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ABSTRACT  
 

This study investigated the teachers’ effective management of learner discipline in the classroom. 

This was a qualitative study set in the interpretivist paradigm. Participants were purposively 

selected to include teachers, SMT members, disciplinary committee members, and the SGB 

chairpersons of selected schools. The views and experience of participants in this study were 

captured and explained through individual and group interviews and document review. The coding 

process was used to discuss relevant literature and analyse all the qualitative data collected. 

A conceptual literature review relating to issues on the effective management of learner discipline 

in the classroom was conducted. The management of classroom discipline, factors influencing the 

effective management of discipline, and alternatives to corporal punishment were reviewed. This 

study focused on four primary schools in the area of Bronkhorstspruit in the Gauteng North District 

in Gauteng Province. 

The study investigated classroom disciplinary challenges currently faced by teachers. The findings 

of the study revealed that the sampled schools believed that the establishment of common 

understanding around systems of learner discipline in the classroom is vital for effective discipline 

management in the classroom. All participants in the study concurred that for teaching and 

learning to take place effectively and efficiently, positive discipline and alternatives to corporal 

punishment should be implemented effectively in the classroom.  
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CHAPTER 1 
 
ORIENTATION  
 
1.1 INTRODUCTION 

 
For effective teaching and learning to take place in the classroom, effective management of 

discipline must exist in every classroom. According to Hill and Hill (1994), learners learn to the best 

of their abilities in an orderly and safe environment. Researchers like Potgieter et al. (1997), for 

example, state that if discipline is not taken into consideration, the school environment will be 

dangerous and the educational process may be disrupted (Mtsweni, 2008). 

In the new democratic South Africa, teachers are not allowed to use corporal punishment in schools 

because it has been abolished. However, section 8(1) of the South African Schools Act (84 of 1996, 

hereafter SASA) states that discipline must be maintained in classroom situations so that the 

education of learners flourishes, without disruptive behaviour and offences. Section 7(5) of the 

Guidelines for the Consideration of Governing Bodies in adopting a code of conduct for learners of 

1996 (hereafter referred to as the Guidelines) (Republic of South Africa, 1996b), also states that 

teachers have the responsibility of maintaining discipline in schools (Maphosa & Shumba, 2010). 

Joubert and Prinsloo (1999) support this view by suggesting that it is the responsibility of the 

teachers to maintain discipline at all times. In this sense, effective management of discipline in the 

classroom contributes to the safety of learners, which is what the Department of Education and 

parents expect from teachers.  

Lack of discipline and safety in schools has been one of the challenges facing the South African 

education system in the new democratic era. Research has further revealed that, as a result of 

banning corporal punishment, teaching has become a "stressful and challenging occupation" and 

many teachers are de-motivated and feel hopeless (Mtsweni, 2008; Marais & Meier, 2010). In a 

similar vein, Mtsweni (2008) observes that after the banning of corporal punishment in schools, most 

teachers feel incapacitated and helpless in dealing with learner indiscipline in schools. Their reasons 

for using corporal punishment included the belief that it was the most effective way to discipline 

learners and that parents had authorised its use (Mweru, 2010). 
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According to the National Department of Education (Republic of South Africa, 2002a), despite the 

commitment of the government to provide resources and improve school conditions, current reports 

show that many schools are still not working well. Not only are schools themselves finding it difficult 

to keep order and control, but the Department of Education is also failing to deliver on its mandate 

to deliver quality education in schools. The Department of Education (Republic of South Africa, 

2002a), further states that many schools are unable to provide a nurturing environment to counteract 

or deal with violence within the community and family. Thus, the effective management of discipline 

in the classroom is deteriorating. 

