CHAPTER ONE
ORIENTATION

‘If families do not ... then schools must provide roots for children.... So that

they can stand firm and grow, provide wings for children ... so they can fly.

Broken roots and crippled wings destroy hope. And hope sees the invic

feels the intangible, and achieves the impossible’

(McWhirter, McWhirter, McWhirter & McWhirter, )04:57)
1.1 INTRODUCTION AND STATEMENT OF THE PROBLEM

Policy and legislation pertaining to special needs education in South Africa &

founded on the Bill of rights (109/1996), the South African Schools Act (84/1996) and
White Paper 6 (Department of Education, 2001) on Inclusive Education. These
legislation and policy documents stress the principles of Human Rights, social
justice, quality education for all, the right to a basic education, equality of opportunity,
and redress of past educational inequalities in South Africa. The most in rortant
development to come out of these policies and legislation has been e emerging
paradigm shift from the notion of learners with special needs to the concept of
barriers to learning and participation, and the recommenc ion for a community

based Inclusive Education Policy.

The Inclusive Education Policy, as propounded in the White Paper 6 (Department of
Education, 2001), is founded on Article 26 of the Universal Declaration of Human
Rights, adopted by the League of Nations in 1945 and proclaims the right of every
- human to an appropriate education regardless of gender, disability, race, socio-
ol ! ri 1 _ Jht
Constitutions of all independent nations. In South Africa, this fundamental 1 ht to
basic education is contained in Section 9 (2) of the Constitution of the Republic of
South Africa, Act Number 108 of 1996, which commits the state to the achievement
of equality education, and Sections 9 (3), (4) and (5), which commits the state to
nol rin Thes clauses a  particularly impor 1t for prc ting all

learners at school, whether disabled or not.
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this has damaging effects on educator and parent expectations and on e
learners' self-concept (Federico, Harold & Vann, 1999: 76; UNESCO, 2009).

The presence of specialists in special education encoura¢  ordii 'y 1 -oom
educators to pass on to others the responsibility for learners they regard as
special (Farber & Klein, 1999: 83; UNICEF, 2007).

Resources that could otherwise be used to provide more flexible and responsive
forms of schooling are channelled into separate educational provision arre ,
2000: 35; UNESCO, 2001, 2002).

The emphasis on Individualized Educational Plans and task analysis in spe:

education tends to reduce educator expectations of learners. In addition, ta

analysis and the associated behavioural teaching strategies introduce disjointed
knowledge and skills, thus making learning less meaningful to learners (Fagan,
1999: 193; UNESCO, 2009).

In the light of the above paragraphs, this research will examine, by means of a
literature review, the paradigm shift in special needs education in the interna »nal
world and in South Africa in particular. The empirical research will investigate e
eco-systemic management strategic challenges that South African educators and
Senior Management Teams at schools face in implementing the Inclusive Educat 1
policy. The learners’ home environment will be explored from the parer 3
perspective. The research base on Inclusive Education in South Africa is re ativi
small and quite varied in its management, teaching and learning approach. In
general, it tends to support the continued need for special education and its
particular focus on individualized teaching while also showing the positive benefits of

inclusion.

Several studies have found that learners with disabilities who have been included in
general education classrooms gained more than those in ‘pull-out’ programmes or
control schools (Dieker, 2001:14) and Alur (2003 and 2005). Achievement test data
has demonstrated consistent academic gains made by learners with and without
disabilities in general education classrooms (Klinger, Arguelles, Hugh and Vau¢ n
2001:221, Alur, 2005 and 2010). The studies show efforts of modificati 1 «

" education - classrooms in “Minnesota “schools in ways that enhanced
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led to greater acceptance of inclusion (Sandkull, 2005; ¢ al., 2002; Salend,
2004b). Swart, et al,, (2002) surveyed six hundred and eighty certifiec  ecial and
general education educators and administrators in thirty-two schot i ad
experience of providing Inclusive Educational opportunities for learners. = e
professionals that participated in the study generally believed that educating lear rs
with disabilities in Inclusive Education classrooms resulted in positive « i1anges in
educators' attitudes and job responsibilities. In another study, one hundred and vy
eight educators indicated their perceptions regarding the support availal 2 and the
support that they need for inclusion (Opdal, Wormnaes and Habayeb, 2001: * 3;
Sandkull, 2005; Swart, et al., 2002). Training was one of the identified needs.
Special and general educators reported similar levels of needs for resources, but

special educators reported a greater need for resources than general educators.

