help where they encounte'r nroblel\\s. 
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TABLE 4.1j (A) ASSISTING TEACDRS (NEGATIVE VIEWS) 

No Some Resp 
resp. never times tot. 

Questions f % f % f % NR 

B26. Class organisation 
and management 1 2,4 3 7,3 11 26,8 15 

B27. Motivating students 0 o,o 3 7,3 9 22,0 12 
B28. Disciplining students 0 o,o 1 2,4 13 31,7 14 
B29. Evaluating students 

work 2 4,9 3 7,3 8 19,5 13 
B30. Settling disputes 

among students 1 2,4 5 2,2 15 36,6 21 
B31. Student-teacher 

relationship 2 4,9 2 4,9 10 24,4 14 
B32. Teacher/parent 

relationship 0 o,o 5 2,2 10 24,4 15 
B33. School organisation 0 o,o 2 4,9 8 19,5 10 
B34. School regulations 2 4,9 2 4,9 7 17,1 11 
B35. Reaction to commotion 

in class 0 0,0 5 12,2 13 31,7 18 
B36. Organising learning 

1 and teaching 
activities 0 o,o 2 4,9 12 29,3 14 

B37. Working with collea-
gues as a team 0 o,o 4 9,8 4 9,8 8 

B38. Referral system in 
the school 0 o,o 2 4,9 13 31,7 15 

N = 41 

NR = Neqative responses including No responses 

According to Table 4.13 (A) very few principals have 

negative views as regards giving assistance to beginner 

teachers. The last column of this table indicates this 

situation verv clearly. 
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TABLB 4.13 (B) GIVING HEW 'DACI!EQS ASSIS'l'ANCBl THE 

PRIN'CIPALS' li'OSITIVE VIEWS 

Often Always 

Questions f % f % 

B26. Class organisation and 
management 19 46,3 7 17,1 

B27. Motivating students 19 46,3 10 24,4 
B28. Disciplining students 18 43,9 9 22,0 
B29. Evaluating students work 11 26,8 17 41,5 
B30. settling disputes among 

the students 13 31,7 7 17,1 
B31. student-teacher 

relationship 10 24,4 17 41,5 
B32. Teacher/parent relation-

ship 12 29,3 14 34,1 
B33. School organisation 18 43,9 13 31,7 
B34. School regulations 13 31,7 17 41,5 
B35. Reaction to commotion in 

class 13 31,7 10 24,4 
B36. Organising learning and 

teaching activities 12 29,3 15 36,6 
Bl?· Working with colleagues 

as a team 14 34,1 19 46,3 
B38. Referral system in the 

school 14 43,1 12 29,3 

N = 41 

PR = Positive responses 

Res. 
tot. 

PR 

26 
29 
27 
28 

20 

27 

26 
31 
30 

23 

27 

33 

26 

Table 4.13 gives the responses of the principals when asked 

the frequencies at which the beginner teachers required help 

from them. It is, therefore, reflected in this table that 

according to the responses of most of the principals, the 

beginner teachers do seek help on issues they have problems 

with. They mostly seek help in issues relating to management 

tasks. 
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Because they encountered so many problems in their initial 

years of teaching, beginner teachers take a variety of 

action to solve their problems and operate on the basis of 

their beliefs and somehow apply generic solutions on a trial 

and error basis (4.1). It is further reflected that beginner 

teachers solve their problems by observing and copying from 

experienced colleagues. They, at the same time, work hard to 

gain the confidence of the students by delivering good 

quality teaching. 

TABLK 4 .1.4 (A) : Hitt.PXIJG NBW 'l'BACHlmS SOLVE UEIR PRO)n.EIIS l 

TBB PJU!fC:XPALS' lfBQATIVB VXE'HS 

N o Some Resp 
resp. never times tot. 

