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II. AIM 

This dissertation contributes a body of knowledge with regards to the development 

of adult learners in the ABET centres. It singles out three aspects of d~velopment 

which are thought to be of utmost importance. These are the social, political and 

economic development. 

Education is intended at changing the perception and the insight of a person 

towards life, this is development. It should not only change that but should 

empower an individual to be balanced and equipped to fit well in the society and 

contribute positively to its development and well being. It further develops the 

person's intellect and knowledge towards the system of governance in the country, 

this is looked at in broad spectrum that is all the systems, laws and policies should 

be known and understood in order to be alert and stop any kind of abuse, this is 

development. 

It finally looks at the economic development which is very important for one to exist 

and survive. Without economic empowerment, one remains dormant and voiceless 

and is easily subjected to abuse and control by those who are economically viable. 

This dissertation therefore is interested in finding out if this Adult Basic Education 

and Training system is looking at the total person's development. 
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ABSTRACT. 

This study's aim has been to find out how effective and empowering the ABET system is 

to the learners. This empowerment that the study is looking at is concerned with the 

political, social and economic development. The study has seriously considered the 

contributions that ABET is bringing to learners and this is addressed in this research. 

In literature review a number of primary and secondary sources were used to gather 

information. Countries in Africa and Overseas were studied and the way these 

developments occured. The researcher realised that there were some developments in 

economic aspects in some countries like Korea, where the Saemaul education reduced 

poverty and empowered the citizens economically. 

In Britain adult basic education has been used to empower adults with the computer and 

other technological skills. Algerians also dealt with illiteracy to address social, economic 

and political development. Algerians felt that illiteracy brings inferiority and incapacity 

amongst the people. Their three year plan addressed this issue of illiteracy hence 

development in the three aspects under research. It is evident that adult basic education 

where it was properly used somehow improved the lives of the people. There were some 

problems experienced like in some countries there were prnblems of availability of skilled 

manpower to deal with illiteracy. 



In the area under study the learners, facilitators and education specialists were interviewed 

and their responses have been satisfactory. Their responses show that there is 

development which the ABET system is bringing in the social, economic and political 

aspects ofleamers' lives. The responses of the affected people also show that there are 

problems of funds and involvement of the broad business sector. They also felt that the 

syllabus should stress more a number of other areas like skill development and not only 

concentrate on certification of learners. They need to be taught to read and write but this 

should not be the only central point. 

, WU . ·i 
LIBRARY_ 

In recommendations it has been recommended that the non governmental organisations 

should be involved and other business sectors should avail the funds to help in retraining 

the workers. Media should also play a role in making the adults aware of their social and 

political responsibilities and rights. Generally it can be concluded that adult basic 

education and training is contributing positively to the adult learners ofMafikeng in 

economic, social and political aspects. What is needed is more commitment from all the 

stakeholders to ensure the success of this endeavour. 



CHAPTER ONE 

1.1. PROBLEM 

The role played by adult basic education and training in developing the adult 

learners of Mafikeng with special reference to political, economic and social 

development. 

1.2. STATEMENT OF THE PROBLEM. 

Adult basic education and training came about as a result of inequality and 

deprivations that occurred in the past apartheid regime in South Africa. 

This system of education aims at bringing equity amongst all the South 

Africans educationally. It aims at developing the skills in adults and make 

them fit into the current dispensation's needs and challenges. 

According to Hutton (1992) illiteracy is merely a reflection of 

marginalisation, exploitation and oppression. This statement is very much 

relevant in the South African context. The Black South Africans. were , 

mostly marginalised and oppressed hence a high level of illiteracy among 

them. Hutton ( 1992) further says that illiterate people are mostly poor 

people who live in rural areas in 3rd world countries. Most Africans in rural 

areas of South Africa are illiterate. They do not have basic education. , 



There is a small percentage of whiles who also did not get basic education 

until they reached adulthood. This ac..lull basic education and training is 
'•I ' 

meant for all South Africans irrespective of their colour or race. It is only 

when this route is taken that illiteracy rate will be dealt with in South Africa. 

Literacy, numeracy and skill development which are what A<lult Basic 

Education and Training( ABET ) is all about are linked to mode1:nisation 

and dependency theo1y. These theories show how literacy contributes 

towards development. Literacy and education are linked lo moc..lernisalion 

theory through the notion of investment in human capital. It is assumed that 

to speed up modernisation illiteracy rate must be reduced . South Africa as a 

3rd world count1y needs to empower her people and invest in them. Self -

worth needs to be developed in people. Skills to produce wealth are of 

extreme importance. People need to be made aware or tl1eir rights and the 

way they can take part in politics of their country. Adult Dasie Educatio1i 

and Training is viewed as a vehicle which can enable the government to 

attain these aspects . 

The system of education has tried to identify from the learners the skills that 

they have acquired and how these skills are helping them to improve the, , 

lives of their societies and communities i.e what contributions do they make 

economically. They have been requested to cite the examples of social 

awareness that the system has brought to their attention. The system has 
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examined the extent of paradigm shift in the learners. When evaluating the 

programme what did they say about its successes or failures . 

1.3. PURPOSE OF THE STUDY. 

1. This system intends finding out from the adult learners who 

have been and those who are still involved in the Adult Basic 

Education and Training (ABET) the help and empowerment 

that this system has brought to their lives i.e. political 

awareness, economic empowerment,like.skill development 

and social interaction i.e. the extent to which social activity 

has occurred. 

2. The study also aimed at finding out from the learners the 

degree to which this system has changed their lives and the 

suggestions that could be brought about to improve their 

situation. 

1.4. STATEMENT OF HYPOTHESIS 

Adult basic educ·ation and training has played a significant role in the lives 

of adult learners in Mafikeng. Some graduates of ABET centres have ' · 

become employable due to this programme. Others have started businesses 

due to the motivation offered to them. Some are contributing positiv~ly to 
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the development of the societies where they find themselves . There is a 

degree of some social development. The learners are involved in community 

activities which are developmental. There is also some political awareness 

that ABET exposure has brought to its learners . 

1.5. DEFINITION OF TERMS 

1.5.1. ADULT 

According to ROGERS ( 1992 ) the term adult vary in different contexts and 

in different periods. Age factor is included in the concept of being an adult. 

An adult can be anyone who has reached a certain stage ofdevelopment, 

normally associated with an appropriate age and recognised in each social 

context as being ·definitive. He further says that it is someone who by virtue 

of that stage of development think of himself as an adult and has been 

accorded adult status, usually indicated by legal rights and duties and he has 
. . ' 
I • 

taken his place in society. In most societies an adult is someone who has a 

measure of internalised independence in decision making, no longer being 

under someone else' s authority. 

1.5.2. EDUCATION 

ROGERS A (1992) has this to say about the term education. He says that 

the term is used to indicate three main senses which are process, a system 
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and a goal. He says that education is a planned process of purposeful 

learning. This process is oflen carried on within a system. It is a piece of 

systematic, structured learning with a purpose. It can be seen as an 

intended intervention into the natural learning process in order to give the 

informal learning a direction, increased impetus and some structure 

education is co~cerned with all the domains of learning with increased' 
•• , 1 

knowledge, developing skills, formation of attitudes, gaining insightfu'I ·, 

understanding and with changes in patterns of behaviour. Education is not 

the same as manipulation or as indoctrination. It is a meeting between . 

people. It is a meeting encounter with a purpose. 

According to THOMPSON ( 1980) education is an activity in which we 

alternate between the roles of student, teacher and person. The roles are 

not occupied separately but in interdependence, this means being 

sympathetic to the other person, playing another part and believing in the 

purpose and principle of alternation. 

1.5.3. BASIC 

According to the OXFORD DICTIONARY the term basic comes from the 
., :_ , 

word base which means the bottom ~f any object when considered as its 

support or as that on which it stands. Basic means serving as a starting 
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point or making a foundation for . It is something very essential and 

fundamental. 

1.5.4. POLITICAL 

; i 

Political development referred to in this context deals with the awareness 

that one gains pertaining to the way the country, province or local area is 

governed. What contributions can he make and what benefits can he obtain 

with what limitations which are restricting him. According to the OXFORD 

ENGLISH DICTIONARY VOLUME VII political means pertaining to the 

state or body of citizens, its government and policy especially in civil and 

secular affairs. According to this dictionary politics refer to the science and 

art of government or the science dealing with ·the form, organisation and 

administration of a state or part of one and with the regulation of its relation 

with other states. 

1.5.5. ECONOMIC. 

Economic development in this context means one gaining skills, insight and 

full potential to generate income and be able to control it for the benefit of 

him/ herself, family, community and the nation at large. Economic 

according to the OXFORD ENGLISH DICTIONARY means pertaining to 

the management of a household or to the ordering of private affairs, relating 
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to private income and expenditure. This relates to the development and 

regulation of material resource of community or nation. 

1.5.6. SOCIAL 

Social developmen~ in this context refer to the ability of one to interact with 

other people in his area and contributing with ideas to the advancen~ent of · 

activities in his area. Social according to OXFORD ENGLISH 

DICTIONARY SECOND EDITION NO. XV 1 means cap~ble of being 

associated or united to others. It is characterised by mutual intercourse, 

friendliness or geniality enjoyed, taken, spent in company with others 

especially with those of a similar class, kind or interests . 

1.5. 7. DEVELOPMENT 

According to the OXFORD ENGLISH DICTIONARY VOLUME III 

development is the act of moving from the original position into positions 

more useful for attack or defence , it further says that it is to unfold, unroll 

or to become known. 

According to ENCYCLOPAEDIA BRIT ANNI CA 15th EDITION 

development in biology 
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means the progressive change in size and shape and function during the life 

of an organism by which its genetic potentials are translated into functioning 

adult system. 

From the two definitions above one can clearly say that development is a 

progressive change from the worst to the best, desirable and beneficial state 

of being. In the context of this paper it shows that the adult learners will be 

bettered gradually through this process . 

1.5.8. TRAINING 

According to ENCYCLOPAEDIA OF EDUCATION VOLUME 9 training 

is the acquisition of capabilities or traits that have value over a wide range 

of uses and activities. The most general training is in literacy and numeracy. 

The most fundamental in training is learning to learn. Persons with a 

foundation in the most general capabilities will be more readily trainable in 

many more specialised skills in the same way such training is the foundation 

of capabilities to communicate effectively, to seek out and interpret 

information and to adjust to changing situations and opportunities. 

8 



1.8. POPULATION AND SAMPLING. 

The study focussed on 18 adult centres in the Mafikeng district. The adult 

education specialists or managers supplied the researcher with the names of 

all the centres in the district. The names of the centres were written on a 

piece of paper. Each paper with the name. The pieces of paper were put in 

a bowl per circuit and one paper was drawn per time. The chosen natpe , 

was used as an area to be researched. Three names per circuit were chosen 

and ultimately 18 centres were picked up. This was random selection .and it 

gave all the centres equal chances of being chosen. 

Pretesting was done where the researcher looked at the number of learners 

in Grade 12 and facilitators . Random selection was also used to select the 

learners . In the centres which were having more learners every third name 

was chosen and in the centres with less learners every second name was 

chosen and those learners were given the questionnaires. In case of 

facilitators every second name was chosen and a questionnaire issued to 

them. Two managers or specialists were used in the research no selection 

was done because they are only two. 
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The total number of learners who were selected was 74 . The facilitators 

were 22 and the managers 2. The learners and facilitators number diITer 

according to centre. 

10 



CHAPTER TWO 

2. LITERATURE REVIEW 

2.1. INTRODUCTION 

While the study focusses on the effect of the adult basic education and 

training to the adult learners in the Mafikeng area, of the North West 

Province in the Republic of South Africa, another look will be on a variety 

of countries worldwide to assess the contribution of adult-education on 

economic, political and social development of adult learners. 

I 
NWU- · 1 

LIBRARY 
According to Thompson ( 1980 ) . The role of adult education is seen as . 

one of providing the working class with effective educational services, so 

that they ca11 take full advantage of the educational system and make the 

best use of their individual talents and abilities. This view is true, it shows 

that adult education has a great influence on improving the lives of the 

learners. Adults who enrol in adult centres have the objectives they want to 

achieve. Some adult learners need to be functionally literate, some adults 

who are aware of their talents need education or training mainly to revive 

such talents in order to be productive and operate at their highest potentiaJ 
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level. Adult education is again viewed by Thompson( 1980) as the 

education which encourages personal growth, development, support, 

greater community awareness and involvement. This education is there to 

Jcvdop a person in all aspccls or lik, socially, cconomically, politically and 

otherwise. 

According to Thompson ( 1980 ) adult education gives working class 

activities a chance to come to terms with a subject, skill or field of 

knowledge so that they can understand its internal rules and become experts 

as far as possible. This is regarded as an essential educational ·contribution 

to social action. The world of today is likely to exploit and abuse the 

ignorant, so adult education can be used as a weapon to fight ignorance and 

mental slavery. 

Adult education in many countries has been used to develop the lives of the 

citizens. There were problems experienced which led to total collapse in 

some countries. The generation of today can learn from the mistakes and 

· weaknesses of the past to improve the present system. 

Adult if education properly controlled can empower and emancipate the 

adult learners from the shackles of ignorance and unskillfulness. The 

countries which endeavoured to develop the people' s lives are both in 

Africa and abroad. The following countries will be discussed to show how 
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their systems operated to develop the adult learners economically, socia lly 

and politically. 

2.2. ABROAD COUNTRIES 

2.2.1. CANADA 

Canada is one of the North American countries with a very high population 

which embarked on adult education system to deal with the prpblems of 

adult illiteracy and to develop the lives of Canadians. They started a 

movement called the Antigonish Movement which was the self help and co­

operative development programme. This movement was led by Father 

Coady and it became very famous worldwide. He believed that the role of 

adult education is an agent for social change and a mass movement for 

reform, Thompson ( 1980 ). He condemned excessive capitalism and placed 

his faith in the common people and the need to release their energies so that 

they could take over their own affairs, he called this a scientific way to 

peaceful radical change. 

1 3 



. . i 

2.2.1.1. SOCIAL AND ECONOMIC DEVELOPMENT. 

This movement stood up against excessive capitalism which was said to be 

exploitative. In thi s economic system workers work very hard only to 

enrich the factory owners. They are paid low salaries which do not improve 

their lives. The workers need to be made aware that they accumulate 

wealth for the factory owners and are in turn exploited, the only means to 

achieve this is education. 

Practical education was used as a technique to achieve their desired goals. 

Unions were formed to negotiate for the better remunerations and 

conditions of service. This education was not only academic but action 

based, the action proposed was to be in the social and economic field . In 

the economic field individual efliciency is ve1y much desirable but individual 

action alone will not solve the problem facing the people. The movement 

reached its clientele by using mass media, short courses, kitchen meetings 

and training courses, discussion groups were also formed to ensure the 

success of what has been learned. This movement stressed that social 

reforms must come through education, education must begin with economic 

situation and that education must be through group action. This movement 

aimed at full and abundant Jife for every community member. 
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2.2.2. TENNESSEE ( USA) 

Tennessee is one state in America which was predominantly occupied by 

African Americans. These African American were called Negroes by the 

White Americans. They were used as slaves in the plantations in America. 

They were exploited and abused but fought for liberation. The movement 

established there was called The Highlanders. 

2.2.2.1. SOCIAL, ECONOMIC AND POLITICAL 

DEVELOPMENT. 

This movement was an example of how an educational movement could be 

linked effectively to movement for social change and development of a 

sense of national pride and identity. This movement was committed to a 

revolution to alter basic political and economic relationship . Highlander 

believed that ideology no matter how firmly grounded in the objective , 

reality it is of no value if it is separated from ·social movement of strug$1ing 

people. (Thompson : 1980 ) 

This movement played a very important role in the struggle to organise 

trade unions in Tennessee. Presence of trade unions signalled war against 

exploitation. This was conscientisation to the adult workers . The 
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highlanders turned its attention to the problems of black workers in the 

l 960's. It played a role in the growth of the citizenship schools designed to 

assist illiterate negroes to read and write so that they could pass the voting 

test (Thompson : 1980 ). This was an achievement in political 

development. From 1964 this movement concentrated on the problems of 

poverty and inequality. The black Americans were conscientised that they 

are not second class citizens and that they are entitled to the riches of 

America like any other American citizen who is not black. 

There was another movement in Tennessee called Second Chance To Learn. 

This movement concentrated on all the people in the Tennessee area who 

had not attained a basic secondary schooling. These were the people who 

wanted to express themselves lluently and clearly. 

They wanted to understand their own position in life and the working 

society they lived in. Much emphasis was laid on written language and for a 

logical and analytical approach to problems and centrality of history as a key 

to understand society. There was more enthusiasm for providing students 

with a framework for understanding than in trying to instill given set of 

values. This system wanted to avoid indoctrination but promote 

independent thinking and active pa1iicipation in decision making process. 

Those who completed credited the movement for having developed 

personal confidence in them and conscientising them politically .. What this 
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movement did was regarded as one of the great achievement by the adult 

education movement 

2.2.3. NICARAGUA 

2.2.3.1. SOCIAL, POLITICAL AND ECONOMIC 

DEVELOPMENT. 

During the 1980' s Nicaragua was one of the shining stars in terms of its 

mass literacy campaign. There was a launching of Nicaragua literacy 

crusade which was al so rc!'crrccl to as the Second War or literacy education . 

According to Carlos Tunnerman, the former minister of education, 

Nicaragua crusade was not only intended to do away with 50%. Illiteracy 

rate which existed before the campaign had a broader social, economic and 

political goal. 

Literacy crusade had the goal of liberating people to be full hu':1an beings, 

conscious people empowered to build their own future. The attainment of 

literacy was not simply the gaining of an academic skill but the employment 

of people who became aware of their reality and gained the tools of reading 

and writing to effect and determine their future. Literacy crusade was a 

political undertaking with pedagogical effects. According to Lovett ( 1988 ) 
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illiteracy rate was brought down from 50% in 1979 - 11.8 in 1980. This 

was achieved with co-operation of the peasants literacy army, urban literacy 

guerillas and political goals were reached by empowering people's 

consc10usness. 

2.2.4. BRITAIN 

2.2.4.1. SOCIAL AND ECONOMIC DEVELOPMENT. 

According to Senior and Waylor ( 1987) the 1984 government white paper 

on training for jobs and programmes of adult training, argues that there has 

been a decrease in the demand for unskilled labour. A person's strength is · 

no more an asset. There is a need for a skilled and capable workforce to fill 

vacancies of the future, many which require highly trained technicians. 

Education and training is required to equip adults to undertake necessary 

work to provide goals and services for the country. In this case if 

unemployment'is seen as a result of mismatch between demand for and 

supply of labour and skills, then solution will involve training and retraining 

of individuals to meet changing labour demand (Senior and Waylor : 1_988) 
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Adult education is seen as the means of providing opportunities for 

increasing computer literacy and awareness of new technologies. It can also 

improve literacy and numeracy skills of those unemployed adults whose 

general education was finished at an early stage and leil them ill-prepared 

for the world of increasing bureaucracy and high technology (Senior and 

Waylor : 1988). Adult education is regarded as the solution to 

unemployment of ill-prepared adults who have long !en: school. 

2.2.5. KOREA. 

2.2.5.1. SOCIAL AND ECONOMIC. 

In 1971 a community movement was started in Korea. This movement was 

aiming at developing the Korean community. lt contributed a lot to the 

rapid transformation of rural settings and even of people' s attitudes to 

development. There was a widespread of poverty in Korea then and there 

was a great discontent. Saemaul movement began as an attempt to balance 

rural development and urban industrialisation. This movement reduced 

rural poverty and rural/urban gap considerably. Rural people in Korea are 

no longer poverty stricken in an absolute sense, ( Woong : 1976 ). Village 

based and small community based Saemaul education not imposed by the 
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authorities was undertaken in many villages by enthusiastic village leaders to 

mobilise residents . 

A field survey was conducted in a model village Chilwan Ri where Saemaul 

education played an indispensable role in rapid reduction of poverty. The 

model village reveals that the Saemaul leaders who emphasised farmer 

education could better achieve development goals and contribute to the 

reduction of poverty of all villages. This is the economic empowerment 

that this adult education movement brought to the people. It also improved 

the social status of the community members in that village. Different 

ministries were related to the movement in their respective fields e.g . 

ministry of agriculture and fisheries generated income to farmers through 

agricultural extension work of the office of rural development. 

Ministry of commerce and industry organised Saemaul factory project in 

which all kinds of factories undertook Saemaul education for their workers 

and took part in the movement. These factories were built in remote rural 

areas to mobilise local labour. The movement is not only supposed to offer 

. managerial and technical training but as social education, mobilisation of 

political and social supports a cultural change in rural communities. The 

major source of farmers' income are dairy products, rice, cattle for beef, 

swine and poultry. The average income per household in 1979 was about 

4.6 million won. This was more than ten times the average for 1971 when 
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Saemaul was launched. This implies revolutionary changes as a result of the 

villagers co-operative efforts under Saemaul undong ( Woong : 1976). 

The village developed rapidly from almost nothing in 1972 to prosperity 

following the model of a danish rural community. The movement in Korea 

is generally recognised as a key to the successful integrated rural 

development of the 1970' s. Saemaul education was very instrumental in 

making the movement successful. The rate of poverty dropped 

considerably, farmers' average annual household income increased between 

1970-1976 from 255 800 won to 1 156 300 won. It was assumed that the 

15 - 20 % of rural people would have their standards of living raised by the 

trickle down of general economic prosperity. Although Saemaul education 

has played an important role in combatting poverty in rural areas . It is · 

difficult to isolate and measure directly its impact on rural poverty. There 

ai·e other factors other than education which are associated with improving 

the standards ofliving and reducing poverty. These factors are interwoven 

and influence each other. NWU· .\. ·1 
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2.3. AFRICAN COUNTRIES 

2.3.1. ETHIOPIA 

2.3.1.1. THE POLITICAL AND SOCIAL 

DEVELOPMENT 

,, 

According to Lovett ( 1988) Ethiopia is the only sub Saharan country which 

was never colonised but more than 90 % of its population remained behind 

heavy cu1tain of illiteracy. Adult literacy in Ethiopia was started by the 

students of university of Addis Ababa. The student union expressed 

conviction that literacy education was central to meaningful political and 

social change in the country. 

The largest campaign ofliteracy was undertaken in 1979. This campaign 

was steered by national literacy campaign co-ordinating committee which 

aimed at completely eradicating illiteracy by 1987. This campaign achieved 

good results because illiteracy rate dropped from 90 % in 197 4 to 3 7 % in 

1980. This meant that people could easily be trained for different jobs. 

Being able to read meant being able to know their constitutional rights and 
,, 
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participate in political activities . Adult education in this country addressed 

the political, economic and social development. 

2.3.2. SENEGAL AND NIGER 

· 2.3.2.1. POLITICAL, SOCIAL AND ECONOMIC 

DEVELOPMENT 

Bock and Papagianis (1983) researched in two African countries about 

adult education and its impact on adult learners of such countries. In these 

countries there was an education programme called Animation Rurale. This 

programme was to help rural adults to participate actively in the 

economic development of their country. It is an example of integrated rural 

development plan and it incorporates the pedagogical theory of extending to 

human resource development, ( Bock and Papagianis : 1983). 

The group of Congolese and Nigerians designed the national development 

plan, they chose to depend on the productivity of their rural citizens rather 

than on foreign investments or the accumulated wealth of the national elite 

for their capital accumulation. They replaced the traditional and colonial 

economic institution by the modern economic institutions. Masses of the 

people were to be educated to ta~e pa11 in these modern institutions thereby 
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increasing their profits from Agricultural production and reinvesting it in 

their own rural communities. These local groups eventually became the 

basis for regional and national economic self sufficiency and politically self 

reliant organisation ( Bock and Papagianis : 1983) say that if rural people 

are to be the main source of surplus wealth they must be developed, this 

entails education and training. Modern agricultural products were, skills 

and modern economic attitudes were to be instilled in the modern economic 

I 

institutions such as co-operatives, credit schemes and other marketing 

devices installed by the state. This was economic empowerment of rural 

masses. Education is the way to empower people economically and 

politically. This is the evidence of that. 

The rural masses were also transformed into a new power base to replace 

European Colonial rulers and to prevent the growth of any national Elite 

Group. This is a clear indication that power was thus being handed over to 

large groups of citizens very few of whom had previously held it. The 

creation of new power base and introduction of mass education were due to 

the programme of learning by doing. 

Peasants were given the responsibility of becoming economicaJly more 

productive and politically more directive (Bock and Papagianis : 1983 ) . 

This programme brought a number of local development projects after 16 

years in Senegal and 12 years in Niger, awareness of the relationship with 
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the government increased arnong Peasants. Adult education according to 

Bock and Papagianis ( 1983) is one proposed solution that places 

development on rural sector. This educational approach is seen as part of a 

strategy that will develop the human capital found in the heavily populated 

areas thus increasing their productivity. It is believed that this strategy will 

not only reduce long standing pove11y but also reduce growing inequality 

between rural' and urban areas fostered by previous educational policies 

( Bock and Papagianis : 1983 ). 

2.3.3. TANZANIA 

The Tanzanian case highlighted by (Verhoeven: 1994) shows the efTects of 

adult literacy in the lives of Tanzanians. Adult literacy was used as a tool in 

the national development strategy, functional literacy programmes are seen 

as an approach to equip people with some functional skills and knowledge 

about socio-economic conditions and their own practical life. This method 

aimed at enabling man to liberate himself from pove1iy i.e. employment 

either self or by the other person or organisation, ( Verhoeven : 1994 ). 

Literate people were expected to use their reading skill for readiJJg 

newspapers and magazines on better farming and should be able to keep 

records. In Tanzania's first five years plan on development, the 

government specified that its expenditure on education was to equip 
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Tanzanians with skills, knowledge and orientations needed to enhance 

social, political, economic and cultural development (Verhoeven : 1994 ). 

An evaluation of the impact of adult education in mainland Tanzania for the 

period 1970 - 1983 done by the ministry of education revealed that the 

functional literacy programme has contributed to the development of 

Kiswashilli as a medium of communication and participation in various· 

political activities as voting and the use of modern agricultural methods, 

(Verhoeven : 1994 ). 

2.3.4. ALGERIA 

Algeria is situated on the north coast of Africa. It is the second largest 

country of the continent. It covers more than 2 300.000 square 

kilometres. 80 % of Algerians live in the agricultural lands and cities in the 

province of the north called the Tell. Algeria was a colony of France for 

decades until it attained its independence in 1962. When she attained her 
! 

independence she was in a very retarded state of development. Handicaps 

were evident in eve,y field in education and culture. They were illustrated 

by extreme impoverishment on the national culture and language. In. 1966 

the general census listed 74 % of illiterate adults. This means that many 

workers in the different production sectors were suffering from total or, 

partial ignorance. The country embarked on a process of rapid change, 
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proclaiming its determination to recover its national wealth, restore 'and 

enhance its culture and stamp out the afler effects of more than a century of 

colonial occupation. 

Adult illiteracy was a great impediment to raising the level of production 

and establishing new forms of exploitation or management of resources and 

also at developing and mobilizing the people for the construction of a new 
I 

society. This is according to Hammiche ( 1984 ). It was not merely 

territorial independence and restoration of a national sovereignty which 

had been confiscated for 132 years that were at stake, but also the pursuit 

and inspiration of other forms of independence economic, social, cultural 

and intellectual. 

An energetic drive for school attendance and for adult literacy ranked as 

permanent priority. The grounds for this priority which was proclaimed by 

the highest authorities are at once social, economic, cultural and political. 

On the grounds of social justice the adults need education as much as 

children do . Their right to pa1iicipate in a form of education specially 

adjusted to their needs was inscribed in the constitution. The claim to this 

right was felt as ardently as the national claim itself By claiming it the adult 

could enjoy a different form of liberation, could emerge from the state of 

' , 

often humiliating dependence in which the illiterate person experiences the 
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commonest events of his daily life and exercises his vocational civic and 

family responsibility. Reading, writing and counting were considered the 

decisive factors in achieving equality among citizens and giving each one a 

place in the new society. 

