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OPSOMMING

’N MODEL VIR ONDERWYSERPROFESSIONALITEIT IN °N
VERANDERENDE SUID-AFRIKA

Trefwoorde : Model, onderwyserprofessionaliteit, veranderende, Suid-Afrika, statutére,
gemeenregtelike, determinante, onderwyserbevoegdheid, onderwysergedrag.

Suid-Afrika het sedert 1993 epogmakende konstitusionele veranderinge ondergaan. Daar
is op politicke terrcin wegbcweeg van die apartheidsbestel na 'n politicse bestel wat
aan alle burgers van die land gelykheid op alle terreine bied.

Hierdie politiese veranderinge het 'n nuwe Grondwet tot stand gebring wat 'n Handves
vir Fundamentele Menseregte insluit. Die ander scktore van die samelewing - waaronder
die onderwys - is onlosmaaklik verbind aan die politicke veranderinge in die land. Dic
onderwys beklee 'n besonder belangrike posisie in die samelewing, in dic opsig dat
die onderwys as dic sentrale aktiwiteit van die gemeenskap beskou word.

'n Veranderde model vir onderwyserprofessionaliteit in 'n veranderende Suid-Afrika is
uiters noodsaaklik, omdat die gehalte, produktiwiteit en effcktiwiteit van die onderwys
in Suid-Afrika onder verdenking staan. Onderwys in Suid-Afrika voldoen nic aan dic
gemecnskap se verwaglinge ten opsigte van onderwys nic. Dic onderwysers (i.c. opvoe-
ders) word uitgesonder as een van die belangrikste oorsake van die swak gchalte van
onderwys in Suid-Afrika.

Onderwys in die moderne samelewing is 'n komplekse gebeure waarby baic rolspelers
betrokke is. Die onderwyser (i.c. opvocder) behoort kennis te dra van die fcit dat die
reg besondere verpligtinge op hom plaas, veral met betrekking tot sy professionaliteit.
Die onderwyser (i.c. opvoeder) is volgens die reg aanspreeklik vir sy beroepsoptrede
en beroepsgedrag.

Verskeie statutére veranderinge wat reeds plaasgevind het, sal 'n invioed op onderwyser-
professionaliteit hé. Die onderwyser (i.c. opvoeder) behoort kennis hiervan te dra.
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Statutére veranderinge wat reeds plaasgevind het en wat ’'n invioed op onderwyscr-
professionaliteit kan uvitoefen, is onder andere die nuwe Grondwet inct die gepaardgaande
Handves vir Fundamentele Menseregte, die Wet op Arbeidsverhoudinge in die Onderwys
en dic Wet op Indieasneming van Opvoeders.

Die reg op basiese onderwys, soos in die Grondwet vervat, plaas 'n verpligting op dic
onderwysprofessie om toe te sien dat slegs gekwalifiseerde en bekwame persone as
professionele opvoeders (i.c. onderwysers) praktiseer. Dic Wet op Arbeidsverhoudinge
in die Onderwys stel 'n Suid-Afrikaanse Raad vir Opvoeders in die vooruitsig waarby
cnige opvoeder (i.c. onderwyser) geregistreer moct wees voordat sodanige persoon as
'n professionele opvoeder (i.c. onderwyser) kan praktiscer. Die Suid-Afrikaanse Raad
vir Opvoeders is ook met magte en bevoegdhede beklee om onder andere minimum-
toelatingskriteria en ’n etiese gedragskode saam te stel waaraan alle opvoeders (i.c.
onderwysers) onderworpe sal wees. Die Wet op Indiensneming van Opvocders baken
reeds onderwyserwangedrag en onderwyseronbekwaamheid af en verskal ook die prosc-
durercélings in die geval van 'n oorireding deur ’n opvoeder {i.c. ondcrwyscr).

Die gemeenregielike determinante, waaronder die reéls van natuurlike gercptigheid cn
billike prosedure, maak vir deursigtige administratiewe geregtighcid voorsiening. Die
statutére en gemcenregtelike determinante verskaf 'n raamwerk waarbinne 'n model vir
onderwyserprofessionaliteit ontwikkel kan word.