Questions f % f % f % NR 

839. Trial and error 0 o,o 5 12,2 19 46,3 24 
840. Seeking information 

by asking colleagues 0 o,o 1 2,4 15 36,6 16 
B41. Working closely with 

students so as to 
gain their confidence 0 ... 0,0 1 2,4 15 36,6 16 

842. Asking help from ' H.O.D 1 2,4 0 o,o 12 29,3 13 
843. Asking help from the 

deputy principal 3 7,3 1 2,4 16 39,0 21 
B44. Asking help from the 

principal 0 o'o 0 o,o 10 24,4 31 
'I 

N = 41 

NR = Negative responses includina No responses 
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According to table 4.14 (A) it is evident that most 

principals have negative views as ·regards the fact that 

beginner teachers solve their problems by trial and error. 

Few principals have indicated that they do not encourage this 

approach (see appendix A, questions B40 -B44). This state 

of affairs is clearly spelled out in the last column (NR) of 

this table. 

TABLE .t.14 (B)-: HBLPDIG lfBW DACHIRS ~ SOLVE T.HBil't PRoBT.FJCS: 

'.rll£ PIU8C:IPALS 1 POSITIVE VIEWS 

Resp 
Often Always tot. 

Questions 

"' 
f % f % PR 

B39. Trial and error 10 24,4 7 17,1 17 
B40. Seeking information by 

asking colleagues 13 31,7 12 29,3 25 
B41. Working closely with students 

so as to gain confidence 14 43,1 11 26,8 25 
B42. Asking help from the H.O.D 14 43,1 14 34,1 28 
B43. Asking help from the deputy 

principal 15 36,6 6 14,6 21 
B44. Asking help from the 

principals 12 29,3 19 46,3 31 

N = 41 

PR = Positive responses 
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Table 4.14 (B) reflects that according to a few principals 

beginner teachers solve their problems by trial and error. 

Most principals though, feel that in order to solve their 

problems, beginner teachers seek help from the heads of 

department, deputy principals and principals respectively. 

It is revealed in this table that beginner teachers even work 

very closely with students so as to gain their confidence. 

This section of the study looked into Statistical 

techniques and procedures, as well as the interpretation of 

data from the questionnaire of the principals. 

As reflected in the tables in this section, most principals 

seem to argue that they offer assistance to beginner teachers 

on salient issues that concern the new teachers and their 

work environment. On the other hand, there are some 

principals who reflected that they do not assist the new 

teachers with management and additional management, tasks. 

The next section confines to the responses of the principals 

and the beginning teachers as reflected in the tables in the 

previous paragraphs. 
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U.BLB 4.15 DD"PBRBRCBS Df R.BSPOHSBS JJJr1'UIII PRIHCIPALS 

A11D BBGIDBR TBACIIERS 

Beginner teachers, Principals 
questions questions p d 

B1 B1 0,0009 0,51 
B3 B34 0,3467 -
B4 B4 0,0032 0,53 
B5 B5 0,0053 0,45 
B6 B7 0,0044 0,43 
B7 B8 0,9647 -
B8 B12 0,0012 0,52 
B10 B10 0,4995 -
B11 B11 0,2520 -
B12 B13 0,0024 0,42 
B13 B14 0,0013 0,58 
B14 B15 0,0010 0,48 
B15 B16 0,0007 0,52 
B16 B17 0,0001 0,77 
B17 B19 0,0001 1,09 
B19 B21 0,0001 0,95 
B20 B22 0,0012 0,47 
B21 B23 0,0720 -
B22 B24 0,0156 0,37 
B23 B25 0,0018 0,48 
B24 B30 0,0289 0,39 
B26 B33 0,3822 -
B27 B35 0,9751 -
B28 B36 0,0182 0,43 
B30 B37 0,3632 -
B34 B39 0,0951 -
B35 B40 0,0153 0,41 
B36 B41 0,0381 0,35 
B37 B43 0,0361 0,37 
B38 B42 0,8104 -
B39 B44 0,1925 -

* = small (d<0,5) *** = Large (d>0,8) 

** -
** 

* 
* -

** -
-

* 
** 
* 
** 
** 
*** 
*** 
* 
-

* 
* 
* -
-

* --
* 
* 
* --

** = Medium (0,5<d<0,8) = No difference (p>0,05) 
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4 .. 8 IltTBRPRB'l'ATIOH OF TBB DIITBRBBCES Ilf JmSIIOlfSBS 

Blr.tW.UN '1'HB PltDICIPALS A1ID '1'BB BBGIDBR TBACBIRS 

In chapter 2, the literature consulted revealed that most of 

the beginner teachers experience problems with classroom 

management and organisation. That, according to the 

literature, is one of the problems which most frustrates the 

beginner teachers. 