2.3.4.1. ECONOMIC DEVELOPMENT 

Adult basic education is an essential condition for increasing the labour 

force potential. Organic material and psycho sociological conditions must 

prevail if education and training are to be both immediately profitable and 

able in a long run to stimulate a continuous flow of production. Functional 

approach to adult education problems occurred as a result of diverse 

experiments in various setting. It responded to the need for an increased 

human potential by designating a primary clientele, the workers . 

Workers as the active agents in development, the priority they were to be 

given in literacy programme was reinforced by the demands of the model for 

organisation or production which was established shortly after the 

independence. Being illiterate does not consist simply of inability to 

understand and produce written messages but entails a whole situation of 

inferiority or incapacity. This will have a negative effect in the economic 

status of an individual. Adult basic education has an important role in 
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helping people develop economically. The workers were trained and this 

boosted productivity. ( Hammiche : 1984 ) . 

2.3.4.2. POLITICAL DEVELOPMENT 

To the Algerians the recovery of national wealth involves recovery of 

cultural heritage and use of the national language in every phase of social' 

life. Adult basic education to them also meant combatting ignorance, it is 

associated with the knowledge of Arabic, a linguistic means of achieving a 

genuine national identity. This adult basic education was to help to restore 

the feeling of dignity amongst the Algerians and not to feel any inferior 

because of the many decades of colonial oppression. They believed that the 

building of a socialist society, the installation of modern economic and 

social structures, the suppression of all forms of exploitation,ofman by man 

require a high level of political awareness. 

The chief function of a three year pre-plan was to set the ~heels on 

economic and social activity moving on bases suited to the n·ational political 

options. The principal effect of this set of preparatory programmes and 

administrative support operations were strengthening the power of the state. 

It was expediting control of conditions for exploiting national resources 

giving a vigorous impetus to production in the diITerent sectors 

( Hammiche : 1984 ). 

I 
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The Algiers charter prepared in 1964 by the first congress of national 

liberation front slated lo ensure the social and cultural develop111enl or the 

people and give the country the supervisory staff it needs in every l1clc.l, it is 

absolutely i111peralivc lo liquidnlc illilcracy and develop leaching. Thc 

stages of national development organisation in a rational manner was 

marked in the execution of the 1970-1973 four year plan by the priority 

given the three sectors or agriculture, industry and national education. 

These were given a great thrust so that they might serve as spearheads for 

the nation ' s progress. For the education sector the development plan gave 

a place in the progra111111e lo oul or school education which includcs both 

literacy and long distance education, this was to reach as a wide scope or 

the population as possible and liberate them from the oppression of 

ignorance and empower them lo be politically conscious or what is 

happening and what ought lo happen (1--Iammichc : 1984 ) 
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2.3.5. THE SOUTH AFRICAN CONTEXT 

According to the national education policy investigation (NEPI) the 

research conducted by the Development Bank of South Africa in 1992 

shows that 15 million South African mostly blacks were not having effective 

reading and writing skills or basic school education. These people were 

disadvantaged by their inability to participate in the dominant forms of 

literacy. The government i.e. former apartheid regime other employers and 

the trade unions agreed that widespread provision of basic education is a 

crucial feature of any sustainable strategy of economic renewal and well 

being of the society. The rate of literacy was recorded as this during the 

national census and Development Bank of South Africa (D.B.S.A.) findings. 

Blacks 54 %, Coloured 66 %, Indians 84 % and Whites 99 %. The rural 

areas have high rates of illiteracy. (NEPI : 1993 ). 

There were different views prior to the new dispensation on how adult basic 

education was to be run. Congress of the South African Trade Unions 

(Cosatu) said the government must be involved as a central combination of 

illiteracy. They said adult basic education must link with other education 

and training opportunities and job creation projects. lt is evident that 

Cosatu saw adult basic education as a means of providing job oppo11unities 
i,, 
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to the unemployed. They saw adult basic education as a means of 

equipping people with knowledge and skills for participation ,in the society. 

The African National Congress' (ANC) view was that there should be an 

empowering and general education systems which integrates academic and 

vocational skills. They were not only interested in the theoretical part but 

practical education which can make a person employable or have skills to 

employ oneself. The ANC was for the idea that a special programme which 

involves the whole community should be put in place to address rural 

illiteracy probl~ms, (NEPI : 1993 ). They saw adult education as a rapid 

means to technological change in society and the need for training and 

retraining of the people as they were exposed to the former training which 

crippled their intelligence. Adult basic education was again to be used for 

political and social change. It was seen as a radical, empowering, process 

orientated, egalitarian social movement concerned with social 

transformation and practical participation. 

The ANC believed much that for political emancipation to be attained adult 

basic education was of utmost importance, ( NEPI : 1993). The 

government was spending 750 - 300 million on ABET and 100 million rands 

was contributed by other donors. Other government departments also 

contributed part of their budget towards adult education and literacy. This 

was through technical training and community extension and information 
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programmes. The department of Manpower for example was using 3 7 % of 

its budget for training. 73 % or this is spent on the training or the 

unemployed . 706 training venues throughout the country were used by 359 

contractors to train people on short courses. Only 182 of the trainees were 

employed, NEPI ( 1993 : 88 ). The scheme did not link enough 

unemployed people to employment. 

Literacy programme for South Africa is as l'ollows according to a national 

literacy study taken by Howard University and the University of Cape Town 

and published in may 1995 found that in 1994 about 80 % of Africans in 

South Africa did not have a standard five level of literacy compared to 40 % 

of whites. The proportion of Africans attending school had risen from 50 % 

to 85 % from 1976 - 1994. This is according to the study. The principle of 

adequate functioning by people who have newly acquired literacy skills into 

sharp focus, the primary criterion of employability. The production of a 

literacy programme and skill training in terms of skills, attitudes and 

behaviour is a great economic asset to one and the socio - economic 

structure ( Motshabi 1997 ). 

33 



2.3.6. GENERAL DEVELOPMENTS AND IMPACTS OF 

LITERACY AND ADULT EDUCATION ON ADULT 

LEARNERS PERTAINING TO POLITICAL, ECONOMIC 

AND SOCIAL DEVELOPMENT. 

According to HU SEN AND POSTLETHW A TTE ( 1985 ) illiteracy is 

largely a result of political and social inequalities. The rights of the people· 

to self determination in most developing countries were held back by the 

centuries of colonial rule. The proportion of illiterates living in rural areas is 

higher than in urban areas ( 1-lussen and Postlethwatte : 1985 ). Illiteracy 

can be eradicated in large scale by political means, it is a political problem, 

politicians and government need to be involved to get rid of it. 

This problem has economic and political implications which n:ust be tackled 

in conjunction with educational efforts. The problem of illiteracy that is in 

the context or development calls for solutions of a global nature, integration 

into overall national, social and economic plans with strategies that mobilize 

all possible resources. 

The right to literacy is an essential element in the right to education 

proclaimed in the universal declaration of human rights of the united 

nations. According to Hussen and Postlethwaite ( 1985) all people who 
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learn lo read and write do so for individual as well as social and economic 

reasons i.e. for personal enlighlelllnenl an<l pleasure. When an a<lull is 

literate he can assume his full responsibility as a citizen and can play a 

decisive role in the exercise of political power in their local communities as 

well as at the national level. This is the political development that literacy 

can bring to adult learners ( Hussen and Postlethwatte : 1985 ) . Literacy is 

thus a basic human right and also a tool for modern living. 

Technological era needs people who can read instructions and follow them 

carefully. Adult literacy is not an end in itself but an entry point to formal 

education as well as the acquisition of further knowledge and skills outside 

the formal school system. For one to be trained and acquire skills one needs 

to have basic literacy, this will enhance his training and acquisition of new 

skills which will help him develop economically. 

According to Peterson ( 1979 ) many people have considered adult basic 

education to be something which a wise society ought in any case to 

promote because of the unique contribution which it can make to the well 

being of the society itself. Adult basic education can in many ways make a 

contribution to remedying many specific social problems and to the general 

betterment of our social life e.g. in helping to create better industrial 

relations, helping to alleviate racial and religious conflicts, helping to 

improve the quality of family life, helping to smooth the transition between 
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work and retirement, helping to create and promote higher standards of 

health and hygiene. Help reduce environment pollution and aiso help in 

many ways to make the world an altogether better place to live in 

( Peterson : 1979 ). This clearly shows that adult education can be a means 

of promoting development in any country. 

Darkenwald and Merriam ( 1982) say that growing complexity and change 

affects social relations and individual people in the society. Education is an 

important vehicle for individual change. It is also a vehicle for transforming 

society, for enabling people to direct the course of change rather than 

merely react to it (Darkenwald and Merriam : 1982 ). There is a continuous 

growth and the structure of knowledge, technology and work is becoming 

more complex and specialised as a result people must continue to learn 

throughout their lives merely to keep up with the demands or their jobs. 

Economic and social forces in the post industrial society have affected the 

socio- demographic composition of most industrialised nations in ways that 

almost surely will encourage the continuing expansion of lifelong learning 

opportunities. The work that require the least education and training are 

disappearing and much of the work that people perform today and will 

perform in the future require an expanding base of knowledge and skills 
\ , 

(Darkenwald and Merriam : 1982 ). Adult basic education does and will 

play a role in the achievement of this endeavour. 
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In the US adults employed by public and private agencies and organisations 

are involved in educational programmes designed lo achieve the 

organisations' goals. In the private sector organisational and employee 

development programmes arc ultimately aimed at realising greater proltl. In 

the public sector the aim is enhancing service to the public( Darkenwald and 

Merriam : 1982 ). Progressive educators view adult basic education as a 
means of creating a more desirable society while maintaining basic 

democratic values. 

Blakely quoted by Darkenwald and Merriam ( 1982) says that education 

leads to a better citizenry and a better world. He sees education as working 

towards a society in which balance is achieved between cultural components 

that imitate the past and components that will invent the future . 

Hellenbeck when analysing the role of adult basic education in society 

points out that the individual learner and society cannot be separated, while 

primary concern of adult basic education might be to help individual adults 

to grow and develop. What adults want to learn are constrained to learn is 
1' 

generated by the social milieu in which they live. Hellenbeck observes that 

the society has emphasised adult education in times of social crisis and has 

turned to it when adjustments to social changes have been necessary, 

(Darkenwald and Merriam : 1982 ). 
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He concludes that the basic aims of adult basic education are to maintain an 

adult population up to the standards of competence in the knowledge, 

wisdom and skills which the society requires, to develop in adults an 

understanding of the serious problems which interrupt the operations and 

progress of their co-operative society and prepare them to participate in the 

solution of these problems and to provide all adults with oppo1tunities for 

their highest possible development in attitudes, understanding, knowledge 

and quality of human existence towards the goal of the greate1: self 

fulfilment and realisation of each individual human being ( Darkenwald and 

Merriam : 1982 ). Adult basic education in this context empowers the 

people intellectually and they in turn benefit economically. 

Lindenman quoted by Darkenwald and Merriam ( 1982 ) says the meaning 

of adult education is that it becomes an agency of progress if its sho1t time 

goal of self improvement can be made compatible with a long time. 

Experimental but resolute policy of changing the social order, changing 

individuals in continuous adjustment to changing social functions . 

(Rogers : 1992 ) states that development involves the process of educating 

and training adults, he sees development as a very positive step, the barrier 

to this is mainly a problem of attitude like lack of confidence or 

unwillingness to change. The development of confidence and motiva~ion 

will lead to both greater social responsibility and to personal growth. This 

statement shows that adult basic education can improve and develop the · 
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adults in all aspects of life, particularly social , political and economic 

Jevclopmenl. Rogers lurther says that in less industrialiseJ technologically 

less advanced, poorer and 1uai11ly black countries where adidt education has 

often been seen as secondary to the national concern for the development, 

there will have to be more emphasis on adult basic education and training 

because without it there cannot be true development. 

(Rogers : 1992) says that the aspect of development for which education is 

seen to be of direct relevance is economic revival. An educated person with 

skill to produce is expected to produce to be economically stable or to be 

able to provide for his needs and his family . Education will not be of any 

importance to a person if he remains economically dormant afier receiving 

it. Knowledge and skills are taken to be the basis for economic growth. 

Education is like a steam engine which is fuelling the economy. 

\ 
NWU I 

LIBRARY_ 
,, 

In this era of technology, adults need to be educated and trained to operate 

sophisticated technological equipments that are the means of production . 

Adult learners can be economically developed through the relevant 

education which is specific to the needs or the people. 
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2.3. 7. CONCLUSION. 

According to Amin (1976) what could be the purpose of literacy training 

or mass education in developing societies can only take place if training 

and mass education are carried on along with a process of requalification 

of labour. By requalifying labour the developing countries can follow on 

the footsteps of the developed countries, they must develop technologies 

capable of enabling them to resolve their own specific problems of 

underdevelopment and again should develop new trails towards universal 

civilization ( Amin : 1976). 

Underdeveloped countries should work hard to achieve all these or else are 

faced with perishing if their atlernpls are not accompanied by profound 

changes in the economic and social systems designed to provide effective 

employment for the entire working population and providing for the 

requalification, of labour then they are likely to appear useless both to their 

beneficiaries and to the authorities responsible for their implementation. 

The success of literacy and mass education campaigns in the third world 

come from countries that have made an effort to reform their social 

organisations and who have opened up new paths towards the 

requalification of labour. This shows that the purpose of literacy training 

mass education and universal basic education should then be to awaken a 
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capacity for scientific and technical innovation in underdeveloped societies 

and not transmit the pr~sent knowledge or the developed world . 
I • I . .. ' 

I' ' f ' 

Technology is a concr~te response to specific sociatcpnditions, it bases 
,. ,, ·1 . ' · . , : . , 

.. i 

itself on universal science in order to a~iiwe1' questions raised by a given 

society. For mass education to awaken capacities for innovation in 

developing countries, it should be in mind that it is technology that needs to 

be transferred, for it is this which will enable the society to develop their 

own technologies on an independent basis for literacy campaign to succeed 

in helping the development of developii,g countries. This mass education 

should closely combine theory and practice at various level i.e. universal 

scientific knowledge should be transmitted in a modern critical form capable 

of providing for further enrichment, (Amin : 1976 ). The economic and 

social system must guarantee work to all as well as the possibility for all 

workers to have access to gradually rising levels of qualification. 

In his passage entitled Literacy for reading the word or the world, Rahnema 

: 1976) viewed literacy in this way, he argues that literacy is the ability to 

interpret social reality and the will to act for the betterment of the human 

situation Rahnema ( 1976 : 165 ). According to him literacy is not the 

simple reading of a word, or a set of associated symbols and sounds but an 

act of critical understanding of men's situation in the world . 

(Rahnema : 1976) perceives an illiterate as a person who lives in a state of 

primary consciousness, he is a passive object of history. Submerged by the 
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existence of his life, paralysed by his sense of impotence and fear, he lives in 

ignorance of his potentialities as a human being. This shows that this 

person mostly does not exhibit his potential and cannot or does not easily 

participate confidently in the social activities. 

Paulo Freire is quoted by Rahnema as perceiving an illiterate in this way, he 

says an illiterate is a person deprived of his voice. The words he utters are 

not truly his own as they do not relate to the reality of his life. He is unable 

to comprehend the situation which envelopes him. He is powerless to act 

for his liberation, he is doomed to exist in the world rather than participate 

in it. He becomes an object of history rather than the author of his own 

history, ( Rahnema : 1976 ). This is evident that an illiterate is 

disempowered and is not developed in certain areas of his life. To become 

literate according to Freire is not to acquire the technical skills of reading 

and writing but to start the journey from primary to critical consciousness. 

It is being capable of perceiving reality and transforming it for the 

achievement of the desired ends. 

A literate person will not be a passive recipient of information and swallow 

it without questioning or analysing it. He has the loud voice to err his views 

and to resist any form of oppression and exploitation. A literate cannot 

allow any kind of abuse ahd will never allow to be taken for a ride: 
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To be liberated is to acquire an authentic voice capable or relating one's 

word lo the realities or the world. It is participation in the creation or a 

culture or freedom in place or the prevailing culture or silence 

(Ralrnema : 1976 ) . Literacy process staits whenever the learner realises the 

nature or his situation, his 1nutcncss lo address the world and his inability lo 

relate to his fellow men as a free being. 
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Cl IAPT EH. Tl Ill EE 

J. M ETllODOLOGY AN D DATA ANAL 'r'S IS 

3. 1. INTRODUCTION 

The purpose of this c lwpter is to a11alyse the datcJ 

collected from all tl1 e affected 1x1rtles who respo11de d Lu 

the questionnaires administered. It intends finding out 

what the learners, facilitators and managers or 

ed. 11 cc1tio11 speciulist wll o are directly involved i11 7\ BF:T 

have to say about the impact of l\BET on political, 

social and eco11omic dev elopme nt s of lec1 r 11err.;. Tlli G .1.:: 

concentrating 011 the Grade 12's from six circuits of t he 

Mafik:e11g District. 

3.2. MEAS URES AND PROCEDUllES FOR COLLECTI NG · DATA. 

Data was collected by using questionna~res which were 

structured to get the necessary information . Three 

clusters of questionnaires were designed and 

administered to facilitators , managers ( education 

specialists) and to learners. The questionnaires are 

addressing three aspects of development in learners, 
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such aspects are politicciJ. , r;ucia.l. c.111d economic. 

Tile respondents have bee n asked to make a cross 011 t l1 e 

n:~levant box wli :i.c l1 Lliey t hi 11 k is a ppropriat e c.1 11d 

correct . There was also a space provided at the e11d of 

each aspect for the respo11de11t to commen t 011 other 

development that they have acquired or are offered a nd 

llave been o mit ted by the research er. 

The questionnaire instructio11 s gave t\1e respondents t ll e 

opt ion of not writing tliei r names so t~1a t they could 

give fair and genui n e answe rs without being suspicious 

ot vie t imisa t io11 amJ int i111ida lion tl1ere c1f ler .· 

The researche r tried to use s imple language which cc1 11 b e 

easily understood a ud tlle exampJ.es give n are the o n r:~ s 

affecti119 peopl e 0 11 daily basis. This was clone so U1c1t 

the respondents should not take a lot of time thinking 

as if they are being excuni n ed. 

J.3 ADl\1lNISTRATIVE PROCEDURES. 

The department of l\dult Education of the North West 

University helped the researcher with the letter which 

was handed to managers to seek permi ssion to admini ster 

the questionnaires. Managers at district office also 
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[ u Lid.shed U1e le l.: l.:e r to c e 11 t. rer~ 111 01.de r t:11a t · the 

researcher should be welcome by the facilitators ;:i11cJ so 

that they should not be suspicious of the researcher' s 

iutentions. 

The questionnaires were delivered to all the centres by 

the researcher, some f acil i ta tors were very help[ul 111 

getting the learners organised and als.o availing 

themselves to answer the questions . Some facilitato r s 

were not very welcoming, having excuses that they ha ve a 

lot of work to do and cannot c:1tteud l.:o questionnaires . 

Some agreed on appointment but did not help at that 

appointed period. These are the challenges that:. one 

me e ts but ultimat e ly the 4u e stio1111aires were 

admin1stered and collected even though some from the 

facilitators were not returued. With the learners it 

was easy because the researcher waited for them to f ill 

them in and collected them immediately. With the 

facilitators it was difficult because some of them 

promised to bring them but did not keep their promise . 
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J.4. HESPON~:a:s ON Tllli: ()UESTIONN;\ll{ES FOR 

FACILITATORS, MANAGERS ANO LEARNERS. 

TJ\ULE J .4. 1 

-
Nu111ber ol' Rcspo11sc Pei cc11tage 
qucslio111iaires 

Faci Ii lalors 22 12 54 

--
2 2 100 

fvla11agcrs . - - · 
74 69 <JJ .2 

Learners 

The total number of facilitators who were given the 

questionnaires was 22 and only 12 returned them this was 

5 11 'l, response . The managers ore two 011d both 

questionnaires were retu rned and this is 100 % response. 

The learnes were 74 in number 69 returned and this is 

93.2 % response. This shows clearly that facilitators 

were not very co - operative. 

3.5. POPULATION ANO SAMPLING. 

The facilitators chosen were selected randomly. The 

names of Grade 12 facilitators and every second name 111 

some centres and third name in other centres were .chos e n 

.depending on their number 111 the centre. The learners 
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were also chosen randomly accordi u g to the uumber of 

learners in each ce11tre . 1 11 some ce11tres there weu=~ 

more learners thus more were selected as compared to 

others. Every second name wa s c hosen and the lea r ner 

given the questio1111aire . Tllere are 011ly two managers 

and both were g iven the questionnai res. 

J.6. STATISTICAL TECIINl()UES ANU PROCEDURES OF lllE 

_Q_UESTIONNJ\ lRES FOR LEARNERS . 

1'l1is covers the thr ee a spect: :::; of d e velopme nt bei llSJ 

researched i .e. political, socia l and ec onomic 

d evel opme n t. 

3.7. FREQUENCIES 

Analys i s of the results obtained reflects the 

freque n cies of the responses a nd the percentages of s ucll 

responses . 
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3.8. ANALYSIS OF D/\T/\. 

3.8. l. INTRODUCTION. 

In this section the study a nalysis and interpretation 

of data is provided. 'l'li e i n for111c1Lion wa:;.; ol.JLaiLJe d 

a fter the responses were obtained from the respondents 

who were given the questionnaires. This section will 

start with t h e learners i n /\BET cen tres . Each question 

will be analysed to find out the actual response and 

percentage under ea e ll a s pec t: i.e . political, soci a. J allCI 

economical aspects of development. 

3.8.2. TABLES INTERPllETATION. 

Key . 

Numbers represeut the vuriables 

1. Strongly agree 

2 . Agree 

3 . Do not agree 
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3.8. ANALYS IS O F DATA. 

3.8. 1. INT llOD UCTIO N. 

111 this sectio11 tlle study analysis a11d i11lerpretaU.01 1 

o[ dat:.a is provide d. Tl1e :i. 11£ori11at:.io11 was ol>tc1i11 eu 

after the responses were ol.Jt:.ai11ed f rq111 the respo11d f~ 11t s 

who were given the questionnaires. This section will 

start with the learHers i11 ADET centres. Each question 

will be analysed to find out the act:.'ual response a nd 

percentage under each aspect i.e. political, sociaJ ;_111d 

economical aspects of development. 

3.8.2. TAllLES INTERPRETATION. 

Key. 

Nu mbers r e present t he variables 

1. Strongly agree 

2 . Agree 

J. Do llO l agree 
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(JUESTIONNAIRES TO LEAl{NEl{S 

l. SOCIAL DEVELOPIVIENT 

1. 1. 1)11) Tl IE EXPOSURE YOU GOT FROl'vl /\BET UUILIJ 

Tl IE CONFIDENCE IN YOU TO ADVICE YOUR COMMUNITY 

f'v!El1vll3ERS ON IMPORTANT M/\TTl~RS LIKE 

1. 1. 1 FORMING BURIAL SOCIETIES '' 

T/\BLE I 

FORMATION OF BUIU/\L SOCIETIES BY LEARNERS . 

.-----
Variables Responses i>ercenlage 
I 29 LILI .6 

2 26 40 
., 

10 15.4 _l I 

1. 1 2 FORMING NEIGI IBOUIU IOOIJ W /\TCI I GROUPS? 

T/\BLE 2 

FORMATION OF NElGI IBOUIUlOOD W /\TCH GROUPS. 

Variables Responses l'erce11lage 
I 19 30.2 
2 32 50 .8 
l 12 I CJ 
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1. 1.J IM PORT /\ NCE O F /\TTEN IJI NG W/\ IUJS/TIUl3/\ L MEETI NGS 'l 

T/\IJLEJ 

IM PORT/\ NCE OF MEl~T INGS. 

-
Var iabl es Respo 11ses l' c rce11lage 
I 23 :n . 1 
2 23 J7. 1 
J 16 25 .8 

I 2. DO YOU T lilNK T II AT SINCE YOU liOT EXl'OSED TO ABET 

PROG RAM ME YO U CAN NOW DO Tl IESE T ILI NGS CON FIDENTLY? 

1.2 . 1. RUN TllE MEETI NG l'ROCEDUR/\ LLY ., 

LE/\RNERS' /\13ILI TY TO RUN M l:l ·:TI NGS. 

--- ·----·----------·-· 
Var iab les Respo11ses Perce11 lage 
I 27 39.7 
2 32 tl7. I 

J 9 13.2 

1.2 .2. COMMENT BOLD LY IN /\ MEETING '1 

T/\ IJLE 5 

P/\RTIClPATION lN MEETINGS . 

Varia bles Responses Percentage 

I 23 37.7 
2 28 tlS.9 
, 

! 10 16.tl J 
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1.2 . .l . l\!IOTI \I /\TL l'EOl'LF TU fl /\RTIC:11' All'. IN l\!IFFTI N< iS 'l 

TJ\ULE C> 

l'vlOTIV/\T ION OF COl\!11\!ll/N ITY TO l'/\H.TICIP/\TF IN l\!IF,FTINGS 

Variables Responses l'c1cc11Lagc 

I 31 49 .2 

2 22 J ,(_9 
- ---•~·--- --

J 10 15 .9 

U /\RE YOU /\BLE TO l'/\RTI C ll'/\TE IN SOCl1\L /\CTI VITI ES 

SINCE YOU GOT EXPOSED TO /\BET LIKE 

1.J . 1. BEING A MEMUER OF Tl IL SCl -1001.. COUNCIL., 

T/\ULE 7 

I' /\RTICI I' J\TION IN EIJUCJ\TION/\L ;\CTI V ITI l~S. 

\I /\RIJ\IJLES RESPONSES l'ERCENT/\GE 
I 28 ti 1.2 

--- -~ · -•·--

2 26 JX .2 

J 14 20 .6 

I J .2. P/\lrflCIPATING IN THE IJEYELOl'MENT COMM ITTEES LIKE R.IJ .1' . ? 

TJ\13LE 8 

l'/\RTICIP/\TION IN COMMUNITY DEYELOPMENT/\L COMM ITTEES. 

V /\IUJ\13LES RESPONSES PERCEN'l'AGE 
I 24 JCJ .J 
2 32 s2 :s 
J 5 8.2 
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1.J.J. BEINU A CllAIRPERSON OF A SOCIAL CLUIJ LIKE STOKVEL 'l 

TABLE 9 

AIJILITY TO PARTICIPATE IN SOCIAL CUJIJS 

V AIU/\ULES RESPONS ES l'L~RCENTAUE 
I 8 1.1.8 

2 20 J tl. 5 

J JO 5 1.7 

1.4. DO YOU TI IINK TI 1/\T YOU C1\N NOW ADVICE YOUNG PEOPLE 

WITIIOUT 

FEAR ON MATTERS LIKE 

1.4.1. Tl IE IMPORTANCE or- EDUCATION 'J 

TJ\IJLE I 0 . 

ALJVICE ON ELJUCATIONJ\L fVIATTl::ltS 

V /\ IUAIJLES ltESl'ONSES Pl~RCENTJ\GE . 
. -

I 48 73.9 

2 14 21.5 
, 

3 Ll .6 . l 

1.4.2. LJANGERS OF DRUGS ANLJ ALCO I IOL ., 

TJ\13LE 11 

ADVICE 1B SUBSTANCE Al3USE. 

V AIUABLES RESPONSES PERCENTAGE 
I 39 59. I 

2 21 J 1.8 

J 6 9. 1 
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1 t U. TEEN AGE PREGNANCIES /\.ND RELATED DISEASES 'l 

T/\.l3LE 12 

J\DVlCE ON/\. VOIDING SEXUALLY TR/\. NSfVIITTUJ DISEASES . 