1.2 BACKGROUND OF THE STUDY 

This study is triggered by the escalation of corporal punishment cases which are increasing at an 

alarming rate. This has come to the attention of many in the country, including the South African 

Human Rights Commission, who has expressed immense concern at the prevailing situation in 

schools. The Alternative to Corporal Punishment booklet which was distributed to schools by the 

Department of Education immediately after the banning of corporal punishment states categorically 

that corporal punishment is against the law (Department of Education, 2000). The Alternative to 

Corporal Punishment booklet outlines the legislation banning corporal punishment, the alternatives 

to corporal punishment, and appropriate disciplinary measures and procedures. Despite all these 

initiatives from the Department of Education, statistics from the 2011 general household survey 

indicate that there were 2, 103 677 reported incidents of corporal punishment in schools in 2011 

(StatsSA, 2011). 

22 years into the new democratic dispensation, learners in South African schools continue to be 

exposed to a high level of violence in the form of corporal punishment. The latest information, 

according to the school violence study conducted in the country in 2012, shows that almost 50% of 

learners in the survey had experienced corporal punishment at school. The highest increase, from 

43,6% in 2008 to 63,5%, was recorded in Mpumalanga (Leoschut, 2013). However, the recorded 

levels do not always accurately reflect the full extent of the problem as many cases go unreported 

due to learners fearing victimisation. These cases are too severe to be ignored. The death of eight-

year-old Nthabiseng Mlambo in February 2016 would probably not have made the news had she 

not died at a hospital in the Free State after her Grade 3 teacher had beaten her on the head 

continuously with a horse-pipe for not doing her homework (Rohrs, 2020). 
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The Gauteng Crisis Learner-line director, Lynne Cawood, recently told the Mail and Guardian that 

350 cases of corporal punishment were reported to Learner-line Gauteng between April 2011 and 

February 2016 (Oxford, 2012). Gita Dennem, the Department Head of Learner-line`s Community 

Awareness and Prevention Programme in Gauteng, stated that her team visited 76 Gauteng schools 

and spoke to 49 000 learners in 2015, and at almost every school the learners reported that corporal 

punishment was still happening (Oxford, 2012). The spokesperson of the South African Council of 

Teachers, Themba Ndhlovu, also stated that the Council had received 161 complaints of corporal 

punishment since April 2015, however, warned that these incidents were grossly underreported 

(Oxford, 2012).  

On 3 June 2016, The Sowetan reported that police were investigating a case of common assault 

after a primary school teacher hit a nine-year-old Grade 3 with a chalkboard duster for failing to do 

his school work (Tshehle, 2016). On 28 January 2016, The Sowetan again reported that a pupil was 

severely assaulted for allegedly waking up a teacher who was sleeping during school hours 

(Tshehle, 2016).   

All these reported cases, including media reports, suggest that many principals and teachers still 

struggle to effectively manage discipline in schools without using corporal punishment. The banning 

of corporal punishment in schools demands that new methods of managing discipline be 

implemented to protect the rights of learners (Squelch, 2000). However, teachers believe that 

alternative disciplinary measures to corporal punishment are ineffective (Maphosa & Shumba, 

2010). 

1.3 PROBLEM STATEMENT 

The escalation of corporal punishment cases reported to the Department of Education suggests that 

there is a failure of teachers to effectively manage discipline in the classroom after corporal 

punishment was abolished in South African schools. Much uncertainty still exists about the 

effectiveness of alternatives to corporal punishment on learner discipline in schools. Hence, there 

is limited literature focusing on alternatives to corporal punishment. Some research projects have 

been undertaken on the impact of school discipline, including those by Mukhumo (2002), Phatlane 

(2000), Rice (1987), Rosa (1994), Sihlangu (1992), and Van Wyk, (2000); however, none of these 

studies have considered investigating why teachers fail to manage discipline effectively in the 

classroom. This research focuses on how teachers manage discipline in the classroom to reveal 

new insights that will assist the Department of Education in addressing issues of discipline in 



 

4 
 

schools. The bigger picture is that many teachers are not coping with disciplinary matters in the 

classrooms. Teachers believe that alternative disciplinary measures to corporal punishment are 

ineffective (Maphosa & Shumba, 2010). 