Die internasionale gemeenskap stel ook sekere vereistes waaraan 'n persoon moet voldoen
voordat sodanige persoon as 'n professionele opvoeder (i.c. onderwyser) kan praktisecr.
Sekere bepalings ten opsigle van wangedrag, waaronder bepalings met betrekking tot
insubordinasic, immorele gedrag en die pleeg van 'n sisdryf, is reeds deur middel
van hofuitsprake in ander lande verfyn. Die Suid-Afrikaanse Raad vir Opvoeders kan
by dic samestelling van ’n model vir onderwyserprofessionaliteit in 'n veranderende
Suid-Afrika 'n bykomende verwysingsraamwerk uit die internasionale gemecenskap se
bevindinge verkry.

Die ekonomie, en veral die ekonomie van 'n veranderende Suid-Afrika, steun swaar
op 'n goed opgeleide burgerkorps. Om 'n goed opgeleide burgerkorps tot stand te
bring wat ’n bydrae tot die land se ekonomie kan lewer, is behoorlik opgeleide onderwysers
(i.c. opvoeders) noodsaaklik. Hierdie doelwit kan bereik word deur die daarstelling en
toepassing van 'n lewensvatbare model vir onderwyserprofessionaliteit in “n veranderende
Suid-Afrika.



SUMMARY

A MODEL FOR TEACHER PROFESSIONALISM IN A CHANGING
SOUTH AFRICA

Keywords: Model, onderwyserprofessionaliteit, veranderende, Suid-Afrika, statutére,
gemeenregtelike, determinante, onderwyserbevoegdheid, onderwysergedrag.

Since 1993 South Africa underwent epoch-making constitutional changes. On the political
terrain South Africa moved away from an “apartheid’s” dispensation to a political

dispensation that offers equality on all terrains to all its citizens.

The political changes brought a new Constitution into existence, which includes a Bill
of Fundamental Human rights. The other sectors of the society - including education
- are inextricably connected to the political changes in the country. Education occupies
a particularly important position in the community in as far as education is regarded

as the central activity of the community.

A changing model for teacher professionalism in a changing South Africa is exceedingly
necessary, because the quality, productivity and effectiveness of education in South
Africa is under suspicion. Education and training in South Africa do not satisfy the
expectations of the community regarding education and training. The teachers (i.c.
educators) are being regarded as one of the crucial factors responsible for the poor
standard and quality of education in South Africa.

In modern society education is a complex chain which involves many role players. The
teacher (i.c. educator) must be aware of the fact that the law places a particular liability
on him, especially regarding his professionalism. From a judicial point of view the

teacher (i.c. educator) is accountable for his professional behaviour and conduct

Various statutory changes have already taken place which might have an influence on
teacher professionalism. The teacher (i.c. educator) should already have taken cognisance
of this. Statutory changes that have already taken place and which might have a bearing



on teacher professionalism, are amongst others the new Constitution that includes a
Bill of Fundamental Human rights, the Education Labour Relations Act and the Educator’s

Employment Act.

The right to basic education, as included in the Constitution, place:s an obligation on
the teaching profession to see to it that only qualified and competent persons practice
as professional teachers (i.c. educators). The Education Labour Relations Act makes
provision for a South African Council for Educators, under which all teachers (i.c. edu-
cators) must be registered before such a person may practice as a professional teacher
(i.c. educator). The South African Council for Educators is also empowered with certain
powers and competencies to establish minimum entrance requirements for the teaching
profession, as well as to establish an ethical code of conduct to which all educators
must adhere. The Educator’s Employment Act has already demarcated misconduct and
incompetence of teachers (i.c. educators) and makes provision for the procedures to

be followed in case of trespassing by a teacher (i.c. educator).

The common law determinants such as the rules of natural justice and due process
make provision for transparent administrative justice. The statutory and common law
determinants provide a framework in which a model for teacher professionalism can

be developed.

The international community also makes use of set requirements which a person must
satisfy before such a person may practice as a professional teacher (i.c. educator). The
international community has already refined misconduct stipulations, such as insub-
ordination, immoral behaviour and criminal offences through court verdicts. In the
international community’s findings the South African Council for Educators might find
an additional frame of refercnce in the development of a model for teacher professionalism

in a changing South Africa.

All economies, but especially the economy of a changing South Africa, depend heavily
on a well-educated citizen force. Well-trained and competent teachers (i.c. educators)
are essential in bringing about a well-educated citizen force, which can make a contribution
to a country’s economy. A model for teacher professionalism in a changing South

Africa is a prerequisite for the achievement of this goal.
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