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THE ROLE OF PERSUASION VARIABLES IN HIVIAIDS AWARENESS 

PROGRAMMES AT HIGH SCHOOLS IN POTCHEFSTROOM 

KEY TERMS 

Persuasion communication, elaboration likelihood model, intrinsic persuasion variables, 

extrinsic persuasion variables, Life Orientation, HlVlAids, grade 9 learners, guidance 

counselling, persuasion campaigns, credibility, motivation, capacity, youth 

The elaboration likelihood model (Petty & Caccioppo, 1996:l-309) in the field of 

persuasion communication explains the role that variables can play in the measure to 

which the youth can be influenced and persuaded by messages aimed at changing sexual 

risk behaviour. 

In order to offer the North West Province Department of Education's Life Orientation 

learning area, which is marked by a life skills approach, a better chance of success, it is 

important to determine which of the intrinsic andlor extrinsic variables-as is hypothesised 

by the elaboration likelihood model-play a role with grade 9 learners. Thus, the 

persuasion messages within Life Orientation could be adapted accordingly. 

The purpose of this study was to determine what role the intrinsic andlor extrinsic 

persuasion variables have in the presentation of Life Orientation classes to selected grade 

9 learners at three Potchefstroom high schools. 

Relevant literature was analysed in regard to HlVlAids campaigns and programmes that 

had been launched in South Africa, especially in instances where the theoretical 

framework corresponded with this study. The empirical study was done by way of 

methodological triangulation. An overall picture was formed by way of a quantative survey 

questionnaire of the persuasion variables that are found among grade 9 learners in 

Potchefstroom, Promosa and Ikageng. Qualitative methods (focus groups, personal 



interviews and non-participatory observation) were employed to investigate the deeper 

seated aspects of the persuasion variables. 

The results of the study confirm the premise of the elaboration likelihood model, and 

proved that intrinsic persuasion variables play an important role with grade 9 learners 

when HlVlAids persuasion messages are conveyed to them through Life Orientation 

classes. Thus, it can be inferred that grade 9 learners of the three selected Potchefstroom 

schools would process these persuasion messages via the central route, which enhances 

the chances of long term persuasion. Further, it appears that in this study extrinsic 

persuasion variables mostly played a strengthening role with regard to persuasion 

messages. The study deduces, therefore, that Life Orientation, and specifically the content 

that is focused on HIVIAids, led to the successful persuasion of grade 9 learners in the 

selected schools. However, the study also makes important recommendations on how the 

impact of these persuasion messages can be even more heightened within the context of 

the elaboration likelihood model. 



DIE ROL VAN OORREDINGSVERANDERLIKES NDENS MIVNIGS-PROGRAMME BY 

HO€R SKOLE IN POTCHEFSTROOM 

SLEUTELTERME 

Oorredingskommunikasie, uitbreidingsmoontlikheidmodel, intrinsieke oorredingsverander- 

likes, ekstrinsie ke oorredings veranderlikes, Le wensorientering, MIVI Vigs, graad 9 

leerders, voorligting, oorredingsveldtogte, geloofwaardigheid, motivering, vermoe, jeug 

Op die gebied van oorredingskommunikasie verklaar die uitbreidingsmoontlikheidmodel 

(Petty & Caccioppo, 1996:4-309) die rol wat veranderlikes kan speel in die mate waarloe 

die jeug deur oorredingsboodskappe bei'nvloed en oorreed kan word om seksuele risiko- 

gedrag te verander. 

Ten einde die Deparlement van Onderwys in die Noordwes Provinsie se Lewensorien- 

teringleerarea, gerig op 'n lewensvaardigheidsinslag, 'n groter kans op sukses te bied, is 

dit belangrik om te bepaal watter van die intrinsieke enlof ekstrinsieke veranderlikes-soos 

veronderstel deur die uitbreidingsmoontlikheidmodel-'n rol by graad 9 leerders speel. 

Sodoende kan die aanbieding van die oorredingsboodskappe binne hierdie konteks 

aangepas word. 

Die doel van hierdie studie was om te bepaal watter rol die intrinsieke en ekstrinsieke 

oorredingsveranderlikes by die aanbieding van Lewensorienteringsklasse aan geselek- 

teerde graad 9 leerders by drie hoer skole in Potchefstroom vervul. 

Relevante literatuur met betrekking tot MIVNigs-veldtogte en -programme wat in Suid- 

Afrika geloods word, is ontleed, veral waar dieselfde teoretiese raamwerk as in hierdie 

studie gebruik is. Die empiriese studie is deur middel van metodologiese triangulasie 



uitgevoer. Deur middel van 'n kwantitatiewe vraelysopname is 'n geheelbeeld gevorm van 

die oorredingsveranderlikes wat by graad 9 leerders in Potchefstroom, Promosa en 

lkageng voorkom. Kwalitatiewe metodes (fokusgroepe, persoonlike onderhoude en nie- 

deelnemende waarneming) het die dieperliggende aspekte van die oorredingsverander- 

likes ondersoek. 

Die resultate van die studie bevestig die uitbreidingsmoontlikheidmodel se 

veronderstellings dat intrinsieke oorredingsveranderlikes 'n belangrike rol by graad 9 

leerders speel wanneer MIVNigs-oorredingsboodskappe deur middel van Lewens- 

orientering aan hulle oorgedra word. Dus kan afgelei word dat graad 9 leerders van die 

drie geselekteerde skole in Potchefstroom hierdie oorredingsboodskappe waarskynlik via 

die sentrale roete geprosesseer het, wat die kans op langtermynoorreding verhoog. Verder 

blyk dit dat ekstrinsieke oorredingsveranderlikes in hierdie studie meestal 'n versterkende 

rol ten opsigte oorredingsboodskappe gespeel bet. Die studie maak dus die gevolgtrekking 

dat Lewensorientering, en spesifiek die inhoud wat op MlVNigs fokus, tot geslaagde 

oorreding van Graad 9 leerders in die geselekteerde skole gelei het. Die studie doen egter 

ook belangrike aanbevelings aan die hand oor hoe die impak van hierdie 

oorredingsboodskappe binne die konteks van die uitbreidingsmoontlikheidmodel selfs 

verder verhoog kan word. 
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