Therefore, this study investigates why teachers fail to manage discipline effectively in the classroom. 

It is the researcher`s conviction that the effective management of discipline in the classroom will 

bring peace and order, in the classroom particularly and the education system in general. 

Furthermore, this study seeks to provide alternatives to improve the effective management of 

discipline in the classroom to reduce the number of disciplinary cases related to corporal punishment 

in the Department of Education. 

1.4 RATIONALE OF THE STUDY  

The rationale of the proposed study initially arose from the contact and informal discussions the 

researcher had with teachers regarding the issues discussed above. During these conversations, 

all teachers indicated that they were confused and did not know how to effectively manage discipline 

in the classroom. Others expressed fear of the unknown and frustration as learners become 

uncontrollable in schools. The teachers argued that their inability to effectively manage discipline 

has a negative influence on the performance of the school. Based on these engagements, the 

researcher proceeded to search for literature available in this regard, however, soon realised that 

there was insufficient literature or empirical studies on the specific topic that could provide teachers 

with the necessary support systems to effectively manage discipline in the classroom. Hence, this 

proposed study intends to provide insight and strategies to promote and effectively manage 

alternatives to corporal punishment. 

1.5 LITERATURE REVIEW 

Machi and McEvoy (2012) maintain that the purpose of the literature review is to summarise and 

examine the existing knowledge on a topic. Furthermore, it serves the purpose of setting out the 

arguments of discovery and advocacy for the research study (Machi & McEvoy, 2012). 

The following headings and sub-headings will guide the literature review: 

 Management of classroom discipline. 
 

 Factors influencing the effective management of discipline. 
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 Alternatives to corporal punishment.  
 

1.5.1 Management of classroom discipline  

The hallmark of an effectively functioning educational organisation is an effective system of 

discipline for both teachers and learners (Phatlane, 2001; Squelch, 2000). In schools where 

discipline is a problem, the culture of teaching and learning tends to move into a downward spiral 

(Lorgat, 2003). Many studies on school discipline indeed approach the problem from an almost ‘fix 

the kids’ approach (Walsh, 1991). Savage (1991) indicates that discipline often carries a negative 

connotation equated with punishment administered by teachers in response to misbehaviour. This 

study assumes that, in part, the cause of the problem may be teachers. This premise is based on 

the fact that every teacher has memories of his/her years as a learner (Mohapi, 2007). In solving a 

classroom discipline problem, teachers may be tempted to revert to disciplinary measures used by 

teachers when they were learners (Mohapi, 2007). Discipline is the practice of care and respect for 

others and self (Mokhele, 2006). Oosthuizen, Roux and van der Walt (2003) support this opinion 

that the application of discipline should not be construed solely as a clamp-down on unruly, 

mischievous, and disruptive behaviour, but as a means of entering a loving, caring, and guiding 

relationship with learners. In managing discipline in the classroom, teachers must remove other 

forms of punishment harmful to learners` self-esteem. This implies that physical punishment, as well 

as emotional castigation, has no place in the classroom (Mokhele, 2006).  

1.5.2 Factors influencing the effective management of discipline 

Corporal punishment was often the sole means that adults and teachers used to maintain control 

and discipline (Mohapi, 2007). Furthermore, teachers may have modelled their approach to 

classroom discipline on this approach. The banning of corporal punishment, as stated in Section 10 

of the SASA, is perceived by teachers as the removal of the only available means of maintaining 

classroom discipline (Mohapi, 2007). Such a perception would leave teachers with feelings of 

disempowerment; from this, a culture of disrespect and disregard of authority may develop (Mohapi, 

