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ABSTRACT 

Learner discipline is a very serious challenge to educators and principals in the 
Rustenburg Area Office Secondary Schools. Since corporal punishment was 
abolished in South Africa educators have found it difficult to maintain learner 
discipline in schools. Learners ' socio-economic factors have a negative impact on 
the discipl ine of learners as well as the involvement of educators in improving 
discipline in the schools in general. The qual itative research design was used to 
conduct the study. 

The researcher used qualitative method to conduct the study in order to obtain the 
information from the participants. The objectives of the study focused on: exploring 
disciplinary strategies that educators used to curb learner misconduct; how 
educators can become more involved in learner discipline, alternative disciplinary 
strategies that educators suggest and how educator involvement assists in improving 
learner discipline. The study was linked to the two theoretical frameworks. The first 
one by Pianta et al , (2012:324) , (the behavioural management) which stressed that 
educators should involve learners in discipline and make constructive use of time. 
The theory emphasised educator-learner interactions which were aimed at promoting 
positive behaviour. The second one was that of Mestry and Khumalo (2012) which 
focused on three-dimensional approaches to the management of learner discipline. 
The focus was on how school management teams dealt with learner misconduct and 
how educators were involved. Document analysis was conducted to investigate the 
extent to which educators were involved in learner discipline as and which 
procedures were in place to ensure that learner discipline in school was maintained. 

The study revealed that some educators make efforts to manage learners' discipline 
while others were not involved at all. There were those educators who absented 
themselves from school , who did not attend their periods and those who did not have 
respect for authority. Parents were not fully involved in the education of their children 
which results in indiscipl ine in schools. 

It was also discovered that educators in rural secondary school motivated learners 
and rewarded them for good conduct. The school also held empowerment 
workshops for educators on learner discipline. In the urban secondary school, the 
investigation revealed that educators were also motivating learners and reprimands 
were used to discipline learners. 
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1.1 INTRODUCTION 

CHAPTER 1 

BACKGROUND TO THE STUDY 

Changes in the South African education system have left many educators with 

frustration , as they do not know what to do when it comes to learner 

discipline. Educators are faced with very serious challenges since the 

abolition of corporal punishment (South African Schools Act 84 of 1996). 

According to Rossouw (2003:414), there are prominent factors, which 

influence the learning environment in the South African schools, and one of 

them is the conduct of learners. 

According to Steyn, De Klerk and Du Plessis (2006:82-83), because the 

educator has superior knowledge and wisdom, he or she is in position of 

authority in the classroom . The authority must never be practised in an 

autocratic, domineering, manipulative way since democratic education cannot 

be undemocratic in the means that it employs. The educator in his or her 

educative power must not stoop to coercion. Steyn et al (2006: 82) continue 

by highlighting that the test in a democratic classroom lies in the educator 

allowing the learners as much freedom as they can manage. As a result, the 

educator must help and accompany learners in order to achieve real freedom 

by encouraging independent and responsible choices and actions. 

It is interesting to note that Steyn et al (2006:83) believe that if the educator 

uses an undemocratic and autocratic approach to claim all power and control , 

there is win-lose relationship with the educator always winding up as a winner. 

In this situation, the educator is in a position of a detective and a judge and he 

or she believes that learners will not respect the rules unless they fear the 

results of disobedience. As a result, to punish a learner then becomes a 

humiliating experience and that will result in anger, rebellion or withdrawal that 

leading to fearful submission. The type of punishment may be firm , but not 

respectful and if learners are not treated with respect they cannot develop or 

enhance self-respect. 
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Presently, most of our schools face daily disciplinary problems such as 

learners who misbehave, who come late to school , who tend to perform poorly 

and are frequently absent from school as well as those who come to school 

drunk. The research report by Geldenhys and Dou bell (2012:321 ), states that 

discipline in South African schools is a very complicated and topical issue and 

very serious cause of countrywide concern. 

The report written by Rossouw (2003:414) mentioned that learners have lost 

the culture of respect and trust towards educators. In addition to that, learner 

safety, security and success or good performance in education are often 

severely affected by disruptive behaviour or other forms of misconduct by 

learners. 

It is important to note that Smit (2010:44) outlined that before 1996, corporal 

punishment was legal in South Africa since it was a way of effecting discipline. 

In 1996, the South African Schools Act banned the use of corporal 

punishment in South African schools. The education department launched a 

project on discipline in the year 2000 and the schools were provided with a 

booklet titled "Alternatives to Corporal punishment" (DOE: 2000) . The booklet 

contained examples of the correct disciplinary action for dealing with learner 

misconduct and this ranged from verbal warnings to suspension from all 

school activities. The alternative measures did not succeed in bringing school 

discipline since learner misconduct continued to escalate. 

South Africa is a democratic country which recognises human rights and as 

entrenched in the Constitution. Section 8 of the Constitution (South Africa, 

1996) addresses the basic rights of children, which include the right to be 

sheltered from ill-treatment, neglect, abuse and humiliation. This is directly 

linked to bullying, harassment and other forms of ill-disciplined behaviour 

which learners are exposed to at school. It is the responsibility of educators, 

School Governing Body and school management teams to ensure that 

learner' rights are protected to create safe and well-disciplined school 

environment. According to the South African Schools Act 84 of 1996 Section 

1, corporal punishment is abolished. It is also stated in the Act that anyone 



who contravenes the Act is guilty of an offence and is liable on conviction to a 

sentence that could be imposed for assault. 

The South African Schools Act provides for the drafting of the code of conduct 

for learners, which is stipulated in Section 8 of the Schools Act (Sa1996a) . 

The Act further emphasises that all stakeholders including learners must know 

exactly what kind of conduct is expected. The Act also states that learners " ... 

have the democratic right to process and to participate in matters affecting 

them at school". They have the right to have their point of view heard about 

these issues (SASA: 1996b). 

The implementation of the Schools Act was done in 1997 (SASA, 1996). 

According to the Act, all public schools must have a democratically elected 

school governing bodies (SGBs) that consist of educators, non-teaching staff, 

parents and learners. Every secondary school needs to have representative 

council of learners (RCL), elected democratically by learners of the school. 

The Learner Representative Council will then choose learners who will 

represent them in the SGB where their voices can be heard. One of the main 

responsibilities of the SGB is to develop a code of conduct for learners in the 

school, in order to promote positive discipline and self-discipline. The code 

should specify regulations to control everyday relationships within the school 

community (Department of Education 1998). 

Lack of discipline develops unsafe schools that are dangerous to both 

educators and learners. Educators also view the rights given to learners as 

more than those given to the educators themselves. Maphosa and Shumba 

(2010:396) further highlight that educators are aware that the rights of 

learners are important and need to be protected. Educators feel that leaving 

learners to act as they please is not only unacceptable but equally a form of 

abuse that does not recognise a learner's future as a responsible citizen. The 

issue of the rights of children within the context of disciplinary measures has 

been discovered to be a critical issue in the implementation of modern 

education. When stressing the rights of children, it should be stressed that 

these rights have limitations and it must be acknowledged that one's 

individual rights should not infringe upon the rights of others. Educators need 
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to act professionally and apply necessary measures in order to ensure proper 

learning environment for the learners. 

Continentally, educator involvement in leaner discipline is not mainly the 

responsibility of educators in South African only. Mweru (2010:248) elucidates 

that the Kenyan government banned use of corporal punishment in Kenyan 

schools in 2001. All the children were entitled to protection from all kinds of 

abuse and violence. Despite the passing of the Act it was discovered that 

educators in Kenya still apply corporal punishment and mainly caning of 

learners is still carried on in many Kenyan schools. 

Mweru (2010:248) continues by giving out the adverse effects corporal 

punishment has on learners and the effects are emotional and psychological 

harm, physical injuries, poor achievement in school tasks, bullying and 

disobedience in school and anti-social behaviour in learners. Mweru (2010) 

continues by indicating longer term effects of corporal punishment which are 

poor mental health and depressive symptoms in adulthood . 

The study revealed that all educators in Kenya are aware of the existence of 

the children' s Act but educators continue referring to the banning of corporal 

punishment as one of the factors which contributed to the learners lack of 

discipline in schools. According to Mweru (2010:250) educators in Kenyan 

schools indicated that the banning of corporal punishment has led to increase 

in display of bad behaviour by learners and to prove this there is increase in 

riots in schools. Educators added that since the banning of corporal 

punishment learners started breaking school rules which they previously 

accepted. They are of the idea that application of corporal punishment was 

the most effective way of disciplining learners and because it inflicted pain 

learners avoided breaking school rules and display of bad behaviour. 

Educators in Kenya felt that it was necessary to apply corporal punishment 

after the introduction of free primary education in 2003. The reasons were that 

classes were overcrowded due to the fact that parents who could not afford 

school fee were able to send their children to school. The schools are not well 

equipped to handle large numbers of children. Educators had too many 

learners in their classrooms and there was no time to guide and counsel 



learners. There was no time for individual attention. Due the reasons 

mentioned above educators used corporal punishment as the only effective 

way of controlling large numbers of learners in their classrooms Mweru 

(2010:251 ). 

Globally, it is interesting to note that Lewis, Romi, Qui, and Katz (2005:729) 

studied learner behaviour in three countries which are Australia, China and 

Israel. The study also focused on the relationship between discipline process 

and learner behaviour in the three countries. They continue to explain that in 

order to ensure that learners behave responsibly in the classroom there are 

two significant reasons. The first one is to prepare learners to take their place 

in society as responsible citizens. The second one is the best planned and 

most engaging lessons which may fail to have desired impact. Lewis et al. 

(2005) continue by explaining that most effective planned lessons could be 

disturbed by a small number of learners who misbehave and sufficiently 

distract other learners and frustrating the educator. 

The disciplinary strategies applied by the educators in Australia and Israel 

appeared to be the same. Educators in both countries commonly reacted to 

misbehaviour by allowing learners know that there was a problem in a hope 

that learners will improve their behaviour. Educators in both countries are 

more than likely to punish misbehaving learners instead of discussing with 

them the effect the misconduct has on other learners in an effort of having 

learners to choose a better way to behave. Educators recognise proper 

behaviour more so as to promote the increase in possibility of its reoccurrence 

(Lewis et al. , 2005:736) . 

According to Lewis (2005:738) the maintenance of discipline in China is 

different from the two countries already discussed above. It is noted that 

educators in China appear to be more inclusive and supportive of learners' 

voices when it comes to classroom discipline. Educators in China are less 

authoritarian when compared with those in Israel and Australia . It is 

interesting to note that Lewis et al. (2005) elucidates that discipline is well 

maintained in China schools due cultural factors . 
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Educators are held in a very high esteem and as a result Chinese learners 

would follow educator's instructions out of respect. The Chinese classrooms 

have a lesser likelihood of more stringent forms of discipline interventions 

such as punishment and aggression. Chinese educators use hinting, 

discussion and inclusion which may reflect confidence on their part that 

learners will listen to them and to their peers. 

The Australian and Israeli educators are relatively unwilling to empower 

learners in decision-making based on classroom discipline. Educators 

experience lower levels of unconditional respect from learners. Australian 

educators reported less use of discussion and more punishment than those in 

Israel. In Australia educators rely on more on coercive power to manage their 

classrooms, because they have relatively less legitimate power. 

According to Nakpodia (2010:144) learner discipl ine is a requirement to 

almost everything a school has to give to learners. Schools, in which 

discipline is a serious problem, have learners who bully others as a result 

parents transfer their children to better schools. As the result of the transfer of 

well-behaved learners and who usually perform well, this can affect the overall 

performance of the school. 

The recent increase in school attendance has led to learner discipline 

problems in Nigerian schools and this resulted more burdens on educators 

and school SMTs. Learners have resorted to unconstitutional methods to 

voice out their grievances and schools are blamed for unruly and uncivilised 

behaviour projected by learners in the Nigerian schools (Nakpodia 2010: 144). 

Nakpodia (2010: 149) indicated some of the problems educators experienced 

in maintenance of school discipline in Nigerian schools. The control of 

learners in a classroom was problematic because learners are prone to 

misconduct for they know that educators are not allowed to administer 

corporal punishment. Teaching and learning time is wasted on settling 

disciplinary disputes. This has proven to disturb those learners who are 

serious about their school work. 



Suspension and expulsion regulations cause ambivalence in the management 

of the schools. When the principal has to make a decision about a problematic 

learner he or she has to think twice in fear of embarrassment. There were 

situations in which the Permanent Secretary Chief Inspector of Education was 

pressured by social factors to revoke the school decision. Educators indicated 

that some parents in Nigeria were well connected, even if the school had a 

strong case against the learner the decision to expel him or her could be 

easily be overridden by the Chief Inspector of education (Nakpodia 2010: 150). 

The other problem educators experienced was the expulsion procedures 

which made learners believe that the school principal had no authority over 

them and did as they pleased in front of him/her because the learners knew 

that he/she will keep on talking without taking any action. All educators felt 

that implementing the suspension regulation was just a way to scare learners 

because any recommendation from the school could be reversed by Chief 

Inspector of Education (Nakpodia 2010: 150). 

According to Garegae (2007:52) educators indicated that indiscipline was 

increasing in Botswana schools. Educators also elucidated that learner 

hideous forms of misconduct which used to be seen on movies are reality in 

Botswana schools. Educators are no longer dealing with laziness of not doing 

homework but are faced with serious problems such as- drug abuse, use of 

knives and alcohol. School safety is a problem as learners carry guns and 

when an educator needs to talk to a learner he or she must do that with some 

respect but not real respect because of fear. 

The other cause of learner indiscipline is parents and school permissiveness. 

Parents in Botswana are not reprimanding their children believing that it is 

abusive behaviour. They do not correct their children because they believe 

that rebuke and reprimands exist where there is no love. As a result learners 

are not used to be told what is wrong or right and this contributes to 

indiscipline in the school (Garegae 2007:51 ). 
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1.2 RATIONALE 

This research was motivated by my experiences as an educator that discipline 

is gradually fading away in the Rustenburg Area Office (AO) Secondary 

Schools. Learner behaviour is a challenging issue and as a result, educators 

are expected to ensure that good learning environment is created and 

maintained . As an educator, I have realised that learners who have 

disciplinary problems come from families that have abandoned them, from 

child headed families as well as poverty-stricken families, which have an 

impact on learner discipline. 

Learners are uncontrollable and , as a result, they affect the culture of learning 

and teaching . Due to the reasons already mentioned earlier, I decided to 

investigate how educators are involved in improving learner discipline. 

Educators do also have the responsibility of pastoral care, counselling as well 

as to transform learners into future productive South African citizens. 

Section 17 of SASA (DOE, 1996:5-6) states clearly that corporal punishment 

as a disciplinary tool has been abolished. The abolition of corporal 

punishment has some negative results on school discipline. Oosthuizen 

(2007: 1) states that the abolition has left definite vacuum in methods of 

dealing with learner misconduct. 

In the study on discipline in Lesotho schools, conducted by Ferreira , Jacobs, 

Coetzee and de Wet (2009: 160) it is stressed that discipline in a school has 

two main goals to ensure the safety of educators and learners, and to develop 

an environment conducive to teaching and learning. The study found that 

learners were afraid to attend school if they felt threatened or when other 

learners' behaviour disrupted normal teaching and learning process. 

Educators are faced with the challenge of using alternative methods to 

enforce discipline in their classes. This research investigated how educators' 

involvement can improve learner discipline in the Rustenburg Area Office 

(AO). The focus was on how educators deal with various common 

misconducts, which are experienced on daily basis in two secondary schools 

in Rustenburg Area Office. This was done at Yellow secondary school in 



Lethabong (rural area) and Red secondary school in Rustenburg (urban 

area) . The first step was to interview the principals, heads of departments 

SGBs and the learners of the two secondary schools about common 

discipl inary problems they experienced and explore the extent to which 

educators were involved. 

It is important to indicate that the school names are pseudonyms so as to 

protect the identity of participants and their respective schools. 

1.3 STATEMENT OF THE PROBLEM 

How can educator involvement in teaching and learning assist in improving 

learner discipline in secondary schools of Rustenburg Area Office? 

Section 17 of SASA (DoE, 1996:5-6) states clearly that corporal punishment 

as a discipl inary tool had been abolished. The abolition of corporal 

punishment has some negative results on school discipline. Oosthuizen 

(2007: 1) stated that the abolition had left definite vacuum in methods of 

dealing with learner misconduct. 

Educators are faced with the challenge of using alternative methods to 

enforce discipline in the classrooms. This study investigated how educator 

involvement in teaching and learning could improve learner discipl ine in the 

secondary schools of Rustenburg Area Office (RAO). Special focus was on 

how educators deal with various common misconducts which were 

experienced on daily basis in two secondary schools in Rustenburg Area 

Office. 

1.4 PURPOSE OF THE STUDY 

The main aim of the study was to explore how educators assist in improving 

learner discipline in order to promote effective teaching and learning in the 

schools. 

In the study on Discipline in Lesotho schools, conducted by Ferreira , Jacobs, 

Coetzee and de Wet (2009: 160) stressed that discipline in a school has two 

main goals which were to ensure the safety of educators and learners. The 

second goal was to develop an environment conducive to teaching and 
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learning . They continued by indicating that learners were afraid to attend 

school if they always felt threatened or when other learner's behaviour 

disrupts normal teaching and learning process. 

1.5 RESEARCH QUESTIONS 

MAIN RESEACH QUESTION 

• How does educator involvement in teaching and learning assist 

in improving learner discipline in secondary schools of 

Rustenburg Area Office to promote effective teaching and 

learning? 

SECONDARY RESEARCH QUESTIONS 

► What disciplinary strategies do educators at these schools 

apply to stop learner misconduct? 

► How can educators become more involved in the process of 

school discipline in the two secondary schools of Rustenburg 

Area Office? 

► Which alternative disciplinary strategies to traditional 

disciplinary methods do educators suggest? 

1.6 RESEARCH OBJECTIVES 

► To explore disciplinary strategies that educators use to minimise 

learner misconduct 

► To find out how educators can become more involved in learner 

discipline. 

► To investigate how educator involvement in teaching and learning 

assists in improving learner discipline. 

► To investigate alternative disciplinary methods that educators suggest. 



1.7. SIGNIFICANCE OF THE STUDY 

1.7.1. The research is significant to the researchers who are interested in the 

management of discipline of learners in secondary schools, and to the 

Department of Education , educators and learners. 

1.7.2. It is expected to help the parent-teacher associations in drafting learner 

code of conduct as well as ways to create healthy and safe school 

environment in which teaching and learning can take place efficiently and 

effectively. 

1.7.3. For the Ministry of Education and Regional Offices, to provide solutions 

to teachers· plight of lack of equivocal or better alternative disciplinary 

strategy for schools since the abolition of corporal punishment. 

1.7.4. It is expected to provide School Management Teams with methods of 

how to involve educators in improving learner discipline and proper classroom 

management. Also to assist educators with alternative strateg ies for 

management of misconduct to create time for teaching and learning instead of 

wasting time in discipline enforcement. 

1.7.5. The results might help policy makers in formulation of policies that will 

help educators in enforcing discipline in schools as well as mechanisms that 

can be used by teachers to limit learner misconduct. 

1.7.6. The results might assist in the implementation of policies with the focus 

on how to improve on strategies to be used in the upgrading of discipline in 

the South African secondary schools. 

1.8. CONCEPT CLARIFICATION 

The following concepts were used throughout the study and were defined as 

follows: 

1.8.1 Constitution- means the constitution of the Republ ic of South Africa, 

1996 (Act No.108 of 1996) 
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1.8.2 Education Department- means the department established by Section 

7 (2) of the Publ ic Service Act, (Proclamation No. 103 of 1996, which is 

responsible for education in the province 

1.8.3 Educator- means any person, excluding a person who is appointed to 
exclusively perform extracurricular duties, who teaches, educates or trains 
other persons or who provides professional educational services, including 
professional therapy and education psychological services, at school. (Section 
6 (a) of Act No. 48 of 1999) 

1.8.4 Governing body- means governing body in Section 16 (1) 

1.8.5 Learner- means any person receiving education or obliged to receive 
education in terms of this Act (No. 84 of 1996) 

The following terms were used interchangeably throughout the study: learner 
misconduct and learner discipline. 

1.9. LIMITATION OF THE STUDY 

The results from the study were based only in the schools investigated and 

generalisation of results was only in the Rustenburg Area Office. 

1.10. ETHICAL CONSIDERATIONS 

For ethical and reasons the school names had been changed and 

pseudonyms were used and were as follows: The rural secondary school was 

referred to as Yellow secondary school and urban secondary school was 

referred to as the Red secondary school. 

The names of educators, SGB members, HODs and Disciplinary committee 

members are pseudonyms and that was done to protect the identity of the 

participants. 

1.10.1 . Informed consent 

De Vos et al. (2011 : 113) elucidate, "Research should be based on mutual 

trust, acceptance, cooperation and the promises between all parties involved 

in the research project." 

According to Drew, Hardman, and Hosp (2008: 57) , "consent involves the 

procedure by which an individual may choose whether or not to participate in 



a study". They also further explain that it is the researcher's responsibility to 

ensure that participants understand the purpose of the study and methods to 

be used. The researcher should also inform them about the risks involved and 

the demands placed upon the participants. 

In obtaining informed consent that would mean all possible information on the 

aim of the study, the expected period of the participants involvement, 

procedure to be followed during investigation and the advantages and 

demerits to which participants would be exposed to, would be forwarded to 

their legal representatives (De Vos et al. , 2011: 117). 

In order not to expose the participants to any harm, voluntary participation 

was encouraged. Informed written consent was used in order to ensure that 

participants fully understood the details of the study and ultimately be in 

position to make a voluntary and thoroughly reasoned decision about their 

possible participation (De Vos et al 2011 : 117). The researcher ensured that 

consent forms were signed and stored in a safe place so that they could be 

accessed easily if required. 

The participants were informed at the start of the investigation that the 

information they would provide was important and that it would help in the 

promotion of discipline in schools. The purpose of the personal and focus 

group interviews was made clear that the study was investigating how 

educators were involved in improving learner discipline. Participants were 

informed that they had the right to withdraw from the investigation anytime. No 

one was forced to participate in the study because involvement was voluntary. 

The researcher gave the participants the opportunity to ask questions before 

the research commenced. 

1.11. LAYOUT OF THE STUDY 

Chapter 1: Problem orientation 

This chapter serves as orientation to the problem under study. It covers 

factors which led to the investigation of the study, research questions and 

purpose of the research . 

13 



Chapter 2: Literature review 

The chapter covers review of literature relevant to the topic of discussion. 

Chapter 3: Research design and methodology 

The chapter describes the research design used in the study. It also presents 

the research paradigms, targeted population, sampling procedures and 

instruments for data collection as well as data analysis procedures. It also 

addresses issues of trustworthiness as well as ethical considerations. 

Chapter 4: Data presentation, analysis and interpretation 

The chapter presents data collected from the respondents as well as analysis 

of data in relation to the research objectives and literature. 

Chapter 5: Conclusion and recommendations 

The chapter presents a summary of the entire study with reference to the 

purpose of the study as well as the findings of the study. The chapter also 

outlines recommendations drawn from the findings of the study. Concluding 

remarks are presented after highlighting the shortcomings of the entire study. 