V AIU AU LES RESPONSES l'ERCENTJ\GE 
I 41 67.2 

2 11 18 

J 9 I 1I. 8 

I .5 DO YOU Tl IINK TI 1/\T MEMUERS OF YOU It SOCIETY /\RE CONFID ENT 

ENOUGI I OF YOU Tl 1/\T T l IEY CJ\N SEEK J\IJV ICE FROM YOU 

CONCERN ING 

1.5 . 1. W /\ YS TO BE FOLLOWED TO START J\ SCHOOL FOR CHILDREN., 

T ;\ULE I J 

KNOWLEDGE OF l'ROCEIJUIU ~S IN ST/\ltTINCi COMMU~~ITY l'IZO.JL:.( 'TS 

·· -- -· ---- ---·· 
V /\IU/\131..ES IZESl'ONSES l'UZCENTJ\(jE 

I 37 55 .2 
2 22 32 .9 
' 8 11.9 · . 1 

1.5.2. STRATEGIES OF COM BATTING Tl IEFT IN YOUR AREA 7 

TABLE l t1 

KNOWLEDGE Of DEALING Wllll CRIME . 

V /\.IU/\ULES RESl'ONSES l'l~ltCENT/\.li E 
I 24 JG. CJ 
2 35 53.9 
3 I 6 9.2 
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I c; .l WI IAT TO DO WI IFN IU :FlJSF IS NOT COLLECTl'.IJ REGU LA IU_,Y ., 

KNOWLEDGE OF Tl IE corv11 1UL.SOR y SER VICES TO LJI.: IU:.: NIJ[IU::IJ 

-
· V AIUABLES RESPONSES l'l : ltCEN"l'AG E. 

I 19 30 .2 

2 29 46 

3 15 2.1 .8 

2. POLITICAL DEVELOPMENT 

2.1. I IAS YOUR EXPOSURE TO ABET I IELl'EIJ YOU TO GE AW ARE OF Tl IE 

IMPORTANCE OF Tl-llNGS LIKE 

21.1 VOTING AND ITS IMl'LIC/\TIO NS ., 

TALJLE 16 

LEARNERS' KNOWLEUU E OF VOTING . 

VAIUABLES ltESPONSES PERCENTAGE 
I 21 32 .ll 
2 3 1 ll7 .6 
1 11 20 

-- -

2.1 .2 KNOWING AND UNIJERSTANOING Tl IE CONSTITUTION? 

TABLE 17 

KNOWLEDGE OF Tl-IE CONSTITUTION. 

V J\IUABLES RES PONSES .PERCE NTAGE 
I 20 32 .7 · 

2 32 52 .5 
3 9 14 .8 
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2. 1.1 IJ EIN G t\ MEMl3EIZ OF Tl IE TIZt\DI : UNION., 

TABLEl8 

KNOWLEIJGE OF UNlONISM . 

V J\Rlt\lJLES RESPONSES PERCENTAGE 
I 15 23.8 
2 33 52.4 
J 15 23 .8 

2.2 . DO YOU THINK THAT YOUR EXPOSU RE TO J\IJET I IJ\S ROUSED YOUR 

INTEREST OF KNOWING YO UR RIG! ITS LlKE 

2.2. 1 YOUR RIGHT TO LlFE? 

TJ\l>LE 19 

KNOWLEDGE OF IU(jl IT TO LIFL. 

V J\ IUJ\IJLES RESPONSES PERCENT/\UE 

I 41 62 . 1 , 

2 20 30 .J 
J \ 5 7.6 

2.2.2 RI GHT TO REMAIN SILENT WI IEN A RRESTED? 

Ti\lJ LE 20 

KNOWLEDGE OF NOT IJll lNG INTFRROG/\TEL) UY l'OU CE. 

V i\lUJ\ULES. 
,.!! 

RES PO NSES I' Ell..CEN'l'i\li I •: 
I 9 I Ll .5 

2 29 L16.8 
-, 24 J8 .7 _l 
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2.2.:1 IU(il IT TO 11/\ VI ;. I .Hi/\1, Rl !l'IU·'. Sl'.NT/\TI VI ! IN ( '. Ol mT 'J 

TAL3Ll.~ 2 1 

LEARNERS' KNOWLEDGE OF IUGI ITS TO 11/\ VE LEGAL REP. 

V AIUAULES RES l'ONSES l'EltCENTAG E 
I 25 42 .4 

2 2J _1() 
- ··-·-· --·· ··- - - · 
3 11 18.(J 

2J . UO YOU TI-IINK Tl 1/\T YOU C/\N T/\KE l';\IU ' IN POLITI C/\L /\CTI V ITll '.S 

LIKE 

2.J.1 DEING /\ MEMBElt OF Tl IE POLITICAL 1'/\RTY COMM ITTEE AT 131Z/\NCI I 

LEVEL? 

TABLE 22 

I' ARTICI I' /\TION IN l'ULITIC/\1.. I' ART Y /\CTI VITIES . 

V /\IU/\BLES RES PONSES l'EIZCEN'l'/\GE --
I 27 39.7 
2 27 39.7 
3 14 20.0 

2.1 .2 IJEING FACTUAL WI IEN DEFEN DING Tl IE POLICIES OF YOUR PAIZTY ., 

T/\BLE 2J 

KNOWLEDGE OF POLITIC/\L P/\RTY POLICIES . 

---
V /\IU/\DLES IU:SPONSES PERCENT/\l.iE 

I 19 28 .8 
2 27 40.<J 

3 20 30J 
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2 _u l'/\N EXl'L/\IN CLE/\IU .Y Tl IE 1'01 .l('IF.S OF YOlm 1'/\l~TY ., 

T 1\13LE 211 

ABILITY TO EXPLAIN l'ARTY POLICIES. 

V J\IU/\BLES RESPONSES l1l~IZC:EN·1·/\ci E --
I 18 28.1 

2 27 42 .2 

J 19 29.7 

2.4. 11/\S ADET EXPOSURL·: I IELl'EIJ YOU TO KNOW Tl IINCiS LIKL~ 

2.4.1 PROCEDUl,E OF OBTAINING A UUSINESS LICENSE? 

T/\IJLE 25 

KNOWLEDGE OF OUT/\INING /\ LICl.:N SE. 

VAIU/\BLES RESPONSES PERCENTAGE 
I 26 38.8 
2 32 t17 .8 

J 9 13.4 

2.4.2 lrVIPLICi\TlONS OF SIGNING A CONTR/\CT? 

T/\IJLE 26 

KNOWLEDGE OF SIGNING/\ CONTRACT. 

VAIUABLES RESPONSES PERCENTAGE 
I 29 116 
2 2(i 4 1.J 
3 8 12.7 
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2.£1.J PROCEDURE OF COl'vll'L/\ININ(j TO Tl IL( I IICil IFST OFFIC:IJ\LS IN 

(iO\/EltNl'vlENT IF NOT TIU:J\Tl:.1 > WF.1.1. ll Y < i0\/1 JtNf'vll :. NT U vll'I .()YI J : 

I N I' lJ II L IC: U I· FI CI ·: 'I 

T/\lll,I : F l 

KNOWI .I ])(ii:: OF Tl II ( l'ltOCT'. I >I IIZL OF COMl'I ./\IN I N(i . 

-- - -- - - -----
V /\IU/\IJLES RESPONSl :S l'l~RCL:NT/\UI 

. --- -
I JI £17 .7 

---------·--· -
2 22 :I.I .I) 

··-·-----
l 12 18 .11 
-· -·· ... . - -·----- -

J. 11:coNUMIC IJEVl~LOl'IVllt:NT 

l 1. DO YOU Tl IINK Tl 1/\T YOUR [XPOSUIZI : TO /\IJl :,T 11/\S I IELl'U) YOl l 

WITI I Tl IE KNOWLEUUL: OF 

1.1. Gl ~NEIZI\TIN(j INC:UML'. FUR YOlJIZ F/\rvllL.Y ., 

T;\LHY 28 

KNOWLEDGE OF GENUZ/\TINC INCUl'vlF. 

l I 2 GIVE OTI IERS i\lJVICE ON I IUW TU GLNLilZ/\TI·: INCOrvll•: ., 

T;\UIY 29 

/\IJVICE ON INCOME GENL:. IU\TIUN . 

V 1\IUJ\ULES RESPONSES I I ER C 1_:: N. 1 · J\ li E 
-

I 17 2(i .2 
2 39 60 
:I 9 11 .8 
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3. 1. J OUDGET FOR Tl IE MONEY BEFORE USING IT ., 

T/\llLE :HJ 

KNOWLEDGE OF IJULJGETTING. 

V /\IU/\ULES RESPONSES I, l~l?__CEN·1·/\c,F 
- ---

I 11 ti 8. ,1 
- ---- -- --- - - --------------·-···---·---
2 25 YJ . 1 

- -
J 8 12.5 

J .2 ACCORD ING TO YOUI?__ OBSFRV /\T IUN DOl(S /\BET I IFLP PFOPLF 

.1 .2. 1 T O DE EMPLOYABLE? 

TABLE J I 

FMPOWERMENT OF [M l'LOY /\ 1311.lTY 

V /\ RI /\D LES RESPONSES PERCENTAGE 
I 29 115.J 
2 2J 35 .9 

J 12 18.8 

.1 .2.2 lrVIPROVE THEIR PER.FO ltMAN C E J\T WORK., 

TJ\BLE 32 

IMPROVEMENT or WO RK PERFOIUvlANCE. 

VAIUAl3LES RESPONSES PERCENTAGE 
I 25 J 9. 7 
2 33 52.4 
J 5 7.9 
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1 2 3 TO I IA YE Cl IANCES OF l'IZOMOTION AT WORK ., 

T/\IJLI~ :u 

l'OTENTl/\L OF l'ROMOTAUILITY . 

-
V /\RI/\L3LES RESPONSES PERCENTAGE 
I JI 50.8 
2 . 22 36. 1 
J 8 13 . I 

3.3. ACCOIU)INU TO YOUR OIJSEIZ V /\TION DO YOU Tl !INK Tl IAI' EXl'OSUIU: 

TO /\BET CAN l'REl'/\RE A LEARNER TO 

1.J. 1 DL::YELOI' /\N ECONOfvllC SKILL LIKE SEWING/ KNITTING., 

T/\IJLE 34 

SKILL DEVELOPMENT IN LEARNL:RS . 

V /\IUAIJLES RESPONSES PERCENTAGE 

I 31 ll8 .4 

2 25 39.1 
J 8 12.5 

J.J.2 KNOW W/\ YS OF IJORROWING FUNIJS FROM FINANCIAL 

INSTITUTION ? 

TABLE35 

KNOWLEDGE OF FUNDS ACQUISITION. 

VAIU/\ULES RESPONSES PERCENTAGE 
I 23 35 .9 

2 27 42 .2 
3 14 21 .9 
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J..LI IJE l'ROIJUCERS NOT ONLY CO NSlJMl (RS ., 

T/\BLE l(i 

SKII.LS /\ND KNOWl.l)(il '. (>I" l'IZC)l)lJ('IN(i 

·-· -· ---- ------ ---- --•- - --- -- _ _ H _ ___ --- ----··- -- - -----------·--- -
V AIUAIJLES RESl'ONSES I' EIZ.CEN' f '/\(.11. ! 

I 20 31.2 

2 28 43 .8 
.1 16 25 

3.4. DID YOUR COMING INTO CONTACT WITl I AUET I IELI' YOU 

J .ll. 1 RL:ALISE OPPORTUNlTIES OF MAKING MONEY TO MAINTAIN YOUR 

FJ\MlL Y ., 

TAl3LE 37 

KNOWLEDGE OF TIIE WAYS TO MAKE MONEY. 

---------------
V ARIAl3LES RESPONSES l'ERCLNTAGE 

I 23 38.J 

2 22 .l(i .7 

3 15 25 

3.4 .2 CIU.: f\TE THE DESIRE TO START YOUR OWN BUSINESS? 

TABLE38 

KNOWLEDGE or STARTING A BUSINESS. 

V AIU/\ULES RESPONSES PERCENTAGE 
I 23 38 .3 
2 23 38 .1 

3 14 2J.4 
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.l ,13 TO BE /\IJLI~ TO /\DVISE OTI 11..:ltS ON I IOW TO GENF,R/\TE INCOMF ., 

T/\BLEJ<J 

EXPERTISE TO GENERATE INCOME. 

- -------- ·--------· --- . ' ·• --· --------------- ---- --------
V J\IU/\ULES RESPONSES 1'1 (ltCl~NT/\UE 

---
I 15 24.6 

2 28 ,, 5 <) 
- · ··--· 

l 18 29.5 

3.5. UO YOU Tl IINK Tl 1/\T YOU 11/\ Vt~ Ul~C:UME /\ 'vV /\RE ECUNutVIIC/\LI .Y 

Tl 1/\T YOU CAN 

lS I BE INVOLVED IN MAKING LO/\NS FROM Tl IE n/\NK FOR PROJFC f'S 

LIKE STARTING A POULTRY F/\RM ,, 

T/\ULE 40 

KNOWLEDGE OF Ol3T/\INING LOANS. 

YAIUJ\DLES RESPO NSES l'EltCENl/\GE 
I 25 LI0.3 
2 26 41 .9 

3 11 17 .8 

1.52 Cl IOOSE Tl IE S/\ YING Tl 1/\T CAN BRING YOU MOltE INCOME 'l 

TABLE 41 

KNOWLEDGE OF SAVING MONEY. 

VARlJ\DLES RESPONSES PERCENTAGE 
I 22 35.5 
7 27 LIJ . 5 

J 13 2 1 
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J.5.J /\ VOlDING R.ISKS WI lEN VENTURING INTO/\ BUSINESS SECTOR LIK E 

CONSIDEIUNG M/\RKET/\Ull ,ITY OF YOlm l'l tOUlJCT IH!FOltE 

ST/\RTlNG? 

T/\13LE ,12 . 

SKlLLS AND KNOWLEDGE OF MARKETING PRODUCTS. 

VARI/\IJLES RESPONSES PERCENTAGE 
I 18 .1 () 

- -•-- -•··· -- -- ---------·------·· 
2 31 51 .7 

J 11 18 .J 

QUESTIONNAIRES TO FACILI'rATORS 

l. POLITICAL DEVELOPMENT 

1. 1. ACCORDlNG TO YOUR EXPERIENCE DO YOU THINK TIIAT TllE 

EXPOSURE Tl IE LEARNERS GET FROM YOUR CENTRES l lEtV TIIEM 

WITH 

I . I . I THE KNOWLEDGE ANIJ IMPORTANCE OF PARTICIPATING IN 

ELECTIONS" 

TABLE 43 

KNOWLEDGE OF l'ARTICll'ATING IN L:LECTIONS . 

VJ\IUJ\ULES RESPONSES PERCENTAGE 
I 5 41.7 
2 2 I G.7 
J 5 ,11 .6 

1.1.2 CONl.71DENCE TO ARGUE AGJ\LNST Tl-IE DECISION WHICH IS 

65 



lJNCONSTITUTION/\1, OR NOT /\CCORDING TO l'OLICIES TAKEN 13\' 

Tl IE FACILITATOR ., 

TABLE 44 

KNOWLEDGE OF Tl IE DEMOCR1\TIC RIGl ITS. 

V /\IU/\ULES RESPONSES l'l:.: RCENT/\C.1E 
I 0 () 

-
2 6 50 
J (, 50 

--·------ - ------------------ ----- ------· -

1 . . 1 KNOWLEDGE OF WI IAT Tl II~ CONSTITUTION IS AND ITS IMPORTANCF ? 

TA13LE 45 

LEARNERS KNOWLElJ(jE OF CONSTITUTION . 

\/ AIUABLES RESPONSES PERCENTAGE 
I J 25 
2 5 111. 7 

J 4 JJ .3 

1.2. UO YOU Tl IINK Tl IAT Tl IE f>OLlllC/\L AWARENESS Tl IAT YOUR 

LEARNERS HAVE, CAN l lELP Tl IEfvl TO KNOW Tl ILNGS LIKE 

1.2. 1. Tl IEIR RIG! ITS TO JOIN ANY POLIT ICAL I' ARTY Will IOUT 

INTIMIDATION? 

TABLE Ll6 

LEARNERS ' KNOWLEDGE OF Tl ll::l lt FREEDOM TO JOIN !'ARTIES. 

V AIU/\13LES ltESl'ONSES 
I G 
2 3 
J 2 

PERCENTAGE 
54 .G 
27 .J 

18 .1 
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1.2.2 TO Cl I/\LLENGE l)l~CISION /\NI) TIU .: /\TI\IIENT WI IICI I IS 

UNCONSTITUTIO N/\I. 'l 

T /\III.I'. 117 

K NC )\..VI .I '. IJlil '. C >I· Tl IF < '( >NSTITl 11'1( >N . 

. ---· 

V/\ IU /\ III .l (S IU·:S PU NS l •:s l' l •:Iu :I ;_ NT/\(il•: 
.. ··· --·-··--··- - -- - -- - •·•--- - -······-·- -····- -····- -··-- . -

I ti .1.1..1 
- ------< 

2 5 ,11 .7 
------- - ·-------

J 3 25 ~ ------~-------· --·---·--·------ ---

1.2.J. IYG/\L IMl'LIC/\TI ONS OF SIGNING;\ CONTR/\CT 'J 

TAl3LE ll8 

KNOWLEDGE OF CONTIZ/\CTS. 

V /\IU/\BLES RESPO NSES PERCENTAGE ---
I J 27 .3 

. --- ----
2 5 115 . 5 
.l J 27 .2 ~ --

I . .l . DOES Tl IE PROGR/\ fvlME YOU OFFER EXPOS E LE/\ RN ERS TO 

KNUWLEUGE OF ISSUES LIKE 

I J . 1. PROTOCOL OR Tl IE PROCEDU IZE OF DEALING WITI I /\ND MEETING 

I IIGI I R/\NKING GOVEIZNMENT OFFICI/\LS 'J 

T/\BLE 49 

KNOWLEDGE OF l'ROTUCOL WI ll~N CUM PL/\ININ(j 

-----------
V /\RI/\IJLES RES PONSES l'ERCENT/\GE 
I 2 16.7 
2 5 41.7 
J 5 41 .6 
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1.3.2. PROCEDURE OF GETTING J\ LI CENS E FOR BUSINESS 7 

KNOWLl.i lJGI~ OF liLTTIN(i J\ LICLNSI :. 

\I /\IU/\13LES RESl'ONSES l'EIZCEN·1·/\UE 

I 5 41 .7 
2 2 I() . 7 
3 5 , , , . (1 

1.4 IJO YOU Tl !INK Tl 1/\T /\BET l'ROGIZ/\rvtrvtE DUES I IELI' Tl IL·: U ::: J\IZ NLRS 

WITH Tl IE KNOWLEDGE OF 

1.4. 1. THEIR RIGHTS TO LIFE ? 

T/\ULE 51 

KNOWLEDGE OF IUGI IT TO LIFF. 

V /\IU/\BLES RESPONSES l'[IZ( :EN'l"/\CiE 
-·· -·- . --- ·--- ·-· ------· -·--·-···•·- ·---•·· --·· 

I 5 lJ I . 7 
2 3 25 
, 

4 .13 .3 .l 

I .11.2 Tl l EIR IU GI IT TO L EG/\L REPRESENTATION IN COURT., 

TAULI : 52 

KNOWLEDGE or LEGAL RIGI-ITS . 

----· 
V /\R l ;\ULES RESPONSES l'ERCENTAGE 
I 3 25 .. 

2 5 111 .7 
3 4 D .3 
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1.4 J. Tl IE RIG! IT TO REMAI N SILENT WI ll ~N !\RRESTI;~D? 

T!\l3LE 5J 

KNOWLEDGE OF IUGIIT NOT TO BE INTERROGATED. 

V /\IU!\13LES RESPONSES PERCENTAGE 
I 3 25 
2 2 I Ci .7 - -
J 7 58 . 

0 F I , I FE I, II( I ~ 

1.5. 1. FREEDOM OF SPEECI-1 FOR EVERYONE? 

T!\IJLE 54 

KNOWLEDGE OF FREEDO M OF SPEF.C: l I. 

V !\ IU !\ULES RESl'ONSES PFltCFNT!\G[ 

I 0 () 

2 10 81 .3 
J 2 I Ci . 7 

I S2. 1:1u-: UJOM OF rvIOVEfVll_::NT Tl 1/\T IS ST/\ Y I Ne; IN !\NY TOWN IN Tl IL 

( 'OUNTR Y ., 

TABLE 55 

FREEDOM or, MOVEMENT. 

V J\IUAl3LES RESPONSES PERCENTAGE 

I . '1 DJ 
2 5 LI 1. 7 

J 3 25 
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I S .I v1u =. EDOl'vl OF /\SSO('I/\TION ., 

T/\ULE 5<1 

KNOWLEDGE OF f-REEUOM OF /\SSOCIATlON . 

~-

V/\ IU AULES RES PO NSES l1EIZCEN·1·/\GE 
I 2 I (1 . 7 

2 8 66.7 

3 2 16.6 

2. SOCIAL DEVELOPIVIENT. 

2. 1. ACCOltDING TO YOUR KNOWLEUGE DOES Tl IE EXPOSURE THE 

STUUENTS CiET FROIVI /\ HFT PIU ~l'/\IU -:: Tl 11 -:: M FOIZ SOCI/\L /\CTIVl'rll •:S 

l.l Kl:: 

2.1.1. PROCEDURE OF RUNN ING A MEETING? 

TABLE 57 

KNOWLEDGE OF CONDUCTING/\ MEETING. 

V /\IU/\BLES RESPONSES PERCENTAGE 
I J 25 
2 5 41 .7 
3 4 JJ .J 

2. 1.2. rvtOTIVATING COMMUNITlES TO PARTI CIPATE IN CLEAN ING Tl IFIR 

EN VIRONMENT AND TllE IMPORTANCE THEREOF ? 

TABLE 58 

ABILITY or KEEPING THE ENV IRONMl~NT CLEAN . 

---· - --------
VARIABLES RESPO NSES l' ERCENT/\GE 
I 6 50 
2 3 25 
] 3 25 

70 



2. 1 .1 SI IOW (>T l ll !IZ COl'vlrvtlJNITY fVll:.tvl l\l'.IC\ Tl II•: lfVll'<>IZT/\N( 'I•: <JF I\FIN<, 

INVOLVED IN /\CTIVITIES LIKE MUvlllEIZSIIIP OF SCl·IOOL 

liOVEIZNING BODIES" 

T/\IJLE ')lJ 

INVOLVLJvlENT IN EIJUC/\TION fVIAITL:RS . 

V /\IU/\DLES RESPO NSES l'El,CEN·1·/\GE 
I ,1 IU 

---
2 6 50 

.l 2 16.7 

2.2. UO YOU Tl !INK Tl 1/\T Tl IE LE/\RNEIZS /\RE CONFIIJENT ENOUGI I TO 

2.2. 1. P/\RTlCIPATE IN COMMUNITY BUILDING PROJECTS LIKE LE/\IJINU /\ 

CRECHE / CLINIC COMMITTEE? 

T1\ULE 60 

INVOLVEMENT IN curvlfVIUNITY l'IZO.IFCTS. 

V t\lU/\l3LES RESPONSES l' l :IZl' EN'l'/\li E 
-- ---- - ---------· - -·· • ··--·- ·- ··--·--·-----·----·• 

I 2 I b . 7 
2 5 LI I . 7 

3 5 41 .6 

2.2.2. TO 1-IELP /\NU /\DVICE Tl IE YOUTI I ON ISSUES LIKE Tl IE lfVll'ORT/\NCI~: 

OF EDUC/\TION ANIJ /\ VOIDING DIZUG /\13USE 'l 

T/\BLE 61 

/\lJVlSING YOUNG l'EOl'LE ON ISSUES OF LIFE. 

\/ /\Rl/\ULES R.ESl'ONSES l'ERCENT/\GE 
I 2 16.7 

2 7 58.:l 
-· 

] J 25 
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2.~ 1. 111 '. LPIN<.i TI IE ELIJEIU , Y WITI I W /\ YS OF (i l '.TTIN(i TI IEIR 

C,OVERNMENT PENSION UR/\NTS ., 

T/\lJLE 62 

/\UVISINU ELIJEitLY l'l~Ul'LE. 

~ . ·-- -·---- -----------·· 
V/\ IU/\BLES RESPONSES PERCENT/\GE ----
I 2 16.7 
2 8 66 .7 
J 2 I <, .c, 

2.J. DOES T IIE /\BET PROGR/\MME I IELI' LE/\RNERS TO IJE CONFIDENT TO 

ST/\RT PROJECTS LIKE 

2.J. I . SELF HELP SCHEMES OR STOK VELS AND SOCIETLES ? 

T/\l3LE GJ 

KNOWLEDGE OF SELF I IELI' SCI IIJ\!ILS . 

V /\ IU/\BLES RESPONSES PERCENTAGE 

I 4 J0 .8 
2 7 53 . 9 
.., 

2 I 5.J l 

2.J .2. FORM ING /\ NEIGI UJOURI IOOD W /\TCI-1 GROUPS? 

T/\ULE 64 

W /\ YS OF CONTltOLLINU CRIME. 

V ;\IU /\13LES RESl'ONSES l'ERCENT/\GE 

I 2 15.4 
2 (i 116.2 
3 5 38 .4 
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2.JJ . CAI .LING Tl IE PFOPU·: TO(iFTI 11 '. I\ TO ERECT J\ ·sci 1001 . 'l 

INVOLVF.MENT OF COMfVllJNITll '. S IN DF\/1:.1 .Ol'MFNTJ\I. PIZOJFCTS . 

V /\RI/\ULES RESPONSES f>ERCENT/\GE 
I 3 23 .'I 
2 <, 11<1.2 

. -· 
J 4 JU.7 

2.'1 . UO YOU Tl IINI<. Tl 1/\T EXl'OSUIU: Tl IF U :J\IZNEIZS GET FROM J\Ul '.T C/\N 

I IELI' THEM TO ADVICE Tl IEIR SOCIETIES ON 

2.4.1. PROCEDURE OF GETTING SECUIUTY IN J\ TIZOUBLE TORN J\IZE/\ ., 

W J\ YS OF SECURING Tl IE AREA 

V /\Rl/\BLES IZESl'ONSES Pl :. IZCLNT/\(il'. 
I 2 I '.'i. 11 

2 8 (11 .5 
·-

3 J 2.l . 1 

2.4 .2. WI IERE /\NU I IOW TO LOIJGL: J\ COMl'L/\INT WI IEN ESSENTIAL 

SERVICES LIKE REFUSE COLLECTION ARE NOT RENUEREU 

Rl-:GULARLY 'J 

TABLE 67 

fvlAINTJ\INANCE OF GOOD ESSENTIAL SEIZ VICES. 

VAIU/\IJLES RESPONSES f>ERCENT/\GE 
I 4 30.8 

2 5 38.5 
J 4 J0 .7 
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2.4.J. WAYS TO FOLLOW WIIEN COMl'Li\lNING i\80UT NEGLIGENT CIVIL 

Sl~RV ANTS? 

TAULf_:: C,8 

COMPLAINTS AUOlJT Nl~(il.lCil !NT CIVIi. SFRV ANTS . 

·· -------- --·---- - - --
IU/\ULES RESPONSES I> EltCI ~N·1·/\ (j I'. 

J 2J.1 

5 38 .) 
) 18 .4 

-

3. ECUNOfVIIC UEVELOPMENT 

3.1. IJO YOU TI-IINK TllAT YOU EXPOSE YOUlt LEARNERS TO KNOWLl·:l)(il '. 

OF ECONOMIC EMPOWERMENT LIKI.: 

J. 1. 1. l'vlAKING W ;\ YS OF GENERATIN(i INCOME LIKE SMALL BUSINl.'. SS ., 

TAULE 69 

EM POWERMENT TO START UUS INESSES. 

