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Opsomming 

Titel: Die ontwikkeling van ŉ onderrig-leerprogramraamwerk vir Afrikaans Addisionele 

Taal 

 

Sleutelwoorde: addisioneletaalonderrig, Afrikaans Addisionele Taal, kurrikulum-implementering, 

intermediêre fase, seniorfase, leesonderrig, skryfonderrig, spelling, woordeskat, 

grammatika, luisteronderrig, praat. 

 

Opvoedkundiges, taalkundiges en ander belanghebbendes is bekommerd oor die effektiwiteit van die 

vlak van onderrig van Afrikaans Addisionele Taal. Afrikaans word op addisionele taalvlak aangebied 

sonder dat sommige van hierdie onderwysers opleiding ontvang het wat spesifiek gerig was op die 

onderrig van ’n vreemde taal. Daar heers groot verwarring en onduidelikheid oor die verskil tussen 

moedertaalonderrig en addisioneletaalonderrig. Ter wille van die leerders se eie prestasie en toekoms 

is dit noodsaaklik dat die onderrig van addisionele tale, spesifiek Afrikaans, aandag sal moet kry. 

 

Die doel van hierdie studie was om ’n empiriese ondersoek van die onderwysers se seleksie en 

gebruik van onderrigbenaderings en -metodes, asook onderrigondersteuningsmateriaal (insluitend die 

kurrikulum, handboeke en ander dokumente), asook die leerders se persepsies van hierdie 

onderrigondersteuningsmateriaal en onderrigmetodes in die onderrigpraktyk van Afrikaans 

Addisionele Taal in die Dr. Kenneth Kaunda-distrik, tesame met ’n literatuurstudie te onderneem om 

uiteindelik ’n onderrig-leerprogramraamwerk te kon saamstel wat ’n bydrae sal kan lewer tot die 

effektiewe implementering van die Nasionale Kurrikulum- en Assesseringsbeleidsverklaring in al die 

taalvaardigheidskomponente van Afrikaans Addisionele Taal. 

 

’n Interpretatiewe navorsingsparadigma het as grondslag vir hierdie studie gedien. ’n Literatuurstudie 

is gedoen ten einde te bepaal hoe so ’n raamwerk saamgestel behoort te word met spesifieke fokus 

op die taalvaardigheidskomponente. Kwalitatiewe navorsing is onderneem om deur middel van ’n 

meervoudige gevallestudie vrywillige onderwysers en leerders te ondervra en te observeer ten opsigte 

van hoe Afrikaans as Addisionele Taal onderrig word en watter probleme daarin ondervind word. 

Dokumente soos byvoorbeeld onderrigmateriaal en die kurrikulum is ook geanaliseer. Die analisering 

het tweevoudig plaasgevind, naamlik deur tematiese analise, waar die rekenaarprogram (NVivo8) 

ingespan is om die data na ’n werkbare hoeveelheid toe te verminder. Daarna het die navorser die 

data verder met die hand geanaliseer. Na afloop van die tematiese analise, is die data tussen die 

verskillende gevalle (skole) met mekaar vergelyk deur vergelykende analise. 

 

Die resultate van hierdie studie het daarop gedui dat die implementering van die kurrikulum 

problematies was vir onderwysers, dat hulle nie seker is oor die moeilikheidsgraad van 

onderrigmateriaal nie en daarom verkies om in sekere gevalle eerder van handboeke gebruik te maak. 

Dit het ook aangetoon dat die onderwysers steeds nie almal kommunikatief onderrig nie en dat 
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onderrig meestal direk plaasvind. Die kommunikasie in die klaskamers was hoofsaaklik 

onderwysergesentreerd en die leerders het min geleentheid gekry om werklik interaktief met die taal 

om te gaan. 

Die voorgestelde onderrig-leerprogramraamwerk vir Afrikaans Addisionele Taal behoort die 

onderwysers te help met die beplanning van hulle onderrig en die implementering van die kurrikulum 

te vergemaklik sodat effektiewer onderrig aan die leerders gebied kan word.  
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Abstract 

Title:  The development of a teaching-learning programme framework for 

Afrikaans Additional Language 

 

Key words: additional language teaching, Afrikaans Additional Language, Curriculum implementation, 

Intermediate Phase, Senior Phase, teaching of reading, teaching of writing, spelling, 

vocabulary, teaching of grammar, teaching of listening, teaching of speaking. 

 

Educationists, linguists and other stakeholders are concerned about the effectivity of the level of 

teaching regarding Afrikaans Additional Language. Some of the teachers of Afrikaans Additional 

Language are not qualified in the teaching of specifically a foreign language. There is a lot of 

uncertainty concerning the difference between the teaching of a home language and additional 

language teaching. In order to ensure learners improvement and achievement as well as future use of 

Afrikaans Additional Language it is necessary that the teaching of additional languages, especially 

Afrikaans must be given appropriate attention.  

 

The purpose if this study was to determine the selection the teachers made regarding teaching and 

learning approaches, methods and teaching materials, including the curriculum, textbooks and other 

documents, as well as to establish the perceptions of the learners regarding these approaches, 

methods and materials in the teaching of Afrikaans Additional Language in the Dr. Kenneth Kaunda 

District through empirical research, and to undertake a literature study to establish a teaching-learning 

program framework that can facilitate to the effective implementation of the National Curriculum and 

Assessment Policy Statement in all the language skills of Afrikaans Additional Language. 

 

An interpretive research paradigm was used as foundation for this study. A literature study was 

undertaken to establish what such a framework should look like with specific attention to language 

skills. Qualitative research was undertaken through using multiple case studies where teachers and 

learners who were willing to take part were questioned and observed regarding the teaching of 

Afrikaans Additional Language as well as the problems they experienced. Documents such as 

teaching materials and the curriculum were analysed as well. The analyses had a two-pronged focus: 

thematic analysis with the use of the computer software program, NVivo 8, where the data was 

reduced and thereafter analysed manually by the researcher. The researcher then used a comparative 

analysis to compare the different case studies (schools).  

 

The results of this study showed that the implementation of the curriculum was problematic for 

teachers, they were uncertain about the degree of difficulty of the teaching materials, and would rather 

stick to textbooks. The results also indicated that the teachers who did not use the communicative 

approach preferred to teach mainly through direct instruction. The communication in the classrooms 

was mainly teacher-orientated and the learners got little chance to use the language in interactive 

activities. 
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The proposed teaching-learning programme framework for Afrikaans Additional Language should help 

teachers with the planning of their teaching as well as the implementation of the curriculum that could 

result in more effective Additional Language Teaching to learners.  
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