1.12. CONCLUSION 

Chapter one served as the orientation to the problem under study. It covered 

factors which led to the investigation of the study, statement of the problem, 

research questions and the purpose of the research 



2.1. INTRODUCTION 

CHAPTER 2 

LITERATURE REVIEW 

The aim of this literature review is to explore how educators are involved in 

improving learner discipline in secondary schools of Rustenburg Area Office. 

The focus is on the theoretical framework pertaining to learner discipline, what 

is learner discipline, factors leading to learner indiscipline, how are educators 

involved in disciplining learners, how educators help in improving learner 

discipline, disciplinary strategies that educators use to control learner 

misconduct, which disciplinary strategies educators suggest, what are the 

existing disciplinary strategies for educators to use? 

De Vos, Strydom, Fourche' and Delport (2011 : 93) outline the purpose of 

review of literature as to familiarise the researcher with the current state of 

knowledge in connection with the research problem. The aim is to learn how 

other researchers have delineated similar problems, and to narrow the focus 

of the study and to ensure that no duplication of what is already studied is 

done. 

The review has identified the body of literature relevant to the research . The 

relationship of the study to the relevant literature is also indicated. Flaws in 

the existing literature are identified and resolved. The purpose is to sharpen 

the focus of the study and to give structure to the research question and 

design. 

It is important to note that in the study conducted by Decoteau (2012: 198), he 

mentions that it is very important that educators start to consider disciplinary 

contexts. The consideration focuses on whether practices and programmes 

undermine or promote educational success. He continues by elucidating that, 

it is equally important for educators to understand the ways through which 

official school discipline policies impede and support efforts to adopt and 

implement proactive and restorative forms of school discipline. 
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The literature review is used to enrich the findings as well as to answer the 

research question. It also focuses on how educators are involved in the 

general school discipline by SMT. The review also explores the alternative 

methods suggested by educators to that of traditional disciplinary methods. 

Are the suggested alternative methods effective and to what extent do 

educational authorities assist educators in the maintenance of discipline? 

2.2. THEORETICAL FRAMEWORK. 

According to Pianta, Hamre and Allen (2012:374) behaviour management is 

a term which is often used for a broad spectrum of classroom management 

methods. This includes educators' abilities to involve learners and make a 

constructive use of time. In addition behaviour management is defined more 

narrowly as educator-learner interactions which are aimed at promoting 

positive behaviour and preventing misbehaviour in the classroom. 

Positive learner behaviour includes the provision of clear and constant 

behavioural expectations, monitoring the classroom for potential problems 

and proactively preventing problems rather than being reactive and efficiently 

redirecting minor misbehaviour before it escalates. 

Bechuke and Debeila (2012:244) focused their study on behaviour 

modification theory as the moulding of all learners to comply with the use of 

standard punishment and rewards. Bechuke et al, (2012) outline that there 

are eight major characteristics of behaviour modification, which educators can 

implement in classrooms and school in an attempt to change unwanted 

learner behaviour. These are: focus should be on behaviour. The aims of 

behaviour modification procedures are developed to transform behaviour, not 

a personal characteristic; as a result behaviour modification discourages 

labelling . The emphasis of behaviour modification should be on current 

environmental events. 

Human behaviour is controlled by events in the immediate environment, and 

the purpose of modification of behaviour is to identify those events. After the 

identification of variables, they are changed to modify behaviour. In the 

implementation of behaviour modification there should be precise description 



of procedures. It is important to note that professionals trained in behaviour 

modification develop behaviour modification procedures. People such as 

educators, parents and job supervisors often implement the procedures 

(Bechuke & Debeila , 2012:244) . 

Mestry and Khumalo (2012:99) stress the fact that the design of learner code 

of conduct should be underpinned by Curwinetal's three-dimensional 

approach to the management of learner discipline. The first one is 

prevention dimension , which entails that SGB should adopt strategies that 

actively control disciplinary problems. This includes dealing with stress related 

to classroom discipline. The second one is the action dimension, which refers 

to the action SGB can take when all the steps taken to prevent disciplinary 

problems fail. In this situation records are kept having methods to avoid 

increasing minor problems into major ones. "Resolution dimension" is the third 

one, which implies that SGB should design strategies to resolve problems 

with chronic-rule breaker and the extreme out-of-control learner. 

In the study conducted by Kamilla, Rawatlal and Peterson (2012:349) , 

different perspectives on discipline were discussed . The perspectives focused 

mainly on the interaction between as well as the interdependence of factors, 

which have multiple levels of influence on a problem. The multilevel 

interventions mix behavioural and environmental components. Level one 

is intrapersonal which recognises the individual characteristics in adolescents 

engaged in high risk behaviour. The second one is the interpersonal level , 

which takes into cognisance the influence of relationships with significant 

others. 

The school management and policy level recognises the influence of group 

practices and processes as well as policy level of influences. 

Kamilla et al. (2012:349) continue to highlight the fact that with in the 

ecological perspectives, social capital is understood to emerge from social 

networks, which are the starting point of socially cohesive communities . 

These communities are characterised by strong social organisations, common 

norms and social trust. 
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Masitsa (2008:243) mentions different theories on discipline and 

disciplinary strategies. Masitsa continues and postulates that discipline 

relates to issues of school management and ways of implementing things at 

school. Masitsa further explains that discipline could also be viewed as the 

development that is necessary for work to be done to ensure the safety of 

learners. Masitsa (2007:245) states that social learning theory holds the 

contention that ch ildren develop behavioural habits through observation. Due 

to this factor, the modelling of punitive discipline may unintentionally imply to 

learners that the use of aggression and cohesive action is acceptable. 

Since educators are role models for learners, their conduct should be good 

even when implementing disciplinary measures since the learners view 

teacher behaviour as example to be emulated. For this reason , educators 

should always set ideal example to learners through the application of 

acceptable and corrective disciplinary measures. 

Lane-Garon, Yergat and Kralowec (2012: 197) state that positive behaviour 

intervention support (PBIS) is for preventing learner problems from 

escalating before intervention. It is also aimed at conflict resolution education 

(CRE) movement. In this study a California elementary school was involved 

where both CRE and PBIS were implemented. Learners were trained in 

conflict resolution facilitation at Polk elementary school. The training was 

conducted through public school-university project and it assessed 

developmental variables before and after mediation training and service. 

PBIS addressed the intentional, proactive effort by schools, districts and 

states. In this system of PBIS, support is interrelated and is developed in 

order to prevent learners from failing, both academically and behaviourally. 

The system also promotes positive learner behaviour with five thematic 

statements, such as those of James K. Polk Elementary School, which are; be 

respectful , be safer, work peacefully, strive for excellence and follow 

directions. Learners at Polk repeat this mantra daily and are involved in 

discussions in classroom meetings and school wide settings on how they 

implement their five behavioural expectations. All of them agreed that respect 

can be implemented by describing desirable behaviour that is learner-learner, 



learner-educator, learner-parent and learner-to-physical environment. 

Respect to physical environment means the learner treats property well and 

does not vandalise it. 

CRE is a communication-based approach to teaching , learning and practising 

social-emotional skills needed for life. When problems arise during the course 

of the year, classroom meetings are held and provide problem-solving 

grounds in which ground rules for respectful communication and reverence for 

persons and divergent perspectives become norms. 

Lane-Garon et al , (2012:200) state that Polk Elementary School strove for five 

messages, which were shared by all members of the community. The 

expectations in PSIS approaches were clear, and the language around 

behavioural norms became the frequent start. Members of Polk team included 

educators, janitors, SMT, parents and crossing guards. The involved 

members used system wide team approach in which all members offer direct 

instruction of desired behaviour and intervention support. 

There is positive behaviour support for all learners. The five behavioural 

expectations are clearly defined in positive simple statements. Learners are 

able to observe models of what desired behaviour is and what is not. As 

positive behaviour is defined and demonstrated, approximations to the goal 

are acknowledged on regular basis. Misconducts are addressed through 

invitations to be involved in a new better attempt. When learners do not 

succeed in achieving behavioural expectations, it is communicated to them 

that their mistake has provided them learning opportunity. CRE has an 

underlying principle that learners may misbehave for different reasons which 

include that the learner is having a bad day, he/she has not been taught 

proper skills or the learner may have an underlying disorder that needs 

another level of intervention. For this reason , a professional intervention 

specific to the learners· needs will result and will be supportive effort of 

learners continuing to succeed . 

In the research conducted by Oosthuizen and Rossouw (2009:83), they 

discovered that in earlier reports in 2007 on learner misconduct, swearing 

among learners was the most frequent transgression in the South African 
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schools environment. Their focus was mainly based on 'swearing and the 

use of coarse language among learners'. In this study, the focus was on 

the investigation of educator involvement in learner discipline and common 

forms of learner misconduct, which prevail frequently in the two secondary 

schools. More emphasis was on how educators, HODs and principals 

maintain discipline in their schools. 

In the study conducted by Kamilla, Rawatlal and Peterson (2012:349), it is 

interesting to note that different perspectives were outlined on discipline. The 

perspectives focused mainly on the interaction between as well as the 

interdependence of factors , which have multiple levels of influence on a 

problem. The multilevel interventions mix behavioural and environmental 

components. Level one is intrapersonal which recognises the influence of 

individual characteristics in adolescents engaged in high-risk behaviour. The 

second one is the interpersonal level , which takes into cognisance the 

influence of relationships with significant others. 

The school management and pol icy level recognises the influence of group 

practices and processes as well as policy level of influences. Kamilla et al. 

(2012:349) continue to highlight that within the ecological perspectives, social 

capital is understood to emerge from social networks, which are the starting 

point of socially cohesive communities. These communities are characterised 

by strong social organisations, common norms and social trust. 

Masitsa (2007:243) mentions different theories on discipline and 

disciplinary strategies. Masitsa (2007) continues by outl ining that discipline 

relates to issues of school management and ways of implementing things at 

school. Masitsa further explains that discipline might also be viewed as the 

development that is necessary for work to be done to ensure the safety of 

learners. Masitsa (2007: 245) states that social learning theory holds the 

contention that ch ildren develop behavioural habits through observation. Due 

to this factor, modelling of punitive discipline may unintentionally imply to 

learners that the use of aggression and cohesive action is acceptable. 

Since teachers are role models for the learners, their conduct should be good 

even when implementing disciplinary measures since the view of learners is 



that their behaviour is an example to be emulated . For this reason , educators 

should always set ideal examples to learners through the application of 

acceptable and corrective disciplinary measures. 

For this study, the theoretical framework by Mestry and Khumalo (2012) was 

used since it linked with the study and because it focused on three­

dimensional approaches to the management of learner discipline. It was 

based on how school management teams deal with learner misconduct and 

how educators were involved. The second one was behaviour management 

by Pianta et al (2012:324) which stated that educators involve learners in 

discipline and make constructive use of time. The theory promoted educator­

learner interactions which were aimed at promoting positive behaviour. The 

two theories encouraged educator involvement in learner discipline. 

2.3. LEARNER DISCIPLINE. 

Mugabe, Maposa, Campus and Bulawayo (2013: 112) say that many 

researchers give different perceptions of the concept discipline. They continue 

to highlight the fact that some scholars view discipline as a training that 

produces a specific character. Other scholars view discipline as punishment 

intended to correct or train. Mugabe et al.(2013: 112) view discipline as 

gradual and time wasting activity of assisting learners to see sense in acting 

in a certain way through the enforcement of school rules that promote learning 

and reduce disturbance. 

Mugabe et al. (2013: 112) also refer to any behaviour that is not in line with 

discipline as misconduct. In addition, they describe misconduct as behaviour, 

which prevents other learners from feeling safe, secure and respected . They 

further explain misconduct as criminal offence and bad behaviour that is likely 

to put school into disrepute and that could lead to disciplinary procedures. 

Bechuke and Debeila (2012:242) describe discipline as all the strategies that 

can be put into place to coordinate, control and organise learners and their 

activities in the school. They further explain that there must be provision and 

procedures necessary to develop and maintain an environment in which the 

culture of teaching and learning can take place. 
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Educators who follow the traditional perspective may define discipline as all 

activities that are implemented to control learner behaviour by enforcing 

compliance and maintenance of order (Bechuke and Debeila, 2012:243) . 

Ndofirepi, Makaye and Ndofirepi (2012:84) also define discipline as a way of 

maintaining a form of order that will promote learning objectives and provide 

the educator with a classroom atmosphere favourable to teaching and 

learning. It includes the maintenance of order in the classroom, keeping 

learners focused on a goal and preventing learners from disturbing or harming 

each other. They also view discipline as treatment that corrects or punishes, 

meaning, it is a way of rectifying errors and coming up with proper punishment 

for wrongdoers . Bear (2010: 1) describes discipline as the use of different 

techniques to manage, govern and correct learner behaviour. 

Mestry and Khumalo (2012:99) continue to recapitulate that the signing into 

law of the South African Constitution (Republic of South Africa, 1996b) and 

the South African Schools Act has radical impact on the management of 

discipl ine of learners in the schools. The principal , SMT and the educators are 

the most visible front when it comes to disciplinary procedures. The SGB has 

the legal responsibility of ensuring that proper structures and procedures are 

in place so that disciplinary measures taken against learners who are ill­

disciplined are implemented fairly and reasonably in accordance with the 

Constitution and SASA. 

According to Joubert and Serekwane (2009:127), discipline in the classroom 

context is seen differently by many educators in schools. Some educators 

look at discipline as the formation of moral character while others see it as 

control over learners. Other educators view discipline as preventive and 

corrective measure. Joubert and Serekwane (2009: 128) view discipline as the 

formation of moral character. It is also stated that discipline should develop 

the learner and help him or her to be prepared to act as a responsible and 

effective member of society. 

Joubert and Serekwane (2009: 128) define discipline as the action by which 

an educator calls a learner to order and self-disciplined thinking with the 



purpose of instilling in self-discipline and to ensure a balanced state of mind 

and self-control. 

Discipline is an inner control and the aim of discipline is to decrease the need 

for the educator's intervention over time by assisting learners to become self­

disciplined . This means that learners are able to control their behaviour 

properly (Joubert and Serekwane, 2009) . 

When educators apply different discipline methods, they do not only hope that 

bad misbehaviour will stop, but also that learners will further internalize self­

discipline and display it in the classroom and elsewhere. 

Mokhele (2006: 150) defines discipline as a practice of care and respect for 

others and self. Mokhele further describes discipline as a way of ensuring that 

the rights of other people who are exposed to uncooperative and aggressive 

situation are protected . Mokhele continues by postulating that the appl ication 

of discipline should not be seen only as a damp-down on unruly, mischievous 

and disruptive behaviour, but as a way of entering into loving, caring and 

guiding relationship with learners. 

The management of discipline calls on the educators to make learners feel 

emotionally comfortable and physically safe so that they can develop self­

discipline and accountability in their actions. Each educator has to create an 

environment in which every learner is guided towards the behaviour of caring 

and respect for other learners. Mokhele (2006) also states that educators 

should improve the ways through which they relate and work with learners by 

working in collaborative manner which means that educators should 

acknowledge learners as partners in education, and they should ensure that 

learners do not control the culture of teaching and learning . Educator-learner 

relationship is based on communication and understanding that exists 

between the educator and the learner (Mokhele, 2006: 150-15). 

According to Ferreira, Jacobs, Coetzee-manning and De Wet (2009: 160), the 

two goals of discipline are to ensure the safety of learners and educators and 

to develop an environment conducive to teaching and learning. If some 

learners are afraid to attend school because they feel threatened or if other 
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learners· behaviour in the school disrupts the culture of teaching and learning, 

this will result in negative impact on learners· access to educational 

opportunities. For this reason , it is the responsibility of the Education 

Department to strive to create and maintain conditions for effective teaching 

and learning. 

2.3.1. Factors Leading To Learner Indiscipline. 

Kamilla et al. (2012:358) explain that lack of discipline in the South African 

schools has been an issue of great concern for educators . Kamilla et al. 

(2012) continue by explicating that the abolition of corporal punishment has 

left a gap, which cannot be filled , and this has led to all different kinds of 

disciplinary problems in schools. As a result educators have to come up with 

proactive measures to stop disruptive behaviour caused by the abolition of 

corporal punishment among learners. 

Learners· misconduct is a way of revenge to school authority. Some learners 

misbehave in order to challenge the educator's authority. As learners 

challenge the educator's authority, educators report that those learners are 

from families where children are powerless because they feel abandoned. 

Most learners misbehave due to absence of parents or because of single 

parenthood. The absence of parents leads to learners being forced to assume 

the role of caregiver to younger siblings. It is important to assist adolescents 

to cope with the different family formations to strengthen adult protective 

shield at community level to compensate lack of parental involvement (Kamilla 

et al, 2012:354) . 

In the study conducted by Maphosa and Shumba (2010:395-396) , they found 

out that educators generally feel disempowered in the ability to maintain 

discipline in the absence of corporal punishment. Maphosa and Shumba 

(2010) further state that learners take advantage of educators because they 

know whatever the punishment the educator will give; will not equal the pain 

of corporal punishment. The study also revealed that learners had neither fear 

nor respect for educators and as a result, learners behaved as they liked and 

this is a recipe for chaos in schools. 



Lack of discipline develops unsafe schools that are dangerous to both 

educators and learners. Educators also view the rights given to learners as 

more than those given to the educators themselves. Maphosa and Shumba 

(2010:396) further highlight that educators are aware that the rights of 

learners are important and need to be protected. Educators feel that leaving 

learners to act as they please is not only unacceptable but equally a form of 

abuse that does not recognise a learner's future as a responsible citizen. The 

issue of the rights of children within the context of disciplinary measures has 

been discovered to be a critical issue in the implementation of modern 

education. When stressing the rights of children, it should be stressed that 

these rights have limitations and it must be acknowledged that one's 

individual rights should not infringe upon the rights of others. Educators need 

to act professionally and apply necessary measures in order to ensure proper 

learning environment for the learners. 

Wolhuter and Van Staden (2009: 101-102) note that factors which lead to 

learner indiscipline problems can be classified into five categories namely; 

learner- related factors , educator related factors , school related factors , 

parent/family related factors, and society related factors (Wolhuter and Steyn, 

2003:526) . The factors are outlined as follows: 

• Learner related factors are linked to the ages or phases of learners. 

Wolhuter and Van Staden (2009: 101) continue by stating that problems 

of indiscipline seem to occur more frequently at secondary school than 

at the primary school. In the study conducted by Wolhuter and Van 

Staden (2009: 104), they outlined some of the learner discipline 

problems experienced by educators. Disruptive behaviour occurred on 

monthly basis from the boys and on weekly basis from the girls. 

Disrespect towards educators took place on monthly basis for both 

male and female learners. Absenteeism was found to be occurring on 

weekly basis in both male and female leaners in secondary schools. 

When focusing on provocative behaviour it happened monthly among 

male learners and weekly among female learners. Neglect of duty 

occurred on weekly basis and both girls and boys were involved. 
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• On educator-related factors leading to learner indiscipline focus was on 

the general competence and the strong influence the educator had on 

the behaviour of learners. Knowledge of subject matter is crucial as it is 

the ability of the educator to present a lesson that flows smoothly and 

holds learners' attention to control indiscipline (Wolhuter and Van 

Staden, 2009: 100-102). 

• School-related factors leading to indiscipline among learners, Wolhuter 

and Van Staden, (2009: 102) delineated that most effective schools 

were those that had developed a positive atmosphere based on a 

sense of community and shared values. There was also evidence that 

stressed that there was a link between physical appearance of the 

school premises and the behaviour of learners. This implied that when 

school buildings are well maintained they will influence how learners 

behave. Schools with dilapidated buildings and unhealthy surroundings 

experience more disciplinary problems such as late coming , 

absenteeism, noise making and lack of respect for educators. The style 

of management applied by the principal is also a crucial factor in 

encouraging a sense of collective responsibility among staff and the 

spirit of commitment to the school among learners and their parents. 

• Parent or family-related factors refer to parental guidance and parent­

school relationships. Wolhuter and Van Staden, (2009) state that 

numerous studies have indicated that there is a positive link between 

parental involvement in school activities and the discipline behaviour of 

learners at school. If parents were not setting good example for their 

children at home and not taking their children's education seriously, 

learners tended to be involved in indiscipline in schools. Parents who 

assisted their children with school work and extra-curricular activities 

tended to have children who behaved well in the school. 

• Society-related factors included violence, racism, and other anti-social 

behaviour, which were seen by learners on television and video 

programmes. As outlined this could cause misbehaviour and 

disciplinary problems in schools (Wolhuter and Van Staden, 2009). If 

the society or community does not value education learners will have 



no reason to attend school and do their school work. When society 

values respect and Ubuntu that is emulated by the children and if this 

was promoted in the schools it will result in less disciplinary problems. 

2.4. HOW ARE EDUCATORS INVOLVED IN DISCIPLINING LEARNERS? 

Democracy brought serious changes to the Department of Education in South 

Africa . It is interesting to note that in a study conducted by Ndofirepi , Makaye 

and Ndofirepi (2012:83) titled "To discipline or to punish, " it is stated that the 

government's failure to suggest immediate alternative form of punishment has 

led to the continuation of corporal punishment, which resulted in conflict 

among educators, learners and parents. As a result, indiscipline by learners is 

increasing and educators lament their loss of power of authority due to the 

abolition of corporal punishment. The South African Schools Act is not clear 

on the discipline strategies that educators should adopt in handling learner 

indiscipline in schools. 

If educators use corporal punishment, it is simply taking an unnecessary risk 

as one may end up in court. Disciplinary approaches used in schools lack the 

ability to help prevent indiscipline. Most of the disciplinary strategies wait for 

an offence to be committed before they are applied. Maphosa and Shumba 

(2011) state that alternative measures to corporal punishment issued by 

Education Department are not effective. In addition, Maphosa and Shumba 

(2011 :220) believe that educators lack strategies to prevent the occurrence of 

learner indiscipline in schools and most of the measures in place in schools 

only help to deal with manifested cases of indiscipline. 

Article 28(a) of the Lesotho Constitution (Kingdom of Lesotho, 1993) states 

that Government of Lesotho strives for a school environment that respects 

human rights and fundamental freedoms and those that foster teaching and 

learning. It is also important to note that the Education Act No 10 of 1995 

(Kingdom of Lesotho 1995, Act 18a) tasks of principals, educators and 

management committees of the school to develop and maintain safe 

disciplined school environment. According to Ferreira et al (2009: 160), the Act 

is not clearly stated. This is further proved by the fact that there are no explicit 

guidelines on how to promote good behaviour and self-discipline. 
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There are no guidelines on how to respond to misconduct in order to correct 

or change it to maintain harmonious relations. Based on the information 

provided, Ferreira et al (2009:66) state that it was not surprising that 

indiscipline is a serious problem in Lesotho schools. 

Pianta, Bridget and Allen (2012:386) conducted a study on the nature and 

quality of relationship and interactions between educators and learners that 

are important to understanding learner engagement, which can be evaluated 

through standardized observation methods. This can be changed by providing 

educators with knowledge about developmental processes relevant to 

classroom interactions. The main focus of the study was on the theoretical 

and empirical links between interactions and engagement as well as 

presenting approaches to intervention developed to increase the quality of 

such interactions and in return to promote learner involvement and learning as 

well as development. 