Even though most of the research available today supports Inclusive Educa n,

~ there are a number of studies that take an alternative position. For the most art,
these studies report on s}ituations in which learners with barriers > learning are
placed in general education classrooms without proper support (Landrum and
Tankersley, 1999: 319) or they are placed in classrooms with learners without
disabilities but do not receive special education, as defined by law (Langone, 1998:
1; Sandkull, 2005; Swart, et al., 2002). Such studies definitely raise concerns. = is
research is premised on the fact that it is most inappropriate to ‘dump’ Ik ‘ners in
classrooms where educators are unprepared and lack resources to support such

learners’ needs in the ordinary class.

Thus far, it is clear that Inclusive _Jucation provides learners who experier

barriers to learning with a diverse stimulating social environment in which they can
learn and develop; opportunities to experience diversity of society onasmalls  2in
a classroom; and a miniature model of the democratic classroom rocess (LaParo,
Sexton and Synder, 1998: 151; Corbett, 1999: 53; Lewis 1999: 269; Crockett and
Kauffman, 1998: 74; Sayed, 2002; Waghid, 2002). Inclusion aiso enables learners
and educators to develop a sense of belonging to the diverse human family;
recognize that all learners have strengths irrespective of their cognitive, connotative
and affective abilities; develop an awareness of the importance of direct

individualized instruction; develop collaborative problem solving skills; dev »p







provide opportunities for daily success for all learners (L: Semark, 2001:
40);

realize that every learner in the class is their responsibility (Little and Little, 1999:
125; >well and Lazarus, 2003);

apply a variety of instructional strategies (Howell and Lazarus, 2003);

be flexible and to display a high tolerance for ambiguity (Waldron and Van Zandt,
1999: 18; Loebenstein, 2005).

The findings of the literature review highlighted above have led to the fc owing

questions for this research:

What challenges do South African educators, Senior Management Teams : d
parents face in managing the implementation of the White Paper 6 on In isive

Education?

What eco-systemic strategies can be employed to help educators, Senior

Management Teams and parents to develop the necessary capacity to effect y

implement and manage the Inclusive Education policy?
These questions were used to formulate the ajms of this study.
1.2 AIMS OF THE STUDY
The aims of the study are to:

e Investigate the nature of challenges that South African educators, Senior
Mai jen T n id its inn ng theimpg™ r rof ' i

. aper 6 on Inclusive Education

Make suggestions regarding eco-systemic management strategies that cou be
employed to help educators, Senior Management Teams and parents to develop
the necessary capacity to effectively implement and manage the Inclusive

Education policy as propounded in White Paper 6 on Inclusive Education.













1.3.1.5 Tape recording and transcribing

The interviews for this research were audio taped and transcribed for accuracy
during the data analysis stage. An observer was present during the interviee to

make sure that all ethical procedures were followed.

Necessary transcripts weré made from the data collected from the audiot: es. De
Marais (1998: 53); Shank (2002) and Denzil and Lincoln (2005) note the advanta s

of working with transcripts as:

providing the researcher with more details;

allowing the reader and researcher to return to the exact extract to either analyze

or refer back; and
permitting the researcher to have direct access to the data.

The participants were given an opportunity to verify the correctness of the captured

data.
1.3.2 Population and sample

The population of this research comprised Senior Management Teams (¢ 1Ts) of
schools, educators and parents in the Vaal Triangle (District 8 of the Gauteng
Department of Education), (N=1200). The sample was 10% ( N=120). As no
detailed information regarding the number of SMTs, educators and parents cot 1 be
obtained from the Sedibeng West District (D8) of the Gauteng Department of
Education, the researcher decided to determine the research sample. This : search
used purposive sampling. According to Maxwell (2004) a 10% san 3 « the
population is sufficient. This type of sampling is based entirely on the judgment of the
researcher. .. research sample is composed of elements which contain e most
common characteristics of the population (Berg, 2003: 27). Merriam (19‘98: 61) an
Maxwell (2004) refer to purposeful sampling as a methbd in which ihforma'tion-rich
sources are selected in order to gain insight and understanding from which a great

deal can be learned.