It was because of this problem that the question on whether 

the principals help the beginner teachers with management and 

organisation skills was posed to the principals (see appendix 

A) question Bl. 

The same question was asked to the beginner teachers to find 

if the principals help them with such problem. The responses 

from both the principals and the beginner teachers as 

reflected in Table 4.5, show that there is a difference 

(d = 0,51, P = 0,0009) in the views of the principals and 

the beginner teachers. 

Rules and regulations should be communicated to the beginner 

teachers by the principals. When the rules and regulations 

are clearly stated and discussed with the authority, this 

gives the beginner teachers an opportunity to better 

http:S".t1f.UN
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understand, the school environment, students, colleagues, and 

the administration as a whole. This further, helps them to 

solve the problems they encounter with students with 

confidence. 

In favour of this, the related literature consulted in 

chapter 2, reflected that, the beginner teachers encounter 

problems with school rules and regulations and as such, when 

they encounter situations where the unruly students create 

problems, they normally don't know which rules to apply. In 

chapter 3 (3.1), the authors consulted have indicated that, 

one of the main tasks of the principals is to help new 

teachers with control. 

School rules and regulations are a composite of control 

as one of the principal's management tasks. Questions B34 

and B3 ( see appendices asked, in order to find out whether 

principals help the beginning teachers with school rules and 

regulations. When the answers from both respondents are 

compared, there is no significant difference in their views. 

The referral system, according to the literature consulted in 

chaoter 2 (3.5), seems to be one of the beginner teachers' 
\ 

problems. It is therefore the duty of the principal to 

provide and discuss with the beginner teachers the structure 

of the referral system in the school, so that they know who 

to consult in case of problems. The new teachers should 
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know exactly whether to go to the principal, the deputy 

principal, or the head of department when experiencing 

problems, be it in the classroom or with the management and 

organisation of the school as an institution of learning. 

In order to find out whether the principals help the 

beginner teachers with the referral system in their school, 

question B4 (see appendix A) and question B4 (see appendix B) 

were posed to both the principals and the beginner teachers. 

When the responses are compared, there is a difference 

(d = 0,53, P = 0,0032) in the views of the principals and the 

beginner teachers (see table 4.1). 

Leading is one of the principals' management tasks. The 

principal has to pay attention to guiding the beginner 

teachers into an understanding of the structure of the 

school, so that they can cooperate effectively in the proper 

running of the school. As stated in chapter 3 (3.6.3) the 

principals have a unique task, namely, to put into practice 

the beginners' awareness of the balance between being task 

orientatedness, which is the achieving of the objectives of 

the school as an institution, and also being person oriented, 

which involves establishing and maintaining sound human 

relations. 
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With regard to this, the beginner teachers were asked whether 

the principals give them encouragement by complimenting them 

when they have done well (Question BS of the principals and 

question B5 of the beginner teachers, see appendices A and B 

respectively). The responses of both the beginner teachers 

and the principals in this regard, show that they differ (d = 
0,45, P = 0,0053) in their views. 

It was reflected in chapter 2 that even though the beginner 

teachers spend many days at their respective teacher training 

institutions, the pre-service that they get is not enough to 

readily prepare them for the world of work (7.0). It is 

clear, therefore, that, they fully need the support of the 

principals when they are assigned to start as teachers. 

Questions were asked of both the principals and the beginner 

teachers, with the purpose of finding out whether principals 

monitor the work assigned to the beginner teachers, as this 

is stated as a problem to the beginner teachers (chapter 2, 

3.3). They responded differently (d = 0,43, P = 0,0044), as 

is clearly reflected in table 4.1. 