-------
V /\IUAULES RESPONSES PERCENT/\(,E 
I 4 JJ .J 

2 6 50 
J 2 16.7 

J . 1.2 W /\ YS TO BE FOLLOWED WI IEN Al'PL YING FOR A BUSINESS uu_.:NSL·: '/ 

TAULE 70 

KNOWLEDGE OF Olrl'AININ<.i /\ BUSINESS LICENSE. 

V /\RI/\ULES RESPONSES PERCENTAGE 
I J 25 
2 4 JJ .J 
} 5 ti 1.7 
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J . 1.3. KN0WlNG THAT FINANCIAL INSTITUTIONS CAN LEND Tl IEM MONEY 

TO START ULJSINl~SS '1 

T/\ULE 71 

WAYS OF GETTING LOANS . 

V/\IU/\ULES RESPONSES -----------1------ -
1 2 

·---- ·•- ·· ----------- - ----------- ·- ---- ·- --··· ··. - - ---
2 S 
J 4 

I' 1:.l?.l:J: N·1·Au I.'. 
I X.2 

45 .5 

1 7 I)() YOU Tl IINK Tl 1/\T /\lffT I !ELI'S ITS Ll~/\RNl ~RS ? 

3.2. 1. TO BE AW /\RE OF Ol'l'ORTUNITIES l'R0VIIJED BY GOVERNMENT ;\NU 

0TI IER INSTITUTIONS TO TRAIN PEOPLE TO START BUSINESSES 'J 

KNOWLEDGE OF TRAINING F/\CIUTI ES EC0N0rYIIC/\LLY . 

V/\Rl/\lJLES RESPO NSES PERCENTAGE 

I I 8 , 
·-) 

2 7 58 .J 

J 4 33.4 

J.2.2. TO ADVICE 0TI IL~R l'l.·:Ol'LE TO (jFNl.~IZ/\TF INC0MI ~? 

/\DVICI.~ ON INCOl'v!L~ GENERATION . 

V /\IU/\13LES RESPONSES l'ERCENTAGE 
I 2 16.7 

2 6 50 

J 4 J J .3 
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J.2.J. TO BE/\ W /\RE OF W /\ YS OF 13/\NKIN(i Tl IE MONEY TO GIVE TIIEM 

rvtOltE INTEREST R/\TI IL:R Tl 1/\N Kl·:1::1 1 IT IN Tl II·: I IOUSE ., 

T/\IJLE 7il 

WI\ YS OF IJ/\NKIN(.1 

VAIUt\lJLES ltESl'ONSES __ , ___ ____ _ 
2 

2 6 50 

3 4 .1JJ '-------~-------~-- --------- - ~ 

.U /\CCORUING TO YOUR OUSUZ V /\TIUN 

JJ . 1. DOES Tl IE PROGR/\MME rvt/\K E IX./\RNERS EMPLOY /\BLE ., 

TABLE 75 

.IUB PIU~l'ARUJNESS. 

- - . --- . . · • - -· - ·-- - - ·- --- --· ---------- -- -- - ·-------·-· .. .. - - ····- - --- ------- - - •-·------
\/ /\IU/\IJLES RESl'UNSES l'l·: IZUiN-r/\liE -
I 2 16.7 

2 G ) u 
J 4 .1:l .J 

J.J.2. DO THE LEARNERS FROM YOUR Cl:.NTRE DEVELOP CONFIDENCE TO 

OCCUPY I IIGI I POSITIONS IN Tl !UR WORK l'L/\CE LIKE 

Dl~P/\RTMENTAL l·IE/\D ., 

TAHU.~ 7(1 

l'ROMOT/\BILITY OF LEARNERS . 

\/ /\IU/\IJLES RESPONSES l'ERCENTAliE 

I 2 16.7 

2 6 SU 
., 

'1 :lJ . .1 _l 
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1 3 .I UOl(S YOlJR l'RO(ilU\MrvtF l'ROIVIOTI ( INl>l•:l'l•:NDl '. NC:I '. FC:ONOMIC/\1.1,Y 

Tl 1/\T IS, NOT DEPLNU UN Tl IL·: l'.fvll'I .OYL~I{ ·1 

T/\lll,E 77 

SKILL IJEVELOl'fVIENT IN LE/\RNl :: RS . 

VJ\IUJ\BLES RESl'ONS[S l'ERCENTJ\GE 
I I 8.3 
') 5 ti I . 7 

J 6 50 
, 

.ltl . t\CCOIUJING TO YOUR EX PL•:IUL·:NCF 

J.4 . 1. /\RE Tl IE LEARNERS FROM YOUR CENTRE CONFIDENT TO SJ\ Y t\UET 

11/\S EfvlPOWERED Tl LEM ECONOfVIIC:J\LLY UY SI !OWING J\ BUSINESS 

cm BEING EMPLOYED 'J 

TJ\ULE 78 

l '. VIDENCE OF ECONOIVIIC Ervll'UWUU'vll~NT. 

---
V/\IU1\IJLES RESPONSES l'l~RCENT/\GE 

I () u 
2 5 45_() 

J 6 54_ ,1 

J.4.2. /\RE THERE LEARNERS FROM YOUR CENTRES WI JOSE ECON OM IC 

LIVES 11/\ VE Cllt\NGED FOR Tl II : BF.TTER SINCE EXPOSED TO t\BFT ., 

TJ\ULE 79 

UETTEIUvlENT OF LIVES. 

V/\IUJ\Bl ,ES RESl'ONSl :S l'FRCT:NTJ\( iF 
·----------· --- --··--·-----·· - ···- . - -- - - ------------------

I 2 18 .2 
2 J 27 .J 

J 6 54 .5 , 
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.\tl..l . IJOES Tl IE SKILL YOU OFl ·Elt F.Ml'OWUt Tl IE LE/\ltNERS TU SUit VI VF 

IJ Y GENEllATING INCOl'vll~? 

TABLE 80 

SURVIVAL DY GENERATING INCOME. 

VJ\IUADLES RESPONSES l'ERCENTAGE 
I 2 18.2 
2 6 5Ll, U 

3 I } 27 .2 
·-

QUESTIONNAIRE TO l\1ANAGERS 

I. SOCIAL VEVELOl'IVIENT 

1.1. /\CCO RDING TO YOUR OBSERVATION IJO YOU THINK Tl 1/\T EXPOSURE 

OF LEARNERS TO /\l3 ET PROGR/\MME C/\N I IELP Tl IEM IJE /\SSETS OF 

ll IE COMMUNITY LIKE 

1.1. 1. INITIATI NG TIIE ERECTION OF/\ RECREATION CENTRE ,, 

T/\BLE 8 1 

INVOLVEMENT IN COMMUNITY UEVELOl'fYI L:NTS l'RO.I ECTS. 

VAIU/\J3LES RESPONSES l'ERCENTAGE 
I I 50 
2 I 50 
.., 

0 0 . ) 
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I . 1.2 /\IJVICE ON W /\ YS TO UEGIN i\ COl'vlrvllJN ITY FUND FOlt Ill II I.DI N(i ;\ 

CLINIC'! 

Ti\BLE 82 

FUNIJ RAISING PROJECTS FUR Tl II.( CUIVIMUN ITY. 

. - - -- . - - . - -- - ---- - - -- -- - ----
V i\lU;\ULES RESl'UNSLS l'l:.lz( ' I ·:NT/\( ii ;_ 

I I ')() 
··- ----- · 

2 I )() 

J () (J 

I . 1.J . LEADING Tl IE COMMITTEE ON IU) I' .'' 

Ti\l3LE 83 

l'/\RTICll'i\TION IN COMMUNITY LE/\IJERSI IIP . 

V /\IUAULES RESPONSES PERCENTAGE 
I 2 100 
2 0 u 
1 0 0 

-

1.2. DO YOU Tl IINK Tl I/\T /\UET EXPOSED LEARNERS TO SKILLS LIKE 

1.2.1. RUNN ING Tl-IE MEETING l'ROCEUUIU\LLY? 

TABLE 84 

SKILL TO RUN MEETINGS. 

- ----- ---•-·- ----- -------
\/1\ IUAULES RESPONSES l'EIZCEN'l'/\UE 
I 2 IOU 
2 0 0 

J 0 0 
. 
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1.2.2. GUIOlNG TllE NEEDY COMMUNITY MEMBEltS WI IERE TO GET 

t\SSIST/\NCI•: 'I 

Tt\lJLE 85 

ADVlClNG TIIE IGNORANT ABOUT Tl IEIR IUUI ITS. 

V/\ IU/\ULES ltES l'ONSES l'I :. l{CENT/\GE 
I I 50 
2 I 50 
3 0 () 

I .2.J. SI IOWINU YOUNG l'EO PLE Tl II.: lt\-1l'Ol\.l1\NCI•: (JI" EDUCATION 'I 

TAB LE 86 

ENLIGI ITINI NG TI IE YOUTI I ON rvI/\TTER OF EOUC:/\TlON. 

VAR.IAl3LES RESPO NSES PERCENTAGE 
I I 50 

2 I 50 
3 0 () 

I J . ACCORDING TO YOUR EX PEIUENC L~ ARE Tl IERE LEARNEI\.S WI 10 DUE 

TO EXPOSURE OF AIJET 

I .J .1. CAN OCCUPY LEADERS! IIP RO LE IN Tl IE COMrvlUNITY LIKE Cl IAIRIN(, 

Tl IE WELFARE COMMITTEES TO I IELP Tl IE /\GED UET Tl IEIR ST/\TI ~ 

l'ENS ION GRANTS 7 

TAULE 87 

LEADERS! IIP POTENTIAL UISCOVEIZED. 

V ARI/\IJLES RESPO NSES PERCENTAG E 

I 2 IUO 

2 0 0 
J 0 () 

80 



1.3.2. C!\N IVIOTIV /\TE FORMATION OF NEl(il IIHHJIU IOOIJ W t\TC I I (ilZOl ll'S 

TO REDUCE IJU IZUL/\IZ Y 'l 

Tt\lJLE 88 

MOTIV t\TION TO BF UN ITl~D t\(it\lNST CIUME. 

-· -------- --- - --
V/\ IU/\DLES RESPONSES l'ERCENT/\UE 
I 2 100 

2 0 u 
3 0 () 

I J .1. C/\N DE BOLD TO GIVE T l IEIR Vl l~WS ON COMMUNITY DEVELOl'l\'11 •:NT 

l'ROJECTS IN/\ MEETING 'J 

T/\13LES 89 

C:ONFIDl :NCE TO VOICE OPINIONS ON DFVELOl'MENT 

-- ---- - -- --- -- --·----
V/\IU/\IJLES RESl'ONSES 1 'UZCI ~NT/\Ci E 
---- --
I I 50 
2 I 50 
\ 0 () 

I .<I. DO YOU Tl IINK T l 1/\T T l IL·: COMl'vlUNITIES WI IFIU ~ YOUR IJ~/\ IZNIJZS 

RESIDE C/\N 11/\ VE ENOUGI I CONFIDENCE IN Tl IEM TU /\DVICE ll lFl'vl 

ON MATTERS LI KE 

I .4 . 1. CONTROLLING Cl IILDREN FROM STREETS 7' 

T/\DLE 90 

COMMUNITY'S CUNFlUENCE UN l'UTENTI/\L l'OSESSEIJ 

RESPONSES PERCENTAGE 
V /\IU/\BLES 
I I 50 

2 I 50 

3 0 0 
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1.4.2. f>ltEVENTION OF PREGNANCY /\ND SEXUALLY TRANSMITTED 

DISEASES? 

T/\ULE 91 

· ADVICE ON SENSITIVE SOCIAL J>ROULEM . 

V /\RIABLES RESPONSES I'I.(I1-..CEN'l '/\GE 
I 0 0 

-- ·· 
2 2 IU0 

J 0 (J 
- --

1.4J. TIIE IMPORTANCE OF UIVING INFORMATION FOR CENSUS PURPOSES., 

MOTi V ATION TO PARTICI PAl'I :. IN NATIONAL RFSPONSII.HI.ITIF.S 

-
V AIUJ\.l3LES RESPONSES PERCENTAGE 
I I 50 
2 I .'i () 

J 0 () 

1.5. DO YOU Tl IINK Tl !AT AUET DEVl:'. LOl'S CONF[l)ENCE IN LEAitNERS 

Tl I/\T Tl IEY CAN E/\SIL Y 

1.5. 1. UE MEMIJERS OF SCI IUOL GOVEltNIN(i BODIES? 

TABLE l):l 

CONFIDENCE TO PARTICIPATE IN EDUCATIONAL MATTERS. 

-- -
V AIU/\ULES RESPONSES l'ERCENTAGE 
I 2 100 
2 0 0 

3 0 0 
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1.5.2. i>ltOMOTE FORivl/\TION UF STOK \/FLS? 

TAULE 94 

l'RUMUTlUN OF SOCIAL cums. 
----
V/\IU/\ULES RESPONSES 
I 0 

2 2 
3 () 

I 5J . /\UVICE OTIIERS ON TllE PROCEUUIU~ OF LODGING/\ COMPLA INT 

AliA INST /\ RUUE SERVANT WI 10 IU,-TIU:AT T l IE MEMIH.: RS UF Tl IF 

COMMUNlTY '7 

TABLE 95 

l'RUCEUURE UF LUUGINli J\. CUMl'L/\INT 

------- ---·- ----
V J\.IUJ\13LES RESPONSES I' I.: II..CEN· 1-AGE 

I 0 () 

2 2 I 00 -
-- - - - ·-- --· -

' u 0 l 

2. l'OLJTICAL DEVELOPMENT 

2. 1. DU YOU TI-IINK Tl IAT AIJET EXPOSE Tl IE LE/\RNERS TO POLITICAL 

DEVELOPMENTS LIKE 

2.1.1. Tl IE IMPORTANCE OF KNOWING Tl IE CONSTITUTION? 

TAIJLE % 

LEARNEII..S 'S CONSTITUTIONAL IU(il ITS. 

VARI/\BLES RESPONSES PERCENTAGE 
I 2 IOU 
2 0 . 0 

J 0 u 
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2. I 2 Tl IE Irvll'OIZT/\NCF OF \/OTI Nt i ., 

T/\ULE 1J7 

R~Sl'ONSIUlLITIES IN l'ULITIC/\L MAITIJZS . 

21 .J. KNOWLEDGE OF DIFFEIZENTI/\TING IJETWEEN Tl IE N/\TION1\I, /\NIJ 

l'ROVINCI/\L GOVFIZNMENTS ., 

T/\ULl.i 98 · 

KNUWLEIJliE (fr (jUV IO: IZNMLNT/\L STIU.JCTU IU_(S 

--- - - - · 
\I I\ IU ;\ 13 Ll~S RESPONSES l 1EIZCEN·1·;\(iE 

- . 

I I IOU · · 
-- ----- - ---·----- ·· ·-·-- ---- ---- -·------·--- -- - -· 
2 u () 

I () 
- · ---------·- ·-- --•·------

2.2 . 1)0 YOU Tl IINK Tl 1/\T Ll~/\RNl;.1zs FIZOM YOLJIZ CENTIZFS CAN Ft\SI I .Y 

lJNDEIZST/\NIJ Tl IL(I IZ !U GI ITS LI K l.( 

2.2 I !UC.ii IT TU LEGAL RI O: PIU'.SENTATION IN C:OUIZT ., 

T/\ULL 99 

KNOWLEDGE OF LEliAL IUCil ITS .. 

- ------ ------ · 
V ;\IU /\BLES RESPONSES PERCENTAGE -- ·-
I 0 u 
2 2 IOU 

.\ 0 (J 
- - - ·- - -··-----·--

84 



2.2.2 Tl IE IUUI IT TU LIFI.'. /\NIJ I IE/\1 T l IY FNVIRONMENT ·1 

T/\IJLE I 00 

KNOWLEDGE OF I IUM/\N IUlil ITS. 

2.2.J. Tl IE RlGI IT TO REMJ\IN SILENT WI ILiN J\IZRFSTED? 

TJ\IJLE 10 I 

KNOWLEDG E or ABUSES TO IJI: ('I 1/\LLENGEIJ. 

V /\IU/\IJLES RES PON SES 
I () 

') I 
·--
J I 

l'ERCENTJ\UE 
() 
------

)0 
- ---

)() 

2.J . /\CCORDINli TO YOUIZ OUSFIZV/\TION DOES Tl II~ EXPOSUIU: Ti'IE 

LE/\RNERS GET FROM /\UET M;\KE Tl IEM RE/\LISE Tl IEIR TOT/\L 

FIZEU)Ol'vl LI KE 

2 . .1 . 1. FREEDOM OF MOVEMENT ( NO IZESTIU CTION TO ST/\ YINli IN /\ NY 

TOWN IN TIIE COUNTRY., 

TJ\13LE I 02 

KNOWLEDGE OF FREEDOM OF MOVEMENT. 

. - -- ----· ------ · 
V /\IU/\ULES RESPO NSES PUZCENT/\(iE 
I 2 100 

2 0 u 
J () 0 
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2 . .1 .2. FllEEIJOM OF SPEECI I Tl IAT IS , ONE CAN EXl'RE~S ONSELF FllEELY AS 

I.ON(j AS IT IS NOT YUi.GA il Oil 1\ IHJSI VI·: 'l 

TABLE I 03 

KNOWLEUUE OF FltEEIJOM OF Sl'l :l ·:CI I. 

V AIU1\13LES RESPONSES PERCENTAGE 
I I 50 
2 I 50 

3 0 u 

2.J.J . FREEDOM OF ASSOCIATION ANIJ RELIGION? 

TAULE 104 

NO RESTRICTION TO llELATIONS t\NU FAITI I. 

------------ -
V AIUAIJLES RESPONSES l'l •: RCENTAUE 
I I 50 

2 I 50 

3 0 u l 
2.4 . DO YOU Tl !INK TIIAT EXPOSURE TO Al3ET I !ELI'S YOUR LEARNERS TO 

KNOW Tl IE IMPORTANCE OF 

2.4.1. PltOTOCOL / PROCEDURE WI IEN ONE DESIRES TO-ADDRESS I IIS VIEWS 

TO GOVERNMENT LEADERS IN I IIGI I POSITIONS? 

TABLE 105 

PROTOCOL OF ADDRESSING GIUEV ANCl~S. 

V AIU AU LES RESPONSES PERCENTAGE 
I I 50 

2 I 50 
3 I 0 0 
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2.4 .2. UNUERSTANDING Tl IE CONTRACT l·ULLY JJEI .-UIU.: Sl(jNINll ., 

TJ\ULL 106 

KNOWLEDGE OF LEli/\L DOCUMENTS 

V/\ IU/\ULES RESPO NSES l'ERCENT/\GE - - --
I I 50 

- - - -----
2 I 50 

3 0 0 

2.4J . THE DANGERS OF RUNN ING/\ W /\ Y FltO[VI RESPONSIBILITIES LIKE 

I'/\ YING T/\X" 

TABLE 107 

ltESPONSIDlLITIES OF AL/\ W /\BIDING CITIZEN. 

V /\RI/\DLES RESPONSES PERCENTAGE 
I I 50 
2 I 50 
-, 

0 0 . .l 

2.5. IJO YO U Tl IINK Tl 1/\T Tl IE LE/\ ltNERS FROIVI YOUR CENTRES /\RF. 

EXPOSED ENO UGI I TO l'OLITI C/\L /\ W /\RENESS Tl 1/\T Tl IEY 

25. I . CAN EASILY FOLLOW T l IE IUGI IT CHANNELS TO Al'PLY FOR I IAV IN(j 

/\GUN/ BUSIN ESS LICENSE., 

TABLE 108 

PROCEDURE OF OIJTAINING YOUR IUGI ITS. 

V J\RIJ\BLES RESPONSES PERCENTAGE 
I I 50 

2 I 50 
J 0 0 
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2 'i .2 \VII.I. lJSF Tl IEIR OWN UISCIU •:TION WI IEN Cl IOOSINC, Tl IF 

POLITIC/\L HOME., 

T/\13LE 109 

KNOWLEDGE OF Cl IOICE OF POLITIC:t\L I IOME. 

V /\IU/\IJLES H.ESl'ONSES l'l ~ltC:EN·1·/\GE 
I I 50 
2 I 50 
:, () 0 -- - ·--·•· - -------· -- -· . -- .. - ···· -------•·· ·-- ----------· 

2.5.l . t\RGUE IF/\ TE/\CI IER TRIES TO Tt\KI~ t\N t\CTION WI IICI I 1.S 

UNCONSTITUTION/\L IN Tl IEIR CL/\SS ., 

Tt\13LE I I 0 

UNCONSTITUTION/\UTY OF t\N t\CTION . 

--- ·- - · - - •·- · 
V;\IU/\ULES RESPONSES l'I :RC:ENT/\GE 
I I )() 

2 I )0 

J 0 0 

3. ECONOMIC IJEVELOl'IVIENT 

.1. 1. lJO YOU Tl !INK Tl 1/\T t\UET EXPOSURE IIELl'S Li~t\RNERS 

.11 . 1. TO UE t\lJLE TO GENER/\TE INCOME., 

TJ\ULE 111 

SKILLS OF GENERATING MONEY. 

V J\IUJ\ULES RESPONSES PERCENTJ\GE 
I 0 0 
2 2 100 
.I 0 () 
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.l . 1.2. TU /\l'l'LY FUR UUSINESS LICENSl·:s·, 

TABLE 112 

I IOW TO APPLY FOR A LICENSE. 
_____________________ ___,___, 

V/\IUAULES RESPONSES l'ERCENT/\GE 
I I 50 

2 I :50 
.1 0 () 

J. 1.J. TO KNOW Tl IAT FIN/\NCIAL INSTITUTIONS C/\N LFNU Tl IFM rvlONl •:Y 

TO START UUSlNESS? 

TAU LE 11 J 

Tl LE WAY OF GETTING FINANCE ASSISTANCE. 

V /\RI/\ULES RESPONSES PERCENTAGE 
I 0 () 

2 2 IUO 

.1 0 () 
-- - - - - -- ··· 

J.2. ACCORDING TO YOUR 013SERV ATION 

J.2. 1. DOES THE PROGRAMME M/\KE LEARNERS EMPLOY /\BLE? 

TABLE 114 

EMPLOY /\BlLlTY OF PROGRAMME PRODUCTS. 

YAIU/\ULES RESPONSES l'ERCENT/\GE 
I I 50 

2 I 50 

J 0 () 
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.l 2 2 DO Tl IE LEARNERS FIZOl'vl YOUR ('l ;NTIZFS 11 ;\ VE Tl IF CONFIDr.NCF TO 

Ill : t\l'l'UINTED IN 11I<.il I POSITIONS I.IKI ~ SFNIUIZ CI.IJU( S Oil 

Dl ·: Pt\RTMENT/\L I IF/\US ., 

T/\BLF I IS 

DL~VELOPMENT OF LE/\DERSI Ill' <)lJ/\LITIES. 

---
V1\IU/\ULES RESPO NSES l' I :. RCENT/\liE 

- · 
I I (i() 

--------- ·-

2 I (i(J 

J 0 u 

.1 .2.3 IJOl.~S Tl II.( PROGIZ/\MME PIZOMOTI;. 1.-:c0Norv1Ic INUEl'l ;, NUENCI ~ IN 

Tl IE LE/\RNERS? 

Tt\lJLE 116 

KNOWLl.~DGE OF CIZl~t\T ING FMPLO'l'rvlENT 

----·----•- ---- -----· 
\/1\IU/\ULES RESPONSES l'UZCENT/\UE 
I 0 (J 

2 2 100 
---
J 0 u 

.U UO YOU Tl IINK T l 1/\T EXl'OSUIU •: TO /\131.:T I I/\S 

:u I OPENED UI' Tl IE EYES OF LEARNERS TO MOIU! OPl'OIUlJNITIES OF 

TRAINING BY GOVERNMENT /\ND FUNDING TO ST/\RT SM/\LL 

BUSINESSES? 

T/\l3LE 117 

, 

(iOVEIZNMEN'I' Ul'l'Oltl'UNl"l .I1::S ·1·() Sl'vlt\LL UUSINESSL·:S. 

\I /\RI/\IJLES RESPONSES PERCENTAGE 
I I 50 

2 I 50 
~ 0 () . l 
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J.J.2 1)0 YOU THINK Tl 1/\T /\BET 11/\S rvlOTIV /\TEIJ Tl IE LEARNERS 

ENOUGI I TO ADVICE OTI IERS TO ST/\ltT UUSINESSES ., 

TABLE 118 

SKILL /\NlJ KNOWLEDGE TO IJE SI 1/\RElJ. 

V /\RI/\BLES RESPONSES PERCENTAGE 

I I )(J 
- -

2 I 50 

J 0 0 

J.JJ . MJ\IJE LEARNERS REALISE Tl IJ\T Tl IE BJ\NK IIJ\S MJ\UE MJ\NY 

OPTIONS OF SJ\ YING NOT ONE TYPE ONLY" 

T/\IJLE I 19 

W !\ YS OF GETTING MORI~ Flt OM Tl II ~ MONFY /\ V /\IL/\BI .E 

V J\IUJ\IJLES RESPONSES PERCENTAGE 
I I 0 
2 I 100 
, 

0 0 ·' 

:1 1I . ACCORDING TO YOUlt EXl'ERIENCF 7 

JA .1. /\RE THERE LEARNEltS FROM /\131.7.T EXPOSUltE WI IOSE ECONOMIC 

LIVES HJ\ VE CHANGED FOR THE BETTER 7 

TJ\ULE 120 

Cl IJ\NUE OF ECONOMIC LIFE. 

V J\IUJ\l3LES RESPONSES PERCENTAGE 
I I 50 
2 I 50 
J u 0 
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3 11 2 C/\N YOU PROUDLY S/\ Y /\HL·T IS III ·:l.l'I N(i TO Uv11'0WFR l'FOl'LI : 

-

ECONOMICALLY LIKE SEWING /\ND KN ITT ING? 

T/\IJLE 121 

SKILL DEVELOPMENT FOR ECONOM IC EMPOWERMENT. 

--
V /\RI/\ULES RESPONSES l'ERCEN'l '/\(iE 
I 2 IOU 

2 0 (J 

J 0 u 

3.tl.J . UO YOU Tl IINK Tl lt\T Tl IE ECONOMIC SKILLS YOU OFFl~R IS ENOlKil I 

TO MAKE YOUR LEARNERS SURVIVE., 

TABLE 122 

SKILLS FUR SURVIVING. 

·- -----
V /\IU/\BLES RESPONSES PERCENTAGE - . · --. -------··------· - --·-·· 
I I )(J 

'1 I ){) 
~ 

-·- -- -- - --
J u () 
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( '. I IAl'TER 4 

4. INTERPRETATION OF RESEARCH FINDINGS. 

4.1. INTRODUCTION. 

In this chapter the researcher intends interpreting tile 

findings of the research conducted. It will look at the 

implications of the r esponde nts to the questionnaires. 

This ultimately will conclude if there is development i n 

the adult learners of Mafike119 who are exposed to /\BET 

i 11 tile th r ee aspects treat e d i .e . economic, Gociul 011d 

political aspects. This will start with how the 

learners view ABET concerui11g their development . 

Secondly how facilitators vi e w it and q-ii r dly how 

managers or special i sts view it. 

4.2. VIEYVS OF LEARNEllS. 

4.2. l . SOCIAL DEVELOP IVIENT. 

Responses as appearing on the tables provided in 

chapter three show how effecting ABET is to the 
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affected learne rs. 

4.2. 1.1. Coufidence built by J\BET on learners to enable tllem 

to advice co111111u11 ity me mbers 011 important matt er::; of 

life. 84.6 % of the respondents said that they can 

advice their soc iety 111e 111lJers on how to form lJu riaJ 

societies and the importance thereof . 1 5 .4 % of t..he 

respo11de11ts said thei r exvosure to ABET h a s not 

helped them. 