According to Pianta et al. (2012:366) learners spend most of their time in 

schools and most of it in the classrooms which are potentially powerful 

settings for influencing children and youth . They continue to stress the fact 

that learner relations and interactions with educators either produce or hinder 

developmental change to the extent that they involve meaningful challenges 

and provide social relations support. In this way, educators and learners 

reflect the classroom's capacity to enhance development. 

In order to prove this connection between engagement and relationships, the 

National Research Council (NRC) in 2004 published a ground-breaking 

recasting of settings in terms of factors that involve developmental 

mechanisms in adolescents in positive ways. The NRC report focused on 

shifting programmes that work on reducing the rate of problems in child and 

adolescent development to the one, which recognises the best ways in which 

these contexts can benefit youth , and to stress positive ways that relational 

experiences in these settings give learners experiences that they draw upon. 

The NRC approach was implemented in preschools and early elementary 

period Pianta et al. (2012:366) . The approach focused on measuring and 

ultimately improving the quality of educator-learner relationships through a 



focus on their interactions. According to Pianta et al. (2012) , the programme 

was extended to middle and high school classrooms whereby the focus was 

on measuring and improving relationships. In their perception, engagement is 

something related to relationships. Pianta et al. (2012:366) reflect learner's 

cognitive, emotional , behavioural and motivational status as well as abil ities. 

Nakpodia (2010:144) indicates that in order to achieve an organized and 

peaceful school environment and keep discipline, school management should 

specify rules and regulations to guide activities of the members of the school. 

Learner discipline is a requirement to almost everything in the school and to 

promote effective teaching and learning. Nakpodia (2010:144) continues and 

states that in order for a conducive climate to exist in the school, a particular 

level of discipline must exist. In schools where disciplinary problems such as 

bullying exist, parents transfer their children to better schools. 

Nakpodia (2010: 145) outlines ways in which educators can prevent and 

resolve learner disciplinary problems in schools. Nakpodia (2010: 145) 

continues by highlighting that in order to ensure efficient functioning of the 

school there has to be reasonable disciplinary policies and procedures. 

Where discipline is lacking, the school systems collapse, as a result, the 

school environment becomes unsafe for the good and right hearted learners 

because of the activities of the bullies. It is the responsibility of educators to 

rescue the quiet and peaceful learners from the bullies. If the educators fail in 

their responsibility, harm is done to any learner, which is the direct result of 

the school 's lack of supervision and ultimately the school will be held 

accountable. 

Due to the unique nature of the school , there are many areas in which an 

educator has to conduct disciplinary matters. The rules and regulations are 

made to cover many grounds affecting the learner including school 

attendance, use and misuse of school property, learner-to-learner 

relationship, educator-learner relationship and classroom rules. The educator 

involved in the management of any of the above mentioned disciplinary 

matters must do so within the limits of the law. 
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The three guidelines given to educators are: the educator must adopt the 

proper code of conduct when dealing with learners. The method used must be 

authorised by the ministry of education and the action of the educator must be 

protected which is working within the scope of his or her employment 

(Nakpodia, 2010: 146). 

Nakpodia (2010: 148) outlines bases of educator's influence on discipline 

problems of learners and further explains that in order for an educator to 

ensure proper discipline of his or her class, it is important for him or her to 

know some of the powers he or she has and how best such powers could be 

used effectively. The powers are: the power of reward , coercive power, 

referent power, expert power and legitimate power. The powers are discussed 

as follows: 

REWARD POWER 

This involves the ability to give reward to the learner whose behaviour the 

educator is trying to influence. It is the educator's responsibility to reward his 

or her learners and should make sure that the rewards are also not too 

frequent or else they would lose their value. Parents can offer their children 

material rewards such as money and clothes, the educator's rewards should 

be symbolic and in material (Nakpodia, 2010: 148) 

COERCIVE POWER 

According to Nakpodia (2010: 148), when the educator implements coercive 

power, he or she may withhold rewards or punish the learner in a particular 

way for failing to act in a desired manner. When punishment may have some 

important influence on the learner, the educator must not forget its negative 

impact on the learner. Nakpodia (2010) further elucidates that naturally, 

punishment serves the following purposes: reform of the offender, the 

correction of learner's conduct and the prevention of repetition of 

misbehaviour that disturbs the welfare of others. 

The following punishments: detention after school , dismissal from class, 

corporal punishment, expulsion and suspension should be avoided due to 

their negative and complicated nature. The reason is that the educator may 



unconsciously project his aggression on the learner and apply corporal 

punishment without knowing when to stop (Nakpodia, 2010: 148) 

REFERENT OR CHARISMATIC POWER 

Charisma tic or referent power refers to the capability of the educator to 

influence the behaviour of the learners in an attempt to allow him or her to 

identify with the educator. It is interesting to note that Nakpodia (2010) 

highlights that identification between the educator and the learner does not 

necessarily relate to influencing the behaviour of the individual learner for 

material rewards. This rather relates to the feeling of admiration that the 

learner may have for the educator. The feeling will ultimately lead to a learner 

trying to emulate the educator he or she respects and admires (Nakpodia, 

2010: 148). Nakpodia (2010: 149) states that an educator who has charismatic 

power has a very powerful method for use in classroom management, as 

learners obey and follow the examples of the person they love and admire. 

EXPERT POWER 

This type of power is based on the assumption that the educator has high 

skills and knowledge. As a result learners readily accept the authority of their 

educator if he or she is recognised as master of his subject and his art. If the 

educator has this competent and versatile power, he or she radiates 

confidence because the educator is easily obeyed and admired. This power 

assists in contributing to effective classroom management through wilful 

obedience of the learner. In addition, the educator's mastery of the subject, 

which can be seen in his or her daily preparation, is a necessary tool for 

discipline as it is for teaching (Nakpodia, 2010: 149). 

LEGITIMATE POWER 

Nakpodia (2010: 149) states that legitimate power awards the educator with 

the ability to influence the behaviour of his or her learners because of the 

educator's position. In the past, educators were highly regarded in society but 

these days the regard may be diminishing. Nakpodia (2010) further outlines 

that this is caused by the low regard for educators by society and the 

educational advantage which some learners enjoy due to the wealth of their 
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parents. "Being a teacher is no longer enough,"(Nakpodia, 2010: 149). 

Educators should be well equipped with further education to cope with the 

constant changes which are inevitable in the Nigerian education system as 

well as South African education. 

Lessing and Dreyer (2009: 151) have identified humiliation, sarcasm, neglect, 

labelling and evaluative approval as ways of interaction which may deprive 

learner's self-respect and have negative impact on the development of 

learners' self-esteem. Educators should show acceptance, respect and 

understanding with the aim of creating self-discipline and interpersonal 

relationships. The important methods that educators can use are to promote 

self-discipline and focus on the situation rather than attacking learner's 

character. 

It is interesting to note that Lessing and Dreyer (2009: 150-151) stress that an 

alternative approach to discipline does not mean that learners' misbehaviour 

is ignored but that more constructive disciplinary approach to disciplinary 

approach is followed . As disciplinary approach is followed learners will take 

responsibility for their conduct. The study revealed that learners who were 

approached this way were not rebellious and hostile even if the outcome of 

behaviour were unpleasant. Learners tended to be more task-focused and 

educators ultimately experienced greater job satisfaction as well as less 

stress and anxiety. This may create the situation for the establishment of inner 

discipline which means the inner acceptance of being obedient to rules and 

regulations. Lessing and Dreyer (2009: 151) further outlines that the type of 

interaction between educators and learners has definite impact on the quality 

of teaching, the underlying emotions and attitudes of all involved in the 

classroom situation 

In 2007, the Education Department issued guidelines on Learner discipline 

and school management. According to the guide (DoE, 2007: 1 ), the basis for 

positive learner behaviour is to develop and manage positive relationships 

between learners and learners and parents. The climate of trust and 

understanding of each other is important as the basis for the development of 

relationships and this must be created and put into place by the school and 



classrooms. It is through the establishment of these relationships that mutual 

respect, care, knowledge of each other's feelings, and 'I belong' feeling and 

willingness to take responsibility for one's actions and deeds can be achieved 

more easily. 

It is further stated in the guide that schools have an important task to teach 

learners to differentiate between acceptable and understandable behaviour. 

The chance for development of learning and insight must be given . Breaking 

of school rules is therefore seen not only as breaking of school rules but also 

as a negative action towards fellow learners and educators . This should be 

seen as disruption of mutual relationships . In the good conducive school 

environment, school rules are instrumental to the whole development of the 

learner (DoE, 2007: 1 ). 

All the stakeholders need to be involved in the whole school development with 

the focus on the culture of positive behaviour and this should be well 

managed . This includes attitude and work ethics that are driven by good 

professional behaviour, support structures and good planning. In order to 

realise a permanent belief in the system this requires active leadership. The 

stakeholders are school management team, educators, learners, learner 

representative council , class monitors and school governing body. In order to 

manage the culture of positive behaviour each role player must be given clear 

task to ensure positive behaviour since this is an intergraded and co-ordinated 

approach to positive behaviour (DoE, 2007:3) . 

The study conducted by Nizielski ', Hallum' Lopes and Schutz (2012:320) 

focused on the understanding of the relationship between educator's 

emotional intelligence (El) and learner misconduct. Nizielski et al (2012:321) 

continue by reasoning that the educator's emotional intelligence should be 

more closely associated with learner behaviour in the classroom than 

learner's academic achievement. Nizielski et al. (2012) further outline that El 

includes interrelated skills involved in processing emotional information, which 

include viewing emotions, use of emotions, to help thinking , understanding 

emotions and controlling one 's emotions and those of others. Emotional 

appraisal and emotional control are regarded as the most important facets for 
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the educator. The capability to appraise emotions needs the view of emotions 

and this allows the educators to evaluate their own emotions as well as those 

of the learners. In emotional intelligence, the control of emotions is often 

regarded as the key dimension. This particular ability is important for 

managing behaviour and constructively handling difficult and emotionally 

charged conditions. 

According to Nizielski et al (2012:325) , the study revealed that educators 

perceived that emotional intelligence was negatively related to learner 

misconduct. This was seen as an indicator of job performance and a 

necessary educational outcome in its own right. In addition, Nizielski et al, 

(2012:325) describe the ability of an educator to appraise one's own emotions 

as assisting the educator to monitor his or her emotional state effectively and 

this contributes to self-regulation and effective allocation of intentional 

resources. The ability to control emotions helps the expression and 

communication of emotions in methods that positively influence encounter 

with learners. 

When educators give attention to learners needs, this seems to have an 

important role in the control of the learner's disruptive behaviour, which is 

associated with learner misconduct. It is also outlined that when learners feel 

that they are well attended to, they are less inclined to be involved in 

indiscipline acts. 

Maphosa and Mammen (2011 :213) explain that educators in South Africa 

often find themselves in a dilemma of having to find effective ways of dealing 

with learner misconduct in schools. On the other hand, educators are tasked 

with responsibility of protecting children's rights . The Constitution of the 

Republic of South Africa requires educators to uphold and protect the 

children 's rights and hence harsh punitive disciplinary measures have been 

outlawed. Indiscipline by learners in schools is on the increase and educators 

are bound to deal with these challenges of indiscipline in schools. 

The different forms of indiscipline experienced in schools include minor forms, 

which are; noise making and late coming and the major forms which are 

bullying, assault, possession and use of dangerous weapons. The disciplinary 



measures used to control indiscipline comply with the Constitutional 

requirements of upholding the rights of the child . Maphosa and Mammen 

(2011 :219) discovered that most of the disciplinary measures applied to both 

minor and major forms of learner misconduct were punitive and reactive. 

It is confirmed in the findings that educators in South Africa had serious 

challenges of keeping discipline and authority in a democratic school 

environment. The disciplinary measures are not in line with required school 

environment because they are punitive and reactive. According to Collins 

dictionary, the word punitive means involving or with intention of inflicting 

punishment. Reactive means precipitated by an external cause. In the study 

conducted by Kami Ila et al. (2012:351 ), they delineated factors that were 

described by managers and educators as hindering school social cohesion. 

They are; community school management and policy level , discipline 

strategies, interpersonal level , interpersonal leaner level and are discussed as 

follows. 

Community School Management and Policy Level 

Kamilla et al , (2012) explained that educators and heads of departments felt 

that the current policies and systems did not reflect the social , historical , 

cultural and political culture of the school. They highlighted the problems in 

interpretation and implementation of policies. There are different factors that 

hinder the development and efficiency of schools and these factors include, 

poor and undemocratic school management, poor planning methods, lack or 

poor staff development programmes, lack of facilities , conflicts in policy 

development and policy implementation methods and poverty. Kamilla et al. 

(2012) talk about their findings that it is not conducive to embrace whole 

school development as a process with rig idly prescribed strategies that can be 

put into place in the same manner in all schools. 

The participants also highlighted poor and undemocratic school management 

practices that develop top down decision-making in which instructions come 

from Department of Education Policy to management, to grade coordinators, 

educators and to learners. The participants felt that in order to achieve school 

connectedness, all stakeholders should be involved in building democratic 
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management systems. When learners are involved in the school decision 

making process this could promote learner-educator relations that will bring 

greater insight into understanding each other's values and personalities. 

Discipline strategies 

Learners involved in the study revealed that disciplinary measures such as 

suspension and detention do not serve as remedy but rather as 

disconnectivity in the school. Learners described their involvement in 

indiscipline as a way of revenge on the school. Some learners misbehave as 

a way of sending a message of challenge to the educator's authority. 

Educators also highlighted that lack of parental support for learners and 

school had negative impact on school connectedness. So it is important to 

empower adult protective shield at community level to compensate for lack of 

parental involvement (Kamilla et al. 2012:354). 

Interpersonal learner level 

According to Kamilla et al. (2012:354), the interpersonal level focuses on the 

influence of anti-social capital groups which do not favour connectivity and 

those in favour are highlighted. The researchers' findings revealed that 

learners who obeyed school rules were seen as the traitors and were labelled 

"out-group". Learners were exposed to peer pressure to be part of anti-social 

capital groups. The findings also revealed that learners tend to prefer peers 

as source of help for personal and emotional problems over parents or 

educators. 

lntrapersonal level 

This level takes into cognisance the role that schools play in developing 

behavioural and emotional competence and arming learners for adult life. The 

study revealed that adolescents look for opportunities to develop their 

personality at school. It was also discovered that learners are involved in 

indiscipline because they are angry and resentful and they are not mentally 

and emotionally equipped to handle their strong feelings (Kamilla et al. 2012). 



Heystek and Yuke (2009: 118) discovered that the greatest stress factor of 

educators was not from learners, but from their interactions with management 

and colleagues. Educators were always easily caught in the middle of 

conflicts. The study also revealed that the principal outlined that cultural 

differences between educators and learners were an important reason for the 

relational and discipline problems. This was confirmed by educators when 

they said that they did not understand that learners did not appreciate the 

school and the educators' attitude. 

Heystek and Yuke (2009: 119) continue by highlighting that learners need 

acceptance, love and caring because they felt that their parents had 

abandoned them. This was further that lack of feeling loved , being cared for, 

accepted and being respected may, to a great extent, explain why learners 

are involved in disruptive behaviour. 

The study also raised a concern that if educators are already stressed and 

tired before getting to the classroom they are already not in position to build 

sound relationships with learners. When learners observe that the educator's 

morale is low they would become annoyed, bored and even unruly and further 

increase the educator's stress. 

Heystek and Yuke (2009: 119) further recapitulate that when they asked 

learners why they misbehaved in school learners responded by saying that 

they wanted to get back to educators who put them down, educators who did 

not care about them or respected them . To prove, this a learner 

representative member claimed that educators did not respect them and they 

would challenge them . In addition Heystek and Yuke (2009: 119) spell out that 

educator's failure to respect learners as persons might have caused 

disciplinary problems. The study revealed that the principal and educators 

were not willing to look deeper into the causes of the discipline problem. 

A study conducted by Mugabe, Maposa, Campus and Bulawayo (2013: 111) 

titled , "Methods of curbing learner misconduct in Zimbabwean secondary 

schools", focused on the challenges educators and school authorities 

experience in implementing the methods. The study also looked at the 
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relationship between learner misconduct and school effectiveness and 

physical damages that result from wrong methods to stop misconduct. 

According to Mugabe et al. (2013:114), ten school principals were interviewed 

but 132 out of 150 (88%) questionnaires were collected from educators. The 

study investigated the methods used in schools to curb learner misconduct 

such as code of conduct and rules, the prefect system, parental involvement, 

counselling and disciplinary committees. The different types of misconducts 

learners were involved in, included: lying, lateness and bunking classes, 

truancy, insubordination to educators and stealing. From the study it was 

discovered that secondary schools in Zimbabwe developed preventative 

codes of conduct, school rules, prefect system and disciplinary committees. 

These systems were developed to forewarn and discourage learners from 

being involved in misconduct. 

The study revealed that 28% of educators and 10 principals concurred that 

parental involvement in school discipline was an effective method of 

preventing learner misconduct. School rules were included in the admission 

application forms and applicants and their parents or guardians were required 

to sign contract for compliance with school rules before admission. Educators 

and principals considered prefect system as part of school structure, which 

maintained discipline (Mugabe et al. 2013: 115) . 

The study also focused on the challenges faced by the principals and 

educators in preventing learner misconduct. The participants identified lack of 

parental support in curbing misconduct in schools as one of the challenges. 

Some parents left their responsibility to the school with the pretext that school 

discipline was not their concern. In certain instances when learners 

misbehaved, parents took the side of learners not the school. Large classes 

prevented educators who were members of discipl inary committee to meet 

with offenders and this delayed justice. Some corrupt educators protected the 

offenders. 

The challenges faced in implementing corrective measures differed. One 

problem regarding reprimanding learners was the temptation of educators 

using abusive language to restrain improper use of language worsening the 



problem. Human rights activists tended to mislead offenders to ignore the 

advice of educators in preference to that of human right organizations 

(Mugabe et al. , 2013:115). 

Mugabe et al. (2013: 119) indicated that school cooperation was a pre­

requisite for learner discipline in promoting school effectiveness. When 

schools involve parents, learners and educators in the drawing up of the code 

of conduct as well as rules, mutual understanding and loyalty translate into 

school discipline and effectiveness. Supervision makes educators keep 

records that all learners do their work. Mugabe et al. (2013:119) concluded 

that guidance and counselling was the most effective method of curbing 

learner misconduct since it addresses individual needs of learners, which in 

turn promotes school effectiveness. Parents must also train their children in 

good personal behaviour, which prepares them to easily adjust to school 

discipline. 

Muhammad, Muhammad, Muhammad, Mahmood and Shahbaz (2013:71) 

elucidate that in the study conducted based on techniques applied by 

educators to control disruptive behaviour, it was discovered that educators 

use their body language in crowded classes, they also highlight that, the 

quality of a good educator is to use body language effectively in crowded 

classrooms. It was also pointed out that when educators knowing learners by 

name is an effective tool for control in the classroom . Educators were also 

firm and they made use of motivational techniques by providing incentives to 

the learners for good behaviour. The rules were applied accordingly by 

educators and they ensured that sitting arrangements in the classrooms were 

convenient. 

Strenge, Ward and Grant (2011 :342) focused their investigation on how 

educators· practices affect learning. The focus was also on learner 

achievement and instructional practices of effective and less effective 

educators. The study was divided into various phases but the focus was 

related to the research topic. Strenge et al. (2011 :348) , determined if fifth­

grade educators with high or low learner achievements were measurably 

different on selected classroom practices. 
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On the issue of disruptive behaviour of learners in the top and bottom-quartile, 

it was discovered that there was significant difference. It was discovered that 

bottom-quartile educators had disturbances in their classrooms every twenty 

minutes while top-quartile educators experienced one-half disruption per hour 

against five disruptions per hour for low-quartile educators (Strange et al. , 

2012:348). 

Ferreira , Jacobs, Coetzee-manning and De wet (2009: 180) discovered that 

educators use a combination of traditional and progressive methods to 

maintain learner discipline. Ferreira et al. (2009: 181) further outline that the 

most popular strategies applied by educators as a way of maintaining 

discipl ine is to come properly prepared to school and educators must have 

thorough knowledge of the content. Some educators (about 20%) do not 

regard proper preparation as an important factor in discipline maintenance. 

About 25% of educators do not believe that thorough knowledge of content 

contributes to good discipline in the classroom. 

Positive discipline was discovered to be the second most popular disciplinary 

strategy and in addition, 78% of the educators used this method. This strategy 

is regarded as conducive to teaching and learning. Ferreira et al. (2009: 181) 

further noted that positive discipline as an encompassing approach to 

discipline and also discovered that 78% of educators indicated parental 

involvement as important and considered meeting with parents as an 

essential method when disciplinary problems occur. Educators often put 

blame on parents for disciplinary problems at school and they describe 

parental values and behaviour as serious hindrance to good school discipline. 

Lessing and Dreyer (2009: 151) believe that the misbehaviour of learners 

should not be ignored but more constructive disciplinary approach should be 

followed to encourage learners to take responsibility for their behaviour. It was 

also discovered that learners who were approached in constructive 

disciplinary manner were not hostile and rebellious even if the result of their 

behaviour was not pleasant. Learners tended to become more task-orientated 

and educators ultimately experienced greater job satisfaction and less anxiety 

and stress. 



In the study conducted by Strenge, Ward and Grant (2012) a focus was on 

the extent to which educators have positive measurable effect on learner 

achievement and how instructional practices and behaviours differ between 

effective and less effective educators based on learner achievement. The 

word effective is an elusive term to define when one considers the complex 

task of teaching multitude of contexts in which an educator's work is 

discussed. 

Strenge et al. (2012:340) continue by stating that, "teacher quality is a 

complex phenomenon, and there is little consensus on what it is or how to 

measure it". The study focused on identifying those educators who were 

successful in learner achievement and on the examination of the teaching­

learning process. The first two dimensions related to effective teaching 

practice, which included instructional effectiveness and the use of assessment 

of learning. The other two related to the positive learning environment, which 

include the personal qualities of an educator and classroom the environment 

itself. 

A brief overview of instructional delivery, learner assessment, learning 

environment and educator's personal qualities are outlined as follows. 

According to Strenge et al. (2012:430-341 ), instructional delivery includes 

educators' responsibilities that give the connection between the curriculum 

and the learner. Learning can be evaluated in terms of instructional 

differentiation, focus learning, instructional clarity and instructional complexity, 

expectations for learners, the use of technology and the use of questioning. 

Under instructional differentiation, the study examined the instructional 

practices of effective educators and it was discovered that they used direct 

instruction, individual attention and hands-on-leaning. On the part of 

instructional focus learning, it was revealed that educators focused learners 

on the central reason for schools to exist for learning. Educators normally 

provide learners with basic skills and critical thinking skills to be successful. 

Effective educators spent more time teaching than on classroom 

management. They are those educators who are involved in instructional 

clari ty, that is, when educators have the ability to explain content clearly to 
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learners and provide clear directions to learners throughout teaching . 

Instructional complexity is when an educator recognizes the complexities of 

the subject matter based on meaningful conceptualization of knowledge rather 

than on isolated facts . 

Strenge et al. (2012: 341) further state that the use of technology is an 

effective practice in teaching and it was discovered that learners made a 

greater achievement when used in teaching higher order thinking skills 

associated with critical thinking of learners. 