2007). This claim is supported by Hardin (2004) who writes that “many teachers fear that if traditional 

approaches to classroom management are removed as an option for dealing with classroom 

problems, they will be powerless”. According to Van Wyk (2000), the traditional methods of 

disciplining learners in South Africa are challenged by a new approach to discipline in the new 

democratic society. Parker-Jenkins (1999) states that many teachers argue that the abolition of 
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corporal punishment has a contributing factor in the causes of ill-disciplined behaviour in the 

classrooms. These teachers believe that corporal punishment is acceptable because it was a part 

of their own learnerhood experience. Positive and constructive discipline should promote the 

development of self-discipline. This can be achieved if teachers can model true discipleship for the 

learners (Oosthuizen et al., 2003, 466). Effective management of discipline, therefore, calls on 

teachers to make learners feel emotionally comfortable and physically safe so that they can develop 

instinctive discipline and accountability for their actions (Mokhele, 2006). Every teacher must create 

an environment in which each learner is guided towards an attitude of caring and respect for other 

learners. Charles (2002) discovered that teachers should improve the ways they relate and work 

with learners by working in a “collaborative manner.” 

1.5.3 Alternatives to corporal punishment 

Research has shown that many teachers in South African schools still believe in the effectiveness 

of corporal punishment although it has been abolished. They still believe that its abandonment has 

resulted in a collapse of discipline in many schools (Joubert & Prinsloo, 1999). On the other hand, 

many parents still demand that teachers cane their learners regardless of what the SASA states. 

The Department of Education, as well as literature such as the Learner Code of Conduct and 

Alternatives to Corporal Punishment, provide teachers with specific guidelines they may use as 

alternative approaches to corporal punishment (Van Wyk, 2001). Teachers and parents need to be 

trained and exposed to various methods of dealing with conflict, discipline, and other school-related 

problems (Benson, 1995). This leaves schools with the responsibility of identifying and implementing 

alternative disciplinary practices and procedures (Department of Education, 2001). 

1.6 MAIN RESEARCH QUESTION  

Given the problem statement discussed above, the main research question for this study is as 

follows: 

What are the factors that influence the effective management of discipline in the classroom? 

To answer the study`s main research question, the following sub-questions will guide the study. 

 What is the nature and scope of discipline in the classroom? 
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 What are the factors influencing the effective management of discipline in the classroom in 

the Bronkhorstspruit area? 

 What are the alternatives to corporal punishment that can promote effective management of 

discipline in the classroom? 

1.7 RESEARCH AIM AND OBJECTIVES 

1.7.1 Research aim  

To investigate factors that affect teachers’ effective management of discipline in the classroom. 

1.7.2 Research objectives 

The following research objectives of the study are: 

 To establish the nature and scope of managing corporal punishment. 

 To determine the factors influencing the effective management of discipline in the classroom 

in the Bronkhorstspruit area. 

 To develop alternatives to corporal punishment that can enhance effective management of 

discipline in the classroom. 

1.8 CONCEPT CLARIFICATION  

1.8.1 Classroom management  

According to specialists in the field of education, school and classroom management aims to 

encourage and establish learner self-control through a process of promoting positive learner 

achievement and behaviour. Thus, academic achievement, teacher efficacy, and teacher and 

learner behaviour are directly linked with the concept of school and classroom management (Froyen 

& Iverson, 1999). 

1.8.2 Alternative disciplinary measures  

The discipline strategy called Alternatives to Corporal Punishment (ATCP) consists of different 

approaches to instil discipline in schools (Tungata, 2006; Moyo, Khewu & Bayaga, 2014). The 
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alternative disciplinary measures include verbal warning, demerits, additional work, tidying 

classrooms, and detention. 

1.8.3 Corporal punishment  

Corporal punishment is defined as a form of discipline that entails direct infliction of pain on the 

physical body. However, it can also be taken beyond the physical to emotional and psychological 

domains e.g. verbal abuse and deprivation of basic needs like food and the use of toilets (Leigh et 

al., 2009). 

1.8.4 Punishment  

According to Hornby (as cited in Mathaba, 2015) punishment is the act of making somebody suffer 

because they have failed to obey the rules or done something wrong. Motseke (2010) asserts that 

punishment is a corrective discipline which is administered on a person who has transgressed, and 

physical harm and manipulation is applied to correct the wrong. 