In the very same question there is •81% of respondents 

who said they can adv ice on the formulation of 

neighbou r hood watch groups to con trol l.Jurglary in t he 

neighbourhood and 19% said they are not confident to 

do that. 74 , 2% of the respondents said they can 

advice other members on the importance of attending 

tribal meetings or ward mee tings. 25.8% said they 

are not confident enoug h to do that. Ii 
From the three tables of the first ques~~~~rJ 
the respondents are confident enough to advice their 

communities due to exposure they got from ABET. 

21% say they are not collfident . According to this 
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high figure one can say ABET is affecting the lives 

of the people but something has to.be done with the 

remaining 21% which is not confident. 

4.2.1.2. THINGS TIIAT LEARNEllS CAN DU SINCE TIIEY GUT 

EXPOSED TO AllET. 

l\ccor ding to tables 4, 86.8% of the ·respondents c an 

run the meeting following the r ight procedure. 13.2% 

of the respondents said they do not have the 

confidence to do it. In table 5, 83.6% says they are 

conf ideut to co111111ent i11 meetings. They are not 

intimidated by the presence of the people . 16.4% says 

they are not bold enough to comment in a meeting that 

means they have not yet build confidence. 

In table 6, 84.1% say they can motivate people to 

par~icipate in meetings. This simply says they have 

developed confidence and are bold to elicit 

participation of others. 

Tables 4, 5 and 6 shows that 84.8% of the - learners 

are bold and confident to participate in activities 
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U1a t invol ve a lo L oI µ e opl e . 

say t h ey h ave not developed boldness a nd conf ide n c e 

t o pa r ticipate i n activit i es tl1c1 t invo l ve a l ot of: 

people . 

4.2 .1.3. PART ICIPATI ON IN SOC IA L /\CTI VITI ES. 

Tabl_es 7, 8 and 9 deal wi th the par ti cipat i o n of 

l e a r ne r s in socia l activi t ies. I n tab l e 7 , 8 2.1% o f 

the respon de n ts said t h ey can become me mbers of the 

sch ool councils SJ. nee Lil ey got exposed to ABET. 

17. 6% sa id t h e y still cannot parti_cipate. 

Table 8 s h ows 91.8% of learners who can . participale 

i n the d e v e l opment projec t s like Reco 11stru c ti o 11 a. w.1 

Deve l opment Prog r amme ( R.D.P .) 8 .2% of t h e l earners 

can not p a rt i cipa t e . T ll if; is c l ear that t here is a 

need to expose o u r people to social activities t hat 

can bring d evelopments. 

I u t able 9 , 48.3 % oI t h e respo 11de11t s sa i d they ca n 

lead soc i al clubs like stokvel. 51.7% said t hey 

cannot. Tables 7, 8 a n d 9 s h ows 7 4.2% o f t h e 



activities and 25. 8% ca1111ut. 'l' ll is s ll o ws t llat 

something ha s to b e do11e to i 11 volve and expose o ur 

people i u socia.L activ:i.tier.;. 

4.2. l.4. AD VICE TO YOUNG PEOPL E. 

Tables 10, 11 and 12 looks at how the respondents can 

advice young people 011 matters of life si n ce they goL 

exposed to ABET . Accord ing to tab l e 10, 78 .5% of til e 

learners responded by r;uying t. hat they can fea rlessly 

advice young people about t l1 e importance of 

e ducation . 21. 5% of t h e respo11dents still· h ave 110 

confidence to advice young peop l e . 

In table 11, · 90 .9% of tile responde nts can advi ce 

young people wit h out fear on t ll e dangers of drugs and · 

alcohol. 9.1% of the responde n t s ca 11 11ot do that 

fearlessly. 

In table 12, 85.2% can advice young people on 

teen age pregnancies and the diseases related to it , 

i . e. sexually transmitted diseases. 11 . 8% cannot 
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do it. 

Tables 10, 11 and 12 shows 81 . 7% of the respondent s 

who cctu advice you 119 pe op.l.e and 15. J?o who still llctve 

fear to can advice you11g people. It means that 

confidence of the .lean1e 1_·r; s lloult.1 be <.le.-::ilt wi t: lt u11t i I 

they can participate fully in social activities at 

large. 

4. 2. l.5. CONJilJJ ENCE TllAT UTll EH. SO CIETY l\1El\1UEH.S 

SIIO\V IN YOU TO ADVI CE TIIEM. 

Tables 13, 14 and 15 de a ls with how the respondent is 

viewed by the people in his/her area about the 

l<.11owlecJ9e he/she posses s , which can be helpful to Lile 

society. 

In table 13 , 88% of the respondents say that they can 

advice society members 011 ways to be followed to 

start a school fo r c ll ildre u and they say that soc ie ty 

is confident that they c a11 do it. 12% say tltey 

cannot advice the society 011 this issue . 



Table 14 has 90. G 'l; leari1ers wl10 cctn advice o n ways to 

be takeu to combat the rt i u their area. Y. 2 % o[ L11e 

respondents say that they cannot adv:i.ce 011 t.hc1t 

issue clllcl t:l1eir soc :i.PLiP:: kllCJW I ] 1;11· 1"111cy C,711 110 1'. orr ,, ,· 

r;ucll c111 c1dvicP. 

Table 15 shows that 76: 2°0 of respo11dents are trusted 

by the society to advice what to do when refuse is 

not collected regularly. 23.8% cannot be approached 

for advice by society 011 sucll issue. 

Tables 13 ,14 and 15 shows 85% of responde11ts who ca n 

be approached confide11tly by their community members 

to advice them on issues of development. 15% CclllllOl 

be approached confiden tly. This means that the 

learners in ABET must be e11couraged to show what they 

know and participate in social activities i11 orc..ler to 

be recognised. 

4.2.2. POLITICAL DEVELOPMENT. 

This aspect deals with the way ABET has developed 

learners politically . What do they know as citizens of 



South Africa. How do they tea.cl to luws a nd policies of 

their couut:ry. 

4.2.2 . l. llJ\ VE THE llESPONIJENTS BECOME J\ \V J\H.E OF 

ISSUES TIIJ\T AFF ECT TIIEIH. DAILY LIVES. 

l\ccording to tc1ble 1 6 tlie respo11dents s how t lwl 7<J. <)'l; 

know the i mportance of voting and its implications 0 11 

their lives. 20.1% says that t lley do not know 

voting ' s importance or i mpl ica t ious. Th is meaus t:liu t: 

there are people who do 11ot know the reason why they 

have to choose the goven 1me 11 t. Tl1 is is serious and 

needs immediate attention. 

Table 17 s hows 85.2% of the respondents who know and 

understand the constitution. 14.8% of the 

respondents do not know and do not understand the 

constitution . It means that t he re are people who ca 11 

read and write but their human rights can just be 

trampled upon becu. use of ignorance. 

Table 18 shows 76.2% of learners in ABET centres who 

know t ll e i mportance of bei ll '::J a rne 1nber of the tradP. 
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union . 23. 8% of t h e respollde 11 tt, say t il ey do 110L: 

know tlle importance of 11\e mbersllip of trade union . 

This has to be investigated because whether employed 

or 11ot trade unions must be k11ow11 and their purposes. 

According to tables 16,17 and 18 , 80.4% of adult 

learners do kno w tile importance of matters t hat 

affect their daily lives . 19.6% of the adult 

learners do not know the importance of such issues . 

4.2.2.2. INTEREST OF KNO\VING YOUll RIGllTS. 

Tables 19 , 20 ulld 21 are dealillg with the way adu.lt 

learners show illterest in knowing their rights as 

citizens of South Africa. According to table 19, 

92 . 4% of the respondents know that they have the 

right to life. 7 . 6 %- suy they do not k n ow t h at tli e y 

have the right to life. It is sad for one not to 

know that he/ she has the right to live ,rnd 110 one is 

supposed to take their lives away. 

Table 20 shows Gl . 3°" o f J earllers who said t h at tliey 

are aware that tlley can remain silent when arrested. 
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38 . 7% of t h e learners i11 !\BET centres do not know 

that have the ri<::]ht to relllai11 silent when arrestec.1. 

The percentage of those who do not know is too high 

and this says a lot about human rights knowledge . 

Table 21 shows 81.4% of respondents who know that 

they have the right to legal represelltati ve in court .. 

18.6% o f the adult learners do 11 ot. know that they 

have the right to legal representation in court whe n 

being trialed. 

According to tables 19, 2 0 clllcl 2 1 t h ere is 78.4% of 

the adult learners in ABET centres that have been 

researched on that know their rights as outli ned 

in the constitution. 21 . 6% of the learners do not 

know their rights. 

4.2.2.3. PARTICIPATION IN POLITI CAL ACTIVITIES. 

According to tables 22, 23 and 24 , the learners are 

showing their participation in political activitie s 

in their area . Table 22 shows 79.4% of .learners wh o 

can take part in their political parties conunitt e e at 
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branch leve l . 20 . 6% o f t he lear ll ers say that they 

ca11uot part :i.cjpatc i 11 pu.l.:i.L· . .i.c cil p ;:u:tl c s committ ee s . 

Table 23 shows 69.7% of t h e respondents who said t h ey 

c an be factual when defend ing t he policies of the ir 

parties. 30.3% of the respondents say that they 

cannot be factual . This c ould be because they do not 

know the policies of t h e parties , or they do no t 

belong to political parties. 

Table 24 shows 70.3% of respondents who can clear ly 

explain the policies of their parties and 29.7% of 

the respondents who cannot exp lain the policies o f 

their parties. 

Tables 22,23 and 24 shows 73.1% of respondents who 

can participate in political acti v ities. 26.9% of 

the respondents can11ot participate in political 

activi ties. The reason for this high percentage of 

dormancy in pol itica l parties needs to be 

investigated because it raises concern. 

103 



4.2.2.4. TIII NGS TIIAT YO ll I IA VE KNO\VN JJlJE TO 

EXPOSU ll E li' JlO M ABET. 

Tables 25, 26 c111d 2·1 would .Like Lo t,i11d out how 111u clt 

do the respon dents know some of the things that are 

helpful to them sinc e L11e ~ot exposed to /\BET . 

Table 25 shows 86.6% of learners wh o have the 

knowledge of the procedure of obtaining a business 

license since exposed Lo /\BET. lJ . 4% or the lec1111e u; 

wllo responde d so not know Uwt procedure. This mjg llt 

lJe because of their lack of interest in business or 

because they hav e never bee11 i11 contact with those 

wh o h ave information . 

Table 26 shows 87 . 3% of the respondents who k n ow the 

implications of signing a contract. This means tl1c1t 

they will 11eed to u nderstand the conten ts of: a 

contract and know how bi11di ng it is on their part 

before signing it. 12.7% of the respondents do not 

know the implications of signing a contract i.e . they, 

do not know how binding it is to sign · a contract. 
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Table 27 shows Ul. G'l; of n ::! r;ponde 11 ts who say t hat·. they 

know the pro t ocol of complainiug to t h e highest 

officials i u . 9over111nenL if not treated well by pubJ.ic 

servc1nts in gove rn1ne 11 t of: I: :i.ce:;; . .LB.IJ'l. o( tli e 

respoudents i11 l\BE'l' CENTRES res e arched do not know 

that they can follow a certain procedu re to complain 

to the high ranking official s of t h e governme n t . 

This is dangerous because one can be abu sed and 110 

step will be taken against an abuser . This calls for 

more dissemination of i11formatio11 t;o the people in 

all sectors of life. 

Tables 25, 26 and 27 shows 85.2"o of t h e learners who 

attend in the centres investigated say that they have 

know n certain issues tllat affect t heir daily lives 

since they got exposed to ABET . 14.8% do not know 

these issues. 

4.2.3. ECONOMIC DEV ELOP!VlENT. 

111 this aspect of developme n t tl1e researcher's purpose 

is to find o u t h ow ABET has empowered the learners 

economically . Have t heir lives i mproved or are they 
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:i.1t1pr.ovi11~J since U1ey qot: ex p or:Pd Lo 7\L\E'J'. 

4.2.3.1. ECONOM IC KNO\VLEDG E YO U IU~CEIVEIJ FRO!Vl 

ABET. 

Tables 28 , 29 and 30 address the knowledge of ecouo111y 

that the learners have acquired from ABET. In table 

28 it is evident that 86.3% of the respondents have 

the knowledge of generating income for their 

families. It shows that 13.7% cannot or have no t 

acquired the skills of generating income. This means 

that they have not improved on that aspect. 

Table 29 shows 86.2% of respondents who can advice o 

other people on how to generate income . 13.8% cannot 

advice other people 011 Lile ways o.G generating inc ome. 

This shows that t llose w!Jo k11ow skills of generating 

income on table 28 can teach others as it is 

reflected 011 table 29 . 

Table 30 s hows 87.5% of responden ts who have t he 

knowledge of budgeting for the money before using it. 
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12.5% do not llave tllat k11owledge i.e. they u se 

t he 111011ey Ll1 l~Y ll ,1ve w.i I l1uul p1 .i.u1.· p.l.r11111i. 11~.J . Tl.ii .:: 

should be taken into cousideration because without 

budgeting prioritisi119 will 11ol lake place a11d oue 

will end up buying what he does not need but what one 

sees or is at one's disposal . 

4.2.3.2. THE HELP TlIJ\T AUET OFFERS ACCORDING TO 

OllSERVATION. 

Tables 31,32 and 33 would like to know the 

observc1ble things tl1c1t the respondent lta s see n J 11 

the people who have been exposed to ABET not 

necessarily referring to the respondent him/hersel f . 

Table 31 reflects 81. 2% of the respondet1t ·s who have 

observed that ABET products are employabl~. 18.8% of 

the respondents have not seen . the products of ABET 

being employable. There are people from l\BET wh o 

completed thei r studie s a nd could not be employed . . 

according to the response of table 31. 

Tabl e 32 shows that 92 . 1%- of the adult learners who 



responded h ove observed Lll e products of l\BET's 

performance i111provi119 at work . 'J'llis might be 

referring eveu to the respoudeut.rj who are work :i 11 ::J. 

7 . 9% have not observed auy i mp roveme nt i11 

performance of l\BE'l' pr~oclu cLr:. 

Table 33 reflects 86.9% of the respondents who !J ave 

observed tha t ABET prod u cts have chan ces of proniotio11 

at work. 13% of the respondents have not observed 

promotability of ABET products . 

Tables 31,32 and 33 s hows that there is 86.7% of 

rei.=:ponde ut. s wllo l1ave o b se rved t ll e hel p o[ ABET to 

people who we re attached to its centres. 

4.2.3.3. PREPARATION OF LEARNERS TO ACQUIRE SKILLS 

AND KNOWLEDGE FINANCIALLY. 

Tl1 e knowledge c111d c1.cquisit :i.0 11 of skills by 

respondents fr o m l\BET is d ea lt with in tables 3 11, 35 

and 36. In table 34 there is 87.5% of ; responde11ts 

who have observed ABET products being prepared to 
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develop skills like sewing and or knitting. This 

s k i ll Ci.H I ll e lµ 0 11 e 1,_r. .: 111 e 11L: rc p r.e 11 e u r c111cl creat e ~j o b r: 

for others . 12.5% of t he respondellts said that they 

have not observed that preparation . 

Table 35 shows 78.1% of the respondents who said that 

they observed ABET products who have b~en prepared to 

have knowledge of borrowing funds from financial 

institutions. This means that they know where to go 

to start a business . 21 . 9% of the res.pc;mdents said 

that they have not observed preparations of lear ners 

in that respect. 

Table 36 reflects that 75% of respondents say they 

have seen people being prepared by ABET to be 

pr~ducers and not only consumers. This means that 

they have started the ir own businesses and are not 

only looking at someone to employ them. 25% of the 

respondents said that they have not experienced this 
I ' . 

preparation 

Tables 34, 35 and 36 shows 80.2% df 

responded to be having knowledge and having observed 



the ce11tre prepare lec1n1ers for certain :::kills 

in the eco11ollly a nd k11ow J. ed~Je or it:.. J.9.B'li of: LltP 

respondents said that t hey have 11ot observed any 

skill being developed in learners. 

4.2.3.1. TIIE IIELP TIIJ\T YOUR COMING INTO CONTACT 

V,'ITII AllET IIAS llH.OUGIIT. 

This help from /\BET to learners is dealt wi t:.h 111 

tables 37 , 38 and 39. This intends finding out wlwt 

the learners have gained from ABET which made them 

better people. 

Table 37 shows that 75 % of the respondents have 

gai11ed help [r01 11 l\DET Lo realise opportunities of 

making money to maintain their families to maintain 

their families. 25% of the respondents did not get 

any help of realising opportunities of making money . 

Table 38 reflects that 76.6% of the respondents say 

that ABET has helped them to develop the desi re to 

start their own businesses. This does not 

necessarily mean that they already own businesses but 
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they have interest i11 r; 1- ;c1rl: i11 ~J r;11cl1 b1n:111 e :-:rier;. 

23 .1% llave no t d e vel oped ony i11terest thi s mean s 1110 .u ~ 

emphasis llas Lo IJ e made to expofJe l eari 1ers to 

opportunities of starting businesses. 

Table 39 has 70. 5% of the respondents who are able l: o 

advice others o n how L:o generate income i.e. wc1y s ,u1d 

means of making money or extra money. 29.5% of t hes e 

people do not know ways of maki ug 111011ey .' 

4.2.J .5. ECONOMIC J\ \V J\ RENESS BllOUC IIT B\' ABET. 

This area deals with economic awareness _that l\BET ha s 

brought t o the learners. The projects to start and 

other means of making money. Tables 40,41 and 42 

deals with this issue. 

Table 40 shows that there is 82.2% of the respondents 

who can be involved in making loaus from the bauk for 

income generating projects like starting a poultry 

farm . 17.8% of the respondents also know and are 

aware of the saving schemes that can bring them more 

interests. This means that they know op'tions of 



III0 11 ey :;c.1v .1.11<:J , 11HJ .i 11L en-':: t 1.aL c::; L11 e .Leo f . 2 U .9 °o oL 

L11e learners are not awclre of 0L11er saving options 

L11at ca11 briug them iuco111e and profit. 

'.l'c1lJJ.e 1\.7. i 11dicates L11at: Ul . ·;i o[ L1 1e resvoude11ts are 

aware of avoiding risks before .startiug a business. 

They look at the possibility of products 

marketability. This 111ea11s that their chances of 

making. it ill business are more because of the care 

t ha t they have. 18.3°o of tile respoudents are not 

aweti:e of avoiding such risks. They will not v e 11tu u :~ 

i11to business withou t look.illg at the possibilities of 

sustainability of t he business . 

Generally tables 40 , 41 and 42 shows 81% of 

respondents who are aware of economic strategies of 

keeping them viable economically. 19% is not aware 
I 

of these strategies . 

4.3. VIE\VS OF FACILITATORS. 

This section of t he research focussed 011 the 

fc1.cilitators who are tutors or adult lea r ners . Their 

• I 
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views are very important Lo see llow ADET is impacti119 

the lives of the lear11ers. 

4.3.1. POLITICAL DEVELOPMENT. 

4.3.3.1. ACCOH.UlNG TO YOUR EXPERIENCE UOES AUET 

HELP THE LEARNERS vVI IO GET EXPOSED rro IT. 

Table 43, 44 and 45 deal with this issue of the 

knowledg e t he learners get from ABET . l\ccording to 

table 43 there is 58.4% of learners who have the 

knowledge and importance of participating in 

elections. This is according to facilitators. They 

feel that 41 . 8% of the learners do not know t he 

importance of elections. This figure is too high a11d 

it means that our adult learners are still in the 

dark . 

Table 44 shows 50% of learners who have knowledge a11d 

confidence of arguing against an unconstitutioHal 

decision. This is half of the total number of 

learners . This simply me a ns 50% of adult learners do 
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not k:11ow their rights a.s outli11ed i11 the 

constitution. This implies that sl lot of education 

about·. i. ::.: ::11 0.:; L11,1L ,1flccL 011,:':; cve1.ydtty J.iLe :;l1 uu .l.d 

be dealt with. 

According to table 45 t here is 66.7% of learners who 

have the knowledge of what the constitution is and 

its importance. This figure is low when one looks 

i 
at . the population of Sout h l\frica. It means that 

33 :3% of adult learners 111 the centres affected do 

not know the importance of a constitution. 

Generally table s 43, 44 and 45 shows that 58.4% of 

learuers iu Ute /\BET CENTRES u11de1.· study do get 

necessary help from these centres lo know issues that 

affect them daily. 

4.3.1.2. TUE HELP TllAT TIIE l'OLITICAL A ,v ARENESS OF 

AllET GIVES TO LEARNERS. 

Tables 46, 47 and 48 deal with the political 

awareness that the learners get from ABET CENTRES. 

Table 46 shows that there is 81.9"o of learners wilo 
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have become aware of their rights to join any 

pol:1tica.L party withouL .i.11Li111.Ldat:.i.011. 'J.'hey kuow l.11aL 

it is not only Olle par:l:y wlli c h :.::hould be voted 101:· 11u 

matter how popular or powerful. 18.1% o.C the 

respondents indicated that they are not 

I 

aware of this right. 

Table 47 reflects that 75% of the respo~dents in the 

centres under study do think that learners are aware 

that they can challenge the decision which is 

unconstitutional, no matter who has decided on that. 

25% said that they are not aware of this. This means 

that those who do not know ca11 be treated in-an 

unfair way without knowing that they can legally act 

against that decision . . 

Table 48 indicates that 72.8% of the respondents do 

agree that the learners in their centres do know the 

legal implications of signing a contract. This 

means that they know that a contract is _binding and 

tl).at by contravening it, it can cause trouble to the 

person affected. 27 . 2% of the learners are said not 

to be aware of this binding implications . of the 
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' ' contract. This means th·ey can sigu a c;::_ontract aud 

thereafter contravene it without knowing the dangers 

involved. 

In general tables 46, 47 and 48 reflects that 76.6% 

of learners are said to be aware of the help that 

ABET offer them politically. 23.4% are not aware of 

such help. 

4.3.1.3. KNO\VLEDGE OFFERED llY AllET PROGRAI\tll\1E TO 

LEAllNERS. 

Tables 49 and 50 deal with the knowledge that the 

exposure to ABET offer to the learners concerning 

certain issues of life . Table 19 reflects that there 

is 58.4% of the learners in ABET CENTRES who have the 

knowledge of the procedure to be followed to meet 

high ranking officials of the go~ernment. 41.6% of 

the learners are said not to be having the knowledge 

~of this procedure. 41% is very high and it needs 

attention . This means that most of our people are 

s{ill in darkness about their rights -as1 

citizens. 
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I 
Table so shows that 58.4':i of learners in J\.BET CENTRES 

do k11uw the p1:ocedu1e of ~Jcl.L.l11~ ,., l.i. <:c!tllH·! · J:01: .. , 

busi11ess. 41. G is said 11ot l:o be ltavi11~J auy 

knowledge about procedure of getting a license. 

In general 58.4% of the learners do have the 

knowledge about issues of life and 41.G'l, of the 

learners do not have this helpful _knowledge. 

4.3.1.4. DOES THE AUET PROGRAIVIIVIE HELP THE LEARNERS 

\VITU THE KNO"'LEDGE OF THEIR RIGIITS . 
• : I 

Tables 51, 52 and 53 deals with these rights .that 
' . 

ABET exposure make learners aware of. Table 51 

reflects that 66.7% of the learners do have the 

knowledge about their right to life i.e. no one has 

the right to take their lives away. 33.3% of the 

learners· are said not to be aware of this. This 

state of,1 affair must be addressed by facilitators who 

are aware of this situation. 

't 

Table 52 ·.shows that 66. 7% of the learners hay.~·· the 

knowledge about their right to legal representation 

· 117 
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in court i.e.they must have a lawyer when appearing 

in court whether they have money or not. 33 . 3% of 

' ' 

the learners are said not to be having that 

knowledge. 

Table 53 shows that 41.7 of the learners in ABET 

CENTRES do have the knowledge about their right to 

remain silent when arrested. What thei 'say can be 

. used against them in court . 58. 3% of the lean1er s 

are said not to be having knowledge about this right. 

This percentage is very high and {t shows that abuse 

of our people i s inevitable. It calls for more 

education about the human rights . 

Tables 51, 52 and 53 shows that 58.4% of . the learners 

in adult centres are said to be having . knowledge 

about their rights and 41.6% qo not have the 

knowledge of their rights . 

't 
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4.3.1.5. DOES ABET IVIAKE LEARNERS AWARE OF.THE 

FREEDOM THEY HA VE. 

Tables 54, ~5 and 56 address issues of life like the 

freedom that the citizens of South Africa have. 

Table 54 shows that 83.3% of the learners do have 

knowledge and are aware of their freedom of speech 

i.e i they can say whatever they wish as . long as it is 

not derogative, abusive or defaming. 16 •. 7% of the 

learners are said not to be aware of thi~ freedom. 

Table 55 shows that 75% of learners are aware o r 

their freedom of movement i . e . there is· no 
' .... 

restriction of where to go and stay as long as that 

is done legally. 25% of the learners are said to be 

having this knowledge. 

Table 56 shows that 83.4% of the learners do have the 

information about their freedom bf association i.e. 

they can relate to any person of any race and colour 

.. 
and 16.6 are said not to be aware of this. 

·1\, i ' 

. 1 1 9 



4.3.2. SOCIAL DEVELOP!VIENT. 

. ' 

4.3.2.1. ACCORDING TO YOUR KNO\VLEDGE DOES THE 

EXPOSURE THE STUDENTS GET FROM ABET 
' ' 

PREPARE THEM FOR SOCIAL ACTIVITIES. 

Tables 57, 58 and 59 address the knowledge that the · 
: , . , 

learners have which prepare them for social 

activities. According to table 57 there '' is 66. 7% of 

the learners who have the knowledge to run the 
I '· : 

meeting procedurally. They know the steps involved 

in running the meeting successfully. 33:3% of the 

learners are said not to be ha~ing the knowledge of 

ru.nning the meeting. 

Table 58 shows 7 5% of the learners who halve -the 

knowledge of motivating members of their communities 

to participate in cleaning their environment_and 

the importance of doing that. 2;,% of t}11E: learners 

are said not to be having the knowledge .of motivating 

community members to participate in comm~nity 

activities. 
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Table 59 shows that there is 83.3% of learners who 

have the knowledge of showing other community members 

the importance of participating in activities like 

school governing bodies. 16.7% of the learners do 

not have this knowledge and so cannot show people the . 
.. 

importance of becoming members of school· ·governing 

bodies. 

Tables 57, 58 and 59 reflect that 75% of the learners 

have the knowledge of some social activities and 25% 

do not have that knowledge. 

4.3.2.2. DO THE LEARNERS HA VE THE CONFID½~CE TO 

PARTICIPATE IN COMMUNITY ACTIVITIES. 

! \ 

Tables 60, 61 and 62 deal wit6 the confidence that 

., 

the learners have which can help in the participation 

of social activities. Table 60 ' shows that there is 

58.4% learners who can participate in activities like 

leading a creche or clinic committees. :' This shows 

that they have leadership qualities. 41.6% of the 

learners are said not to be having lea4~rship 
I 

qualities. 
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Table 61 shows that there is 75% of the learners who 

can advice the youth on important matters like the 

importance of education and avoiding drug abuse . 

Thes'e are the important issues that af feet' societies 

and communities. 25% of the learners ar~ _said to be 

havi?g no knowledge of advising the you~b on these 

issues. 

Table 62 reflects that 83.4% of t he learners can help 

the elderly with the ways of getting their government 
I 

pension grants. This means they have the knowledge 

of the procedure to follow in order to get to the 

r~ght offices which can help the elderly. 16.6% 

cannot help the elderly with the ways of g~tting 
' .. 

their pension g r ants . 