In purposeful sampling, it is important for the researcher to first determine the
selection criteria to be used in choosing the participants. These criteria must re 2ct
the purpose of the study and guide the process to be followed (Denzin, 2001: 61). A
sample of 10 %, 120 participants (N=120) of the total population of 1200 (N=1200),
40 educators (N=40), 8 focus groups of Senior Management Teams, each had 5
members (N=40) and 40 parents (N=40) were selected from former mod: ‘C’
schools, private schools and township schools in the Vaal Triangle. hese
participants were selected from one Former model ‘C’ school, one _govérnment
funded Catholic school, one Section 21 non-profit private school and one township
school in the Vaal Triangle area. These schools have 100% black learners. he
educators and the Senior Management Team comprised black, white, n ©d 1d
Indians. The parents are mainly black. The selection of the sample is based on the
first names on the lists of educators on post level one that school principals ga\ to
the researchér and the Senior Management Team of the schools. The first ten
educators on the list were selected per school. Likewise, the first ten names of
parents on the list of learners who were classified as learners who expe nced
barriers to learning were selected for the research. All the participating schoc 5 &

approximately 600 hundred Iearners.in each school. The participating educators’
teaching experience ranges from 4 years to 25 years. The age range of pa :ipants

is between 28 to 55 years. The parents’ ages ranged from 28 to 60 years.

1.3.3 Ethical measures

The researcher had to consider the ethical res‘ponsibilities associatéd with qualitative

research (Shank, 2002: 28). Participation was voluntary and participants were made
aware of their right to withdraw from this study at any time, without explanation or
prejudice. The use of humans as participants in social science, educatio and
me © " rer ch is common. When the focus of inves! >n is on hun
participants, ethical implications must be looked at carefully in terms of what the
researcher intends to do with the participants. The principles of ethical measures to
be taken before the investigation dictate that the research participants should be
given information about the whole process. They should be aware of what is going to
happen and the effect the research process is going to have on them (L¢ ly and
Ormrod, 2005: 101).




The relevant people holding key positions such as principals in the selected priv 2
schools, township schools and the former model ‘C’ schools working in inclusive
settings, gave permission for this research in the Vaal Triangle. The collected data
and the participants’ names will be treated as confidential. The research aims and
objectives were explained to them before participation in the research (De Vos,
Strydom, Fouche and Delport, 2003). Ethical issues identified and considéred by

researcher are as follows:
¢ HARM TO PARTICIPANTS

There were no activities in which the participants were exposed to hysical,
emotional or psychological harm. The participants were not subjected to undue
stress or embarrassment (Leedy and Ormrod, 2005: 101; Strydom, )02).
However, Bailey (1994: 472, quoted by De Vos, 2003) highlights that research
projects may have positive effects on the participants although it may take years

| before any beneficial effects are seen (De Vos, Styrdom, Fouche and Delport,
2003).

o INFORMED CONSENT

Informed consent implies that all possible, important or necessary information
regarding the goal of the investigation, the procedures which w e fc  ved
during the investigation, the possible advantages, disadvantages and the
dangers to which the participants may be exposed, including the credibility of the
researcher, are given to the participants or their legal representatives (De Vos,
2003). De Vos, (2003) adds that informed consent is a necessary condition
rather than a luxury or an impediment. The emphasis is placed on accurate and
complete information so that participants will fully comprehend the investigation
and th‘us be able to make a voluntary, thorough reasoned decision about their
possible participation. The participants must be legally and psychologically
competent to give consent and they must be aware that they would be at liberty

to withdraw from the investigation at any time they wish to.

In this study, all the stakeholders were given the necessary information : 1out the
aims, tt ( well ;5 7 e benefits of the study (Leedy and O 1rc (
101; Strydom, 2002: 65-66).