1.8.5 Management of discipline  

According to Walsh (1991) and for this study, the concept of discipline is defined as the primary 

process by which the learner of all cultures develop the vital morals, values, and attitudes of the 

culture they inherit. Discipline is defined as behaviour by parents in response to intended correct 

misbehaviour by the learner (Douglas & Straus, 2007). Management of discipline for this study 

relates to the combination of classroom management and alternatives to disciplinary measures to 

achieve the teaching and learning objectives  

1.9 RESEARCH METHODOLOGY 

1.9.1 Research paradigm 

A research paradigm is a framework that defines what is acceptable and what is not, and the way 

the social world is viewed and perceived by social scientists (Kumar, 2014). Sefotho (2014) also 

defines it as beliefs, practices, or worldviews which influence researchers.  

The researcher employed an interpretive paradigm for this study. This design was considered 

appropriate for determining teachers’ views on effective management of discipline in the classroom 

without the manipulation of variables and provided answers to the research questions. 
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1.9.2 Research approach  

A qualitative approach is a concept that includes several research designs (e.g., case study, 

ethnography, grounded theory, narrative inquiry, and phenomenology) characterised by specific 

design assumptions, sampling procedures, data collection, and data analysis protocols (Castleberry 

& Nolen, 2018). 

The proposed research study followed a qualitative research method. Hoberg (1999) states that 

qualitative approaches are useful when the research intends to understand human phenomena as 

well as to investigate the meaning given to events that people experience. Additionally, White (2005) 

states that the use of qualitative research allows the researcher to learn from participants’ 

perspectives and personal experiences.  

1.9.3 Research design  

According to Creswell et al. (2017), research designs are types of inquiry within qualitative, 

quantitative, and mixed methods approach that provide specific direction for procedures in a 

research design. Mouton (1996) asserts that the research design serves to "plan, structure and 

execute” to maximise the "validity of the findings" (p. 175) and to give direction from the underlying 

philosophical assumptions to research design and data collection.  

This study is concerned with understanding how teachers manage effective discipline in the 

classroom in the absence of corporal punishment. Teachers will share the information with the 

researcher on how they manage effective discipline in the school. The main aim of using the case 

in this proposed study is to understand human beings in a social context by interpreting their actions 

as a single group, community, or a single event. The case study design is considered to be the most 

appropriate approach to be used in this study because it will provide a systematic way to collect 

data, analyse information, and report the results to understand the situation of teachers in great 

depth.  

1.9.4 Selection of site 

This study focused on four primary schools that were situated in the Bronkhorstspruit area. Three 

of the primary schools are situated in Zithobeni location while the other primary school is in 

Bronkhorstspruit town. All four primary schools selected have been declared as underperforming 

schools. Generally, there is an assumption that teachers in underperforming schools cannot manage 
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discipline effectively in the classroom, whereas in former model C schools the assumption is that 

teachers can manage discipline effectively. Therefore, the researcher selected the schools to test 

the assumption mentioned and to gather accurate, reliable, and rich data for the proposed study. 

1.9.5 Population and sampling  

1.9.5.1 Population  

Cohen, Manion, and Morrison (2011) view a population as a larger group from which a sample of 

the study is selected. Mugera (2013) describes sampling as the process of gathering a group to 

represent the population. The targeted population for this study includes four primary schools in the 

District of Gauteng North in Gauteng Province. The total sample size of schools and teachers will 

be drawn from this population. 

1.9.5.2 Sampling  

Blackwell (2013) refers to sampling as a necessary step in terms of choosing people to take part in 

a research study. However, sampling can also refer to choosing specific locations, times of days, 

various events, and activities to observe in fieldwork (Blackwell, 2013). The choice of participants 

for this qualitative study was purposive. MacMillan and Schumacher (2014) explain that in 

purposeful sampling, the researcher selects particular elements from the population that are 

informative about the topic of interest. All participants were handpicked to be involved in the study 

due to the specific qualities they bring to the study (Cohen & Manion, 1995). The purposive sampling 

for this study consisted of four primary schools in the District of Gauteng North, Bronkhorstspruit in 

Gauteng Province, where ten participants per school were purposively selected per school (n=40). 