·, . . r ', .. 

Tables 60, 61 and 62 shows that there is .72 . 3% of the 

learners who have the confidence to par~tcipate and 

advice on some important social activ~ties, : 

't 
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4.3.2.3. DOES THE AllET PROGRAMME HELP LEARNERS TO 

BE CONFIDENT TO START PROJECTS. 

Tables 63, 64 and 65 deal with the projects that the 

' 
learners of ABET can do. Table 63 shows that there 

} _ 

is 84.7% of the learners who are confident enough to 

start self help schemes · like stokvels angbocieties. · 
. , ,· 
I • 

This means that these people have a vision of 

bri~ging the community together around the issues of 

their interest. 15.3% of the learners are said to be 

schemes. having no confidence in forming such 

'

·-·Nwu. · 1 
LIBRARY_ 

Table 64 reflects that 61.6% of the learners in ABET 

CENTRES are confident to start neighbourhood watch 

groups in their areas. This means that these people 

are qonscious of helping one another to reduce 

criminal activities. 38.4% of these people are said 

to be having no confidence to start proj•~pts like the 

neighbourhood watch groups. This simplyi ~eans that 

I j I 

these people are just centred around the.mpel ves and . ' 

do not consider the safety of their soc~~ties. 

This is a concern and has to be addressed. People 

have to be made aware of the ways to protect 
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the~selves and not only depend upon the l~oli~e . 

Table 65 shows 69.3% of the adult learners who are 

confident to begin projects like erecting a school by 

involving the community members. These people are 

said to be having the knowledge of important issues 

that affect their societies and they know the 

procedures of addressing those issues. 30.7% of the 

learners are said to be having no confidence to 

gather the community and address issues like erecting 
• I 

a school. 

Tab~es 63,64 and 65 show 71.9% of the le~rners who 

have the confidence to start community projects of 

importance. 

4.3.2.4. DOES THE EXPOSURE THE LEARNERS GET FROM 

ABET HELP THEM TO ADVICE THEIR SOCIETIES. 

Table 66, 67 and 68 deal with the knowledge that the 
't 

learners who have been exposed to ABET have to advice 

the~r community members. Table 66 shows 76.9% of the 

learners who have knowledge to advice societies oh 
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the . procedure of getting security in a trouble torn 

area. 23 . 1% of the learners are said not to be 

having knowledge of advising their societies on what 

to do when the area is troubled by animals. The 

people need to be made aware of their rights 

'·" 1' 

including the right to save and secure 'e rivironment. 

Table 67 shows that 69.3% of the ~earners in ABET 
I ' 

i 

CENTRES can advice their i:;ocieties where to complain 

and how to complain when essential services are not 

rendered e.g. collection of refuse . This is one 

basic right that people should be aware of, if the 

refuse are not collected on iime and on frequent 

basis they can beco~e a health hazard. 30.7% of the 

learners are said not to be having the knowledge of 

lodging such complaints. 

Table 68 reflects that 61.6% of the leaf pers have the 

knowledge of advising society members of the ways to 

fol.low when complaining about negligent civil 

't 

servants . These people know that their iights should 

not be trampled upon, they should be served with 

respect by civil servants. 38.4 % of the learners 
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are said not to be having knowledge of dealing with 

negligence by civil servants. 

Generally tables 66 , 67 and 68 show. that there is 

69.3% of the learners who have knowledge to advice 

their societies since they were exposed to ABET . 

4.3 .. 3. ECONOMIC DEVELOPIVIENT. I 

4.3.J.1. DO YOU THINK THAT YOU EXPOSE LEARNERS TO KNOWLEDGE ,, 

OF ECONOMIC EMPOWERMENT. 

Tables 67, 70 and 71 deals with the economic 

empowerment that the learners have since they were 

exposed to ABET. Table 69 shows 83.3% of the learners 

who have the knowledge of making ways of ,generating 

income e.g. small businesses to make money for the 

main~enance of their families. They know that they do 

not have to depend on somebody else for employment but 

they can provide employment . . 16.7% of the learners do 

~ ' 

not have the knowledge of generating income for their 

families. They only think of getting employment. 
; 
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Table 70 shows that 63.7% of the learners in ABET 

CENTRES under study know the ways to be - followed when 

applying for a business license. 41.7% of 

the learners are said not to be having knowledge of 

getting a business license . 

Table 71 shows that 63. 7% of the learners, have the 
·. i 

knowledge that financial institutions can lend them 

money to start businesses . 36.3% of the learners do 

not have the knowledge that they can get funds from 

financial institutions to start businesses. 

Generally tables 69,70 and 71 show that there is 68.4% 

of the learners who have been economically empowered 

to have the knowledge which can help them become 
-', i t · 

economically independent. 31.6% of the learners do 
' 

not have this knowledge. 

4.3.3.2. THE HELP THAT ABET OFFERS TO ITS LEARNERS. 
't 

· ·' i . 

Tables 72, 73 and 74 deals with the help that ABET 

of~er to learners to deal with economi,~ ': t:natters. 
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Table 72 shows that there 'is 66. 6% of the learners 

who know that there are opportunities provided by the 

government and other institutions. to train people to 

start businesses . . 33.4% pf the learne~s are said 

not to be aware of this. 

Table 73 reflects 66 . 7% of the learners who can 
I 

advice others on how to generate i ncome . They 

themselves know how to get income and they c;an share 

the knowledge they have with others. 3). 3% of the 

learners are not in the position t o advi ce other 
·, 

community members on how to generate income. 

t . I 

Table 74 shows 66.7% of the learners who know of 

different ways of banking the money to give them more 

interest rather than keeping it · i n the house. These 

learners know that keeping money in the house does 

not benefit them and they go for the method which 

wi~l give them more interest. 33.3% of the learners 

ar~ said not to be aware of these methods of banking 
't 

which can earn them more interest . This needs to be 

addressed so that the people can use t4,eir money to 

benefit them. I I 
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In general 66.7% of learners have been l).elped by ABET 

to deal with economic matters of their l~ves. 

4.3.3.3. ACCORDING TO YOUR ODSERVATION DOES THE 

PROGRAMME El\1POWER LEARNERS TO DE 

ECONOMICALLY SOUND. l ' . 

Tables 75,76 and 77 deal with the .observations of the 

facilitators on the learners who complete from their 

centres, how they £it in the economic system of the 

country . 

Table 75 shows that 66.7% of the learners who 

com~lete from ABET CENTRES that have been researched 

on are employable. 33.3% of these learners are not 

employable . They do not immediat~ly g~t;: .'. the job from 

the job market. This could be because ·:~hey do not 

have the skills needed by the j9b mark~t or because 

people of the same skills are produced and the market 

? is gloated. This has to be looked into to find out 

exactly what the cause of this high rate of 

un~mployment could be. 
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Table 76 shows that 66.7% of the learners have the 
I 

confidence to occupy -high positions in their work 

place. This shows that ABET is helping people to be 

leaders in their work places and to car:ry more 

responsibilities. 33.3% of the learners are not 

confident enough to occupy high positions in their 
, i . , 

.·> 

work places. This means that their exposure to ABET 
. , -, ' ' 

: .\. 

has not helped them to be respon~ible as leaders. 

Table 77 shows that 50% of the learners in ABET 

CENTRES are economically independent .' They do not 

depend on the employer. This shows that a lot o 

people, 50%, depend on the employers . ' This problem 

has to be dealt with in order to ensure that ABET 

CENTRES' products become employers and become 

economically independent. 

Tables 75,76 and 77 shows that 61.1% of the learners 
i 4 

are empowered by ABET to be economically sound. 

38.9% are not economically sound. 
't I · \ 
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4.3.J.4. ACCORDING TO THE EXPERIENCE OF THE 

FACILITATORS llO\V DOES AllET HELP THE 

LEARNERS TO llE EMPLOY AllLE OR IIA VE 

BUSINESSES, SKILL, PROVISION AND 

IMPROVEMENT OF LIVES. 

Table 78, 79 and 80 deals with the abov~ mentioned 

question. Table 78 shows that 45.6%' of. the learners 

are confident enough to say that they have been 

empowered economically and they can show this 

empowerment by a business .or employment. 54. 4% of 

these learners cannot confidently say that they have 

been economically empowered. 

There is a high percentage of learners who do not 

have means of generating income according to 

facilitators. This means that some skills that are 

economically inclined have to be taugl1t in order to 

reduce the high level of people who cannot provide 

for themselves. 
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Table 79 shows that 45 .5% of the learners have their 

lives changed for the better since they got exposed 

to ABET. They are economically stable and have means 

of generating income. 54.5% of learners' lives ha ve 

not changed for the better since they _got exposed to 

ABET. This high percentage of learners whose lives 
; 

were not changed suggests that ABET programme will 

have to be revised and redesigned in such a way that 

it will meet the needs of the people. 

Table 80 shows that 72.8% of the learners have been 

empowered to survive by generating income. Since 

table 79 says only 45.5% of learners' lives have been 

improved it could mean that the difference between 

the two tables might be that some of the learners are 

not utilising the skills that they have, or that 

there is less turnover in the businesses they have 

ventured into. 27.2% of the learners are ; said to be 

having no skill that can make them survive by · 

generating income . 

Tables 78, 79 and 80 shows 54.6% of the learners who 

according to facilitators experience are confident to 
. ~ . , 
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say ABET has emp owered tliem ecoHomically . 45 . 4% are 

said not to be having c onfidence of the help provi ded 

to them by ABET . 

4.4. VIE,vs OF MANAGERS. 

In this part of the researc h the study concentrated on 

the views given by the managers or the adult education 

specialists based at the district office. The 

organising teachers report to them and they liaise wi t h 

the head office. The study intends finding out from 

them. How they view adult education's impact in the 

learners of the district that they are serv:ing . 

4.4.1.1. ACCORDING TO YOUR OUSERVATION DO YOU THINK 

THAT EXPOSURE OF LEARNERS TO ABET 

PROGRAMME CAN HELP THEI\1 BE ASSETS OF THE 

COMMUNITY. 

; 

Table 81,·s2 and 83 address the way ABET makes the 

learners fit into their societies and be of good he l p 

to it. Table 81 shows 100% of the respondents 
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positive about the programme. 

, I 

4.4.2. POLITICAL DEVELOPl\1ENT. 

4.4.2. l. Do you think that AUET exposed the learners to political 

development. 

Tables 96, 97 and 98 address the political 

development that ABET offers to learners. Table 96 

reflect 100% response which says the learners are 

exposed enough to political development like knowing 

the importance of the constitution . 

Table 97 show 100% responses that learners from ABET 

know the importance and implications of voting. 

Table 98 reflects that 100% of learners in the ABET 

CENTRES researched know the clear difference between 

the national and provincial governments. 
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4.4.2.2. Do you think t.hat learners from your centres can easily 

understand their rights. 

Tables 99, 100 and 101 deal with the rights of the 

learners as enshrined in the constitution of South 

Africa. Table 99 shows 100% response which says that 

learners are aware of their right to legal 

representation in court . They are said ~o be knowing 

that they can have a lawyer in court whether they 

have money or not. 

Table 100 reflects 100% response saying that learners 

from ABET know that they have the right to life and 

healthy environment. 

Table 101 shows 100% response which says that 

learners know that they have the right to remain 
I , 

silent when arrested because what they say can be 

used against them in court . 

Tables 99, 100 and 101 show that learners are aware 

of their human rights as viewed by managers of ABET 

in Mafikeng district. 
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4.4.2.3. AcconJing to your uuscrvalion docs the exposure the learners 

get from ABET make them realise their lotal freedom. 

Tables 102, 103 and 104 are dealing with t;.he freedom 

that South Africans have and they find out if 

learners are aware of them. Table 102 shows 100% of 

the ·1earners who know about their freedom of movement 

i.e. they are not restricted to staying in a certain 

areas only but can go to any town or city in the 

country as long as they have the piece of land to 

legally live on. 

Table 103 shows 100% response that le.arners in ABET 

CENTRES know that they have the freedom of speech. 

They can express themselves freely as long as it is 

not vulgar or abusive. 

Table 104 shows 100% response that learners are aware 

of their freedom of association and rel~gion. One is 

not restricted to mix with certain people only and 

can worship under any faith of his choice. 
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4.4.2.4. Do you think that exposure to AUET helps your learners to 

know the importance or some activities that affect their 

daily lives. 

Tables 105,106 and 107 deals with the activities 

that learners are supposed to know i11 order for their 

lives to run smoothly. Table 105 shows 100% of the · 

learners who k11ow the importance o f protocol when 011e 

desires to address his views to government leaders in 

high positions. 

Table 106 reflects that there is 100% of learners who 

know fully the importance of understandin g the 

contract before signing it. 

the contract is. 

They kno~ how binding . ' 

Table 107 shows that there is 100% of learners who 

untjerstand the dangers of running away from 

responsibilities like paying tax . 
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4.4.2.5. Do you think (.hat lcar11crs from your cc11trcs arc exposed 

lo enough political awareness. 

'l'ab:~es 108, 109 and J. 1 0 deal with 'the P_<;>l it i cal 

awareness that J\BE'l' off ers to learners . Table J.08 

shows 100% of the learners who know the ,r
1
ight 

channels to fo l low when applying for the gun or 

business license. 

Table 109 shows 1 00°;; r e s ponse that t he l~ar.ners i n 

J\BET CENTRES a r e c1ware politicc1lly that they Call LISE~ 

their own discretion when choosing the political 

home. They know that they should not be intimida ted 

to join any political party . 

Table 110 shows 100% of the learners who are aware of 

I 

their rights and can argue if a teacher tries to t ake 
I 

action which is unconstitutiol'1al in their. class. 
I . 
· I ,, 

They know the bill of rights. 
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4.4.3. ECONOMIC DEVELOPl\tlENT. 

4.4.3.1. DO YOU THINK THAT AIJET l~XPOSURE llELPS THE LEARNERS TO 

PERFORM THESE ECONOMIC ACTIVITIES 

Tables 111, 112 and 113 deal with the help that the 

learners receive from ABET exposure. Table 111 shows 

100 % response that the learner have been helped by 

ABET to the extent that they cau be able 'to generate 

income. 

Table 112 shows 100% of the learners who h~ve been 

helped by ABET and can apply for business licenses. 

Table 113 shows 100% of the l~arners who have the 

knowledge that financial institutions can lend them 

money to start businesses. 

According to these three tables the . managers are 

saying learners from ABET centres have i~deived good 

help and are developing well economically. 

4.4.3.2. According to your observation what does the programme 

offer the learners. 

Tables 114, 115 and 116 deal with how ABET prepares 

the learners to be competent wealth gener~tors as 

viewed by the managers. Table 114 shows that there 

is 100% response which says that they receive the 
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necessary skills to be demanded by the labour market . 

Table 115 shows 100% response from mana~ers affirming 

that learners from ABET are confident enough to 

occupy high positions of leadership in their work 

place. 

Table 116 says that 100% of the learners are 

economically independe11t. They are able to generate 

income for survival. They do not only depend upon 

the employer. 

Tables 114, 115 and 116 still reflects the confidence 

that the managers have on the ABET programme. They 

do not have any doubt that this programme empowers 
l 

learners economically . 

4.4.3.3. Do you think that exposure to ADET has opened tip the eyes of 

the .learners to economic opportunities. 

Tables 117, 118 and 119 deal with the opportunities 

that are at the learners'disposal to use for their 

own development. 

Table 117 reflects that there is 100% response from 

the managers who are of the opinion •that\, ~BET has 

opened the eyes of the learners to more opportunities 

of training by government and funding to start small 

businesses. 
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Table 118 shows that 100% of the respondents have 

confidence in the learners that they are ·motivated to 

advice other society members to start businesses. 

They are confident of the empowerment they get from 

ABET centres. 

Table 119 shows 100% of the learners to be aware of 

many opportunities and options of banking not only 

one type. This means that learners will go - for 

the one which will give them more interest . 

Tables 117, 118 and 119 show that the managers are 

still for the ideas that ABET is s~rving its purpose., 

It is empowering the learners economically. 

4.4.3.4. AcconJiug to your experience docs AUET fully serve its 

purpose. 

Tables 120,121 and 122 deal with the way ABET has 

empowered and changed the lives of the learners. 

Table 120 shows 100% response which affirms that 

there are learners who have been exposed to ABET 

whose economic lives have changed for th~ better. 

:, I 

Table 121 reflects 100% respondents who -say that 

they can proudly announce that ABET is empowering 

its learners economically thrbugh sewing · and 

1 41 



knitting. 

Table 122 shows that 100% learners reaeive the 

economic skill that can make learners survive. They 

can make ends meet by using their skills to generate 

funds. 

Tables 120,121 and 122 are once more reflective of 

the confidence and .trust that the managers have on 
; 

ABET when it comes to empowerment. 

4.5. SUl\11\1ARY AND CONCLUSION. 

According to the responses of the questionnaires one can, 

say there is a picture of how ABET is impacting the 

lives of the learners in the Mafikeng district. This 

research is concentrating on the - Grade 12's and it is 

hopeful that they clearly understand the effectiveness 

of the programme on their lives. One now summarises 

the responses of the stakeholders involved. This will 

be according to the aspects which were addressed. 

4.5. l. LEARNERS. 

The learners were giving their own experience. They 

are the people that we can solely depend upon their 

responses. This is because they are at the receiving 

' end of the programme and the whole exercise rotates 

around their lives. They are the people ' lo tell how 

effective the programme is to their developments in 
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life. .The learners' responses are exactly what is 

happening 11ot what they think. They are Hot, just 

giving their views but the practical situation 

happening to them. 

4.5.1.1. SOCIAL DEVELOPl\1ENT. 

The responses of the learners in this .aspect shows 81.7% 

affirmation that ABET is developing them socially. 18.3% of 

the learners say that they are not socially developed since 

they got exposed to ABET. The negating percentage is low as 

compared to ; the affirming. This should however not just be 

taken as insignificant and ignored. 

The 18:3% should be considered seriously and looI?holes 

should be dealt with accordingly in order to bring everybody 

on board. It is imperative to find out what the causes of 

this failure to empower the unaffected learners could be. 

ABET can on the other hand be congratulated for being 

effective in addressing this important issues that makes one 

of the core elements in the lives of the social beings. So 

generally it can be said that ABET in the Mafikeng district 

is addressing the needs of learners socially. 

4.5.1.2. POLITICAL DEVELOPME ILJ~'/i..,.J 
This is one 1area which cannot be avoided. The life of a 

person is surrounded by political influences. Almost 

everywhere and everything one does, an eleme11t of politics 
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is included. The learners need to be ~p to date with 
• I 

developments in their country u11d even worldwide ; Those 

developments affect their lives either directly or 

indirectly. 

The responses of the learners in political deve'lopment 

reflects that 79.3% of the learners affirm that they have 

been empowered since they got exposed to ABET. 20.7% of the 

learners say that they have not been politically ' ~eveloped 

by being exposed to ABET. 20.7% is a substantial figure. 

It has to sensitise the facilitators, specialists and 

directors of the lack of impact that ABET is having on some 

learners. These learners should not be ~gnored but should 

receive a necessary attention. 

ABET can again be congratulated on the 79.3% effectiveness. 

This says a lot about the endeavours of the stakeholders to 

develop a _complete person who is geared to the changing 

times and circumstances of this world. ,· 

4.5.1.3 . ECONOMIC DEVELOPI\1ENT. 

Economy is one area of life which cannot be ignored at all. 

This area can cause stagnatio11 of life an~ frustration when 

not given due consideration. It is expected that. '·when one 

is exposed to education then the economic life of a person 

should change. 

According to the responses of the learners,82.1% do agree 
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that ABET has played an important role in developing them 

economical~y. These people are saying that ABET is helping 

them realise their potential and they utilise their skills 

for the benefit of their families and the country at large. 

17.9% of the learners are not realising any economic 

development in their lives. This percentage should not just 

be ignored and instead of rejoicing about the 82.1%. The 

role players in ABET should be concerned about the 17 . 9% and 

should seek ways of bringing equity amongst the learners or 

at least close the gap to the lowest and insignificant 

difference. 

4.5.2. FACILITATORS. 

These are the other important role players who come into 

contact with the learners on daily basis . They are the 

people who .have to understand the frustrations and joys of 

the learners. They are the people who can see progress of 

learners and · have to know where most even if no~ all of the 

learners end up. They need to be in the position to assess 

whether their endeavours are payiug dividends o:t · is this 

just a vicious circle of pioducing incompetent ~nd 

dependency burdens. However these people give tiieir views 

and what they see from a distance. Their views · are · very 

important as educators and trained personnel to deal with 

the holistic development of a .person. This is how the 

facilitators viewed the learners' development in three 

aspects of life under scrutiny in this study. 
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4.5.2.1. POLITICAL DEVELOPMENT. 

According to facilitators ABET has developed the learners 

politically in an unsatisfactory way . This is just an 

average development. The figure shown by facilitators is 

55.4% which reflects affirmation of development. 44.6% of 

the learners are said no to be developed politically . The 

comments of the facilitators a :i;- e that ABET concentrates more 

on academic matters rather than issues of life. ~ ·.They are 

saying that ABET looks more at the learners receiving 

certificates. 

The views of the facilitators differ much with ~he responses 

of learners. · This might be because the learners meet with 

other fellow learners and when they converse they might get 

the ideas which develop them. The questions were stressing 

exposure to ABET. This exposure might be informal or non 

formal that might be the reason why there is such a vast 

difference of 26.7% betw~en learners and facilitators 

concerning development in political matters. 

4.5.2.2. SOCIAL DEVELOPMENT. 

According to facilitators there is better development in the 
1 ,/. 

social aspect of the learners . This says a lot about the , 

interaction of learners to learners and learners to 

facilitators. The facilitators were able to detect ·12.1% 

development in the social aspect of the learners' lives. 

27.9% of the learners are said to be socially underdeveloped 

according to facilitators. 
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The difference between facilitators and learners is 9.6%. 

This is not a big'difference. It shows that there has been 

a quite substantial development in the social aspect of 

learners in ABET CENTRES. The difference has ~o be closed 

and the role players should work towards attaining 100% of 

development . 

4.5.2.3. ECONOlVllC DEVELOl'l\'IENT. 

Facilitators view the economic development of , the lear ners 

differently from the learners themselves. Facilitators 

there is 62.7% development in the economic life of the 
,. 

learners. 37.3% according to facilitators did not get 

economic deve lopment from ABET . The facilitators are 

watching but it is from the distance, that might be the 

cause of this differences of opinion. 

say 

any 

The difference between the figures given by le~rners and 

facilitators is 19.4%. This is a vast difference and again 

it can be said that the gap should be closed. :Harmony, co­

operation and hard work amongst all involved should prevail 

in order to close this gap and work towards actual 

development which is visible to all. 

4.5.3. IVIANAGERS. 

The manag€¥rs are also the important role players in the 

development of the ABET programme. They are not in contact 

with learners on daily basis but they understArid their 
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performance and developments from the informatio11 they get 

from facilitators. They do observe the learners in some 

cases. They also depend on the structure of the syllabus 

designed for adults to assess the level and kind of 

developments that might be taking place in the learners. 

In this study only two managers based at district office 

took part. They are the only ones available in the 

district. Their views are completely different from 

those of learners and those of facilitators. Their number 
' 

has to be borne in mind when assessing their contribution to 

this research. 

4.5.3. l. SOCIAL DEVELOPMENT. 

According to the managers or ABET specialists i _1,1, the 

Mafikeng district there is 100% development in . the social 

aspect of the ABET learners. They did not see; · ~ny hiccup 

which might have hampered the · development of th~ ~earners 

socially. They differ with learners and the difference is 

18.3%. Their difference with facilitators is 27.9%. The 

disiance of the managers from the learners.might be the 

cause of this difference. According to them an ideal 

situation should produce 100% development but it is evident 

that in practise this does not easily occur. 
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4.5.3.2. POLITICAL IJEVELOl'IVIENT. 

In this aspect the managers again viewed the de;V~loprnen t 

differently from both learners and facilitators. They 

viewed the political development in learners as 100%. Thei r 

difference with the lear ners is 20.7% and the differenc e 

they have with the facilitators is 44.6%. There is a vast 
\ 

difference in the way facilitato rs and manag e rs view til e 

development. It is advisable for the two parties to wo r k 

hand in glove with the learners and observe how the 

programme they offer benefit the learners. 

4.5.3.3. ECONOMIC DEVELOPMENT. 

Managers as the go between of the head office and 

facilit a tors on ground view th e ABET prog r amme as yielding 

100% return in the clientele they are serving,on the 

economic aspect of life. They differ with the clientele 

which is the learners with 17.9% and they differ with 

I 

facilitators who are implementors of the syllabus with 

37.3%. They have their own views and their own reasons why 

they view the developments in this way. 

In conclusion of this analy s is one can say that ABET is 

, 

having an impact in the live s of t he peop le. I t is 
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developing them even though not at the highest rate 

but their endeavours are acceptable, wllell looking at U1 e 

resources available i . e. the physical aud ,financial 

resources. There is always a complaint of cost 

co11tai11111e11t by the department but there is improvement iu 

the lives of the people according to the questionnaires that 

have been used to gather data. 
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CllAPTEH. 5 

5. SUMl\1AllY, 1Ui:COl\1l\1IENDATIONS ANO CONCLUSION. 

5.1. SU!Vll\tlARY. 

In concluding this resea r ch one ha s to look at a numbe r o f 

important contributions fr om othe r researchers who have 

treated almost the related study. Also one will have to 

look at the views of the people who took par.t in the 

research i.e. stakeholders of the ABET p r ogramme in 

Maf°ikeng. 

The main · objective of this study as stated from the 

beginning ~s to see how effective has ABET been to the 

social, political and economic development of adult learners 

in Mafikeng. Thompson(l985) view ·adult education as the one 

which encourages growth of personal development and it 

supports greater community awa r eness and involvement. This 

educationist views adult education as increasing the 

potential of lear ners to perfo r m their duties to the best o f 

their abilities. He further says that it makes learners to 
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come into terms with the skills a11d become experLs in tlie 

skills. This expertise leads to better performance and lligli 

production which will improve the life of a person doing the 

job. 

5.1.1. J\NTIGONISII l\10VEMENT IN CANADA. 

The Antigonish movement iu Canada was action based it was 

not only academic. What it means is that it was looking 

at developing the skills which will empower the workers 

economically. This movement also addressed the social 

development of the clie11tele it served. There is no way one 

The Antigonish Movement in Canada was action based it was 

not only academic. What it means is that it was .. looking ca11 

develop to be a balanced person if one does not develop in 

all aspects of life. We see this movement trying to address 

issues that are of importance and concern to any developing 

or even dev~loped countries. 

• I I • 
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5.1.2. lllGHLANDER IN TENNESSEE. 

, 

It is evident in Tennessee that the movement called the 

Highlander also was concentrating in developing the whole 

person. This movement stressed the revolution to change 

basic political and economic conditions of the people. This 

movement achieved a great deal of work by educating the 

negroes to pass the voting test. Their political rights and 

awareness were met by this moveme11t. This movement also 

addressed poverty that means it was addressing the economi c 

aspect of the people. For one to be politically, socially 

and economically developed one must firstly be 

intellectually developed, one must be able to think 

independently and should not allow any form of 

indoctrination . This is what the second chance to learning 

did to the learners who enrolled with it. They ultimately 

credited it for being so good to have conscientised , them 

politically. 

These examples are trying to justify the importance of 

political, social and economic development. These countries 

are developed today. They are regarded as the first world 

countries because they did not ignore the role that can be 
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played by adult education to develop the people . 

5.1.3. NICARAGUA. 

As it was highlighted earlier 011. The three areas of 

development being addressed by this research will succeed 

only if they can start with intellectual development. 