In the study undertaken by Wolhuter and Van Staden (2009: 107) it was 

revealed that a large percentage of male educators applied reprimands, 

isolation outside classroom, encouraging learner pride, referring learners to 

the governing body disciplinary committee, extra work, detention, corporal 

punishment and referral of learners to the principal in maintaining discipline. 

On the other hand, female educators applied the following methods more than 

others; isolation from the classroom, merit-demerit points system, classroom 

rules system, positive discipline, learner participation in the development of 

code of conduct, encouraging traditions, discussions with learners parents, 

emphasising values, regular prayers by educator, proper preparation, 

thorough knowledge of content by educator, rewards, deprivation of privileges 

and community service. According to Wolhuter and Van Staden (2009) female 

educators have high levels of success in the use of preventative methods to 

improve learner discipline. 

According to Joubert and Serekwane (2009: 125), discipline continues to be 

one of the most frustrating problem facing educators these days. The study 

continued by stressing educators' frustration and confirmed that it was not 

surprising that a large number of educators suffer from stress and leave the 

Education Department because of learner misbehaviour. 

Joubert and Serekwane (2009:125) , continue by highlighting how most 

educators are struggling to deal with learner misbehaviour, especially those 

educators who are able to develop discipline in their classrooms. Joubert and 

Serekwane (2009: 126) state that the Education Department recommended a 



number of discipline strategies in 2001 that could be applied by educators and 

some of these are seen to be ineffective by most educators. As a result 

educators use classroom discipline methods they believe to be mainly 

effective and every discipline strategy has a distinct effect on the learner. 

Some strategies are effective while others are not. 

Mokhele (2006: 149) undertook a study on educator-learner relationship in the 

management of school discipline in public high schools . The study involved 

grade 8-12 learners in 14 classrooms. The study focused on how educators 

relate with learners and still maintain discipline in the classroom. The reasons 

why educators have poor learner relationships include lack of knowledge 

regarding the effective use of alternatives to corporal punishment and the use 

of power to develop educator authority. 

2.5. DISCIPLINARY STRATEGIES EDUCATORS USE TO CONTROL 

LEARNER MISCONDUCT. 

According to Mugabe et al (2013: 115), corrective disciplinary strategies used 

by educators in secondary schools are reprimands, supervision, counselling 

and reward for good behaviour. 

2.5.1 Reprimands 

Reprimands were the most applicable measure of controlling learners from 

being involved in misconduct and this was used by educators. 

2.5.2. Supervision 

About 19% of educators saw supervision as important in controlling truancy, 

bunking classes and not doing homework. For supervision of homework, 

schools made use of attendance registers , educators on duty, homework 

dairies and parental supervision. 

2.5.3. Counselling and reward for good behaviour 

Counselling was most popular method for about 57% of educators and school 

heads. It was found that counselling controlled misconduct without causing 
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physical and psychological harm to the offender. Rewarding good behaviour 

was also one way of controlling misbehaviour (Mugabe et al., 2013:115). 

In the study conducted by Joubert and Serekwane (2009: 125) they focused 

on the meaning that educators attach to the word discipl ine and how it affects 

the strategy they intend to apply in their classrooms to maintain discipline. 

Joubert and Serekwane (2009: 130) outline three models of classroom 

management that educators use in their classrooms. They are assertive 

discipline, logical consequences and teacher effectiveness training which are 

outlined below. 

2.5.4 Assertive discipline 

Joubert and Serekwane (2009: 130) made reference to Charles (2002:35) that 

assertive discipline focuses mainly on rewards and punishments. It involves 

high levels of constant educator control in the classroom. The aim of this 

approach is to create a clear classroom discipline plan that includes rules, 

which learners must obey at all times. Joubert and Serekwane (2009: 130) 

continue by stating that assertive discipline involves development of rules, 

punishing learners who violate rules and reinforcing learners for good 

behaviour. 

Joubert and Serekwane (2009: 130) study revealed that classroom discipline 

strategies that educators use in their classroom rules are based on assertive 

model of classroom management and as a result discipline strategies are 

control-centred. The classroom rules are developed and agreed upon with 

learners but the result of breaking the rules is punishment of some kind. This 

differs from educator to educator. The examples of punishment that educators 

could give are: time-out, detention, cleaning up after school and ordering the 

learner to stand at the corner in the classroom. Educators use punishment to 

create discipline in their classrooms and rewards are used to promote good 

behaviour. 

2.5.5 Logical consequence 

The next model is logical consequence, which is based on the notion that 

learners misbehave as a result of the outgrowth of their unmet needs. 



According to Joubert and Serekwane (2009: 131 ), the underlying assumption 

of this model is that all learners wish and need social recognition . 

Joubert and Serekwane (2009: 131) further state that when a learner's desire 

for social recognition is not achieved, the learners tends to be involved in the 

following four mistaken goals without being aware and they are: to gain undue 

attention, to seek power, to seek revenge and to get even. 

The study revealed that there is no logical connection between a learner's 

misbehaviour and its consequence. When the demerit system is applied 

learners get points, which leads to detention and detention, becomes the 

ultimate consequence, irrespective of the kind of behaviour. Detention does 

not change learner behaviour nor matter how often it is applied. Schools that 

use one discipline system as the main discipline strategy in the classrooms, 

have some form of stability in the implementation of such a system, instead of 

a school in which there is no agreed upon discipline strategy and educators 

use various strategies depending on their discretion. 

It was disturbing to discover that certain educators used some discipline 

strategies even when they knew that those strategies were not going to be 

effective. Some educators often resort to harsh abusive verbal expressions 

that are emotionally destructive to the learner (Joubert & Serekwane, 

2009:130). 

2.5.6. Teacher effectiveness training 

Under teacher effectiveness straining, Joube·rt and Serekwane (2009: 130) 

stress the importance of teaching learners to regulate and control their 

behaviour instead of applying power-based methods. Control-type strategies 

do not influence learners but only force them to behave in certain ways. Such 

strategies create problems that start from rebellion to withdrawal. Joubert and 

Serekwane (2009: 130) request educators to strive to cooperate with learners, 

while not using power punishment, praise and rewards. 

Most discipline strategies used by educators are control-centred as educators 

focus on eliminating negative behaviour instead of teaching proper behaviour. 

Educators prefer to hand in incident reports for learner indiscipline and they 

45 



do not make time for one-to-one talk with a learner. Educators are the ones 

who neglect educator-learner relationship since they are mostly autocratic and 

develop hostile atmosphere in the classroom. Such educators hope to 

achieve less indiscipline in the classroom if they could make learners fear 

them (Joubert & Serekwane, 2009: 132). 

Another factor is educator training and development. Lack of educator training 

and development were identified as factors contributing to learner misconduct. 

Joubert and Serekwane (2009: 132) indicate that educators receive little 

formal training in management of discipline in their classrooms. Without 

proper training , it may be easy for educators to resort to force and corporal 

punishment as a way of controlling learner indiscipl ine. In some schools, 

educators are inducted and receive coaching and application of discipline 

strategy commonly used in the school. Such training is not enough since 

educators acquire knowledge and skills in application of a particular discipline 

strategy but do not receive skill and knowledge of maintenance of discipline in 

general. 

Ferreira et al. (2009: 166) investigated strategies which educators mostly use 

to maintain discipline in their classrooms. The study was also to check if there 

was a link between educators' strategies and their demographic variables. 

Lastly, what are educators' perceptions about the effectiveness of the 

disciplinary strategies used? It is important to note that Ferreira et al. 

(2009: 166) found that there is the absence of universally acceptable definition 

of learner misconduct due to different views of what constitutes this type of 

behaviour and this influenced the approach followed in the study. 

Ferreira et al. (2009: 166) discovered that low-level indiscipline and behaviour 

that is more challenging seemed to be two categories of misbehaviour in 

Lesotho schools. There were 497 respondents of which 37% indicated that 

they deal with low-level indiscipline such as late coming , absenteeism , neglect 

of duty and improper school uniform on daily basis. On the other hand, 24% 

had to deal with the same problems on weekly basis. More challenging 

misconducts such as disruptive behaviour and provocative behaviour, telling 

lies and dishonesty seemed to be common in Lesotho schools. About 26% of 



the participants have to deal with the above misconducts on daily basis while 

additional 20% are faced with such misconducts on weekly basis. Educators 

face daily serious cases of misconduct (9%) which is theft, vandalism, drug 

abuse and aggressive behaviour about 9% which incorporates bullying, 

violence and gang activities. 

The most popular strategy that educators use to maintain discipline is to come 

prepared to school and be involved in meetings with parents of the learners 

and the use of classroom rules. The strategies least used by educators are 

detention, community service and isolation outside the classroom. Most 

educators (93%) use a combination of the traditional and progressive 

strategies to maintain discipline. The most popular traditional method to keep 

discipline is proper preparation by the educator. 

2.6. ALTERNATIVE DISCIPLINARY STRATEGIES EDUCATORS 

SUGGEST. 

According to Mestry and Khumalo (2012: 104), educators suggest that the 

code of conduct can be an effective preventative disciplinary measure if it is 

properly enforced. Mestry and Khumalo (2012: 104) continued by outlining that 

schools do not have a clear policy on how to deal with learner conduct. In 

certain instances, there are few school rules which do not explain what is 

expected of learners and which steps will be taken if the learner does not 

comply with the school rules. Educators also argued that schools must not 

only develop a code of conduct, they must also ensure that they are in 

position to implement it. Educators also highlight that it does not help to have 

a good code of conduct which cannot help schools achieve its objectives. 

Educators· lack of behaviour management skills impact negatively on the 

implementation of learner code of conduct for the maintenance of discipline. 

The secondary school deputy principal felt that educators must be equipped 

with the necessary skills to deal with learner misbehaviour (Mestry and 

Khumalo, 2012: 108). 

It is interesting to note that Maphosa and Shumba (2010:396) discovered that 

educators suggested that alternative measures to corporal punishment were 
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not very effective in controll ing learners' lack of discipline. Maphosa and 

Shumba (2010) highlight the fact that there is an increasing need for 

educators to be aware of alternative measures and to embrace them. 

Educators could use co-operative disciplinary measures as compared to 

punitive measures. Punitive measures may not always achieve the intended 

objectives. 

Keating and Rossouw (2009: 159) outline that during the individual interviews 

educators indicated that interaction techniques were of great value in 

maintaining discipline in their classrooms. Educators felt that the correct use 

of the technique would contribute to better behaviour of learners and that the 

use of alternative interaction technique would be of great educational value. 

An educator remarked that educators need to develop listening skills while the 

other acknowledged that being a good listener is very difficult as educators 

have much work to do. 

Keating and Rossouw (2009: 159) stress that educators should listen to 

learners, and acknowledge the learners' points of view. Educators felt hopeful 

that they would be able to address the problems caused by disruptive 

behaviour of learners. Educators suggested that training on alternative 

interaction techniques might uplift their morale. Educators agreed that 

shouting at learners was not an effective way of handling learner misconduct. 

2.7. CONCLUSION 

In this chapter, the following aspects had been discussed, the theoretical 

framework based on learner discipline, factors leading to learner indiscipline, 

how educators are involved in disciplining learners, how educators help in 

improving discipline, disciplinary strategies that educators use to control 

learner indiscipline, alternative disciplinary strategies educators suggest and 

existing strategies that are there for educators to use. The next chapter 

focuses on the research design and methods used in the undertaking of the 

study. 



CHAPTER 3 

RESEARCH DESIGN AND METHODOLOGY 

3.1. INTRODUCTION 

The research design is set out in detail and is justified according to its 

relevance to the research objectives and the theoretical framework. This 

chapter outlines mainly the qualitative research methodology. The data 

collection instruments such as personal interviews and open-group interviews 

were used to investigate how educators are involved in improving learner 

discipline in secondary schools and are discussed in detail. Measures taken 

to ensure val idity and reliability and ethical considerations are also discussed 

in this chapter. 

3.2. RESEARCH DESIGN 

Research design is the process which focuses on the end product and all the 

steps involved to achieve the outcome anticipated. A qualitative research 

design was used to conduct the study. This design was chosen because it 

focuses on phenomena that occur in natural settings in the real world . The 

study explored educator involvement in improving learner discipline and so it 

was important for the researcher to interact with educators since they are the 

ones who are involved in maintaining discipline in the school. In addition , the 

educators' perceptions and experiences of being responsible for managing 

discipline and those disciplined upon was the focus of attention (De Vos et al. , 

2011 : 143). 

Drew et al. (2008: 184) postulate that qualitative researchers differ in their 

bel iefs about the unique nature of social experiences, debating whether any 

social situation and event involving person or group of people can ever be 

replicated . Based on the topic, the design was used to investigate the 

involvement of educators in learner discipline, to give them the opportunity to 

express their experiences and challenges they face about learner discipline. 

Qualitative research has its roots in anthropology, a social science mainly 

devoted to the study of unique human cultures (Drew et al. 2008: 185). 
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The term research design is widely used in education and it takes various 

meanings in different studies. In one study, research design may show the 

whole research process, from conceptualizing a problem to the review of 

literature, research questions and methods as well as conclusions. 

On the other hand , research design refers only to the methodology of the 

study, for example, focus can be on data collection and analysis. (Clifton and 

Serlin 2011 : 148). For this study the qualitative research design was followed 

to gather as much information as possible about how educators are involved 

in learner discipline. The focus was also on what alternative methods 

educators use and suggest about solving the problem. 

Clifton and Serlin (2011 : 148) continue by adding that research methods focus 

on discovering and understanding the experiences, perspectives and thoughts 

of participants. They explore meaning , purpose or reality. In other words, they 

involve material practices that make the world visible. The researcher studied 

how discipline was maintained in schools as a real world setting, and how 

different stakeholders manage and involve educators in learner discipline. 

3.3. RESEARCH METHODOLOGY 

The study followed the qualitative approach, because the researcher was 

interacting with different stakeholders in the school. This included the 

following methods: interviews, observation and document analysis. 

3.3.1. Participants 

The participants were selected from Rustenburg Area Office because it is the 

place in which the researcher works and both rural and urban secondary 

schools were nearby. The researcher was also in a position to travel between 

the schools and it was easy for the researcher to collect the information. The 

researcher would also like to announce that initially the study was going to be 

conducted at Yellow (rural) and Brown (urban) secondary schools but the 

researcher was redeployed from Lethabong to Tlhabane. When the letters 

were sent out, the Brown Secondary School principal did not respond to the 

letter requesting permission to conduct the research at his school and 

alternatively the researcher requested permission from Red Secondary 



School principal , where the researcher presently works and the permission 

was granted. 

The reason for choosing Red Secondary School was to reduce travelling 

costs and it was an urban secondary school to replace Brown Secondary 

School. In addition, the researcher was always around the school to conduct 

the study in the mornings and to travel to Yellow Secondary School at 

Lethabong after lunch breaks (afternoons) . 

The researcher would like to give brief information about the two secondary 

schools which were chosen for the study. Red secondary school is about 

three kilometres from Rustenburg Area Office and is situated in Tlhabane 

Township in Bester. It is an urban secondary school with a total number of 

one thousand and one hundred learners from grade eight to twelve. Learners 

come from Tlhabane and the surrounding villages such as Phokeng, Kanana 

and as far as Rietspruit. The school has of forty two educators and seven 

support staff members. Both the male and female educators age between 

thirty and fifty five years. The Red urban school is headed by one principal, 

two female deputies and four Heads of Department. Parents pay school fees 

every year and there is no feeding scheme and as a result, learners buy their 

lunch from hawkers who have rented space allocated by the SGB in the 

school yard . 

Yellow Secondary School (rural) is about 35 to 45 kilometres away from 

Rustenburg Area Office and is situated in a village called Lethabong 

(Hartebeesfontein) . It is a rural secondary school with a total number of one 

thousand and four hundred and thirteen learners from grade eight to twelve. 

The total number of educators is forty-three with three support staff members. 

The school is managed by the principal , two male deputy principals and four 

Heads of Department. The whole staff is aged between forty and fifty-three 

years. It is a no fee paying school and there is a feeding scheme to feed the 

learners during lunch breaks every day. The school accommodates a few 

hawkers for fund raising for school projects. 
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3.4. POPULATION AND SAMPLING PROCEDURE 

3.4.1 Population 

Bechuke and Debeila (2012:246) describe population as the group of 

individuals who have characteristics in common and which are of interest to 

the researcher. The population for the study consisted of participants who 

have one or more characteristics in common. It consisted of four learners, four 

educators, two chairpersons of school governing body, six school 

management team members and four disciplinary committee members of the 

two selected secondary schools. The learners were those who are part of 

school governance responsible for learner discipline. The educators, SMT, 

SGB members were those in authority in the schools and in charge of 

implementing discipl inary measures. The participants were selected from the 

two secondary schools, one in rural area and the other in an urban area. 

For th is study, the sample population consisted of eight learners, four 

educators, four school management team members, two school governing 

body members and two members of the school disciplinary committee 

members from both secondary schools. There were two educators from each 

school , two heads of department, one from each school management team 

and two school governing body members involved in the general discipline of 

the learners and two deputies in authority responsible for using variety of 

discipline measures on learners in order to manage discipline in both schools. 

There were fourteen participants at Yellow Secondary School and eleven 

participants at Red Secondary School who were involved in general discipline 

of learners. 

3.4.2 Sampling procedure 

"All empirical research involves sampling as one cannot study everyone, 

everywhere, doing everything" (Bechuke and Debeila , 2012:246). 

For this study a purposive sampling method was used to select the educators, 

learners, School Management Team (SMT) and disciplinary committee 

members from the two secondary schools. The main characteristic that 

defined the participants was that they had information required for the study. 



They were disciplined in using disciplinary procedures and responsible for the 

management of learner discipl ine in the schools. Educators and SMT 

members were chosen purposefully because they were members of school 

disciplinary committees of the involved schools. The other criteria used were 

educators who had more than four years involvement in school discipl ine and 

had been exposed to various challenges in enforcing discipline in the schools. 

Sampling decisions were based on gathering the richest information to 

answer the research question. 

Maree (2010:79) defines sampling as the process used to choose a portion of 

the population for a particular study. As stated earlier, it is vital to note that all 

empirical research involves sampling as one cannot study everyone, 

everywhere and doing everything (Bechuke and Debeila, 2012:246). The 

reason for selecting a small population was to produce better in-depth 

information and to save money and time. Purposive sampling was used in 

both selecting the schools as well as selecting learners, educators, SMT 

members, SGB members who were currently and actively involved in school 

discipline. The researcher ensured that all participants were those who were 

experienced in the maintenance of learner discipline; the number of years of 

involvement was used. Learners were those who served in the LRC office the 

previous year. It is also important to note that the Learner Representative 

Council is chosen every year so it was essential to choose those who were 

previously involved so as to get in depth information about learner discipline. 

3.5. DATA COLLECTION TOOLS 

Data collection methods were based on qualitative paradigm since the 

researcher was interested in investigating human phenomena. 

In this study, the following data collection methods were used: personal 

interviews, site visits , observation, field notes in a reflective journal and 

document analysis. 

The educators were involved in personal interviews which lasted for one and 

half hours. The personal interviews were held in the principal ' s office at 

Yellow Secondary School and educators were allowed to use the language 
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they were conversant with in responding to questions. The personal 

interviews held at Red Secondary School were held in the staffroom and while 

other educators were attending lessons; the participants were also allowed to 

use the language they were comfortable with . The personal interviews were 

held at the start of the study so as to give the participants the overview of 

what will transpire during the study. 

Learner interviews at Yellow Secondary School were held in the HOD's office 

and learners were encouraged to express themselves freely as the interviews 

were for research purpose not to implicate them. Learners who were 

interviewed at Red Secondary School were interviewed after school in the 

computer laboratory and were also informed about the purpose of the study 

that it was meant to collect data about how educators were involved in 

improving learner discipline. 

The School Governing Bodies chairpersons of both schools were interviewed 

in the principal's office. The researcher outlined the purpose of the study to 

both chair persons of the SGB but they were not interviewed at the same 

time, the researcher started with Red Secondary School chairperson and 

thereafter Yellow Secondary School chairperson . 

According to Meree et al. (2010:87) the aim of qualitative interview is to 

investigate the participant point of view of the world . The participant's views of 

the world could be valuable sources of information if conducted correctly. The 

interviews were used by the researcher to collect descriptive information that 

assisted the researcher to understand the participant's views about learner 

discipl ine and how educators were involved in improving learner discipline. 

The interviews were relevant for the study because the participants felt that it 

was important and as a result rich information was collected from them which 

helped in answering the research question. 

3.6. DATA ANALYSIS 

After data collection , the researcher read all the interview responses and only 

relevant data to the research questions was used. The researcher focused on 

the responses that answered the research question. Any other information 



that was not relevant to the topic was discarded. The researcher focused on 

the objectives of the study. The participants' responses were categorised into 

different themes. 

Analysis of data was conducted to determine how participants made meaning 

of specific phenomena by analysis of their perceptions, attitudes, 

understanding, knowledge, values, feelings and experiences. This was 

achieved through a process of inductive analysis of qualitative data, where the 

main purpose was to allow the research findings to emerge from the frequent 

dominant themes derived from raw data (Maree, 2010: 99) . 

3.7. OBSERVATION, FIELD NOTES IN A REFLECTIVE JOURNAL 

Maree (2012: 83) defines observation as the systematic process of recording 

the behavioural patterns of participants , objects and occurrences without 

necessarily questioning or communicating with them. During the inquiry, site­

visits were undertaken and observation was done in classrooms, during lunch 

breaks and during participation in extra-mural activities. Field notes were 

made all the way through observation of different activities taking place for the 

duration of school hours. 

As the researcher, observation was utilised to give the investigator the 

opportunity to hear, see and start to experience reality as participants do. As 

the researcher, one learned through personal experience, reflection and how 

learners and educators interact in the school. In order to gain more access to 

data, the researcher started by building relationships with the participants as 

well as those who are indirectly affected. Before the start of the process, the 

researcher defined the purpose and focus of the observation so that one can 

be in position to know exactly what is to be observed. Observation was done 

during lessons based on how educators interact with learners, how they 

interact during lunch break and during extra-mural activities. Further 

observation was on how educators maintain discipline during these different 

activities. The researcher was a participant observer so that researcher could 

get into situations but focus mainly on the role of observing the situation. 
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As the process unfolded, the researcher looked at the behaviour patterns of 

the school community in order to understand the assumptions, values and 

beliefs the school holds (Maree, 2010: 85) . 

According to Maree (2010), one should capture two dimensions, which are 

description of what is observed, and one's reflection of what he or she had 

observed. During the inquiry, running records were used since they were 

more detailed accounts of what was observed. Focus was on the action and 

situation. Description of action was given in the context in which it happened. 

According to Maree (2010: 89) , "Recording an interview must be done in 

meticulous manner. "Writing down the responses of the interview can be time 

wasting and can be disturbing. A tape recorder was used to record the 

interviews. 

During the interviews, the researcher requested the participants' permission to 

use tape recorder and the purpose was made clear, that the aim was to 

ensure that their responses were correctly captured . Another reason was to 

replay their responses and to clarify and confirm them. Notes were taken in 

order to review the answers and be in position to ask additional questions at 

the end of the interview to close loopholes. 

Educators were involved in personal interviews from both secondary schools 

to collect important information. Based on the received responses the 

researcher asked further questions to follow fruitful lines of inquiry in more 

detail (Burton and Brundrett, 2008: 86). 