Classroom motivation and participation are some of the sk1~~s 

that pose problems for the beginner teachers (chapter 2, 

3.4), and need to be addressed by the 9rincipals in inducting 

the beginner teachers. on the basis of the argument put 
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forward by the authors in the pertinent literature consulted 

in chapter 3 (3.8.4.2), questions on whether principals help 

the beginning teachers with classroom motivation and 

participation were asked (questions B7 and B8, see appendices 

A and B respectively). There appears to be no difference in 

their views, judging from the responses from both the 

principals and the beginner teacher as reflected in table 

4.1. 

Taking correct decisions as maintained by the authors 

consulted in chapter 2, is addressed as one of the beginner 

teachers' problems. It is therefore one of those problems 

that need to be given priority by the principals when they 

induct the beginner teachers. In favour of this argument, 

question B8 for the beginner teachers and question Bl2 for 

tne principals were asked, and these sought to determine 

whether the principals helped the beginner teachers to take 

correct decisions. Table 4.1 reflects that there is a 

difference (d = 0,52, P = 0,0012) in the views of the 

principals and the beginner teachers with regard to the help 

nf~ered in taking correct decisions. 

The leading task of the principal includes, inter alia, the 

responsibility of motivating his personnel (Robbins, 

1984: 10). By giving constructive criticism to the beginner 

teachers, the principals stimulate these young teachers to 

carry out the objectives and plans set in planning, and to 
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activate the structures as set up in organising (chapter 3, 

3.8.4.3). If they are motivated, it will be more possible 

for the beginner teachers to motivate the students in their 

classes. 

In line with the views of the authors in chapter 3, question 

BlO (see appendix A) and BlO (see appendix B) were asked and 

these questions sought to 

help the beginner teachers 

determine whether the principals 

by means of constructive 

criticisms. The responses as reflected in table 4.1, show 

no differences. Both parties agree that constructive 

criticism is offered to beginner teachers by the principals. 

Delegation is entrusting some members of the staff with 

duties, this should be taken by the principals as one of the 

management tasks. In delegating responsibilities, the 

beginner teachers should also be delegated some work as this 

will help them feel confident, if they perform well in what 

they have been assigned. 

In chapter 3, the need for delegation of responsibilities by 

the principals to the beginner teachers is stressed 

(3.8.6.3). However, because they lack experience 

they should be supervised by those in authority, when 

delegated responsibility, so as to have guidance in whatever 

is assigned to them. If the duty is well performed, it leads 

to satisfaction, confidence and competence. 
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In order to cast light on the basis of the argument in the 

foregoing lines, question Bll {see appendix A) and question 

Bll {see appendix B) sought to find out whether principals 

help the beginner teachers through supervising whenever they 

are assiqned responsibility. The beginner teachers were in 

turn asked the frequency at which the principals help them 

through supervising whenever they are assigned 

responsibility. 

The responses as shown in table 4.1 reflect no differences 

in opinion. They both aqree that the beginner teachers are 

helped with constructive criticisms by the principals. 

Communication plays a very important role in effecting better 

und;rstanding in liaison internally and externally. This is 

clearly stated in chapter 3 {3.8.2.3). Effective 

communication coordinates all the staff members in the school 

environment, circuit offices, as well as the department of 

education as a whole. There are channels of communication to 

be followed from school to circuit office, from circuit 

office to the head office, and it is therefore of vital 

importance for the principal to help the beginner teachers 

with the correct channels of communication. 



It is however, taken to be very important for the new 

teachers to be made aware of communication channels because 

favourable attitudes and relationships among the new 

teachers, the school and the circuit office are very 

important. In line with this argument, question B12 (see 

appendix B) and question B13 (see appendix A) were asked, the 

purpose being to determine whether, the principals help the 

beginner teachers with channels of communication from school 

to the circuit office. The responses as reflected in Table 

4.1 indicate a significant difference (d = 0,42, P = 0,0024) 

in the views of both respondents, with regard to the help 

offered with communication channels from school to the 

circuit office. 