Nicaraguans did everything in their power to liberate their 

fellow countrymen from the oppression of ignorance and 

illiteracy. This .campaign to get rid of illiteracy attained 

political and economic goals. 

Thompson (1982 : 292) says attainment of literacy was not 

only academic but brought about employment of pe.ople. When 

illiteracy rate dropped the three areas under research which 

are political, social and economic development improved and 

became better. 

5.1.4. llRITAIN. 

In Britain Waylor (1987 ) says that adult e~uca~ion was see11 

as a tool of providing opportunities for increased compu ter 

literacy and awareness of new techllologies. This means that 
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economic aspect of their lives is developed . 

5.1.5. SAEMAUL l\10VEI\tlENT IN KOl{EA. 

In Korea the Saemaul movement helped to reduce poverty and 

it empowered rural citizens economically. Agriculture and 

industry were revived and Saemaul education was used to 

enlighten people about the development. The movement 

offered social and political supports and cultural change in 

rural communities. Amin says that social development can 

come through the process of requalification of ~abour . This 

is the only way to follow 011 the footsteps of the developed 

countries. These are just but a few examples which reflect 

the way adult education is changing the lives of the people 

socially, politically and economically. 

5.1.6. ETIIIOl'IA. 

This development did not only occur in countries outside the 

continent of Africa. Even though African countries are 

still regarded as developing there is a lesson that can be 

learned from some of these countries. In Ethiopia the 

students of Addis Ababa embarked on adult literacy campaign. 
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They saw literacy as being ce11tral to political aud social 

change. Literate Ethiopialls were trained for differen t jobs 

and this developed them economically. 

5. 1.7. SENEGAL ANU NIGER 

In Senegal and Niger the movement called A11imatiou Rurale 

was started. It intended addressing participatio11 of rural 

adults in the economic development of their country. They 

depended on the productivity o[ their rural citizens and not 

on foreign investment. The masses were educated to take 

part in modern institutions . This increased their profits 

from agricultural production and reinvested it in their 

communities. These people became the basis for regional aud 

national economically self sufficient aud politically self 

reliant organisation. When commitment is there in the 

government and the citizens of the country, those who are 

disadvantaged can be brought ou board aud this will help to 

develop the country in general. 

It is clear that adult education which is prope.rly planned 

and whose policies are implemented fully can br~ng the good 

and desired results. The Peasants became economically more 
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productive and politically more directive . It .is clear that 

Africa can develop by promoting education for the adul ts. 

5. l .8. ALG EH.IA. 

In Algeria there was a lot of training to the adults. 

Literacy was promoted in orde r for them lo develop 

economically. Literacy was regarded as important for 

development because being illiterate does not consist simply 

of inability to understand written messages but it consists 

of the whole situation of inferiority and incapacity . 

Incapacity affects production thus perpetual dependenc y OIi 

other people. In Algeria a three year pre - plan, was put 111 

place to start economic and social activity suited to the 

national -political options . 

It is evident in the countries that have been referred to 

for this research that the three aspects of development 

social, political and economic developments were at the core 

of the strategies used. One cannot say these countries 

attained 100% success in their endeavours to address the 

problem of, adult illiteracy which is the main contributing 

factor towards underdevelopment in the world. Illiteracy 
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has to be addressed before the people could develop in the 

three areas of life under scrutiny . 

5.1.9. SUUTll AFlllCA. 

In South Africa adult education was identified as a crucial 

feature of any sustainable strategy of economic renewal and 

well being of society. This was done even befor e the new 

democratic dispensation. Congress of the South African 

trade unions (Cosatu) in 1987 r esolved that education for 

the working class should ensu r e politicisat i on, mobilisat i on 

and conscientisation. To liberate their society and 

transform it into an economic, social and political system 

that will serve the needs of the oppressed and exploited, 

Pam Christie (1991 : 219). The l\frican National Congress 

before it could lead the government was for the idea that 

there should be the education system which will be 

empowering and should stres~ practical education which can 

make a person employable or have skills to employ oneself, 

NEPI (1993 :78). 
' : 

This shows how the organisation was concerned about economic 

development of those who go through the ABET sy~tem . They 

saw adult education as a means for political and social 
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change. This system was seen as a social movement concerned 

with social transformation and practical participation. 

Education is of no use and worth if it does not address the 

social aspect of a person in order to fit well and benefit 

the society and community where he/she lives. 

The organisation also saw adult education as a means of 

political emancipation of all who were previously 

disadvantaged by the former system. Since the African 

National Congress is now leading the government , is their 

vision for ABET i11 place. Th e re has beell a clia11ge i11 names 

but the policies in adult education have not changed from 

the apartheid and homeland governments before 1994. The 
' , j . 

inspectors of adult education have just been named education 

specialists. The centres around Mafikeng are . the ones that 

existed in the former homeland. The facilitators are still 

complaining of not being paid on time and the government is 

not giving them any training. The curriculum has not 

changed much since the new dispensation in 19;}4. 
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5.1.10. CUNCLUIJING H.ElVIJ\H.KS. 

According to the study performed by the researcher in the 

Mafikeng district of the North 

West Province, there is developme nt in tl1e social, politi cu l 

and economic aspects of the ABET learne r s' lives. This 

study has shown that the learne r s are positive about the 

developments they get from the ABET programme. 81.7% in 

social development. One can say that . there is improvement 

in that aspect . This means that the learners are now awa re 

of what their responsibilitie s are as members of the 

societies. They can now participate in community projects . 

They know that they are the hands of the government and that 
! 

without them nothing good can be achieved by the government 

of the day . The study also found out that 79.3% of learners 

are politically developed. This development is evident in 

the learners of Mafikeng, some have been in the centres even 

during the apartheid era development observed might have 

started then . 

. l 

In the economic development the learners say that they have 

developed up to 82.1%. This perce11tage is acceptable even 

though the remaining percentage is high when one considers 
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the number of South l\fricans in Mafikeng who are without any 

source of income. ABET ii:: ueveloµiug ilG learners to be 

economically independent. Oue can at this stage say ABET is 

playing an important role in empowering our people 

economically in this district under study . 

The facilitators do acknowledge that there is development 

brought about by ABET. They however view this development 

differently. They feel that ABET is not doing enougl1 to 

address the social, political and economic development of 

learners. According to their responses they reflect that 

there are still shortcomings in achieving total development. 

In their comments they reflect this picture about ABET. 

5.-1.10.l. POLITICAL UEVELOPIVIENT 

The facilitators are of the view that ss.1i of the lectr11ers 

are politically developed. They are saying that ABET is not 

doing enough to address this issue . Facilitators are of the 

opinion that ABET should not only concentrate on academic 

education but practical education which will make the 

learners better people who are developed in all aspects that 

are discussed here not only the intellectual .aspect. They 
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feel that there is more emphasis on certification of the 

learuers l..>ul uot e111puwe.rllleul Lu l.Je voliLicaLly aware ot Ll1e 

situation in the country. 

5.1.10.2. SOCIAL DEYELOPIVIENT. 

The views of the facilitators are that 72 . 1% of the learners 

• I 

are developed socially due to their exposure to iBET. In 

this aspect the facilitators have commented that their 

learners do occupy some leadership roles in the societies 

where they reside. When learners are socially developed 

they contribute towards the success of their societies. 

This means that they are able to advise 011 some societal 

issues like promoting relations and unity . . They know of 

ways to follow in order to ~ngage the government and other 

organisations in the development of the communities. These 

people are in the committees like the R.D.P. and Masakhane. 

It must on the other hand be borne in mind that the 

remaining number of learners who are not developed should 

not be ignored but should be catered for . The p.r99ran1111e 
! 

should be designed in such a way ·that it caters for all. 
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5.1.10.3. ECONOMIC DEYELOl'IVIENT. 

The facilitators have shown confidence in 62.7% of the 

lear11ers who are economically developed. These are the 

learners who can generate income to maintain themselves or 

thei r families. They are the people who are either 

empl_oyable because of the skills they have acquired or have 

businesses and can employ othe rs . ABET is said to be 

providing skills like sewing and knitting. Those who 

' ; 
complete can get jobs from big factories or can start their 

ow11 small 1Jusi11esses. 

It is imperative for the facilitators to review on yearly 

basis the extent of development that their programme has 

offered to learners. The economy of the cou11try will be 

stabilised if disparities of the apartheid and all the years 

of the nationalist party Governme11t can be ad9,ressed . As 

long as the majority of the people are illiterate economic 

revival will remain a dream which cannot be attained. 

Programmes like ABET are therefore a vehicle to use to 

successfully boost the economy tl1is will happen if they 

promote economic independence like small ,busin~sses. 
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5.1.10.4. l\1ANAGERS 

The managers have viewed the developments brought about by 

ABET differently from the learners and facilitators. They 

look at the programme the way it has been d~signed and they 

expect all its objectives to be met. According to their 

observations and experience ABET is attaining excellent 

results . They do not see problems when it come·s to 

development of ABET learners. 

5.1. l 0.5. SOCIAL DEVELOPMENT. 

According to ~hem there is 100% development in the learners . 

They do not have any of the people who pass through ABET, go 

through it and still lack in social development. They 

differ with the views of the learners and facilitators. If 

this is the case then it must be considered seriously. 

5.1. IU.G. POLITICAL DEVELOPMENT. 

The views of t ,he managers also reflect 100% political 

development in learners. According to them the ABET 

programme is performing excellently. It should be worked 
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hard in o r der to achieve the 100% development viewed by 

managers. One can finally say l:he managers will have to 

make a follow up on the programme and as t.he link between 

h eud office a nd tlie ce11L res. Til e y mu s L e 11 s u re tlwL wll c:1L 

co111es from the curriculu111 planne rs is up to standard. They 

should make sure that what the learners get will indeed 

develop th~m politically by addressing the issues of life 

that affect them daily. 

5.1. IU.7. ECONOl\11C DEVELOPIVIENT 

The managers' views are that there is 100% economic 

development in learners . What they mean is that ABET 

programme is perfect in addres sing t he economic 4isparities 

of the past. Their views suggest that the learner s have all 

the necessary skills and are generating income in one way or 

the other. What the learners are saying should be 

considered and not only what is thought to be the ideal 

situation. · 

There must be a thorough work which must be doue i11 order to 

achieve 100 % development. This will take years. Financial 

cons traints of the government will have to be addressed in 
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orde r that· the /\BET programme ca11 be fu11ded e[ fecti vely. 

/\[Lei: t11orou~h [u11d.i.11~ tlte11 r-:111powe .1: 111P. 11L of tlte .l.ean1er r3 wil.l. 

possibly increase. 

5.2. CONCLUSION. 

Th.i.s- study has tried to look at the role played by adult 

basic education and training i11 developing the adult 

lear11ers of Mafikeug with special reference to political, 

economic and social development: The learners have given 

the.i.r views 011 how /\BET is developing them . 

/\ccording ; Lo what has trans pired from the responses of the 

lecu:11ers, facilitators and manage r s there is progress in 

what. /\BET is doing . ABET is affecting the lives of the 

lear11ers 1.11 its centres. There is no way that the people 

ca11 develop if all stakeholders are not fully committed and 

not putting all their efforts in ensuring the success of the 

programme . 

I NI/Vu 
LJBRARYJ 

The developed countries like Britain auu ...:'.anada which have 

been mentioned i11 the resea r ch, did consider adult education 

and because of that they succeeded to empower their people . 
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In Korea the Saemaul reduced poverty 111 rural areas and 

closed the gap between the rural and urban people's 

difference of development. 

South Africa can redress the imbalances of the previous 

apartheid regime prior to 1994 if ABET can be used 

efficiently. Adult education should not only be the 

responsibility of the government . Business sectors should 

contribute a lot of financial and physical resol:1-rces . towa r ds 

the success of this programme. The response to the 

improvement of the previously educationally disadvantaged 

will promote the spirit of unity and oneness. One area 

which is very important is training of personnel which can 

teach adults. This is importa11t beca~se the needs of the 

adul.ts are different from those of the youth. 

Emancipation of South Africa from the shackles of ignorance 

into the green pastures and still waters of knowle?ge and 

competence can be brought about by joint efforts of all the 

progress and success loviug South Africans, who will join 

hands with the government and enlighten our people who have 
, I 

been unfortunate not to be as empowered as the others 

academically and vocationally. The programme should hasten 
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to consider the recommendations given and South African 

adults in ABET CENTRES in rural and urban areas will be 

fully developed socially, politically, economically, 

emotionally and in any other way of life . 

5.3. RECOMJVIENDATIONS. 

5.3.1. SOCIAL DEVELOP1'1ENT. 

1. RECOl\1MENOATION. 

Promotion of interaction and sharing of ideas. 

l. MOTIVATION. 

In social development there must be enough time of 

interacting amongst the . lean1ers. The facilitators 

should try to motivate co-operation and sharing of ideas 

in order to get the successful ways that other 

communities use. Racial barriers should completely 

be done away with. It is in social and racial 

interaction that the societies can learn some of the good 
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ways that others are successfully implementing. This 

racial interacLion will creale conc.litio1w [or learners to 

discuss the cultural, religious aud traditional 

differences. This will promote the feelings of oneness, 

harmony and racial acceptability. Learning will be 

taking place when these discussions are taking place 

and ultimately development will occur . 

2. H.EC01Vll\1ENDATION. 

Involvement of facilitators in promotiug interaction. 

2. MOTIVATION. 

The facilitators can be very much influential u1 planting 

the seed of social development. Even though there is 110 

specific area in the syllabus which deals with this 

development ,. It is the responsibility of the f~cilitators 

to bring it into picture . They are the people to promote 

participation of their learners i11 social activities. They 

should do everything in their power to instill confidence 

that is needed to address social problems and concerns. 
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3. RECOMMENDATION. 

Planning of the syllabus to be relevant with the social 

needs. 

3. l\10TIVATION. 

The planners of the curriculum should have at the back of 

their minds, the way in which the programme and 

curriculum that they plan can empower learners socially 

The aspects of life which are seen to be lacking in 

societies should be addressed even though not in detail 

but just to stress them and mak~ learners aware of their 

existence and importance. The needs of the learners must 

be of primary importance when designing the curriculum. 

4. HECOMl\1ENDATION. . 

Involvement of non governmental organisations (N.G.O.) 111 

educating the adults. 

170 



4. MOTi VATION. 

The state and the non gover11me11tal organisatio11s should 

help a lot in promoting the social development of the 

llill ion 1".11Lou9h ~~cJ 11 c;1l io11. l',1.1:l:icu.l.ar.l y c1du.l.t educul..i.011 . 

It is easy to teach the young people in schools about the 

diseases like AllJS and Uouorrhea but the p1o)Jle111 is that 

iu most societies such things are · still a taboo. It is 

therefore very imperative for the other bodies to help 

re-educate our adults about the real issues of life that 

affects and threaten the well being of humanity e.g . 

hygienic aud sauitory practices to reduce Lhe spreaui.11~ 

or diseases like cholera and diarrhea in children. 

Good feeding practices to avoid cornplication.s like 

malnutrition and related diseases like pellc;igra and 

kwashiorkor nutritive feeds should be recommended this 

should be broad haviug in mind the diversity of cultures, 

their preference of food should uot be ignored. · Food 
! 

should be of high quality and nutritive. ~.dult 

educatton can be the effective tool to the · societies 

which will be sober minder and very considerate and 

enlightened when they have to face the real. issues of 
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life . It is therefore strongly recommended that social 

developments should be stressed and those who facilitate 

should be broad minded when addressing this issue not 

only look at one aspect of tl1 e . development. 

5.3.Z.. POLITICAL DEVELOPJ\1ENT. 

1. RECOlVIMENDATION. 

Involvement of the general public particularly N.G.O. 's 1.11 

promoting political development . 

l. MOTIVATION. 

It is very important for everybody who has knowledge of 

what is happening to bring to board all other people who 

are still lagging behind. Knowledge acquired will help 

people to be responsible and accountable, there will be 

no excuse of not knowing the law and their rights. 

Facilitators in ABET CENTRES can again play a very 

important role in highlighting important facts of life 

that are politically related . Education can be used to 
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undo the damage which was c aused by Bantu Education . 

Awareness of the human right s as enshrined i11 the 

constitution of the country should be stressed. 

2. H.ECOl\1l\1ENUATION. 

Involvement of the business sector with their funds. 

2. !VlOTIVATION. 

There are basic things that are done 011 daily basis that 

are mostly ignored and make people lend in trouble e.g 

ignoring the importance for signing the contract and 

implications of avoiding tax. Without enough funding 

there cannot be enough staff and facilities to achieve 

the desired goals. Undoing the damage done by the 

previous apartheid regime is a very big task which cannot 

be achieved by government alone. The business sector 

should play a role in addressing this issue since the 

government is not a profit making organisation. 
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3. RECOl\11\tlENDATION. 

Involvement of the media in addressing the political 

aspects of adult learners . 

3. IVIOTIVATION. 

National public broadcasting services can be .used to 

empower the public about th~ developments that most people 

need. There should be time slots used to come up with 

programmes that are be11eficial to the people. 

Congratulations to the department of justice and South 

African Broadcasting Corporation 3) SABC 3 for the 

programn1es 1 ike justice for all, These are the 

empowering programmes that can help to emancipate the 

people from the bondages of ignorance and abuse. 

4. RECOMl\1ENDATION. 

There should be involvement of all the government 

departments in enlightening the citizens about their 

responsibilities in political matteis. 

174 



3. RECOIYIMENDATlON. 

Involvement of the media in addressing the political 

aspects of adult learners . 

3. IYIOTIVATION. 

National public broadcasting services can be used to 

empower the public about the developments that most people 

need. There should be time slots used to come up with 

programmes that are beneficial to the people. 

Congratulations to the department of justice and South 

African Broadcasting Corporation 3) SABC 3 for the 

programmes like justice for all. These are the 

empowering programmes that can help to emancipa~e the 

people from the bondages of ignorance and abuse. 

4. RU:CO!Vll\1ENDATION. 

There should be involvement of all the governmeut 

departments in enlightening the citizens about their 

responsibilities in political matters. 
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4. IVIOTIVATION. 

It should not be the responsibilities of one departme nt 

only but all the departments should join hands and 

empower the people politically. Department of finance 

with the tax system because without tax there cannot be 

a11y development. Safety and security with the impo1L ,111c1,, 

of being loyal by the communities and not hide the 

criminals. Department of Health with the awareuess of 

the rights of patients and the way the communities c an 

contribute to better services in hospitals and clinics. 

This must be a joined responsibility of every citizen who 

is k11owledgeable about the system in the area he/she is 

engaged and rendering service. 

5.3.3. ECONOIVllC DEVELOPIVIENT 

I. RECOl\11\tlENDATION. 

Empowerment of parents with skills to generate i11co111e . 
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1. MOTIVATION. 

Economy is the foundation for all other activities that 

c an take place. Without sound economy the s ocial and 

political system will crumble and fall .' When people 

are hungry and needy they will resort to violence and 

criminal activities. Social st r a t a wil l be disturbed and 

111orals ·of the society will fall to pieces. It is very 

important for the adults to be economically viable in 

order to bring up their children under control and o r der . 

When children go hungry they tend to flock together in 

the str~ets and around shopping centres. This behaviour 

breeds snatching and stealing from those who have . 

This c 'reates gangste r ism and hooliganism which ultima t ely 

r enders the country ungovernable. 

It is important for the adults to acquire skills to be 

able to generate income . · This can be achieved by 

training which is relevant to the needs of the adults . 

Curriculum planning should . be in such a way t;.hat the 

products of ABET will be marketable or will be 

entrepreueurs themselves. Educatiou is directly relevant 

to economic revival. It is therefore important to educate 
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in order to empower the peoµle and make them independent 

economically that is 11ot cJepeml 011 the employer uut 

create employment. 

People who are not economically independent become the 

dependants of the government and will always be looking 

forward for handouts. The education offered should not 

be the one which will make a persoi1 economicaltY dormant 

even after receiving it. It is therefore impefative to 

fully introduce technological courses that will make t he 

.• 

lea r ners creators of wealth uot just consumers. 

Practical agriculture should be seriously considered e.g. 

gardening, poultry and small stock farming. This can 

boost the economy because no one will be a beggar. 

2. RECOMMENDATION. 

Retraini119 of the workers to meet the economic needs of 

the country. 

I' 
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2. MOTIVATION. 

Non governmental organisations should be involved in 

retrc1i11i11g of the workers. Tl1is must ue iu accordance 

with the changing employment market needs. It is evident 

that today's world does not need muscles like before but 

it needs skill to operate sophisticated .machines in order 

to incre~se production, people need to be trained and 

decolonised. J.N. Le Roux in 1945 said the natives should 

not be given any academic education, if they do who would 

do the manual labour in the community. Christie (1991 : 12) 

People should be retrained aud shown their worth 

irrespective of their skin colour. 

lt is unfortunate that some people are rendered redunda nt 

and inefficient. These people can be retrained to fit 

into the new system or should be redirected to something 

they can do best. 

3. RECOIVl!VIENDATION. 

Production of workers must at all cost be increased. 
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J. MOTIVATION. 

The education system should aim at increasing existing 

proc.luctiou level8.' IL must be production orientated . lt 

must generate production alternatives that will help to 

solve the problem of unemployn~nt. It must be stressed 

by facilitators and all stakeholders during trai1d. 11~ t ha t 

laziness will bring poverty and suffering. Productio11 
I , 

has to be the measuring stick for development. If one 

cannot show what one has produced then no development has 

occurred. There should be continuous assessment of one's 

progress and developmental measures should be employed to 

increase productivity e.g. in service training. 

4. RECOMl\tlENDATION. 

Change of . mind set is very important before one could be 

involved in production. 

4. IVIOTIVATION. , I 

Paradigm shift is important before .all the good plans 

could be implemented. People should be redirected. They 
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should start to see life differently and should .have the 

clear vision of where the system is going to and how it 

intends arriving there. People should be.made r~sponsible 

and accountable for every action towards production . They 

must see themselves fitting perfectly in the picture and 

how their performance will promote the success of the 

whole project. With the old mentality people will not 

move a step forward but will continue to cry for the past, 

which they were also crying to get out of. 

Adult education should be an integrated process of 

multiple training generated as a function of life and 

different needs. It must be a diversified educational 

process that aims at making adults aware i.e. knowing what 

is happening in the economy. How it is happening and why 

it is happening. They must also be active not stand and 

watch and should be efficient subjects in production and 

development. 
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QUESTIONNAIRE NO. 

QUESTIONNAIRE TO MANAGERS 

,. 

I. PLEASE ANSWER THE FOLLOWING QUESTIONS BY MARKING WITH AN X 

ON THE APPROPRIATE BOX. 

2. YOU ARE REQUESTED TO GIVE GENUINE AND FAIR ANSWERS. 

3. YOU DO NOT 1-IA VE TO WRITE YOUR NAME. 

4. TIIE RATING SCALE IS PROVIDED IIEREUNDER. 

I. STRONGLY AGREE. 

2. AGREE. 

3. DO NOT AGREE. 

1. SOCIAL DEVELOPMENT 



I. I. ACCORDING TO YOUR 013SER V ATION DO YOU TlIINK TlIAT EXPOSURE 

OF LEARNER TO AUET PROGRAMME CAN HELP THEM UE.ASSETS OFT 

Tl IE COMMUNITY LIKE 

I.I.I. INITIATING THE ERECTION OF A RECREATION CENTRE? 

. l.l.2. ADVICE ON WAYS TO BEGIN A COMMUNITY f-UND FOR 

BUILDING A CLINIC? 

1.1.3. LEJ\OINU THE COMMITTEE ON R.D.P.? 

I l I ?, I --~ J 
[1 I 1- I -3 . I 
I L I ~ I 3 

'\ 

1.2. DO YOU THINK THAT ABET EXPOSED LEARNERS TO SKILLS LIKE 

1.2.1. RUNNING THE MEETING PROCEDURALLY? 

1.2.2. GUIDING THE NEEDY COMMUNITY MEMBERS WllERE 

TO GET ASSISTANCE ? 

1.2.3. SHOWING YOUNG PEOPLE TI IE IMPORTANCE or 

EDUCATION? 

Ii i J I 31 

[1!2131 

I 1 I 2 I O l 
1.3. ACCORDING TO YOUR EXPERIEN CE ARE lllERE LEARNERS WI-IO DUE 

TO EXPOSURE Of AIJET 

1.3.1. CAN OCCUPY LEADERSHIP ROLE IN THE COMMUNITY 

LIKE CHAIRING THE WELf ARE COMMITTEES TO IIELP 

THE AGED GET THEIR STATE GRANTS ? 

1.3.2, CAN MOTIVATE FORMATION OF NEIGHIJOUIUIOOD WATCH I i l 2 I 3 ·1 
GROUPS TO REDUCE 13 UG LARY ? ' __ ..__.,_____,_'---__,__ 



1.3.3. CAN BE BOLD TO GIVE THEIR VIEWS ON COMMUNITY 

DEVELOPMENT PROJECTS IN A MEETING? 

1.4. DO YOU THINK THAT TllE COMMUNITIES WHERE YOUR LEARNERS 

RESIDE CAN IIA VE ENO UGI I CONFIDENCE IN Tl IEM TO ADVICE Tl IEM 

ON MATTERS LIKE 

1.,4. l. CONTROLLING ClllLDREN FROM STREETS? 

1.4.2. PREVENTION or PREGNANCY AND SEXUALLY 

TRANSMITTED DISEASES ? 

GJ~J~J 
I' 1 \ 2 l3 

1.4.3. TllE IMPORTANCE OF GIVING INFORMATION FOR 

CENSUS PURPOSES? 
\1. I~ la] 

1.5. DO YOU THINK THAT ABET DEVELOPS CONFIDENCE IN LEARNERS 

THAT THEY CAN EASILY 

1.5.1. BE MEMBERS or SCHOOL GOVERNING BODIES? 

1.5.2. PROMOTE FORMATION or STOKVELS? 

I 1 I 
[1 j 

2 3 I 
2,, I 3 

I 
l .5.3. ADVICE OTHERS ON TUE PROCEDURE OF LODGING A 

COMPLAINT AGAINST A RUDE SERVANT WHO 

lLLTREATS Tl lE MEMBERS or THE COMMUNITY? 

I .1. I 2 1 ·~ l 
l .5.4. COULD YOU COMMENT ON OTI IER SOCIAL DEVELOPMENTS Tl IAT 

THE LEARNERS HA VE BEEN EXPOSED TO ? 



............................................................................................................................ 

2. POLITICAL DEVELOPMENT 

2.1. DO YOU THINK THAT ABET EXPOSED THE LEARNERS TO POLITICAL 

DEVELOPMENT LIKE 

2.1.1. TIIE IMPORTANCE OF KNOWING THE CONSTITUTION?. 

2.1.2. THE IMPORTANCE OF VOTING? 

2.1.3. KNOWLEDGE OF DlfFERENTIATING BETWEEN TIIE 

NATIONAL AND PROVINCIAL GOVERNMENTS? 

I 1 I ~ 1. 3 . I 
\1141 3 ] 

\11213] 
2.2. DO YOU TIIINK THAT LEARNERS FROM YOUR CENTRES CAN EASil_, Y 

UNDERSTAND TIIEIR lUGIITS LIKE 

2.2.1. RIGHT TO LEGAL REPRESANTATION IN COURT? 

2.2.2. TllE RIGHT TO LIFE AND HEALTHY ENVIRONMENT 7 

2.2.3. THE RIGHT TO REMAIN SILENT WIIEN ARRESTED 7 

r 

{ 

I 
[ 

:1 I 
1 I 
.1. I 

2.3. ACCORDING TO YOUR OBSERV ATlON DOES Tl IE EXPO.SURE Tl IE 
' 

LEARNERS GET FROM ABET MAKE THEM REALISE THEIR TOTAL 

fREEDOM LIKE 

2.3.l. FREEDOM OF MOVEMENT ( NO RESTRICTION TO STAYING . 
1 

IN ANY TOWN IN THE COUNTRY? 

l 

2 

2 

I .3 I 
I _3 l 
j,o I 



2.3.2. FREEDOM OF SPEECH THAT IS ONE CAN EXPRESS 

ONSELF FREELY AS LONG AS IT IS NOT VULGAR 

OR ABUSIVE? 