The questions for the interviews were varied but based on the topic. 

Examples are as follows: 

► Tell me about your experience as a member of the disciplinary 

committee? 

► What is your feeling about the abolition of corporal punishment? 

► What are the main causes of lack of discipline in Rustenburg 

secondary schools? 

► If you were the school principal, how will you encourage educators to 

maintain learner discipl ine? 



► How can educators be more involved in learner discipline? 

► Which strategies are used by educators to manage learner discipl ine? 

► How effective are those strategies? 

► Which alternative strategies do educators suggest to maintain 

discipl ine? 

3.8. DOCUMENT ANALYSIS 

De Vos et al. (2011 : 380) state that the true test of competent qualitative 

research comes in the analysis of data. It is the process, which requ ires the 

analytical skills and the capability to capture and understand the data. There 

are different techniques that the researcher may use to analyse documents 

and these depend on the study. 

During the study, content analysis of documents was used. The school policy 

was analysed. The incident record book was also checked and what the 

school was doing to maintain leaners· discipline and educator involvement 

was checked from the documents. The researcher also analysed the codes of 

conduct for learners for both schools to find out if they were in line with the 

stipulations set up by the South African Schools Act and the Constitution. 

3.9. TRUSTWORTHINESS OF THE STUDY: RELIABILITY AND VALIDITY 

3.9.1 Reliability 

According to Maree (2010: 13), reliability of an instrument means that if the 

same instrument is applied at different times to various respondents from the 

same population, the results should be the same. Reliability is the extent to 

which a measuring instrument is repeatable and consistent. 

Internal validity was used during the study and high a degree of similarity 

among constructs was maintained because they were expected to measure 

one common construct (educator involvement and its impact) . 
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3.9.2 Validity 

Cohen and Hill (2008: 133) argue that in qualitative data, validity can be 

addressed through honesty, depth, richness and scope of data obtained. This 

includes the participants approach and the extent of triangulation. 

During the investigation, in order to ensure that validity takes place, a careful 

sampling procedure and instruments of data collection was used . There was 

acknowledgement of errors since qualitative research cannot be 100 per cent 

valid. 

To ensure internal validity, a peer was requested to examine the data. The 

phenomena under study were accurately described through the findings. A 

participant researcher was used. 

The use of instruments showing fairness and comprehensiveness, covered 

items intended to cover and this demonstrated content validity. The 

researcher also ensured that elements of the main issue to be covered in the 

study were both a fair presentation of the wider issue under investigation. The 

researcher ensured that participants selected for the investigation were 

themselves addressed in detail and breadth (Cohen and Hill, 2008: 137). 

3.10. ETHICAL CONSIDERATIONS 

For ethical and reasons the school names had been changed and 

pseudonyms were used and were as follows: The rural secondary school was 

referred to as Yellow secondary school and urban secondary school was 

referred to as the Red secondary school. 

The names of educators, SGB members, HODs and Disciplinary committee 

members are pseudonyms and that was done to protect the identity of the 

participants. This ethical consideration is already stated in chapter one. 

3.11. HARM TO PARTICIPANTS 

De Vos et al (2011 : 115) stress the point that an important ethical rule of 

social research is that it must bring no harm to the participants. The 

participant may be harmed in a physical and emotional manner. The 



researcher ensured that he looked into the risks against the importance and 

possible benefits of the study. It was the researcher's responsibility to ensure 

the protection of participants from any form of physical discomfort that could 

emanate from the study. 

To protect the participants from harm, the researcher informed them 

thoroughly at the beginning of the investigation about the potential impact of 

the study. This gave the participants the chance to withdraw from the study if 

they wished to do so. The researcher identified participants who could be 

vulnerable during the investigation to relieve them from the research in 

advance. 

The participants were also assured about the confidentiality of their identity 

and that no personal information would be disclosed to anyone after the 

completion of the study. 

3.12. PERMISSION TO DO RESEARCH AT THE CHOSEN SITES 

Cohen and Hill (2008:54) highlight that informed consent is important at the 

beginning of the study. It is the responsibil ity of the researcher to ensure that 

he or she has access to the organisation in which the investigation will be 

undertaken. They further state that the stage of access and acceptance is 

important because it offers the researcher the best chance for him or her to 

present his or her credentials as well as to establish own ethical position with 

respect to the proposed study. 

As the researcher, the first step was to gain official permission to undertake 

the research in both schools being Yellow and Red secondary schools. The 

letters of permission were written to both school principals about the 

conduction of the research . The school governing bodies of both schools 

received the same letters and in due course all those were involved in the 

study. This includes the class teachers, HODs and the deputy principals and, 

lastly, disciplinary committee members. In addition to obtaining official 

permission to undertake the research in both schools, the researcher sent a 

letter requesting the Area Manager to allow him to conduct the research from 

the university. The letter was handed over to the principal of Red secondary 
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school as my manager and he took the responsibility of delivering it to the 

Area manager's office. 

3.13. VIOLATION OF PRIVACY 

According to Cohen et al. (2008: 63) the right to privacy can easily be violated 

during the course of the study or it can be denied at the end of the study. 

Sensitivity of information means how personal or potentially threatening the 

information is, which is collected. 

As the researcher during study, the more sensitive the information, the more 

the researcher ensured that it is protected to protect the privacy of the 

participants. The participants were given the opportunity to give up their right 

to privacy by allowing the researcher to mention their names. Anonymity and 

confidentiality were used in the instances whereby participants did not want 

their names published. Under no circumstance were the participants right to 

privacy violated unless with consent. 

3.14. VOLUNTARY PARTICIPATION 

De Vos et al. (2011 : 116) state that participation of individuals in the study 

should at all times be voluntary. No individual may be forced to participate in 

the research. In order to ensure the quality of the findings the researcher 

partially informed the participants about observation without giving too much 

detail of the aim of the study. It is also important to highlight that even when 

the participants are told that their involvement is voluntary, they might still 

think they are in a particular way forced to participate. 

3.15. CONFIDENTIALITY AND OBSCURITY 

According to Cohen and Hill (2008: 65), the other way of protecting 

participants· right to privacy is through confidentiality. The researcher did in 

no way make information given by participants to be known publicly even if he 

or she could make connections. This was done to keep the promise made to 

the participants. 

De Vos et al. (2011 : 119) highlight that participants should be informed of all 

possible limits to the principle of confidentiality and the steps that will be taken 



to ensure that no breach of this principle takes place. In the study, the 

participants were assured about confidentiality and they were given the 

opportunity to evaluate valuable information and to make decisions. 

3.16. RESEARCHER'S COMPETENCE AND RELATIONSHIP WITH 

PARTICIPANTS 

The researcher ensured that he created good relations with all the participants 

and stakeholders. A healthy research environment was developed by giving 

clear instructions of what was expected from all the participants. The 

participants were allowed to ask questions to clarify misunderstandings. 

The researcher also ensured that he planned thoroughly and was flexible in 

cases where things did not work out as planned. Problem solving 

mechanisms were put in place. The researcher was always available on site 

at all the times. Counselling and advice were given where necessary. 

The researcher ensured that bias was avoided, no preconceived ideas were 

provided during interviews so as to allow interviewees to speak freely so as to 

capture information about educator's experiences about learner discipline as 

well as possible solutions to the problem. The researcher remained honest 

and there were no compromises, true reflection of the findings was ensured 

about educator involvement in improving learner discipline. 

3.17. CONCLUSION 

In this chapter the researcher focused on the methodologies that were used to 

collect data from the participants. Chapter four focuses on the presentation of 

data collected from the participants as well as analysis of data in relation to 

research objectives and the literature reviewed. 
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CHAPTER4 

DATA PRESENTATION, INTERPRETATION AND ANALYSIS 

4.1. INTRODUCTION 

This chapter presents data collected through individual interviews with 

learners, educators, SGS members, disciplinary committee members and the 

SMT from two secondary schools in the Rustenburg Area Office. As indicated 

in chapter three, the researcher used qualitative method in conducting this 

investigation to establish how educator involvement can help in improving 

learner discipline in secondary schools of Rustenburg Area office. The data 

collected enabled the researcher to come up with the findings, conclusion and 

recommendations. The names of educators, SGS members, HODs and 

Disciplinary committee members are pseudonyms and that was done to 

protect the identity of the participants. 

4.2. DATA PRESENTATION: INTERVIEWS 

4.2.1. Question 1: What disciplinary strategies do educators at secondary 

schools apply to stop learner misconduct? 

4.2.1.1. Data from interviews with learners 

The responses from learners in the rura l §.econdary school (Yellow) clearly 

indicated that there were disciplinary strategies which educators applied to 

maintain discipline. Learners reported that in cases where they were involved 

in fighting in the classroom those involved were punished by cleaning toilets 

after school. If school work was not submitted by a learner such as 

homework, the educators recorded their names in the book of incidents and 

that was presented to parents during intervention. 

When we did not do our homework or did not finish classroom activity 

the educator recorded our names in the incident book and the 

information will be forwarded to the principal (Rural learner [RL 1 ]. 

One rural secondary school learner complained about some educator's 

inability to deal with late coming . The reason was that the educators also 

came late to school and also indicated that those learners who came late 



were reprimanded by educators and they were also made aware that coming 

to school late was a serious misconduct. Learners also complained that other 

educators did not care about learner discipline in the school in general. 

I feel that the school is not doing enough to maintain learner discipline 
because educators do not want to be involved in the cases of learner 
misconduct [Rural learner [RL 2] 

During the study in the two schools it became evident that learners in the rural 

secondary school felt that disciplinary strategies in their school were not strict 

enough to manage learner discipline. The reason was that the learner felt that 

learners were continually involved in serious fights even if the disciplinary 

action was taken. Based on the comments by learners it became clear that 

some educators are not fully involved in the maintenance of learner discipline. 

Lacks of educator involvement results in learners being corrupt and do as 

they pleased , so said the learner. 

I feel that the school is not doing enough, because educators do not 
want to get involved in the cases, [RL 1] 

In the urban secondary school one learner stated that educators dealt with 

late comers by instructing them to stand at the back of the class. Those who 

did not do their homework or assignments were recorded in the educator's 

incident book. In these cases the learner continued with the same behaviour 

he or she was referred to the HOD or the principal. 

The other urban learner explained that those learners who came late to 

school were instructed by educators at the gate to run when approaching the 

school gate. In some instances learners were instructed to pick up litter before 

entering the school premises. Learners also said that school gates were 

locked fifteen minutes after the siren had gone and late comers missed the 

day's lessons and must come with their parents the following day to account 

for being absent the previous day. Urban learners also complained about 

those learners who were involved in series of misconducts. 

Learners do not wear proper school uniform and others come to school 
drugged by dagga and are always loitering around the school premises 
during lessons and educators do not care because they do nothing, 
(Urban learner [UL 1]. 
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Learners in the rural secondary school felt that some educators were making 

effort in trying to maintain learner discipline. Learners identified disciplinary 

strategies applied by educators including reprimands, talking to learners about 

impact of misbehaviour in their education as well as record keeping of learner 

misconducts in the incident record books. Learners also elucidated that 

discipl inary strategies which were applied by educators were not effective 

enough to manage learner misconduct. 

4.2.1.2. Data from interviews with educators 

Educators in both the rural (Yellow) and urban (Red) secondary schools 

responded by stating that learner discipline is a challenge to them as a result 

they kept records of misconducts of all learners who were absent during 

lessons in subject attendance registers . 

Disciplining learners is a very serious challenge to us as educators 
because learners know their rights and that we cannot apply corporal 
punishment, (Educator rural, Mr Sompie). 

The rural secondary school educators were aware of the fact that they had to 

come up with new strategies to manage learner discipline. They were also 

aware that the use of corporal punishment was abolished so they had 

strategies at hand to manage discipline in their classrooms and in the school 

in general. 

I do not condone late coming as an educator, when learners come late 
to my class they know that the only way to get into the class is to 
account in written form why one is late, of which failure do that denies 
one access into the classroom. This strategy has reduced late coming 
to my class because learners do not like writing letters every day. I also 
use reprimand to discipline learners with disrespect, (Educator rural, 
MsN). 

As an educator I ensure that I talk to my learners so that they cannot 
be involved in unnecessary misconducts and I always refer them to the 
code of conduct for learners and I also keep a book in which I record 
any forms of misbehaviour learners are involved in, (Educator rural, Mr 
Sompie) 

During the interviews it became evident that as some educators tried to 

enforce discipline other educators pulled in the opposite direction. 



If you enforce discipline as an educator some educators feel that you 
oppress learners as a result learners see you as a monster of very 
unfriendly since you do not condone misbehaviour (Educator rural, Ms 
N) 

I usually talk to my learners in different classes and this has led to 
change in attitude of most learners. I cannot deny that some educators 
feel that it is waste of time, (Educator rural, Mr Sompie) 

In response to the question about disciplinary strategies applied by educators 

in the urban secondary schools, educators outlined different strategies that 

they apply to manage learner discipline. The educators indicated that 

motivating learners can promote good behaviour, and making follow ups on 

the work given also can enforce discipline. The educators encouraged 

learners to take full responsibility of their actions and communication was a 

key to good behaviour in class . It is important to note that in the rural 

secondary school there were those educators who always referred learners to 

the principal for misconduct committed by learners. 

4.2.1.3. Data from interviews with principals 

The principals also raised a concern about educators not being involved, 

because they were not working together. The urban secondary principal 

eluded that educators were actively involved in learner discipline as a result it 

was easy to maintain discipline in the school. The urban school principals 

highlighted that educators needed to be firm at all times and avoid punitive 

measures when applying discipline to learners. Learners must be made aware 

why they need to be disciplined. 

If educators are not firm and consistent they will lose control and 
indiscipline will take place. Being firm and consistent can lead to 
educators playing a big role in the management of discipline, [Principal, 
urban, Mrs Tabs) 

As a class manager I encourage my learners to communicate with 
each other properly and I also promote good conduct in class and 
when I have issued out a task I ensure that I check it on the day of 
submission, I do not postpone I demand it. In order to reduce noise in 
my class I encourage learners to be busy with tasks given to them, 
(Educator urban, Ms Kwene) 

I ensure that learners take responsibility of their actions by ensuring 
that they report when they will be absent from school. I always ensure 
that I make follow ups on the work given to learners before due date 
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and also ensure that they keep the classroom clean at all times. When 
it is necessary I reprimand noise makers and late comers in my class, 
(Educator urban, Mr Mies). 

The rural secondary school principal , in response to disciplinary strategies 

applied by educators, explained that educators send troublesome learners 

outside their classroom. The other method educators used was to instruct 

those with disruptive behaviour to stand at the back of the class; this was to 

ensure that learners did not miss the lesson. The study revealed that 

educators do apply certain strategies to maintain learner discipline in rural 

schools. 

Educators send learners on detention when they did not do their 
homework. Some educators make learners remain in the classroom 
during lunch break [Principal rural, Mr Kgegs) 

In response to the question, the urban secondary school principal indicated 

that educators do use different strategies to manage learner discipline. 

Educators report to my office when learners did not do projects and 
late coming. Educators involve deputy principals during disciplinary 
proceedings. Other educators discipline learners by instructing them to 
clean their classroom for a week if they did not do their homework 
during lunch breaks (Principal urban, Mrs Tabs). 

The study revealed that both rural and urban secondary school principals 

indicated that educators involved parents in the disciplinary processes of 

learners in the school. 

When a learners had failed to write a continuous assessment task 
educators send letters to parents requesting them to come to school. 
When parents are invited they are being made aware of disadvantages 
of learners not writing CASS components tasks (Principal urban, Mrs 
Tabs). 

In this school educators take initiative of inviting parents to school to 
discuss their children's progress and this is also done on matters 
pertaining to learner misconducts such as failure to turn up for a test or 
unnecessary absenteeism (Principal rural, Mr Kgegs). 

4.2.1.4. Interpretation and analysis 

The findings from the learners highlighted clearly that educators were not fully 

involved in the maintenance of learner discipline and, as a result learners 

misbehaved because not all educators were involved matters of discipline. 



The learners in rural secondary school were very much concerned about 

fighting in which learners were frequently involved. The study revealed that 

learners in the urban secondary school felt that the standard of discipline in 

the school was not good. The urban learners further complained about noise 

making during lessons and a lot of loitering that took place during lessons and 

that was one of the reasons the why their performance in the physical 

sciences was below 50% just to set an example. The learners also revealed 

that the use of dagga was one of the major problems that caused lack of 

discipline among learners. 

It became evident that both the rural and the urban secondary schools faced 

challenges regarding learner discipline. The rural learners complained about 

unequal treatment that was given to them by educators, since those who were 

educators' favourites were the ones who needed discipline. The other reason 

for the disruptive behaviour of learners was that of educators' lack of 

commitment and late coming. The educators from both secondary schools did 

not have common strategies when dealing with learners· misconduct such as 

bunking classes, fighting and not doing school work on daily basis. Discipline 

in the two schools was not properly applied since not all educators were 

involved. 

The principals of both schools also indicated that educators used different 

strategies to correct different types of misconduct such as reprimands and 

ta lking strongly to learners. It became evident that both schools involved 

parents in matters relating to indiscipline at all times. The use of reprimands 

was one of the strategies educators used to maintain discipl ine and this was 

also revealed by Mugabe et al. (2013: 115) and stated that educators used the 

strategy to control learners from being involved in misconduct. Some of the 

strategies that educators applied were making leaners to clean the toilets after 

school and instructing disruptive learners to stand at the back of the class. 

This was also alluded to in the literature review by Joubert and Serekwane 

(2009: 130) who indicated that the examples of punishment that educators 

could apply to learners were cleaning after school , and ordering learners to 

stand at the corner in the class. 
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4.2.2. Question 2: How can educators become more involved in the 

process of school discipline? 

4.2.2.1 . Data from interviews with learners 

We want equal treatment from educators in our different classrooms 
and they must be fair when they apply disciplinary procedures [Urban 
learner 2]. 

It is important for educators to work together, so as to manage 
discipline well in the school. Educators must support LRC through 
empowerment and this could be giving LRC members in different 
classes a certain level of authority in the classroom [Urban learner]. 

Learners also observed that educators needed to be more committed to their 

work so that they could be in a position to manage learner discipline. 

As a learner I feel that educators must recommit themselves to their 
work and start caring for the learners they teach. They also need to 
change their attitude towards us [Learner rural 1]. 

4.2.2.2. Data from interviews with SGB 

The rural secondary school SGB chairperson indicated that educators must 

not give up on learners. Educators should teach learners and always ensure 

that guidance was constantly given to learners. 

Educators must set a good example by coming to school on time and 
should stop absenting themselves from school unnecessarily. We do 
understand that some educators have personal problems but that does 
not mean that they should not set a good example. Educators must 
work as a team and must love these children (SGB rural 1, Mrs Tokie) . 

The study revealed that the SGB chairperson felt strongly that educators 

should take full responsibility of learner discipline. It became evident that 

some educators were making an effort in the management of school discipline 

and the chairperson gave such educators a credit. On the other hand, the 

rural secondary school chairperson explained that it was important to 

understand that learners are adolescents and it is difficult to control them. 

Discipline is the responsibility of all, [SGB rural 1, Mrs Tokie) 

It was also found out that the educators were trying their level best to ensure 

that discipline was maintained in the school. Not all educators were actively 



involved in learner discipline and those that did not care could get to the 

extent of telling learners that they were already qualified so if learners 

misbehaved they would be the ones to fail not educators. It was revealed by 

the SGB chairperson (rural) that there were those educators who came late to 

the school and learners did the same. 

The SGB chairperson also explained that some educators did not come to 

school regularly because of sickness and this affect learner discipline 

negatively because learners spent most of the time unattended. In certain 

cases it was reported that some educators slept on duty making learners 

become involved in misconduct. The study also revealed that substitute 

educators were incompetent in the presentation of the subject matter and this 

led to more learner indiscipline. 

In the urban secondary school , the SGB chairperson suggested that 

educators should be disciplined and by doing that the learners would copy 

from them as children learn through imitating. 

Educators must be role models at all times and must know their 
learners as a result that will give them authority to manage learners ' 
discipline (SGB urban, Mr Danky). 

During the interviews, both SGB chairpersons stressed the importance of 

empowering educators on discipline so that educators could be more involved 

in the process of school discipline. 

The School Management Team must come up with strategies to 
manage learner discipline and this must be communicated to educators 
(SGB rural, Mrs Tokie) . 

The SMT must come up with different strategies to curb indiscipline 
and educators must be empowered so that they can become more 
involved in the process of school discipline. If educators know what to 
do in case misconduct is committed then discipline will be properly 
managed by educators in the whole school [SGB urban, Mr Oanky]. 

It was discovered that the urban school did not experience extreme cases of 

learner misconduct but there were few general misbehaviours in which 

learners were involved which included negative attitude towards educators by 

learners. It was revealed that when comparing the two secondary schools it 
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became clear that the rural school had more challenges when it comes to 

learner discipline as compared to the urban one. 

In our situation, fortunately we are not dealing with so many cases, 
[SGB urban, Mr Danky] 

4.2.2.3. Data from interviews with Disciplinary Committee 

The disciplinary committees of both secondary schools disclosed that they 

discussed with educators about issues of discipline at the beginning of the 

year. Relevant documents were issued to educators which dealt with learner 

discipline. Educators were also encouraged to report serious misconducts to 

the DC such as drug abuse. 

As the disciplinary committee we hold meetings with the staff members 
and discuss the learner1s code of conduct. This is done to take 
everyone on board as to what type of behaviour is expected from 
learners by the code of conduct. We also discourage educators to 
apply corporal punishment (DC rural, Mr Sanka). 

In order to ensure that educators are more involved in the process of 
school discipline as the DC we encourage them to prepare their 
lessons well, and to be on time in the class for lessons. We also 
empower educators on how to deal with learner indiscipline. In order to 
stop disruptive behaviour in classes we encourage educators to give 
learners more interesting work so as to keep them involved at all times 
(DC urban, Mr Lots). 

It was interesting to note that efforts were made by both school 's DC's to 

involve educators in the process of school discipline. According to the DC 

member of the rural secondary school , when disciplinary problems occurred, 

most educators became involved as well as learners' parents. It was again 

interesting to note that earlier learners mentioned in rural school that some 

educators did not care about disciplining them since such educators had 

those learners they favoured but the disciplinary committee indicated that 

most educators were involved in the process of learner discipline. What the 

DC outl ined and what learners indicated showed that there was more that 

needed to be investigated especially on the extent to which educators were 

involved in the school discipline in general. The urban secondary school DC 

said that some educators were involved while others were not. 



To a certain extent educators are doing enough and to a certain extent 
they are not doing enough in the process of school discipline (DC 
urban, Mr Lots). 

The urban disciplinary committee member further explained that some 

educators were tempted to ignore learners because of their workload . It 

meant that they did not want to be involved in discipline because they had 

many classes to teach . Other educators ignored learners when they 

misbehaved because the control of learner discipline was time consuming. 

The other reason for some educators not to discipline learners was lack of 

disciplinary skills or classroom management skills. Other educators were not 

pro-active when it came to the process of school discipline. 

If you as an educator, you are not disciplined how can you discipline 
learners? (De urban, Mr Lots). 