The researcher deemed the purposive sampling as most appropriate for the study because it aligns 

with the purpose of the study as well as the data collection methods of study. The population is 

defined and restricted to four schools. 

1.9.5.3 Sample size  

Ten participants per school (40 participants in total) participated in the proposed study. Table 1.1 

illustrates the representation of the sample size per school.  
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Table 1.1 Sample size 
 

 

1.9.6 Data collection method  

The study`s main data collection instrument for qualitative data are school documents and individual 

and focus group interviews. The researcher conducted interviews to address the questions 

regarding factors that influence the effective management of discipline in the classroom. The 

interview schedule accommodated individual interviews and one focus group of six participants per 

school. The researcher used a voice- recorder which was later transcribed. Voice recording the 

interviews ensured completeness of the verbal interaction and provided material for conducting 

reliability checks. 

1.9.7 Data collection tool 

According to Moser et al. (2018), the most commonly used data collection methods are participant 

observation, face-to-face in-depth interviews, and focus group discussions. In this study, the 

researcher used the following data collection techniques to gather data for this study: document 

review, individual, and focus group interviews. 

1.9.7.1 Document review  

According to Owen (2014), document review can provide background information prior to designing 

the research project, for example before conducting an interview. Furthermore, Owen (2014) points 

out that the documents review may corroborate observational and interview data, or they may refute 

them. Bowen (2009) further emphasises that analysing documents incorporates coding content into 

themes similar to how focus group or individual interview transcripts are analysed. For this study, 

school documents related to school discipline such as disciplinary hearing minutes, records of 

misconduct, referral letters, and notices for disciplinary hearings were analysed thoroughly. 

1.9.7.2 Individual and group interviews  

The study is qualitative and used interviews to collect data. Interviews are useful data collection 

tools for finding out what a person thinks and know (Bertram & Christiansen, 2016). In this proposed 

 
Position 

Post level 1 
Teacher  

SMT 
Member 

DC  
Coordinator 

SGB 
Chairperson 

 
Total 

Number 6 2 1 1 10 
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study, individual and group interviews were conducted. One focus group interview per school was 

conducted in this study. The focus group consisted of the three teachers representing the foundation 

phase and three teachers representing the intermediate and senior phase. The total number of focus 

group participants was six per school. The researcher also conducted individual interviews in the 

school with the head of department, principal, disciplinary committee member, and the chairperson 

of the school governing body (SGB). The interviews were conducted after school hours in the 

afternoon. 

1.10 DATA ANALYSIS AND INTERPRETATION  

Mbatha (2014) reiterated that qualitative analysis encompasses accounting for and explaining the 

data. It is described as messy, ambiguous, and time-consuming, but also as a creative and 

fascinating process. Marshall and Rossman (1999) describe data analysis as the process of bringing 

order, structure, and meaning to the mass of collected data. 

The data collected in this study was analysed using content analysis. Furthermore, the qualitative 

data collected from schools' documents, individual, and focus group interviews were analysed 

thoroughly. The researcher read and re-read school documents, notes, and transcripts of recorded 

data. The researcher also played and replayed the voice recordings of recorded interviews 

repeatedly to establish themes and concepts to get an idea of how teachers effectively manage 

discipline in the classroom. 