. 2.3.3. FREEDOM OF ASSOCIATION AND RELIGION? 

2.4. DO YOU THINK THAT EXPOSURE TO ADET HELPS YOUR LEARNERS TO 

KNOW THE IMPORTANCE OF 

2.4.1. PROTOCOL I PROCEDURE WHEN ONE DESIRES TO 

ADRESS HIS VIEWS TO GOVERNMENT LEADERS IN 

HIGH POSITIONS? 

l 1 l~ITI 

2.4.2. UNDERSTANDING THE CONTRACT FULLY BEFORE r 1 · 2.. \ .3 

SIGNING? 

2.4.3. THE DANGERS OF RUNNING A WAY FROM 

RESPONSII3ILITIES LIKE PA YING TAX ? 
112. 

2.5. DO YOU THINK THAT THE LEARNERS FROM YOUR CENTRES ARE 

EXPOSED ENOUGH TO POLITICAL AWARENESS THAT THEY 

2.5.1. CAN EASILY FOLLOW THE RIGHT CHANNELS TO APPLY . ! 1 I 2 13 ] 
FOR HAVING A GUN/ BUSINESS LICENSE? · 

2.5.2. WILL USE THEIR OWN DISCREATION WHEN CHOOSING · I. _1_ ...... [ _2_, -+-1 _3__.. I 
THE POLITICAL HOME? - - - -

2.5.3. ARGUE IF A TEACHER TRIES TO TAKE AN ACTION WHICH 



IS UNCONSTITUTIONAL IN THEIR CLASS ? 

2.5.4. CAN YOU COMMENT ON OTHER POLITICAL DEVELOPMENTS THAT 

THE LEARNERS HA VE EXPERIENCED ? 

······································································· ·· ·············································· ··1 

............................................................................................................................ 

3. ECONOMIC DEVELOPMENT 

3.1. DO YOU THINK THAT ABET EXPOSURE HELPS LEARNERS . 

L 

r 

3.1.1. TO BE ABLE TO GENERATE INCOME 7 1: 1 _ ___._ _ ___._ I 3 I 
3.1.2. TO APPL y FOR LICENSES FOR BUSINESS? I 1 I' 
3.1.3. TO KNOW THAT FINANCIAL INSTITUTIONS CAN LEND-~ _ _,__ _ ___,__ 

z r _& J 
l THEM MONEY TO ST ART BUSINESS ? L_ 1 !. 

----:.----J~-
I B 

3. 2. ACCORDING TO YOUR OBSERVATION 

3.2.1. DOES THE PROGRAMME MAKE LEARNERS EMPLOYABLE? Ll 
3.2.2. DO THE LEARNERS FROM YOUR CENTRES HAVE 

CONFIDENCE TO BE APPOINTED IN HIGH POSITIONS 

LIKE SENIOR CLERKS OR DEPARTMENTAL HEADS ? 

3.2.3. DOES THE PROGRAMME PROMOTE ECONOMIC 

INDEPENDENCE IN TIIE LEARNERS ? 

I 



3.3. DO YOU THINK THAT EXPOSURE TO ABET HAS 

3.3. l. OPENED UP THE EYES OF LEARNERS TO MORE 

I OPPORTUNITIES OF TRAINING BY GOVERNMENT AND 1 I ~ I .3 I 
FUNDING TO START SMALL BUSINESSES ? 

3.3.2. DO YOU THINK THAT ABET HAS MOTIVATED THE 

I l'z l I 1 3 
LEARNERS ENOUGH TO ADVICE OTI IERS TO START 

BUSINESSES? r 

3.3.3. MADE LEARNERS REALISE THAT THE BANK HAS MADE 

I 13 I MANY OPTIONS OF SAVING NOT ONE TYPE ONLY? 
1 2 

3.4. ACCORDING TO YOUR EXPERIENCE? 

3.4.1 . ARE THERE LEARNERS FROM ABET EXPOSURE WHOSE [ ; l I ;i 
3 

I 
. ECONOMIC LIVES HAVE CHALLENGED roR THE BETTER?.__ 1-----'·----'----'· 

3.4.2. CAN YOU PROUDLY SAY ABET IS HELPING TO 

EMPOWER PEOPLE ECONOMICALLY LIKE SEWING 

AND KNITTING ? 

3.4.3. DO YOU THINK THAT THE ECONOMIC SKILLS YOU 

OFPER IS ENOUGH TO MAKE YOUR LEARNERS 

SURVIVE? 

3.5. WHAT ARE THE OTHER DEVELOPMENTS THAT YOU THINK ABET HAS 



EXPOSED LEARNERS TO ? 

··········································································································•·.•················ 

r 



QUESTIONNAIRE NO. 

Q_UE_fillD_NN_A IJIBS_]~OJ1 AC 1.L l 'l'ALQllS 

I. PLEASE ANSWER TllE FOLLOWINU (JUESTIONS BY M/\RKINU WITI I /\N X 

IN Tl IE /\PPIU)PIU/\TE UOX. 

2. YOU /\RE REQUESTED TO (1IVE GENUINE /\ND FAIR ANSWERS. 

3. YOU DO NOT 11/\ VE TO WRITE YOUR NAME. 

4. TI IE R/\TlNU SCALE IS PROVIIJEIJ I IEREUNIJER 

I. STRONCJL Y /\GREE. 

2. 1\GREE. . 

3. DO NOT AGREE. 

1. l'OLlTICAL DEVELOPMENT 

1.1 . /\CCORIJING TO YOUR EXPERIEN CE DO YOU Tl IINK TllAI' Tl IE 

EXPOSURE Tl IE LEARNERS GET FROM YOUR CENTRES I IELP TIIErvl 



WITH 

I. I. I THE KNOWLEDGE AND IMPORTANCE OF PARTICIPATING 

IN ELECTIONS? I 1 I 2 

1.1.2 CONFIDENCE TO ARGUE AGAINST THE DECISION WHICH 

IS UNCONSTITUTIONAL OR NOT ACCORDING TO 
'L Ii I 3 

POLICIES TAKEN BY THE FACILITATOR? 

J.1.3 KNOWLEDGE OF WHAT THE CONSTITUTION IS AND JTS~l _1_......._l _.'J_v _l_._3 __ 1 

IMPORTANCE ? 

1.2. DO YOU THINK THAT THE POLITICAL AWARENESS THAT YOUR 

LEARNERS HA VE, CAN I IELP THEM TO KNOW THINGS LIKE 

1.2.1. TI-IEIR RIGHTS TO JOIN ANY POLITICAL PARTY 

WITHOUT INTIMIDATION ? 

[il2 
1.2.2. TO CHALLENGE DECISION AND TREATMENT WHICl-1 IS 

UNCONSTITUTIONAL? 

1.2.3. LEGAL IMPLICATIONS OF SIGNING A CONTRACT? 

I L I 

I ~ 
1.3 . DOES Tl-IE PROGRAMME YOU OFFER EXPOSE LEARNERS TO 

KNOWLEDGE OF ISSUES LIKE 

.') 

I 

l 3 

3 

}., I i3 

] 

] 

l 

1.3.1. PROTOCOL OR THE PROCEDURE OF DEALING WITH AND f~:--8 
L=_j__:__C_j 

MEETING HIGH RANKING GOVERNMENT OFFICIALS ? 



1.3.2. PROCEDURE OF GETTlNG A LlCENSE FOR BUSlNESS? L 
1 l L I .3 1.3.3. NO EXCUSI~ FOR IUNORING Tl IE I ,AW? ·~-+----'---~ 

I .4. DO YOU TlllNK TIIAT ABET PROGRAMME DOES HELP TllE LEARNERS 

WlTH THE KNOWLEDGE OF 

1.4.1. Tl-lElR RIGHTS TO LIFE ? ITT I 3 1 

1.4.2. THEIR RIGI IT TO LEGAL REPRESENTATION IN COURT? [ .1- 'I 2-
I 3 l 

1.4.3. THE RlGHT TO REMAIN SILENT WHEN ARRESTED? ' 

1.5. DOES THE ABET PROGRAMME MAKE LEARNERS A WARE or ISSU ES 

OF LIFE LIKE 

1.5. l. FREEDOM OF SPEECH roR EVERYONE? 

1.5.2. FREEDOM OF MOV EMENT THAT IS STA YING IN ANY 

TOWN IN THE COUNTRY? 

l.5.3. FREEDOM OF ASSOCIATION? 

Ii \2\31 

11\2\,] 

l, .1 \213] 
1.5.4. GIVE OTHER POUTlCAL AWARENESS THAT ABET HAS GIVEN TO 

LEARNERS 



2. SOCIAL DEVELOPMENT. 

2.1. ACCORDING TO YOUR KNOWLEDGE DOES THE EXPOSURE THE 

STUDENTS GET FROM ABET PREPARE THEM FOR SOCIAL ACTIVITIES 

LIKE 

2. 1. l. PROCEDURE OF RUNNING A MEETING? 

2.1 .2. MOTIVATING COMMUNITIES TO PARTICIPATE IN 

CLEANING THEIR ENVIRONMENT AND THE 

IMPORTANCE THEREOF? 

1: 1 I z 1 3 l l 

[1!z J3j 

2.1.3. SHOW OTHER COMMUNITY MEMBERS THE IMPORTANCE 

OF BEING INVOLVED IN ACTIVITIES LIKE 

MEMBERSHIP OF SCHOOL GOVERNING BODIES ? 

2.2. DO YOU THINK THAT THE LEARNERS ARE CONFIDENT ENOUGH TO 

2.2.l. PARTICIPATE IN COMMUNITY BUILDING PROJECTS LIKE I 1 11, I: 3 1 
LEADING A CRECHE / CLINIC COMMITTEE? · · · U 

2.2.2. TO HELP AND ADVICE THE YOUTH ON ISSUES LIKE THE 

IMPORTANCE OF EDUCATION AND AVOIDING DRUG 

ABUSE? 

2.2.3. HELPING THE ELDERLY WITH WAYS OF GETTING THEIR I :i z I .3 I 
GOVERNMENT PENSION GRANTS ? .___ ___ __.___ 



2.3. DOES THE ABET PROGRAMME HELP LEARNERS.TO BE CONFIDENT TO 

ST ART PROJECTS LIKE 

2.3.1. SELF HELP SCHEMES OR STOKVELS AND SOCIETIES? 

2.3.2. FORMING A NEIGHBOURHOOD WATCH GROUPS? 

2.3.3. CALLING THE PEOPLE.TOGETHER TO ERECT A SCHOOL? 

I 1 I 2 I 3 ·1 

1-1 I z I 3 IJ 

I 1 l ~- I 3 I 
2.4. DO YOU THINK THAT EXPOSURE THE LEARNERS GET FROM ABET CAN 

HELP THEM TO ADVICE THEIR SOCIETIES ON 

2.4.1. PROCEDURE OF CETTING SECURITY IN A TROUBLE 

TORN AREA? 

2.4.2. WHERE AND HOW TO LODGE A COMPLAINT WHEN 

ESSENTIAL SERVICES LIKE REFUSE COLLECTION 

ARE NOT RENDERED REGULARLY? 

2.4.3. WAYS TO FOLLOW WHEN COMPLAINING ABOUT 

NEGLIGENT CIVIL SERVANTS? 

r 

·Li..!i_l3 J 

I 1 I 2- I 3 " I 

2.4.4. COMMENT ON OTHER SOCIAL DEVELOPMENTS THAT THE LEARNERS 

HA VE BEEN EXPOSED TO 

3. ECONOMIC DEVELOPMENT 



3.1. DO YOU THINK THAT YOU EXPOSE YOUR LEARNERS TO KNOWLEDGE 

OF ECONOMIC EMPOWERMENT LIKE 

3.1.1. MAKING WAYS OF GENERATING INCOME LIKE SMALL I 
BUSINESS ? _ 1 I 2- I 3 l 

,J 1 'l 2 I ;J 
3.1.2. WAYS TO BE FOLLOWED WHEN APPL YING FOR A 

BUSINESS LICENSE? 

3.1.3. KNOWING THAT FINANCIAL INSTITUTIONS CAN LEND ! 1 12. 1 · 3; l 
THEM MONEY TO START BUSINESS? ,.,_ _ _.____..___-+ 

3.2. DO YOU THINK THAT ABET HELPS ITS LEARNERS ? 

3.2.1. TO BE AWARE OF OPPORTUNITIES PROVIDED BY 

GOVERNMENT AND OTHER INSTITUTIONS TO TRAIN 

PEOPLE TO START BUSINESSES? 

3.2.2. TO ADVICE OTHER PEOPLE TO GENERATE INCOME? Ii .1 I 2 I 3 l 
3.2.3. TO BE A WARE OF WAYS OF BANKING THE MONEY TO GIVE , 

THEM MORE INTEREST RATHER THAN KEEP IT IN THE1 I Z I 3 I 
1 

HOUSE? 

3.3. ACCORDING TO YOUR OBSERVATION 

3.3.1. DOES THE PROGRAMME MAKE LEARNERS 

EMPLOYABLE? 



3.3.2. DO THE LEARNERS FROM YOUR CENTRE DEVELOP 

CONFIDENCE TO OCCUPY HIGH POSITIONS IN THEIR 

WORK PLACE LIKE DEPARTMENTAL HEAD ? 

3.3.3. DOES YOUR PROGRAMME PROMOTE INDEPENDECE 

ECONOMICALLY THAT IS NOT DEPEND ON THE 

EMPLOYER? 

3.4. ACCORDING TO YOUR EXPERIENCE 

. 3.4.1. ARE THE LEARNERS FROM YOUR CENTRE CONFIDENT I 
TO SAY ABET HAS EMPOWERED THEM ECONOMICALLY :1.. 

BY SHOWING A BUSINESS OR BEING EMPLOYED? 

3.4.2. ARE THERE LEARNERS FROM YOURCENTRES WHOSE 

ECONOMIC LIVES HAVE CHANGED FOR THE BETTER 

SINCE EXPOSED TO ABET ? 

r 

3.4.3. DOES THE SKILL YOU OFFER EMPOWER THE LEARNERS I 1 I' ;,: I . 
3 

I 
TO SURVIVE BY GENERATING INCOME? · - - -

3.4.4. WHAT ARE THE OTHER ECONOMIC EMPOWERMENT THAT 

THE LEARNERS HA VE BEEN EXPOSED TO ? 

............ ........................................ .. ........................................................ .......... ..... 



QUESTIONNAIRE NO. 

QUESTIONNAI~S TO LEARNERS 

1. PLEASE ANSWER THE FOLLOWING QUESTIONS BY MARKING WITH AN X 

ON THE APPROPRIATE BOX. 

2. 'YOU ARE REQUESTED TO GIVE GENUINE AND FAIR ANSWERS. 

3. YOU DO NOT HA VE TO WRITE YOUR NAME. 

4. THE RATING SCALE IS PROVIDED HEREUNDER. 

1. STRONGLY AGREE. 

2. AGREE. 

3. DO NOT AGREE. 

1. SOCIAL DEVELOPMENT 

1. l. DID THE EXPOSURE YOU GOT FROM ABET BUILD 

THE CONFIDENCE IN YOU TO ADVICE YOUR COMMUNITY 

MEMBERS ON IMPORTANT MATTERS LIKE 

1.1.1 FORMING BURIAL SOCIETIES? 

1.1.2 FORMING NEIGHBOURHOOD WATCH GROUPS? . . 

r 

1.1.3 IMPORTANCE OF ATTENDING WARDS/TRIBAL MEETINGS? _f 

I 1 I 2 

r 



1.2. DO YOU THINK THAT SINCE YOU GOT EXPOSED TO ABET 

PROGRAMME YOU CAN NOW DO THESE THINGS CONFID~NTL_Y? I 
1.2.1. RUN THE MEETING PROCEDURALLY? \: i 'I :2,. _ \ 

3 --

1.2.2. COMMENT BOLDLY IN A MEETING ? .t 1 · I :i. I _'3 j 
1.2.3. MOTIVATE PEOPLE TO PARTIC.IPATEIN MEETINGS? I' 1 I .2. . , 3 I 

1.3. ARE YOU ABLE TO PARTICIPATE IN SOCIAL ACTIVITIES 

SINCE YOU GOT EXPOSED TO ABET LIKE 

1.3.1. BEING A MEMBER OF THE SCHOOL COUNCIL ? I! 1 2 I\ 3 1 · 

1.3.2. p ARTICIP ATING IN THE DEVELOPMENT COMMITEES \ 1 i ~ I 3 . 'I · 

LIKE R.D.P.? _ . . . 

J.3.3. BEING A CHAIRPERSON OF A SOCIAL CLUB LIKE STOKVEL ?l :1 It i ' I . .i l 
1.4. DO YOU THINK THAT YOU CAN NOW ADVICE YOUNG PEOPLE 

WITHOUT FEAR ON MATTERS LIKE 

1.4.1. THE IMPORTANCE OF EDUCATION? 

1.4.2. DANGERS OF DRUGS AND ALCOHOL ? . 

1.4.3. TEENAGE PREGNANCIES AND RELATED DISEASES? 

1.5. DO YOU THINK THAT MEMBERS OF YOUR SOCIETY ARE 

CONFIDENT ENOUGH OF YOU THAT THEY CAN SEEK 

r· +r 1 I i · 1 3 I 
, ,l 1 I ,2 I 3J 
\ i 1 I 2 1-3 r 



ADVICE FROM YOU CONCERNING 

.1. WAYS TO BE FOLLOWED TO STAR.TA SCHOOL FOR 

· CHILDREN? 

.2. STRATEGIES OF COMBATING THEFT IN YOUR AREA? 

.3. WHAT TO DO WHEN REFUSE IS NOT COLLECTED 

[ __ 1 ' I :i . I _3 l I 

[ 1 l 2. I J 
I 1 I :i · ; I E> I, 

REGULARLY? 

.4. WHAT ARE THE OTHER WAYS IN WHICH LEARNERS HA VE 

BEEN EMPOWERED SOCIALLY ? 

··········································· ······························ ·································•i•1••············ 

............................................................................................................................ 

11 ff ttllf ti fl It If It It I ti 11111 ti It I I I I ~ It ti tie It It It I I I I I I I I I I I I I I I I I I I I I I I It I I I I I I I I I I I I I I I I I I I I I I It I I I I I I I I I I . I I I I I I I I I I I I I 

POLITICAL DEVELOPMENT 

1. HAS YOUR EXPOSURE TO ABET HELPED YOU TO BE 

AW ARE OF THE IMPORTANCE OF THINGS LIKE 

ti I z-13 1.1 VOTING AND ITS IMPLICATIONS? . . I 

,. 

1.2 KNOWING AND UNDERSTANDING THE CONSTITUTION ? 
1 1 I i . I~ J· 

1.3 BEING A MEMBER OF .THE TRADE UNION ? 

2. DO YOU THINK THAT YOUR EXPOSURE TO ABET HAS 

ROUSED YOUR INTEREST OF KNOWING YOUR RIGHTS LIKE 

I 1 I )., I .B I 

-------·-

I 
1--
I 



2.2.1 YOUR RIGHT TO LIFE? 

2.2.2 RIGHT TO REMAIN SILENT WHEN ARRESTED? 

[1 (2-\:;J 
I_ 1 I 2 I -3 -1 

2.2.3 RIGHT TO HAVE LEGAL REPRESENTATIVE IN COURT? I 
1 

I ~ I _?, 

2.3 . DO YOU THINK THAT YOU CAN TAKE PART IN POLITICAL ACTIVITIES 

LIKE 

2.3.1 BEING A MEMBER OF THE POLITICAL PARTY COM~ITTEE I 
1 · .:i 

AT BRANCH LEVEL ? · 

2.3.2 BEING FACTUAL WHEN DEFENDING THE POLICIES OF 

I 1 2 
YOUR PARTY? 

2.3.3 CAN EXPLAIN CLEARLY THE POLICIES OF YOUR PARTY? I 1 I . )., 

2.4. HAS ABET EXPOSURE HELPED YOU TO KNOW THINGS LIKE 

2.4.l PROCEDURE OF OBTAINING A BUSINESS LICENSE? I 1 I .2., 

2.4.2 IMPLICATIONS OF SIGNING A CONTRACT? 

I I 1 2 
2.4.3 PROCEDURE OF COMPLAINING TO THE HIGHEST 

OFFICIALS IN GOVERNMENT IF NOT TREATED WELL I 1 I .2 

BY GOVERNMENT EMPLOYEE IN PUBLIC OFFICE? 

2.4.4 GIVE OTHER WAYS OF POLITICAL DEVELOPMENT IN 

LEARNERS 

............................................... .. .... ..... ~ ...... .... .............. ... ... ................ ...... .... ........... . 

I 3 I 
·,, _3 ] 

I 
-, I ~ 

I .3 I 

I .3 l 
I 3 I 



3. ECONOMIC DEVELOPMENT 

3.1. DO YOU THINK THAT YOUR EXPOSURE TO ABET HAS HELPED YOU WI 

WITH THE KNOWLEDGE OF 

3.1.l GENERATING INCOME FOR YOUR FAMILY? I 1 I ·2 I a] 
3.1.2 mvE OTHERS ADVICE ON How TO GENERATE INCOME? ! 1 l 2' \ s j 
3.1.3 BUDGET FOR THE MONEY BEFORE USING IT? [1 I 11 3 \ 
3.2. ACCORDING TO YOUR OBSERVATION DOES ABET HELP PEOPLE 

3.2.l TO BE EMPLOYABLE? 

3.2.2 IMPROVE THEIR PERFORMANCE AT WORK? 

3.2.3 TO HA VE CHANCES OF PROMOTION AT WORK? :. 

I 1 I 1- I 3 I 
I 1 I 2 . I iJ 

· 1 1 I 2 1- 3 I 

3.3. ACCORDING TO YOUR OBSERVATION DO YOU THINK THAT EXPOSURE 

TO ABET CAN PREPARE A LEARNER TO 

3.3. l DEVELOP AN ECONOMIC SKILL LIKE SEWING/ KNITflNG ? 

3.3.2 KNOW WAYS OF BORROWING FUNDS FROM FINANCIAL 

INSTITUTION ? , 
I 1 I Z. 

3.3.3 BE PRODUCERS NOT ONLY CONSUMERS ? 1i.,
11

"k'1t,(./ .· 1 __ 1 __ .-~_1 _. _:3 _ ,, 

. ~~Y/ 



3.4. DID YOUR COMING INTO CONTACT WITH ABET HELP YOU 

3.4.1 REALISE OPPORTUNITIES OF MAKING MONEY TO 

MAlNTAlN YOUR F AMlL Y ? 

3.4.2 CREATE THE DESIRE TO START YOUR OWN BUSINESS? 

3.4.3 TO BE ABLE TO ADVICE OTHERS 0~ HOW TO GENERATE! l 

INCOME? 

3.5. DO YOU THINK THAT YOU HAVE BECOME A WARE ECONOMICALLY r 

THAT YOU CAN 

.. 

3.5.1 BE INVOLVED IN MAKING LOANS FROM THE BANK FOll. I 1 I ~ I ?-, · 1 
PROJECTS LIKE STARTING A POULTRY FARM? lo-. --1.~--L------1_ 

i 1 I~ ia] 3.5.2 CHOOSE THE SA VINO THAT CAN BRING YOU MORE 

INCOME? 

3.5.3 AVOIDING RISKS WHEN VENTURING INTO A BUSINES~-- -I 1 I :i 13 . I 
SECTOR LIKE CONSIDERING MARKETABILITY OF YOUR ...... --1. ___ .J... __ ..J __ 

PRODUCT BEFORE STARTING? 

3.5.4 CAN YOU COMMENT ON OTHER WAYS THAT YOU HA VE 

DEVELOPED ECONQMICALL Y 



3.4. DID YOUR COMING INTO CONTACT WITH ABET HELP YOU 

3.4.1 REALISE OPPORTUNITIES OF MAKING MONEY TO 

MAINTAIN YOUR FAMILY? 

3.4.2 CREATE THE DESIRE TO START YOUR OWN BUSINESS? b I;, 13 1 
3.4.3 TO BE ABLE TO ADVICE OTHERS 0~ HOW TO GENERA TEl. 1 

INCOME? I 2 I ~ 

3.5. DO YOU THINK THAT YOU HA VE BECOME A WARE ECONOMICALLY ' 

THAT YOU CAN 

r 

3.5.1 BE INVOLVED IN MAKING LOANS FROM THE BANK FOR I 1 I ~ I fJ, ·1 
PROJECTS LIKE STARTING A POULTRY FARM? '"""· _ __. __ ---J.'----1-

11 I~ 13
1 

3.5.2 CHOOSE THE SA VINO THAT CAN BRING YOU MORE 

INCOME? 4 

3.5.3. A voID~No rusKs w1-1EN vENTuruNo INTo A BusINEs~-- _ 1
1 

· I 
2 

\ a . \ 
· SECTOR LIKE CONSIDERING MARKETABILITY OF YOUR ...... --1.---.i.... _...J __ 

PRODUCT BEFORE STARTING? 

3.5.4 CAN YOU COMMENT ON OTHER WAYS THAT YOU HA VE 

DEVELOPED ECONOMICALLY 



DEPARTi\-IENT OF EDUCATION 
NORTH \VEST PROVINCE 

MAFlKENG DISTRICT OFFICE, PRIVATE BAG X 2047, MMABATHO, 2735 - NELSON 
MANDELA DRIVE, PHONE (0140) 81327-t/61 /80/813186/810794 FAX (0140) 810930 

ABET SECTJ01V 

TO: ALL PR0GR.-li'v/1\,/£ SUPERVISUR.Si( ,'U-URD INA 1ORS 

lvfAFIKENG DISTRICT OFFICE 

FR0J'vf: ABET SECTION 

DATE: / Cj - t' 0 • 

,SUBJECT: llESEARCH PROJECT 

---
The bearer ;!;;,,,,, /-lN'E L , S is conducting research on adult 
education. Please assist him/her with relevant information he/she may 
require. 

Your co-operation will be highly appreciated. 

/7~/,o 
............. ~!';'::~:- ....... . 

/ 

Z._A ... eJ}VAN. ···································· 
NI.A. 1VKA TE 

ABETS 'EC/AL/ST ABET SPECIALIST 



' ·· ······ ···· ·· ···· ·· ····· ······ ······ ····· ·· ·· ······· ···· ·· ···· 

Dear Sir\Madam 

TO WI IOIVI IT 1\-IA Y CONCERN 

~~ 
Universily ~ 
of Norl11~Wesl 
Dcpart111c11t ol' Adult Education 

Private Bag X20'16 MMABATHO 2735 
Republic ol Soulh Alr ica 
Telephone : (0 I '10) 892111 
Fax No : (0140) 25 775 

Date 02/06/98 

Your reference 

Our reference LMEM\ugr 

RE: EDA-64J:Jfft9{899 AUULT Ed-llESEARCII l'ROJECT 

~/. _;.. f / ·::, } · 
It is hereby Cc rti ficd that Lit e bea rc r. /6. (4.'./J.!.:.~ ~ -.. ~: S ........ Stu de 111 No .. , .. .... .. <?.~-.-... (~ 
is a student at this l11stitutio11 and is co11ducti11g a research as part -require111e11ts of the 
above course. 

Kindly assist him/her with relevant i11for111atio11 th.11 he/she may require . • 

H11m1Jly, 

Yours faithfully 

•••- · r-- I 

- - -·· - .. 
. ,J 

L.1\-1.E.l}• ef ILARE 
IIEAD; ADULT EDUCATION 