The findings during the interviews of DC members indicated that there was 

more that needed to be done to involve all educators in the process of school 

discipline. 

4.2.2.4. Interpretation and analysis 

Based on the responses from the learners, it was revealed that educators in 

both schools needed to be more involved in the process of school discipline. 

Educators need to support learners especially those who are given power to 

manage learner discipline. There is the need for team work in both schools. 

Learners In both the rural and the urban secondary schools felt t strongly that 

educators could be more involved in the process of school discipline if they 

worked together and attended to individual learner needs. The learners from 

both schools felt that educators should treat them equally and support them. 

In the rural secondary school , not all educators were involved in school 

discipline and the learners revealed that some educators did not care and 

they never even tried to discipline learners when involved in misconduct like 

not doing their homework. Learners wanted educators to support them and to 

love them and this urge for support was also alluded to by the rural SGB 

chairperson . Some educators in the urban secondary school did not care 

about learners and the learners misbehaved during lessons because 
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educators did not attend regularly to their classes and were involved in 

unnecessary absenteeism. In the review of literature Wolhuter and van 

Staden (2009: 100-102) indicated that the general competence and influence 

the educator have impact on the learners behaviour. Knowledge of subject 

matter was crucial and the ability to present lesson contributed to 

maintenance of discipline in class. In rural (Yellow) secondary school 

educators did not care about learners and this was also highlighted in the 

review of literature by Roussow (2003:425) when he elucidated that one of the 

causes of learner misconduct was educator absence. When educators are 

absent from class lack of discipline may prevail. 

4.2.3. Question 3: What alternatives to traditional disciplinary methods 

do educators suggest? 

4.2.3.1. Data from Heads of Department interviews 

The HOD in the urban secondary school indicated that for discipline to 

improve in the school it was important for educators to discipline themselves. 

If educators are good role models then it would be easy for learners to 
copy the good conduct from educators (HOD urban, Mr Disto). 

The urban HOD also explained that there was a need to motivate educators 

who did not play a role in ensuring that discipline was maintained in the 

school doing that would improve the state of discipline in the school in 

general. 

4.2.3.2. Data from educator interviews 

One of the alternative strategies suggested by the rural educator was that 

stakeholders were to work together to build a team among educators and 

parents to improve the state of discipline in the school. 

When we work together as a team, learners will realise that we mean 
business and ultimately the general discipline of the school will improve 
(Educator rural, Mrs Leko). 

As educators we must always motivate these learners and reward 
them for good behaviour (Educator rural, Mrs Sito). 



4.2.3.3. Interpretation and analysis 

The study revealed that in both the rural and urban secondary schools there 

were strategies which educators used and they suggested that they be 

developed on more strategies that they could apply on how to manage 

discipline in their schools. The disciplinary committees of both schools did 

hold empowerment workshops on learner discipline but the educators felt that 

there were more challenges when it came to learner discipline so it was also 

the responsibility of the SMT to come up with common strategies to be 

applied to manage learner discipline. 

It wa~ also in the urban secondary that it was discovered that some educators 

suggested strategies such as rewards when learners performed well at the 

end of the term. Rewards which were suggested were giving learners 

certificates for top achievement in different subjects. The problem with awards 

was that schools did not have enough money to reward learners. Rewards 

were awarded once in the urban secondary school but were not awarded at 

the rural secondary school. Both schools had challenges when it came to fund 

raising for awards since most of the time educators were busy with writing of 

CASS tasks and teaching with no time allocated for events that could help in 

promoting learner discipline in the schools. 

4.3. RESEARCHER's OBSERVATION IN RURAL AND URBAN 

SECONDARY SCHOOLS. 

The purpose of this observation was to investigate the behaviour patterns of 

the school community so as to understand the assumptions, values and the 

beliefs that the two schools hold . The observation was based on how 

educators and learners interact during a normal school day. The initial plan 

was also to include classroom observation in which educators were to be 

observed on how they related with learners when it came to discipline during 

teaching and learning. Classroom observation was not conducted because 

the time the researcher was allocated to conduct the research was only after 

lunch break and the researcher had to travel for an hour before reaching the 

rural secondary school and at the urban school the researcher had to attend 

to learners and so the classroom observation could not workout. Due to 
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reasons outlined, the researcher focused on the general functionality of the 

two schools during normal school days. Observation schedule (Appendix 9) . 

4.3.1. Rural secondary school 

The first observation was conducted at the rural secondary school. During the 

first day the researcher arrived at 13H00 and met the principal in his office. In 

the office the researcher outlined again the purpose of the visit and the 

investigation and, thereafter, the principal of the rural secondary school 

introduced me to the participants he selected purposefully for the study based 

on the previous conversation . 

When the researcher arrived at the school the gates were locked and 

teaching and learning was taking place in the classrooms. The grade 12 

learners were busy with the preparatory examination while the grade 8, 9, 10 

and 11 were involved in learning. In the staffroom other educators were busy 

marking and a preparation for the lower grades for spring tests was in 

progress. 

In the principal's office there were charts mounted on the notice board which 

were related to the culture of learning and teaching as well as the roles and 

the responsibilities of the SGB. The school premises were clean and no litter 

was lying around . There was a gentleman at the gate who was responsible for 

ensuring that people who entered the gate stated their purpose of the visit so 

that they could be referred to the relevant people. 

Today, the principal is not present and on the previous day he explained that 

he would be attending principals' meeting at the Area Office. The teaching 

and learning was in progress as the researcher entered the school premises. 

The researcher went to the receptionist to enquire if the researcher could see 

the deputy principal who was assigned to assist me when the principal was 

absent. The researcher was referred to where the deputy principal since 

researcher was no longer regarded as the visitor at the school. The deputy 

was at the computer laboratory busy with other educators asking a group of 

learners' questions because they were found smoking cigarettes in the school 

premises during lessons at the toilet. The deputy was made aware of my 



presence and he immediately attended to me. The incident drew the 

researcher's attention as he wanted to observe how the case was resolved. 

On the second day at the rural secondary school the researcher was 

introduced to two post level educators who were selected by the principal for 

the personal interviews. During our interaction researcher observed that they 

were not willing to participate because they were corr,ing from invigilation of 

the preparatory examination and were also tired . 

The other educator stated that her period would be starting soon and she 

could not be involved in the interview. In order to achieve what the researcher 

came for, researcher started by introducing myself and explained that the 

purpose of the study was to get their views on how the SMT involved them in 

learner discipline as well as their experiences. The researcher also explained 

that their responses were going to be kept confidential and their names would 

not be used in the study. The other reason why they complied was that the 

researcher was their colleague from the neighbouring school and I used to be 

involved with them during schools career projects for grade 10 to 12 learners. 

After the creation of a good atmosphere for the interview, the first question 

was about how they felt about learner discipline in general. The researcher 

continued to give them different scenarios and after that the educators were 

relaxed and started to respond to the questions freely . We had a very hot 

discussion about the educators' experience pertaining to their involvement in 

learner discipline as well as the strategies they used to maintain learner 

discipline. The session went on very well but the researcher had to ensure 

that the focus was on the topic and at the end the educators still wanted to 

give more input. 

On the third day when the researcher arrived at the rural secondary school, 

the researcher discovered that the learners were released from the school but 

the researcher had to come in since the researcher had made the 

appointment the previous day. When I approached the administration block I 

realised that most of the educators left early, so researcher went to the 

reception . On the way to the receptionist researcher met the HOD for 

languages and researcher approached her and told her the reason for my 
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visit. From her responses she said that the learners were released early 

because there was a meeting of the South African Democratic Teachers 

Union at the neighbouring school. The reason for dismissing learners was that 

all educators were SADTU members so for safety reasons learners had to be 

sent home. It was not safe to leave learners without anyone supervising them. 

The researcher quickly outlined the purpose of the visit to the HOD and she 

willingly helped out. She managed to give me the documents the researcher 

requested for analysis and anyone she could not find she promised to send it 

to me as soon as it was available. The HOD the researcher had to interview 

had already left and so the researcher had to reschedule the interview but, 

fortunately, the researcher managed to interview the one who was helping me 

out later in the day. 

4.3.2. Data from researcher's observation 

In the rural secondary school the educators were reluctant in responding to 

the questions but the researcher assured them that the information that they 

would provide would be used for research purposes only and no one would be 

victimised . The HOD was free and learners were free to express themselves 

because confidentiality was assured. Other educators were not willing to 

participate because they asked why the principal specifically chose them and 

the researcher stated that they were chosen because they were experienced 

and were actively involved in learner discipline. The researcher had to create 

the atmosphere of trust but after a few minutes they felt comfortable and the 

interviews continued to the extent of requesting them to move to other 

questions. What the researcher observed was that the educators faced 

serious challenges about learner discipline and there was no room for them to 

discuss the issue of discipline with the SMT. 

In the rural secondary school the study indicated that overcrowding was also 

a problem from grade eight to eleven. The classes were more overcrowded in 

grade eight and nine. The disciplinary problems that the educators 

experienced also included non-submission of work and not writing classroom 

activities as well as noise making. The classes were full so learners took 

advantage of the situation. The grade twelve classes were not overcrowded. 
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The study revealed that in the rural secondary school , overcrowding was 

caused by socio economic reasons. The learners in the rural secondary 

school were coming from the families which were affected by HIV/AIDS, 

parents were unemployed and the school is no fee school. The other reason 

was poverty and since the school provided food to learners, the parents sent 

their children to that secondary school. There is another secondary school in 

the area but since it did not qualify for NSNP, parents took their children to the 

school where they knew food would be provided. The uneven distribution by 

the Education Department also had negative impact on the management of 

schools as well as the control of discipline by educators in the schools. 

Overcrowding has negative impact on learner performance and discipline. 

4.3.3. The urban secondary school 

At the urban secondary school grade ten learners' parents were called to the 

school and the researcher had the opportunity to observe how educators were 

involved in the management of learner discipline. The guardian educator for 

grade ten BS was the one who arranged the meeting with parents and all 

subject educators were invited so as to report on learners' conduct to the 

parents. 

Parents were informed about learner behaviour which was unacceptable 

since it was interrupting teaching and learning . The misconducts that learners 

were involved in included refusing to attend English and Tourism lessons. 

Those learners who were underperforming were those who were troublesome 

and playful during lessons. During the interaction with parents it was 

discovered that some of the learners did not have parents and so they were 

involved in misconduct such as bunking class and smoking in the school 

premises. After the information about these learners was disclosed to family 

members one of the learners promised to change his behaviour and that he 

would perform well at the end of the year. 

The parents of a boy were called more than three times because he was 

stubborn, very uncooperative and caused problems in class. Parents also 

reported that the boy was troublesome at home. He was not willing to listen to 

his parents and at school he talked back to educators. He also slept during 
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lessons. The principal also indicated that the boy was disrespectful in front of 

the parents and she warned him that his behaviour would not be tolerated and 

if he did not change his attitude the school would be left with no choice but to 

refer him to orbit college. If he failed at the end of the year his parents would 

be forced to look for alternative school since he would no longer be admitted 

at the present school. 

The grade ten educators told the parents their concern about the behaviour of 

their children . The educators also indicated that some learners did not respect 

them and this had a negative impact on teaching and learning. The class 

teacher for grade ten BS also stressed that if parents were not actively 

involved in their children 's education, the school would have no power to 

control learners. Parents were also informed that their children were taking 

alcohol and this was a surprise to some of the parents. Parents were also 

made aware that some learners did not attend school regularly since parents 

left their homes early for work. 

It is important to note that both the rural and urban secondary schools start at 

7H3O and end at 14H3O. It was observed that learners at the urban secondary 

school arrived at school at 7H45 and SHOO. The question was why the 

learners arrived late at school? It was observed that most of the learners used 

public transport (buses and taxis) to travel from thei r homes to school. Some 

of the learners were transported by their parents before going to work. Every 

morning at the gates there were about six educators who encouraged 

learners to come running since they were late. 

During the periods the principal of the urban secondary school moved around 

the school premises to check if teaching and learning were taking place. 

Those learners who were outside were instructed to go back to their classes. 

If learners were to go outside they had to get permission from the educator 

and an access card had to be issued to the learner if he or she was to go 

outside the classroom. The access cards were designed to control movement 

and to reduce loitering during the school day. 
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4.3.4. What transpired at the urban secondary school 

In the urban school the principal gave out the names of participants. Some of 

the participants were happy to take part while others were not and the 

researcher had to come up with ways of making them participate without 

forcing them. It was interesting to note that some educators felt that their 

participation would be blacklisting the school since others had issues which 

were unresolved. As the researcher I outlined the purpose of the study and 

said that no names would be revealed after the study. One educator said that 

he did not want his name mentioned. The reason why educators did not want 

their names revealed was that the principal was recently appointed and they 

spent the previous year without a principal. Learners were free to express 

themselves and they were also assured that their names would not be used in 

the study and they were free to withdraw if they were uncomfortable. 

In the urban secondary school the investigation revealed that classes in grade 

eight to eleven were overcrowded and this prompted noise making and lack of 

doing homework and writing of classroom activities. This was evident because 

when educators were chatting in the staffroom during lunch break they 

complained about learners who never submitted their school work and formal 

tasks. Noise was one of the misconducts which most learners were involved 

in because they knew that they were many and it could not be easy for 

educators to catch them. The grade twelve classes were not overcrowded and 

so the numbers were controllable. 

The question that the researcher asked himself was why the problem of 

overcrowding was experienced in both schools. The investigation revealed 

that in the urban secondary school the Area Office forced the principal to 

admit learners from the neighbouring schools and a certain private school was 

closed early in the year and the principal was instructed to admit those 

learners. The merging of schools also left some learners with no school to 

attend and so the Institutional support co-ordinator was forced to instruct the 

principal to admit the learners. 

4.3.5. Interpretation and analysis 

79 



The study revealed that the level of trust among learners, educators and SMT 

was low in both schools. The reasons for the low levels of trust were the style 

of management in the schools and communication which were key areas that 

needed attention to move the school forward . In both secondary schools the 

researcher observed that educators did use certain strategies to improve 

learner discipline. Educators used reprimand to discipline learners as well as 

making them do manual work after school. On the other hand not all 

educators were hands on in the maintenance of school discipline. Some did 

not attend classes regularly and so learners had more time to be involved in 

misconduct. 

An urban HOD complained about educators who did not make any effort in 

disciplining learners and when requested to help they responded by saying it 

was not their responsibility but that of the School Management Team. When 

there is no cooperation among staff members, problems of discipline continue 

to prevail hence learners in rural secondary school were always fighting in the 

school premises. In the rural secondary school , learners complained about 

educators who did not care about them. This had negative effect on learner 

performance because learners knew that if they did not perform well in a 

particular task no effort would be made to improve their results . 

4.4. REVIEW OF DOCUMENTS 

4.4.1. Management of discipline 

During the study, analysis of documents was undertaken. The focus was on 

the type of the records that the educators use to maintain discipline, those 

that were kept by the school management team and the disciplinary 

committee. Both the rural and urban secondary school documents were 

collected. The presentations of documents which schools use to manage 

discipline are explained in below. 

The rura l secondary school has a code of conduct for learners. The school 's 

vision and mission also appear in the school improvement plan. The vision for 

the rural secondary school is, to strive for excellence, making a meaningful 

contribution to our nation by equipping our learners with knowledge and skills 



that will enable them to assume responsible positions of leadership and 

responsibility later in life. The mission statement states that, Subjecting 

learners to constant evaluation through tests and examinations so as to 

enhance the content and quality of their knowledge. Empowering them with 

life skills and related skills that would contribute to the social , economic and 

political development of our country· . (Appendix 13). 

The code of conduct for learners in the rural secondary school was made 

available to the researcher and it contained information such as school rules, 

general rules, the disciplinary system, the grade one, two, three and four 

offences and suspension of learners by the principal or deputy principal. All 

these aspects were explained in detail in the code of conduct. (Appendix 12) 

Learners· code of conduct was made available at the urban secondary school 

and is also used as an agreement form among the parties involved and they 

are learner, his or her parents and the school. It has a provision for learners· 

personal particulars as well as the grade he or she is in. In the agreement 

form the learner promises to co-operate with and respect all staff members, 

comply with the entire requirements bestowed upon himself or herself and to 

do all the responsibilities as a learner (Appendix 15). It also has a portion in 

which parents or guardians undertake a declaration. 

4.4.2. School Safety and Discipline 

The rural school keeps school safety and discipline file in which all learners· 

misconducts are recorded for the whole school. When a learner has 

committed misconduct there is a letter which is sent to the parents 

summoning them to school for disciplinary hearing. In the same letter parents 

have to fill in their names and surname and send the bottom part of the letter 

back to school. That is the acknowledgement of the receipt of the letter. 

(Appendix11 ). The letters are kept on the file mentioned above. The file does 

not only contain letters but it contains the names of members of the 

disciplinary committee, learners· code of conduct and documents from 

education department pertaining to learner discipline. 
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4.4.3. The Deed of Agreement 

The deed of agreement is also available in which the principal represents the 

school and the agreement is signed between learner, his or her parents and 

the school. This document is signed by these parties at the beginning of the 

year when a learner is admitted in the school. Briefly the deed binds the 

parents to come to school if they are called when a learner is involved in a 

particular form of misconduct. (Appendix 10). 

4.4.4. The Charge of Misconduct 

The rural school has also designed a document in which the misconduct of 

learners is recorded if they are found guilty (appendix 11 ). It is titled , "Charge 

of Misconduct and warning to appear before a tribunal" . The document also 

contains a warning letter which contains personal details of a learner and the 

type of misconduct he or she had committed according to learner's code of 

conduct. It also contains details about expulsion of a learner from the school 

in case of being involved in very serious misconduct. The form also has a 

provision for those who were involved in the case and allows them to sign 

after the ruling and refers to the principal, SGB secretary and the chairperson. 

Appendix 11 is the document which the urban secondary school used to 

observe learners' conduct such as late coming , disrespect towards educators, 

vandalism, drug abuse and theft. It has a part in which the principal and the 

HOD make remarks and they also sign. The School Governing Body of the 

urban secondary school keeps a register of misconducts (Appendix17) . The 

register contains the following details: the name of the school, name and age 

of the learner and learner's current grade. The information about the 

misconduct includes the level of the offence and its description. It also gives 

information about a person who reported the misconduct and the action taken 

to correct the misconduct and the individual's capacity. It also has a provision 

for acknowledgement by parents or guardians. 

When a learner is summoned to a disciplinary hearing by the urban secondary 

school disciplinary committee for misconduct a document titled, "Summon to a 

learner's disciplinary hearing," is used to call the parents and the learner. The 



document explains the type of misconduct the learner committed the grade in 

which he or she is, venue where the hearing will be held and time. The form is 

signed by the class teacher, guidance counsellor and the principal , before 

being sent to the parents or guardians. (Appendix 16) 

4.4.5. The Vision and Mission of the Secondary Schools 

The vision and mission of the rural secondary school were made available to 

the researcher on request. The vision of rural the secondary school : 'To strive 

for excellence, making a meaningful contribution to our nation by equipping 

our learners with knowledge and skills that will enable them to assume 

responsible positions of leadership and responsibility later in life·. The 

mission: "Subjecting learners to constant evaluation through tests and 

examinations so as to enhance the content and quality of their knowledge. 

Empowering them with life skills and related skills to contribute to the social, 

economic and political development of our country". 

The vision and mission of the urban secondary school were also made 

available to the researcher. The vision of the urban secondary school: "Aims 

at fostering intellectual , moral, spiritual and physical growth of its learners to 

the glory of God. 'The mission statement states, "Practising a style of 

discipline that will lead learners to reflection and self-control. " It also states, 

· Involving parents and the community, co-operating with them to achieve 

goals set for the school. (Appendix 13) 

The urban secondary school has also developed an incident report form 

(Appendix 18) in which the learner's name, grade and the type of misconduct 

are recorded . It allows a learner to sign for mitigation and it also has a part in 

which the educator can make recommendations and the principal's remarks. 

4.4.6. Interpretation and analysis 

The analysis of documents focused on the records of misconduct in which 

learners were involved and also the two secondary schools codes of conducts 

for learners. The study also concentrated on the content analysis of 

documents in both schools in comparison with those guidelines subscribed by 
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the Education Department. The researcher investigated if the codes of 

conduct were in line with the South African Schools Act. 

According to Section 8 subsection 1 of SASA, the governing body of a public 

school must adopt a code of conduct for learners after consultation with 

learners, parents and educators of the school. The study revealed that both 

the rural and urban secondary schools did consult with different stakeholders. 

It was also important to note that Section 8 subsection 2 of SASA states that 

the aim of the code of conduct is to establish a disciplined and purposeful 

school environment dedicated to the improvement and maintenance of the 

quality of the learning process. In the code of conduct for the urban secondary 

school it is stated that it is misconduct for learners if they failed to attend 

school for a full academic day, including failure to write class work, tests and 

examination or failure to attend classes without the consent from the school or 

providing a medical proof. The mentioned misconducts proved that the urban 

secondary school was promoting quality learning process by ensuring that 

learners attended school and did their school work. The rural secondary 

school also applied Section 8 subsection 2 of SASA and it stated that learners 

were not allowed to absent themselves unnecessarily and without justifiable 

reason for more than ten days, leave school premises at official time or 

disrupt the learning or teaching process in any way. 

On page two of the rural secondary school's code of conduct, there were 

three objectives and purposes which were outlined in the code and they were: 

to promote disciplined and purposeful school environment and the 

improvement and maintenance of the quality of learning and teaching-process 

to guide the behaviours of the learners and those responsible for their conduct 

in the school. To prescribe the due process, to protect the interests and rights 

of learners and other parties involved in the disciplinary proceedings. The 

objectives were in line with the stipulations in SASA subsection 4 which stated 

that nothing contained in this Act exempts a leaner from the obligation to 

comply with the code of conduct of the school attended by such a learner. It 

was interesting to note that there were some educators who did not apply 

what the code of conduct required since those educators disciplined only 



those learners they favoured . Learners were involved in different misconducts 

even when they were aware of the regulations of the code of conduct. 

The rural secondary school's code of conduct states that the code of conduct 

was developed to promote disciplined and purposeful school environment as 

well as to improve and maintain the quality of teaching and learning. It 

highl ighted the importance of learners being disciplined to improve the quality 

of teaching and learning in the school. Educators were faced with the 

challenge of ensuring that they taught learners and that discipline was 

maintained in the school. The code of conduct required educators to be 

actively involved in learner discipline and those who were not willing 

contravened the code of conduct. 

The second objective aimed at guiding the behaviour of the learners and 

those responsible for their conduct at school. The objective promoted good 

behaviour among learners and it also put the authority of educators 

responsible for the management of discipline in the classroom and in the 

school. It also stated that discipline was to be maintained by educators and 

those responsible for learner discipline in general. The last one protected the 

rights and interests of learners and other parties involved in discipl inary 

proceedings. The objective stressed the importance of due process whereby 

the rules of natural justice should be observed at all times during discipl inary 

proceedings. That means each individual during the disciplinary proceedings 

will be given a chance to present his or her side of the story before decision 

could be taken. 

The urban secondary school's code of conduct was different from the rural 

one. It was developed into an Agreement Form. In its preamble it was stated 

that learners promise to pay al l school fees or bring proof if they had been 

granted a bursary, the learners also promised to co-operate with and respect 

all staff members, and they would comply with the entire requirements 

bestowed upon them and to do all their responsibilities as learners and to 

respect all stakeholders in the school. 