Beginner teachers need to interact with the parents of their 

students. It is of importance that they know their students' 

parents as well as their family background. This will 

ultimately enable them to help their students with their 

(students') problems, bearing in mind the background of the 

family from which the students come. To accomplish this, the 

principals should help the beginner teachers to interact 

effectively with parents. To find out whether this occurs, 

question B13 (see appendix B) and question B14 (see appendix 

A) were asked. Both the principals and the beginner teachers 

differ (d = 0,58 P = 0,0013) in their views with regard to 

the help offered with teacher/parent interaction. 
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Communication in any organisation 

healthy relationship between the 

promotes 

head 

subordinates, i.e. better human 

consulted stresses the fact 

relations. 

the 

and 

The 

required 

hisjher 

literature 

that communication in any 

organisation brings the head and hisjher subordinates 

together into a unity and coordinates all the activities in 

an organisation. 

With regard to this argument, questions B14 and B15 (see 

appendices B and A) were asked respectively, the aim being to 

determine whether the principals allow the beginner teachers 

to have face to face communication with them. The responses 

reflected that a difference (d = 0,48, P = 0,0010) between 

the principals and the beginning teachers. Which is clearly 

shown in table 4.1. 

In chapter 3 of this study, it is stated that the principals, 

as part of their management tasks should brief the beginner 

teachers on the policy of the head office and the policy of 

the school. According to the authors consulted in chapter 3, 

it is only when the policy of the school is clarified to the 

beginners that they are able to function maximallv in the 

realisation of the pre-defined goals of the school. 

The principals were asked whether they discussed the policy 

document with the beginner teachers, the same question was 

put to the beginner teachers (see appendices B and A, 
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questions B16 and B17 respectively). 

The responses revealed a vast difference (d = 0,77, P = o, 

0001) table 4.1. 

Most beginner teachers claim not to have discussed the policy 

document with the principals while on the other hand, a small 

number of principals maintain that they have discussed the 

document with the beginner teachers. 

In chapter 3 {3.3.4.3) most authors consulted allege that the 

aims and objectives of the school are the most important 

considerations and the entire planning of the school revolves 

around them. As such it is expected of the principals to 

clearly define to the beginner teachers the aims and 

objectives of the school, so that the beginner teachers 

should know exactly what attitude the school maintains with 

regard to the various activities of the school. 

Question B17, put to the beginner teachers, and question B19 

put to the principals, aimed at determining whether the 

principals informed the beginner teachers of the aims and 

objectives of the schools. Table 4.1 shows that the 

difference {d = 1 1 09, P = 0,0001) in response is significant. 

Some princip~ls maintain that they informed the beginner 

teachers regarding the aims and objectives of the schools. 

on the other hand, most beginning teachers maintain that they 
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were never briefed of the aims and objectives of the school. 

one of the needs revealed in chapter 2 (3.5) was that of 

feeling a sense of belonging to a group in schools where they 

work. They lack a sense of being part and parcel of the 

school in which they operate. Questions B19 for the 

beginner teachers and question B21 for the principals (see 

appendices B and A) were asked respectively, to find out 

whether the principals use formal meetings as coordination 

aids as regards the induction of the beginner teachers. 

The responses as reflected in table 4.1 suggest a difference 

(d = 0,95, P = 0,0001) in the views of both the principals 

and the beginning teachers. 

Motivation is taken to be of great importance in the teaching 

-learning environment. For the teacher to able to motivate 

the students to perform their duties voluntarily, he/she 

should be motivated as such by the principal. Performing 

one's work voluntarily encourages a spirit of hard working. 

Regarding question B20 (see appendix B) and question B?.?. fsAA 

appendix A) which sought to find out whether the principals 

encouraged the beginner teachers to perform their duties 

voluntarily, the responses from both the principals and the 

beginner teachers as shown in table 4.1, reflected a 

difference (d = 0,47, P = 0,0012) in the views between the 
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beginner teachers and the principals. 

Prioritizing effectively is an asset to every teacher. 