It became evident during the study that the schools put the responsibi li ty of 

school fees on parents and in addition learners were expected to co-operate 
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and respect their educators and other stakeholders. In -order to enforce 

discipline among learners, the code of conduct stressed behaviours which 

were regarded as serious misconduct and they were: disobedience or 

disregard for authority, propagation of political ideologies of any organization 

amongst other learners, instigating other learners to be involved in boycotts or 

strike of any nature and possession or use of drugs. 

The misconducts mentioned in the above paragraph constitute serious 

offences that could lead to disciplinary hearing. Learners are expected to 

respect their educators and to do their school work and refrain from being 

involved in misconduct that could ruin their educators. The school expected 

the learners to attend school for the full academic day. Disrespect, 

objectionable behaviour and verbal abuse directed to educator or a learner 

was misconduct. This means that the school promoted self-discipline and 

learners were expected to comply with the rules and regulations. 

4.5. CONCLUSION 

In this chapter different strategies used by educators in both the rural and 

secondary schools had been discussed including how educators could 

become more involved in schools discipline as well as different strategies 

which educators suggest to maintain discipline in the schools. Analysis of 

documents was carried out to what the schools were doing to enforce learner 

discipline as well as to see if the documents were in line with the requirements 

stipulated in the South African Schools Act. Observation was also discussed 

to enhance the findings. Chapter five focuses on the summary of the study as 

well as the findings and recommend 



CHAPTER 5 

FINDINGS, RECOMMENDATIONS AND CONCLUSION 

5.1. INTRODUCTION 

This chapter presents a summary of the entire study with reference to the 

purpose of the study which was to explore how educators assist in improving 

learner discipline in the secondary schools of Rustenburg Area Office to 

promote effective teaching and learning in the schools. The chapter also 

outlines recommendations drawn from the findings of the study. Concluding 

remarks are presented after highlighting the shortcomings of the entire study. 

5.2. DISCUSSION OF FINDINGS 

5.2.1. Research question 1 

The question focused on which disciplinary strategies did educators at 
the secondary schools apply to stop learner misconduct. 

Some educators do not treat learners equally because it became clear that 

they only disciplined learners who were their favourites. A learner reported 

that there was a case when learners fought in the classroom and the educator 

ignored the fight. Some educators in the rural secondary school do not care 

about the welfare of learners. I think they have forgotten their responsibility of 

duty to care. Learners felt that measures applied to stop misbehaviour were 

not effective enough to stop reoccurrence of the misconduct. It also became 

evident that discipline among learners is low because educators come late to 

class and as a result, learners do the same. 

The principal of the rural secondary school stated that some educators take 

responsibility of disciplining learners while others don't take any action but 

simply refer learners to the principal. It is evident that some educators are not 

proactive on matters of discipline. The Rural Principal says," Educators are 

not pulling together as others are reluctant to enforce discipline". 

It was also discovered that the principal felt that the general discipline of the 

school was average and since the abolition of corporal punishment discipline 

was no longer intact. 
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In the urban secondary school it became evident that educators were, 

according to the learners, not doing enough. Learners in both felt that the LRC 

members were not given support by educators. An urban learner stated that, 

"When it comes to noise making, LRC members are powerless due to lack of 

support". Based on the statement it was evident that LRC and educators were 

not working together in the maintenance of discipline in the school in general. 

Learners also explained that if educators and LRC could work together the 

discipline in the school could be improved. 

The study revealed that in rural secondary schools there were certain 

strategies which educators used to manage learner discipline in the classes. 

One learner spelled out that if learners were involved in a fight the educator 

instructed them to clean the toilets during break. It was also reported that after 

the school , the fight continued. This means that the strategy was not effective. 

In addition, the study revealed that educators used different methods to 

discipline learners. One educator indicated that she kept the records of 

absentees and learners would only be allowed into the classroom after 

accounting in written form about their absence. One rural Educator said, "If 

you enforce discipline some educators feel that one oppresses them". The 

other educator explained that she always talked to her learners and this had 

led to a change of attitude in some learners. Educators always reminded 

learners about the code of conduct and a book is kept in which minor 

misconducts such as not writing homework, late submission of work and 

failure to write tasks are recorded. 

In the urban secondary school an educator revealed that she encouraged 

learners in her class to respect each other. Learners were encouraged to ask 

for permission if they wanted to say something. The educator always made 

follow ups on the cleanliness of the classroom. It was also evident that the 

educator made an effort to check learners if they were given homework. 'I 

encourage my learners to be actively involved in lessons" said the urban 

educator. It was clear that the educator discouraged absenteeism. When a 

learner absented himself or herself, the penalty was cleaning the classroom 

during break. "When learners are always engaged as a result they have no 

chance of making noise", explained the urban Educator. The other educator 



used reprimands to discipline learners. The educator also highlighted that she 

talked strongly to learners about late coming and why it was important for 

them to come early to school. 

The participant learners in the urban secondary school indicated that even if 

there were strategies to maintain discipline, late coming was a challenging 

issue. It was evident that large numbers of learners were coming late to 

school and little was done to stop the problem. The urban learner 1, "I feel 

that learners who come late to school should be sent back home. " It is 

important to note that if learners were sent back home for being late that 

would be violation of their right to education. 

It is the responsibility of all stakeholders to come up with the plan to reduce 

the problem. One learner felt that educators were trying and explained that 

educators punished learners who came late to school by instructing them to 

keep running until they reached their classrooms. It was also discovered that 

late comers were instructed to pick up pieces of papers before being allowed 

into the school premises. 

Participant learners in the rural secondary school explained that better results 

could be achieved in a school if educators could be very serious about 

teaching . A rural learner 1 complained, "Educators do not care because their 

children get education elsewhere". It was found out by the researcher that if 

educators could change their attitude towards learners, then the culture of 

teaching and learning would improve and good results would be produced. 

In the urban secondary school , learner 1 elucidated, "Good discipline is about 

doing right thing at the right time and for the right reasons ". This means if 

proper disciplinary strategies are applied and followed, learner discipline 

would not be a problem and as a result learners would achieve better results. 

The urban learner 2 indicated that if discipline was well maintained lessons 

would not be disturbed and, as a result, the school would achieve better 

results. 

It became evident that learners from both the rural and urban secondary 

schools felt that if educators worked together as a team, better results would 
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be achieved. Educators must support the LRC and empower them in taking 

responsibility of learner discipline. The urban learner 1 explicated, "The more 

support we get from the educators the more the school discipline will 

improve." It was clear that learners were for the idea that when they were 

made part of the team much could be achieved and they would be 

responsible and accountable for their actions in the school in general. 

The SGB chairperson of the urban secondary school expounded that there 

were few challenges when it came to learner discipline in the school in 

general but something was being done. "There are disciplinary challenges in 

our school ... " The chairperson also outlined that even if there were challenges 

something was being done to manage learner indiscipline. It was evident that 

the SGB chairperson was satisfied with the state of discipline in the school 

because learner performance was satisfactory and all stake holders were 

involved. According to the chairperson, discipline was well managed and as a 

result most parents send their children to the urban secondary school. 

The rural secondary school SGB chairperson pointed out, "The state of 

discipline in our school is tiring". It became evident that the chairperson was 

worried about learner misconduct which included lack of dedication of 

learners to their studies. It was also discovered that most learners absented 

themselves unnecessarily from school, used drugs and did not do their school 

work. 

From the facts presented by the chairperson, it became evident that more 

effort needed to be made in ensuring that discipline was maintained in the 

rural school. Discipline in the urban secondary school was managed properly 

but still there were challenges to the school discipline in general. During the 

investigation, it was found out that in the rural secondary school educators 

had to deal with serious cases of absenteeism, damage to school property 

and use of cell phones to degrade other learners. It became evident also that 

learners were involved in fights, bullying, drug abuse (dagga) and bunking of 

classes. The level of discipline in the rural school in general is not satisfactory 

based on the misconducts discussed. 



The urban secondary school discipline level is satisfactory. The SGS 

chairperson outlines, "In our situation, fortunately we are not dealing with so 

many cases ". It was discovered that the urban school did not experience 

extreme cases of learner misconducts but there were few general 

misbehaviours in which learners were involved including negative attitude 

towards educators by learners. It was revealed also when comparing the two 

secondary schools that the rural secondary school had more challenges when 

it came to learner discipline as compared to the urban secondary school. 

"Discipline is the responsibility of all," said the urban secondary school SGS 

chairperson. The study revealed that the chairperson felt strongly that 

educators should take full responsibility of learner discipline. It became 

evident also that some educators were making an effort in the management of 

school discipline and the chairperson gave such educators a credit. On the 

other hand the rural secondary school chairperson explained that it was 

important to understand that learners were adolescents and it was difficult to 

control them. 

5.2.2. Research question 2 

The question focused on how educators can become more involved in 

the process of school discipline in both rural and urban secondary 

schools. 

The principal of the urban secondary school outlined, "We have procedures 

that educators must follow when misconduct is committed". The study 

revealed that educators in the urban secondary school were encouraged to 

give learners more work if they misbehaved. The code of conduct was also 

used to manage learner indiscipline. Educators were encouraged to draft 

classroom rules with learners by the HOD. 

In the rural secondary school , the study revealed that educators were 

encouraged to guide and motivate learners. The school also sent letters to 

parents in cases where misconducts were committed by learners. The study 

revealed that educators suggested the following disciplinary strategies to the 

SMT of the rural secondary school : reprimand learners making noise, learners 
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to stand at the back of the class when late for a lesson, parents to be involved 

actively in their children's education. On the other hand the urban secondary 

school received suggestions that educators be given more support and that 

educators and the principal should come together and come up with 

strategies on management of discipline while educators have close contact 

with learners. 

The study revealed that the disciplinary committees of the two schools have 

something in common pertaining to how educators are developed with regard 

to learner discipline. In the rural secondary school it was discovered that the 

disciplinary committee ensures always that discussions are held with 

educators about how learner discipline should be managed. The documents 

which were discussed with the staff included The South African Schools Act, 

the school policy and the learners' code of conduct. The code of conduct was 

discussed with educators so that when enforcing discipline they would apply 

the guidelines as required by the Education Department. It was also 

discovered that the Disciplinary Committee members took the responsibility of 

ensuring that educators understood acceptable and unacceptable disciplinary 

measures to be applied in discipline management. DC member rural said, 

"We discourage educators to apply corporal punishment." Educators were 

encouraged by the DC to use alternative measures to corporal punishment. 

It was evident that the DC of the urban secondary school empowers 

educators by organising workshops about learner discipline at the beginning 

of the year. The DC also from time to time referred educators to documents 

such as ELRC, SACE and SASA. 

5.2.3. Research question 3 

The research question investigated the alternative disciplinary methods 

which educators suggest. 

The investigation revealed that the educators in both the rural and urban 

secondary schools felt that the Education Department was not doing enough 

to develop educators on issues of discipline. An educator from the urban 

secondary school pointed out," I feel that being more empowered on learner 



discipline would improve my classroom management skills." The educator 

also added that it would assist in the school discipline in general and 

educators would have the same strategies when dealing with common learner 

misconducts. The other educator from the rural secondary school indicated 

that if empowered she would be in position to guide learners without infringing 

their rights and would be in position to deal with various challenges on 

learner's discipline. The educator also indicated that principals do not take 

educators seriously when reporting learner misconduct to the office. In certain 

instances the principal took learners side because he felt that educators were 

unable to control learners. Parents are also listened to as compared to 

educators as indicated by educators. Educators from both secondary schools 

felt that there was the need for active involvement of different stake holders to 

improve learner discipline. 

If parents, the community and SGB are actively involved in their 
children ·s education we will not experience serious misconduct 
because learners will have nowhere to run. If we deal with discipline 
alone learners are aware that their parents are not interested as a 
result they misbehave, [Urban educator] 

During the interviews, educators from the rural and urban secondary schools 

were asked to suggest methods that could help in improving learner 

discipline. One rural school educator explained , ''Disciplinary strategies are 

there but are not effective." The educator's response clearly indicated that 

strategies which were outlined by the education department were ineffective 

and educators from both secondary schools said that learners rights be 

limited and authority be given to educators. The other challenge faced by the 

two secondary schools was that parents did not want to abide by the school 

policy in cases where learners were pregnant. Parents had to be around in 

the school if their child is pregnant in case she might need medical attention. 

It was the responsibility of the parents to accompany a pregnant learner to 

school, but parents did not comply. This resulted in educators being 

powerless since parents did not play their role and this became a burden for 

the school as learners· right to education had to be protected . 
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Educators from the urban secondary school strongly felt that parents must 

take full responsibility for the education of their children in order to eradicate 

disciplinary problems in the school. The urban secondary school educator 

stated , "the blame on learner discipline and poor results should not be put on 

educators only but on all stakeholders." 

The educators in the rural secondary school indicated that moral regeneration 

should be brought back as most learners grew without good morals in their 

different communities. Rural educator, " I think we must go back to our roots 

and try to inculcate respect and Ubuntu among our learners. This will help in 

eradicating misbehaviour in our schools as learners will be taught to respect 

elderly people in their communities and that will also be applied in the 

schools." 

The urban secondary school principal outlined that some of the disciplinary 

strategies that educators suggested were that educators and the SMT were to 

meet and discuss challenges they faced in the school about learner discipline 

and come up with common strategies that could be applied to deal with 

learner indiscipline. The urban principal expatiated , "Educators are in 

constant contact with learners so they are the ones who can assist with 

coming up with different strategies. In addition as management we must 

support educators as they are the ones with deeper understanding of issues 

relating to learner discipline." 

The indication by the rural secondary principal showed that educators denied 

troublesome learners to go on educational trips. This was done to promote 

good behaviour. Principal rural , "The strategy can help in disciplining learners 

since they know that failure to comply with school regulations will lead to 

being denied going on school trips. " On the other hand the principal indicated 

that, denying a learner to go on school educational trips would hamper the 

learner from developing holistically. 



5.3. RECOMMENDATIONS 

The purpose of this investigation was to explore how educators assist in 

improving learner discipline in order to promote effective teaching and 

learning environment in the secondary schools. The study revealed that both 

secondary schools had challenges when it came to management of learner 

discipline. All educators, SMT, SGB and school disciplinary committee 

members should embrace good classroom management skills and strategies 

to promote discipline in the school in general. This will help to curb 

misconduct such as late coming, fighting , back chatting, failure to do school 

work and loitering . 

This study recommends that: 

► Educators must be empowered in classroom management skills. 

Educators must ensure that they plan their lessons daily, weekly and 

quarterly so that they can hold learners attention in class. Being well 

prepared means that the educator will not deal with unnecessary 

interruptions during lesson. 

► Educators must work as a team, stop coming late to school and must 

be role models to the learners they teach since learners emulate them . 

They must ensure that they maintain discipline in their classes by 

being firm and attend to learners needs. All stake holders to work 

together by ensuring that discipline is well maintained in the school. 

► Parental involvement must be promoted since it is the key to the 

enhancement of the culture of learning and teaching. Parents must be 

fully involved in issues affecting education of their children and this is 

the responsibility of the SMT and SGB. 

► Education Department must ensure that educators are empowered in 

the management of discipline and focus should not only be on learner 

performance, since good performance is linked to well-disciplined 

school. More concern should be on the grade 12 results but other 

grades should not suffer because they do not receive the same 

attention. 
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► Educators have the power to influence learners and so, they must 

build sound relationsh ips with learners irrespective of learners· socio­

economic background. They should encourage and motivate learners 

to attend school and to study very hard. Learners need to be shown 

the bigger picture of the influence of their behaviour and conduct to the 

community and the country at large. 

► The SMTs of the secondary schools must come up with common 

strategies that educators could use to manage late coming, failure to 

submit work and absenteeism. 

► Disciplinary committees of the two secondary schools should liaise 

with different universities (education faculty) to empower themselves 

and educators on strategies on how to manage learner discipline. 

► The Department of Education must give intensive workshops to SMTs 

of the secondary schools on new disciplinary strategies that can be 

applied so that they can be in position to deal with challenges related to 

learner discipline. 

► The Code of Conduct for Learners must be reviewed annually so as to 

address the challenges that educators experience pertaining to learner 

discipline. This should involve all stakeholders. 

► The two secondary schools should not only rely on Education 

Department for workshops. The SMTs must invite experts on the field 

of learner discipline to come and empower educators. 

► SMTs to organise motivational sessions with educators to encourage 

them to make an effort Improving the standard of education in their 

schools. 

5.4. CONCLUSION 

The investigation was conducted to research on how educators can assist in 

improving learner discipline. The study revealed that educators were using 

different strategies to manage learner discipline and they were motivating 

learners through tongue lashing, keeping records of different misconduct in 

which learners were involved and calling learners to a disciplinary hearing. It 

was also discovered that educators felt that certain strategies could be used 

to control learner indiscipline and they suggested that SMTs of the schools 



should get together and listen to what educators suggest pertaining to learner 

discipline. Since educators were in direct contact with learners on daily basis 

they could be the ones who could come up with better strategies to maintain 

learner indiscipline. The study also revealed that lack of discipline among 

learners was caused by lack of parental involvement in the education of their 

children, communities no longer encourage learners to attend school, moral 

degeneration, and child headed families due to the impact of HIV/AIDS as 

well as lack of educator commitment in their work as educators. 
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Deputy, 2 learners from RCL and two learners who had been disciplined upon. 
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OBSERVATION SCHEDULE 

DATE PLACE PARTICIPANTS ACTIONS REFLECTION 
OBSERVED 

8-09-2014 YELLOW EDUCATORS, GENERAL 
SECONDARY LEARNRS AND OPERATION OF 
SCHOOL SMT THE SCHOOL 

9-09-2014 YELLOW LEARNERS, INTERVIEWS 
SECONDARY EDUCATORS, 
PRINCIPAL' S HODS, 
OFFICE PRINCIPAL AND 

SGB 
CHAIRPERSON 

10-09-2014 
YELLOW LEARNERS AND TEACHING AND 
SECONDARY EDUCATORS LEARNING 
CLASSROOMS 

L 
15-09-2014 RED EARNERS, GENERAL 

SECONDARY EDUCATORS, OPERATION OF 
SCHOOL HODS AND THE SCHOOL 

PRINCIPAL 

16-09-2014 RED EDUCATORS AND TEACHING AND 
SECONDARY LEARNERS LEARNING 
SCHOOL 

17-09-2014 RED LEARNERS, INTERVIEWS 
SECONDARY EDUCATORS, 
SCHOOL HODS, 

PRINCIPAL AND 
SGB 
CHAIRPERSON 

23-09-2014 RED PARENTS, DISCIOLINARY 
SECONDARY LEARNERS, HEARING 

EDUCATORS AND 
PRINCIPAL 
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and 
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MR/ivfRS 

LDNo 

ADDRES (physical) : 
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(Duly as isted by) 

of 
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t C ~~E OF M!SCQNDUCT AN!l. 
W APPEAR BEFORE A TRIBUNAL 

TH-WEST DEPARTMENT OF EDUCATION 

0255 

To : .... .. ... .... ..... . 

RE : l. 

2. l•ORE Tim TRIBUNAL 

Dear Mr and Mrs 

The governing bo y o having sitted on (date) 

at (place) ..... ...... . f 

w,ur ~on/daughter 

. , :1:1d reques by Mr/Mrs . 

... fo llowing investigations of alleged misconduct by 

.. conducted on its behalf and its special 

.. .... on (date) . 

hereby charge your on/daughter ,,,,;th misconduct in tern1s of art icle .. 

of the school 's Code of Conduct in that on or about the .. . . day of 

19 .... . your son/daughter has contravened the above mentioned 

aniclc, by wrongfu ly and unlawfully: 

Count l 
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YELLOW SECONDARY SCHOOL 

CODE OF CONDUCT. 

T!IlS rs A CO.OE OF CONDUCT FOR DULY ADOPTED BY TRE 

: SCHOOL GOVER.l\""ING BODY FOR THE LEAl~l'i"ER'> AFnm CONSULTATION \:\71T.H TR& 

~ LEARNERS, PARENTS AND EDUCATORS OF THE SCHOOL IN TERMS OF SECTION 8(1) OF' 
1. 
f· SOUTH AFRICAN SCHOOL ACT OF 1996. (IrERE1NAFTER RRFElUUm TO AS SASA ACT 84 OF 

19%) 

DEF.INfTIO N OF CONCEPTS. 

Code - means a set of mles on any subject, a body of laws so anangecl as to avoid 

inconsistency and overlapping. 

Conduct - means demeanor, the ay one behaves, manners and the treatment of others. 

Code of Conduct - Notwithstanding anything under section 8 ofSASA Act 84 of 1996, 

Code of Conduct nieans a set of rules by whicl.J the Conduct of 

Learners at a public school is regulated. 

Learner - me2J1s any person n .• >cerving educalion r obliged to receive education in terms 
of section 1 of SASA Act 84 of 1996. 

Echlcator - means an educator as defined in the Educalors Employment Act, l 994 

(Proclamation No: 138 of 1994) 

(a) the parent or guardian of a learner. 

(b) the person legaUy entitled to custody of a learner, or 

( c) the person who undertakes to folfill the ob.ligations of a person referred to 
in paragraph (a) and (b) towards the learner's education at school. (Section 

1 xiv of the SASA Act of 1996). 

P;~iu_cipal - means a11 educator appointed or acting as the head of a school. 



J.8 . 

1.9. SASA - mean~ the South African Schools Acl No : 84 of' .l 996 and all regulation~ 

1m.m1ulgated therein. 

l.10. Couslitu!iou - means the Conslilution of the Republic of Soulh Africa (Act No 108 or 

1996. 

1. t 1. Educntiuu Depart:J.ucut - means the dcparlmelll established by sc.ction 7 (2)or the 

public secvice Act, 1994 (Proclalllation No 103 of 1994 :) 

1.12. Guvcruing llody - means the goveming body oflkctleelso High School ns conlc111plaLed 

in Seelion 16 (1), (i i) of Lhc SAS!\.. 

l. 13. Heall of Dcpnrlmcut - menns the Head of the Education Deparunent: 

1.14. lliglt School - means a school providing education from Grade 8 up to but not exceeding · 

Grade 12. 

1.15. Grade - means the patt of the educational progranuue which a learner may complcle 

in one school, year or any olbcr education prugranune which the member of 

the Executive Council may deem to be equivalcBI thereto. 

l\lliC (Member of\l1e Executive Cou11cil) _. means tlie mel!lber of the Executive Cuu11cil 

who is re~ponsible for education in lhe North West province 

OBJECTIVES AN D l'URPOSE OF TlllS CODE OF CONDUCT. 

1.,· 
;\;_. To promote a disciplined and purposeful school envirornnenl and the impn?vcment an<l 

·-. inointenaucc of the quality of the learning and leaching process. 

o guide the behaviours of the learners and those responsible for their eondue\ at school. 
( 

'i 
:prescribe the due process ( observat ion of I he rules of na tural justice) to protect the 

~t and rights of learners and other parties involved in discipliJiary proceedings. 

i 

·_ l!iP Learners with the expertise, knowledge anti skills that they would be expect ed 
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r.. 

to display as worthy ciliz.ens. 