Beginner teachers also, in order to perform their duties 

effectively without any frustration, should be helped to take 

correct decisions, and this can be achieved only if they are 

able to prioritize effectively. It is the duty of the 

principal, therefore, to help the beginner teachers to avoid 

any possible frustration by making a choice between 

alternatives more effectively. 

Question B21 (see appendix B) and question B22 (see appendix 

A) aimed at finding out whether the principals offer 

assistance in cases where the beginner teachers fail to 

prioritize effectively. The responses as reflected in table 

4.1 ~show that there is no difference in the views of both the 

principals and the beginner teachers. 

Decision-making as one of the elements of management, is very 

crucial for the beginner teachers. Principals are expected 

to help1 the beginner teachers to recognise which problem is 

central and which is tangential to a problem. The principal 

should help the beginning teachers to make a choice between 

alternatives, so that they are able to evaluate the situation 

and guard against taking hasty decisions. 

Question B22 (see appendix B) and question B24 (see appendix 

A) were asked to determine whether the principals help the 
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beginner teachers by involving them in the decision-making of 

some important issues in the school environment. 

The responses as reflected in table 4.1 show that there is a 

difference (d = 0,37, P = 0,0156) in the views of both the 

principals and the beginner teachers. 

The review of related literature in chapter 2 (3.1) reflected 

that beginner teachers encounter problems on how to relate 

to students and colleagues. Most beginner teachers feel that 

most experienced teachers know one other and have already 

created relationships among themselves. 

chapter 3 (3.5.3) that the principals 

teachers should help them to create 

It is also argued in 

in inducting the new 

a good relationship 

between themselves, students and colleagues. 

Question B23 (see appendix B) and question B25 

(see appendix A) are concerned with the good relationships 

between the beginner teachers, students and colleagues. The 

responses to these questions were compared (see table 4.1), 

and the results reflected a difference in opinion between· the 

principals and the beginner teachers (d = 0,48, P = 0,0018). 

Settling disputes among the students was voiced by the 

authors consulted in chapter 2 (3.2) as one of the problems 

encountered by the beginner teachers. Disciplininq students 

contributes to a range of problems experienced by these young 

teachers. 
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In favour of what has been voiced by these authors, question 

B24 (see appendix B) and question B30 (see appendix A) were 

asked to find out whether the principals helped the beginner 

teachers with how to settle disputes among the students. 

Their responses indicates a difference (d = 0,39, P = 0,0289) 

in the views of the principals and the beginner teachers. 

Furthermore, the principals are expected as part of their 

management task, to acquaint the beginner teachers with how 

the school is run and organised. In chapter 3 of this study 

(3.4.3) it has been noted that the principals are to take 

cognizance of the fact that the beginner teacher should be 

initiated into various activities and resources as allocated 

to different people in the school, so that they can also 

actively take part in pursuing the objectives of the school. 

In table 4.1 the responses reflect no differences in how both 

the beginner teachers and the principals feel about the help 

offered to the beginner teachers with school organisation 

Reaction to commotion in class has also been cited in chapter 

2 (3.2) as one of the problems experienced by the beginner 

teachers, and according to the literature consulted, this 

state of affairs hampers the progress of the beginner 

teachers and contributes to a range of dilemmas which 

beginner teachers encounter in their early years of teaching. 
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Because of the problems stated 

beginner teachers in the literature 

in the foregoing lines, 

consulted feel that they 

are not offered any assistance and are neglected during their 

initial years of teaching. To evaluate the help that 

principals give to the beginner teachers so as to lessen the 

feeling of insecurity and frustration on the part of the 

beginner teachers, questions B32 (see appendix B) and 

B25 (see appendix A); questions B26 (see appendix B) and 

B33 (see appendix A); and questions B27 (see appendix B) and 

question B35 (see appendix A); were directed at both the 

principals and the beginner teachers respectively. Table 4.1 

shows that the responses do not differ. They both agree 

that beginner teachers are helped by the principals with 

teacher-parent relationships, how the school is organised, 

and the reaction to commotion in class. 

In chapter 3 (3.4.3) it has also been stated that principals 

are bound to help the beginner teachers not to attempt to 

perform their duties in a haphazard, casual and unplanned 

manner, because if they are not helped \to organise their 

teaching and learning activities, they will be overwhelmed, 

and this, in turn, might hamper their progress in whatever 

they undertake as their duties. 

When they first start with their assignments, beginner 

teachers fail to organise their teaching and learning 
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activities. This is reflected in chapter 2 (3.2) where most 

authors have cited this as one of the problems of the 

beginner teachers. 

Beginner teachers' problems, as cited in chapter 2 (3.5), 

centre around the school work place. When they first start 

with their new posts, beginner teachers seem to experience 

trouble working with colleagues as a team. They are shy to 

confess their problems to their colleagues, yet they need 

help. 

On the basis of this argument, it would therefore follow 

that the principals can help the beginner teachers to avoid 

this emotionally frustrating experience by coordinating these 

new teachers with their more experienced colleagues, so that 

the young teachers ultimately feel that they are part of the 

institution in which they operate. 

In favour of the argument above, it has also been reflected 

in chapter 2 of this study that when they first start in 

their posts, beginner teachers are at a stage where they are 

very unsure of their colleagues' expectations. Because of 

this, most of them regard turning to their colleagues for 

help as a last resort. 
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The principals are therefore, according to the authors 

consulted, expected to lay a solid foundation by helping the 

novice teachers to work harmoniously with their colleagues, 

and for this reason, question B30 (see appendix B) and 

question B37 (see appendix A) were asked. The responses from 

the beginner teachers as depicted in table 4.1, show that 

there is no difference in the views of both the principals 

and the beginning teachers. Both parties feel that the 

principals lead the beginner teachers to a better 

understanding of how to work with colleagues as a team. 

If the principals do not come to their assistance, beginner 

teachers normally find ways to solve their problems. In 

chapter 2 (4.1) it has been indicated by the authors 

consulted that beginner teachers usually display less 

organised knowledge structures which are characterised as 

being interrelated on a more physical level when they solve 

their problems. According to Wildman's model in chapter 2 

(4.2) beginner teachers solve their problems in many ways, 

thus generic ways: 

using trial and error; 

seeking information from colleagues; 

personal adaptation like taking the second job; 
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working closely 

confidence; 

with students so as to gain their 

asking help from the deputy principal, head of department 

and the principal himself. 

In pursuing whether the beginner teachers use these methods 

to solve their problems, questions B34 and B39; B35 and B40; 

B36 and B41; B37 and B43: B38 and B42; B39 and B44 (see 

appendices B and A respectively) were directed to both the 

principals and the beginner teachers. 

The responses as reflected in table 4.1 suggest absolutely no 

difference in the views of the principals and the beginner 

teachers in relation to the questions listed in the foregoing 

lines, except for questions B35 and B40 which show that there 

is a difference (d = 0,41, P = 0,0153) between the views of 

the principals and the beginner teachers. 

There seems also to be a difference in the views of both 

respondents in relation to questions B36 and B41 where {d = 

0,35, p = 0,0381). Questions B37 and B43 also show the 

difference in views between principals and the beginner 

teachers, (d = 0,37, p = 0,0361). 
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4.9 OOMCLUSiON 

Table 4.15 shows the difference in views of some responses 

from the principals and the beginner teachers. The results 

as depicted in table 4.15, show that in most cases the 

respondents do agree (12 =-),while on th~ other hand, the 

principals feel very positive in their answers as regards 

some questions and the beginner teachers feel that there was 

no help whatsoever offered to them by the principals 

concerning the issues that principals say they discussed with 

the beginner teachers. There is therefore, a 

in the responses of the principals and those of 

discrepancy 

the beginner 

teachers on some issues (2 =XXX), and these differences are 

reflected in table 4.15. 

It is further highlighted in this table that, the principals 

and the beginner teachers, differ slightly in their responses 

to some questions. The differences are (7 = XX) on the other 

hand, (11 = X) shows a very small difference in views of both 

respondents. 

The next will look into the formulation of a recommended 

model that will be used in inducting the beginning teachers 

in Bophuthatswana. 