2.5. To prornole Ille civic rcsponsibililics oL'the schuol . 

2.G. To develop leadership ski lls of all learners ll• enable them tu takl' 1/ir ir 1 ighlli.il pl.ices later 
Lil life 

2.7. To ensure the ll'aLizalion offu11dnmc1Jtal rigl1 ts as cc1 11tai_11cd in Ilic Di ll ofrigl1Ls oflhc 
1996 Conslitution. 

3. PlUNCil'LES lJNUERLYl ' G T.lllS CODE OF CONJJ UCT 

1.J1 order lo realise the objectives as co11tc111platcd iu parngraph ,._ abo v1J, the learners shall . 

3.1. recognise llic fact that every individual has the right lo develop his or her fu ll potential. 

3.2. recognise the fact that every learner deserves equal lrca t1nc111 licfim.: Ilic law a11d equa l 
protectiou and benelits thereof 

3.3 . respect one another's co11l' ictio11s ,lild cu li ure. 
' 

'·ii ;i:i4- .. respecl lhe i11here11t digni t.): of others. 
"-i,.::,i,i:: 

'••·;,, behave wilh courlc y, tolerance and cu11 ·idcra lio11 towards others. 
·,ll 

':r7frain from abusive and aggressive behaviours. 

·• \'v respect to all persons in posi tion of m11horit y. ,, 
,,, 

• t themselves unnecessarily aml without jusliliable rcai,0 11 li.1r llll11 c I ha n l O dny~. 

111les and regulat ion~. 

Pl 
:c•;E?~fhooJ premises at the official Sciioo/ limc. 
~.:}{ 



I 

:l.13 . · be dressed i11 accon.lanc.e 11·it l1 .Scl11)ol l'olicv. 

3'. 1,1. strive to be pro-active, indepc11dc11t. critica l, disciplined and crc.it i1T. 

J 15. be supportive of e!Iective teaching a11d IE'a11u11g. 

3 .16. live in h~nno11y with uthers. 

:.17. shovi respect towards School property . 

. 18 avoid doing auything that may la;·11ish the i111agc uf the sd ,,101. 

.19. 11ol dis11.1pt t11c learning/ teaching proc~s i11 any way. 

20 always observe, respect and uphold the School Policy. 

DlSCIJ.'LINARY ACnON :\ND nm Si\ NCTIO 'S. 

Subject to the provisions of Chapter 2 on the "Bil.I or Kight:;" of the Crn1:;t itulion of tlle 

RSA, Sections 9 aud IO of'the Schools Act No g,1 of 1995, a lc,micr wlw rn11travc11es thi s 

code of coucluct. shall be guilty u[ 111iscondu~t or unacceptable behaviour am! he deal t wi th 

as f'o ll ovys : 

111 the case ol' co11trave11tio11 of th.is code of conduct in lc.ss :-;criou~ (l(fo11ces ns 

coutcmplnted i.I1 paragraph 28. l of the school policy. discipliumy :1cliu11 wil l nl.lcr the 

observance of due process contniucd therein be dealt willi in accL1rda 11cc with li.-1 rn1s of 

punishme1 1t listed in paragraph 29 thereof. 

111 the case of conlrave11tio11 of this Co Jc of Conduct by co11111litt ing any or l lie otrcnces 
listed in paragraph 5 hereuuJer, either l.,y omissiou ur conu uissio11, 1lic lr~1rnc1 may in 

telll1s of Section 9 of SAS;\, all er n fair hca1 i1 1g be · 
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<1.2.l. 

,<l.22. 

~uspende~ from allern.l iog school by lhc govcruiug body as a COiTcclio11 

meas~1:c lor_a penod not lougcr tlrn1t a week or fo r sucl1 period ns peHdillg 

a dec1s1011 oJ the Head of Dcpartrncul wlicLlter he or she shou ld lie expelled 
fro m school. 

~ubjcct l o the Norih West /Jrv,·i·11c·· l J · E' 1 . 
. . .1c1 aw o11 ·< ucal1011 . be C,\ pclled fro u1 ::d1ool 

provjded : 

4.2.2.l. 

,1.2.2 .1. 

Such expulsion is ,donc by the Head of lJeparL111c11( only iu t:cnng or 
Section 2 (a) of the Sdtuols Act. 

Thal such a learner, has been found guilty of u1isc(>11duet a Iler a fair 
hearing provided for in paragraph 5 or thiB C\,de l>I' Conduct. 

UUE l'HOCESS OR DISCU'LlNARY l'H.OC.i.<:lJUltES lN CASl•'.S UF SElUO 0S 
M1SCOND UCT. 

OEFIN l:TIONS. 

5. l. I. Tril.Juuu l - 1\n orgnuised eve11t compri sing three 111c1nbcrs wit h the sole 

µurpose of <letermitling wit.ether a learner slioulu be subject Lo 

some J.onn of disciplinary measures or 11ol. 

5. 1.2 . Cotle of Couclud - A state111e11t of behavioural nonus co111pilrd in terms or 
the South Afri0an Schools Act lo regulate the qouclucl 

of learners al a public sclH>O!. 

5. 1. 3. Due l'roccss .. The rccognitioll thal certaill µroccdurei; uudcrpi1111ed by Lile 

fairness aml jusl application of laws, ruks aud I q1,uln lio11s arc 

applied u1 decisio11s wh.id111my n(fo:L the. ri11.h1 s nml interests 

or a perso 11 . 

5. I .4. Expulsiou - Tlic pc-rn1a11c11 l re111oval ur a learner fru 1>1 allc11da11cc al a school. 

5. l.S . S11spt•11siou - The te111porary c;.clusio11 ur a lc,m1cr fr orn allcndu11c~. al a 

sclwol. 



5.1.6. · 'lliC - The me!llbcr of the Executive Council of the Nort h West Province 

who is rcspo 11sible for educ-n tio11 in the .l' ru-, inrc 

Code of Conducl. 

5. 1.8. Statement iu mitigation - A statc111enl or au cxplanat it111 with the pu rpose 

of reducing tlic severity of a ~c111e11ce / decision 

/verdict / judgeJ11c11 L. 

5.1.9. Aggrnvating Circwns(a uc.cs - cin;u111Blancc tl mL iunc,wc Ille seriousness 
of the crime. 

S. l. 10. Extcuuatiug Ci n:umst auccs - Circu11 1~ta11 ..:.cs tlia t at Ili c 1i111c of the 

Couu11issio11 of Miscond ucl. SP inllucnccd 

tile mind ol' thc ullcmkr llml hi~ I lier senses 

were deprived t1flhe aliili1y tu dillhc11tia1c 

I.J ct ween wro11~; and ri1)1l. 

5.l..1I. l.l cad of Drparlmcu( mea ns - l lic head of cdur.a1i u11 dq,a, 1111·11( 111 the 

p1oviuce. 

UEUA VlOUR ll\' A LEARNlW. AT A J1UULJ.C SCHOOL 'NIHCLL CO 1STJTUTU.: 
s1m,1_o us l\il SCOND UCT. 

5.2.1. 

5. 2.2 . 

5.2.3. 

· 5.2.'I. 

5.2.5. 

5.2.6. 

5.2.7. 

5.2 .8. 

Rape and/or allern1 t thereo f 

Indecenl assault. 

Sexu al harassment where agg1avali11g circu 111slances, i11 Ilic l1pi11i crn l' r the Head 

of Department or the ollicial referred in parngraµIJ 5 licrei11 e:-- is l. 

Assault with i.ntcnl to do grievous bodi ly harm. 

Common assault. 

Serious i..nt i111.ida1.ion uf staff- leadting n11d no11 - tcaciliug. 

Mal icious, unlawfu l and i11 lcntio11a l damage lo stale propert y. 

Thel1 where aggra\'ating cin.:u111s t.1 11 ccs, i11 t lie 0 1~i1 1i,_1 11 (lf t lic l kad ur· , 
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Deµa rlmcnl, <1r the uflicial referred lo i1 1 paragniph 5 hi:i cin exist. 

5.2.9. Robbery or atlc111µl tl1crcor. 

5.2. l 0. Possession or dangerous weapo11s on 5c1Juol premises. 

5.2 . l l. Possession or sale or al.J111:e of illegal sui.J s1 a11ccs. 

5.2.12. Possessiou of obscene 111alcrial including nia tcrial dcpid i11 t1 sc-~unl i11 tcrcoursc 
in all fo rms. 

5.2.13 . Being on Sclwol premises or al a scllool n.111ction not 011 I he :;d1nol premises 

while under the influence of intoxicatiug beverages. 

5.2. J 4. Possession or sale or co11su111pliou o[i11tm;icaling bc\'cr,1gcs while (11 1 the school 

premises. 

5.2.15 . Thell of cxa111.i11atiu11 papers or pos~essio11 or sale or sueh slo k-11 papers. 

J.'5.2.16. Jtcpea lcd dcfiau,;c of schoul aulhuriti es. 

5.2.J.7. M.urder and attc1npt thereof. 

5.2. JS. l3lalanl disho11esly. 

5.2. 19. Culpnble homicid e. 

: 5.2.20. Continuous abscntecis111 for more than ten days without ajustiliahlc reason. 

j • 
' 5.2.2 1. Abusive language. 

5.2.22 . Kidnapping and hus lage. 

5.2.23. Abducti on. 

5.2.24. Any olhcr criminal or civil act, umissiuu, or bclw vi ,u r whi dt is p11.1hibitcd by 

~tatutory and Common Law oC domesli c and l nt crnatirn rnl law. 

'I 

J 

'I; 
I 



A
P

P
E

N
D

IX
 1

6 

V
IS

IO
N

 A
N

D
 M

IS
S

IO
N

 
P

L
E

A
SE

 W
R

IT
E

 Y
O

U
R

 S
C

H
O

O
L

'S
 V

IS
IO

N
 A

N
D

 M
IS

SI
O

N
 B

E
L

O
W

 

V
IS

IO
N

: 

T
o 

st
ri

ve
 f

or
 e

xc
el

le
nc

e,
 m

ak
in

g 
a 

m
ea

ni
ng

fu
l c

on
tr

ib
ut

io
n 

to
 o

ur
 n

at
io

n 
by

 e
qu

ip
pi

ng
 o

ur
 le

ar
ne

rs
 w

ith
 k

no
w

le
dg

e 
an

d 
sk

i!
Js

 t
ha

t 
w

ill
 e

na
bl

e 
th

em
 t

o 
as

su
m

e 
re

sp
on

si
bl

e 
po

si
ti

on
s 

o
f 

le
ad

er
sh

ip
 a

nd
 r

es
po

ns
ib

il
it

y 
la

te
r 

in
 l

if
e .

 

. 
... 

.. 
M

IS
SI

O
N

: 

S
ub

je
ct

in
g 

le
ar

ne
rs

 t
o 

co
ns

ta
nt

 e
va

lu
at

io
n 

th
ro

ug
h 

te
st

s 
an

d 
ex

am
in

at
io

ns
 s

o 
as

 to
 e

nh
an

ce
 t

he
 c

on
te

nt
 a

nd
 q

ua
li

ty
 o

f t
he

ir
 

kn
ow

le
dg

e.
 

· 

E
m

po
w

er
in

g 
th

em
 w

it
h 

li
fe

 s
ki

ll
s 

an
d 

re
la

te
d 

sk
il

ls
 t

o 
co

nt
ri

b1
,1t

e 
to

 t
he

 s
oc

ia
l,

 e
co

no
m

ic
 a

nd
 p

ol
it

ic
al

 d
ev

el
op

m
en

t 
o

f o
ur

 c
ou

nt
ry

. 
•
't

. 

T
ea

ch
in

g 
an

d 
ed

uc
at

in
g 

le
ar

ne
rs

 to
 r

es
po

ns
ib

le
 c

it
iz

en
s 

w
ho

 w
pl

 b
e 

as
si

st
in

g 
th

e 
na

ti
on

. 

12
3 



A
P

P
E

N
D

IX
 1

7 

RE
D 

SE
C

O
N

D
A

R
Y

 S
C

H
O

O
L 

V
IS

IO
N

 

R
E

D
 S

E
C

O
N

D
A

R
Y

 S
C

H
O

O
L 

ai
m

s 
at

 f
os

te
rin

g 
in

te
lle

ct
ua

l, 
m

or
al

, s
pi

rit
ua

l a
nd

 p
hy

si
ca

l 
gr

ow
th

 o
f 

its
 l

ea
rn

er
s 

to
 t

h
e

 g
lo

ry
 o

f G
od

 b
y:

 

M
IS

S
IO

N
 S

T
A

T
E

M
E

N
T

 

• 
O

ffe
rin

g 
ac

ad
em

ic
 s

ub
je

ct
s 

th
at

 w
ill

 l
ea

d 
le

ar
ne

rs
 t

o 
te

rt
ia

ry
 le

ve
l e

du
ca

tio
n

. 
• 

P
re

se
nt

in
g 

a 
cu

rr
ic

ul
um

 t
ha

t 
w

ill
 e

na
bl

e 
le

ar
ne

rs
 to

 f
en

d 
fo

r 
th

em
se

lv
es

, b
y 

so
 d

oi
ng

 c
on

tr
ib

ut
in

g 
to

 t
he

 e
co

n
o

m
ic

 g
ro

w
th

 o
f t

he
 c

ou
nt

ry
. 

• 
T

ea
ch

in
g 

in
 s

uc
h 

aV
va

y 
th

at
 a

n 
op

en
 a

nd
 c

rit
ic

al
 m

in
d 

is
 c

ul
tiv

at
ed

 in
 t

he
 l

ea
rn

er
s 

in
 t

he
 p

ur
su

it 
o

f 
"T

H
E

 T
R

U
T

H
 T

H
A

T
 S

E
T

S
 M

E
 F

R
E

E
" 

• 
C

he
ris

h 
an

d 
re

sp
ec

t 
le

ar
ne

rs
 s

o 
as

 to
 u

ne
ar

th
 t

he
ir

 G
od

 g
iv

en
 t

al
en

ts
 a

nd
 g

ift
s.

 
• 

E
nc

ou
ra

gi
ng

 l
ea

rn
er

s 
to

 u
se

 t
he

ir
 in

iti
at

iv
es

 in
 a

 c
re

at
iv

e 
w

ay
 s

o 
as

 t
o 

pr
om

ot
e 

th
e 

w
el

fa
re

 o
f t

he
 s

ch
oo

l. 
• 

P
ro

vi
di

ng
 f

or
 a

 v
ar

ie
ty

 o
f e

xt
ra

-c
ur

ri
cu

la
r 

ac
tiv

iti
es

 a
nd

 p
ur

su
it 

th
at

 w
ill

 e
nr

ic
h 

th
e 

le
a

rn
e

r'
s 

lif
e 

• 
P

ra
ct

is
in

g 
a 

st
yl

e 
o

f d
is

ci
pl

in
e 

th
at

 w
ill

 l
ea

d 
le

ar
ne

rs
 t

o
 r

ef
le

ct
io

n/
 r

ep
en

ta
nc

e 
an

d 
se

lf-
co

nt
ro

l. 
• 

In
vo

lv
in

g 
pa

re
nt

s 
an

d 
th

e 
co

m
m

un
ity

, 
co

-o
pe

ra
tin

g 
w

ith
 t

he
m

 t
o

 a
ch

ie
ve

 g
oa

ls
 s

et
 fo

r 
th

e 
sc

ho
ol

. 

12
4 



APPENDIX 18 

PLEASE READ TIIE PROSPECTUS AND ANY RELEVENT 

DOCUMENTATION OF THE SCHOOL IN COl'{JUNCTION WITH THIS AGREEMINT 

I .................................................. ........................................ .... .......................................................................... ·-·-·········-······ GRADE .. 

Accept to be admitted -to this school for the academic year ....... ........ ........ ....... 1 promise to pay all school foes oi-

to bring proof that I have been awarded a bw:sary. I also promise -to co- operate with and respect all staff 

members. comply with the entire requirements be.stowed upon me as a learner and to clo all my 

responsibilities as a learner .affording every stakeholder of this institution the necessary eo-operation and 

respects she/he desetves. I fully understand that the following actions and fonns of behaviour constitut~ 

serious misconduct 

I. Disobed ience or insnllordi1rn lion or disregard of au H1ority. 

2. Propaga tion of polilical ideologies of any orgnn iiation amongst other learne rs. 

3 lru;tiga ling other learners to Ile involnd in l>oycol1s 01• 11 strike of whntever noture. 

4. Posse:ssion use. distribution. trnnsmission or visible evidence of narcolic or unauthorized drugs. ttlcohol or 111toxJennf, 

of uny kind in the school or during school trips while putting on school uni form. 

5 Drunken ness or disg rncr ful behnvicur rcsu lling from it i11 school or during school trips 

6. Theft. vnndulism unlaw·ful aclion or destroying school propetty. 

7. ·n,c use of abusive language. hale speech. h,mnful graffiti and racism or sexism. 

8. 1-'ighling nncl possession or dangerous weapons in lhe school oron school trips. 

9. Charged in a court of law fot· c rimes such as c11r thcfl or hijock i11g, rope, murder, possession of unlicensed fn'f,H:,n nr 

any other crime. 

IO. Co11ducling or typing to conduct nny unaut horised cla ndestine meeting on the school premises. 

11. Interference or an a ttempt to interfere with the freedom or privilege nnd r ighl of olhcr learners and staff m~mbcr; 

12. Breaking of libmry. compu ler centre. assembly and other rcgulnliom of the school. 

I 3. l'llihn'l' to come to class wi lh required material. 

14 . Failure to w1ite class work. tests. assigmnents, projects m1d examinations or fa ilure to attend lessons or classes w1l1,aul 

consent frcm lhe school or medical proof. 

15. Disrupting classes wit11 noise making inslead of ludying or listcnin2, to the educator and loitering nround the 

ca mpus. including the toilet when the leamcr is supposed lo be in class. 

l 6. Failure to attend school regularly and respond lo lhc siren promptly, dodging from school. 

17 Failure to p111 on proper chool uniform (un less ii is sports day) . 

18. Absent ing yourself from school for ten consecutive dnys wilhoul vnlid reason nnd proof exposes you to bc111 •· 

wit hd111wn from the school regislcr pemmnenlly. 

19. 11u-owing lil.le r and removing furniture fl-0 111 classes without nuthorisnlio11. 

20. Failure to perform mmmal work when instmcted to do so. 

2 \. Pulling up placards or notices anywh ere in !he school unless ii bea rs !he signalure of the Principa l or 1hr n, ;:,c1ty 

Pri 11cipnl. 

22. r11 ilurc lo compcnsntc for the damage or 1053 ca used by the learner. 

23. Fancy·~!IJ~JIIJII •• Mlliil:hio11able hairstyles like mushroom. dreadlocks and linl ing 0f lu,:r 
24. \\lenri~,g n ng;s, em I e s, necklaces nnd bnnglcs 

25. Wenring nnils ot· make - up. like nail polish (cutex), lipst ick nnd cycht'Ow pe.:,cil 

26. Nose piercing nnd multiple cnr pie rcing 

27. E11tc1· staffroom without perm iss ion 

28. Refusal to lake par\ in exlmmura l activities or the school 

29. Untidiness 

30. Smoking or found in possession of a ci3arcflc 

31 . Victi111 izafio11. bu llying nnd inlimidntion of o!her lea m er 
- ---- - - ~ .l~L~::,----------- -------



APPENDIX 19 

RED SECONDARY SCHOOL 

SUMMON 

NAM E OF LEAR NER 

DATE 

GRADE 

IRREGULARITY/ MOLATO 

ARIN(; 

N -e,-{ ~ 0 v-
1 

~-b"( e_ 

I 

( 0 g -s. 

. 
-'1=~:::.:..:::::..::::i::.==.iL.::~-,-i--~W::,.=_,:__Y·:...!'l:..:-l_<-,...;:.::J,__ _ __:__ :.:.::,_ -+,-1,.:..::.:µ.;.. _ ___ _ 

1 !;. \-'( ' ·-t' ' p,-

KA LOKWALO LO, MOTSADI / MOTLHOKOMEDI WA GA: D,,. 'l't,t,. ( c' 

_ _ _ _ _ _ _____ MoPHATO I GRAD~: ___ I _o_ es._s:__:::::.._ __ 

0 KOPIWA GO TLA KWANO SE KOLO NG GO BUISANA LE BARUTABANA KA MAITSHOLO A 

NGWANA YO 

NAKO YA PITSO 

LETSATSI 

LEFELO 

GUARDIAN EDUCATOR 

~ 2---:::= 
GUIDANCE COUNSELLOR 

-Jc~~Jr= 
R 

~ r( od ,t/-
oATE 

8-1 ( o fl.1 rep. 
DATE 

&,.( ( o~:{ r Cf 
DATE 

2014 -08- 2 2 
T" L: 01 4 565 4036 
f-~.(: 014 565 2639 
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APPENDIX 21 

RED SECONDARY SCHOOL 

/ 

INCIDENT FORM 

[ IJAME_OF l.EAR_~_IE_R_: _ _ _ 

DAH: ........ .... .... ... .. , ..... .. ... . 

GRADE: .... . _ ..... .. -·-·- ···-···· ··-" 
1RREGULAF(ITY: ... ,..- .. ...... ....... ..... .. ... ... ... .... ........ .. ...... ... .. ..... ..... ... ......... ..... ...... ... . ....... ... . 

.. , , .. , ......... .... .. . ... ......... ..................... , ........ ........ ... , ...... ... . ...... _. .. .. .... ... ........ .. , .... ..... ......... ... ...... . . 

... .............. ... ... ..... .... ...... .... .. ...... , .. .. ... ,, .. ... .... .. .. . ............ , .... ................. ... .. .... ... , . ..... , , .... , ..... . . 

U:AHNER' S MITIGATION : .. ... ....... ···-· · ....... .. .. . ..... .. .. .. .... . ...... . .. ...... ... ... ......... -... ... ... .. .. ... . .. ... .... ... ..... . . 

.......... ..... .. ....... . ., .. .... .................... . ... , .... , ... ... ..... ... ,.,. , .. ..... ...... .. .... , ............................ .......... . 
... , . .... .. ..... ....... . , . , ..... , .......... ......... ........................ ...... , ............. , ....... . . 

Le arner's signature Date 

CLASS EDUCATOR'S RECO MMEN DATION: ...... ... ..... ........... ......... ..... ... ... ... .... .... ..... .... ... ...... ..... . 

...... ... ...... .. , ...... ... ... .. ... . •· .. .... . ,. , .... ... .. ... .. ······ · .. , ... .. ... ., . .. " ................. ........ -~, ,. .. ... ......... ,., ..... .. , .... ... , .. ,, , . .. . ' ... .. 
··········· .. ···· .. ······· ············ ·· ····"·· ·• ······· ·········· .. .. ,., ......... •· •· ••· ····· ·· ·········· ·· .. •· f•···•··"·''· ··· ···· .. ........... ··· ······ 

Class educ.non signatur e Date 

SCHOO L .;' A ' ~GER RtMA RXS, ..... .. ... . ....... ... ........ . . 

,., , .. ,. .. ....... ... ....... ,., ... ... .. .. ... .. ..... . ... .. .. , ... . .... .... .............. .... ..... .. ... . 

FOLLOW UP DATE, .. ......... . 

Manager's signature Date 

' i 
j 
I 
' ----------------------------- --··-·-~--J 