1.11 RIGOUR/VALIDITY and RELIABILITY  

1.11.1 Reliability  

According to Polit and Beck (2012), reliability refers to the accuracy and consistency of information 

obtained in a study. It is directly related to the validity of the measure. The concept is most often 

associated with the methods used to measure variables. To ensure reliability in the study, the 

researcher triangulated all the data collected during the research process, including the results of 

the interviews to search for a common understanding to provide reliable findings. Furthermore, the 

researcher strived to eliminate any bias that might be brought to the study by constantly reflecting 

on the research process. 
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1.11.2 Validity  

Validity is critical to research as it concerns itself with whether the correct procedures have been 

applied to find answers to research questions (Kumar, 2019). Mayan (2001) describes validity as 

the accurate presentation of a particular context or event as described by the researcher. To ensure 

validity, the researcher strived to produce findings that are believable and convincing. For example, 

a direct quotation was used to ensure that the report of findings represents the participants` views. 

1.11.3 Consistency and Dependability 

According to De Vos et al. (1998), consistency refers to whether the findings would be consistent if 

the inquiry were replicated with the same participants or in a similar context. The focus then not only 

shifted to the research design but also on the research methods already discussed. In this study, 

the relevant data was kept to promote an audit trail if necessary. 

 1.11.4 Neutrality and conformability  

This implies the freedom from bias in the research procedures and results (Simelane, 1998). It refers 

to the degree to which findings are a function solely of the participants as well as conditions of the 

study and not of other biases, and perspectives of the researcher. To ensure that the data reflects 

the investigation into teachers` effective management of discipline in the classroom, the researcher 

employed prolonged engagement, reflexivity, and a conformability audit. The external analysis of 

the data was also conducted. The researcher also engaged the participants in the verification 

process of their transcripts. 

1.12. ETHICAL CONSIDERATIONS 

According to Kumar (2014), “all professions are guided by a code of ethics that has developed over 

the years to accommodate the changing ethos, values, needs and expectations of those who hold 

a stake in the professions” (p. 282). 

1.12.1 Privacy  

The privacy of research participants must be protected (McMillan & Schmacher, 2010). These 

scholars further mention that access to participants’ characteristics, responses, behaviour, and other 

information is restricted to the researcher (Ntuli, 2014). Ntuli (2014) further asserts that privacy is 

ensured by applying three practices: anonymity, confidentiality, and appropriate storing of data. The 
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researcher ensured that the information provided by participants was in no way revealed their 

identity, as supported by Cohen et al. (2008) 

1.12.2 Anonymity  

The participants were assured that they would remain anonymous during the entire process of the 

study. Data collected was not linked to participants' names. The participants’ right was respected 

and protected by informing them that they had the right to refuse to take part in the research; to limit 

the time needed for participation, and to refuse to answer any questions they deem uncomfortable. 

1.12.3 Confidentiality  

The domain of research ethics is concerned with the protection of the rights and interest of research 

participants (Mouton, 1986). McMillan and Schumacher (2006) further assert that the researcher is 

ethically responsible for protecting the rights and welfare of the subjects who participate in a study, 

which involves issues of physical and mental discomfort, harm, and danger. Therefore, the 

researcher was ensured that the planned research was ethically accountable; and it conforms to 

acceptable norms and values. The researcher was also ensured that the rights and welfare of all 

the participants during and after the study were protected. The researcher protected the identity of 

the participants by providing the anonymity of collected data. All hard copy research records such 

as handwritten interview notes and printed transcripts were locked in a safe place for five years. 

1.12.4 Informed consent  

Cohen, Manion and Morrison (2011) state that to prove that individuals are entering research studies 

voluntarily and adequately informed, researchers are often required to obtain informed consent from 

all participants or the participant’s legally authorised representatives. Furthermore, researchers 

must communicate that participation is voluntary and that the participant can withdraw at any time 

(Cohen, Manion & Morrison, 2011). Using the above-outlined facts as a guideline, permission to 

conduct the research was obtained from the Department of Education at Gauteng North District. To 

gain permission the researcher gave all participants assurances of confidentiality and anonymity 

and described the intended use of the data. The participants were also requested to complete and 

sign the consent forms as proof that they had been informed of the study details. Approval was also 

sought from the North-West University Education Research Ethics Committee (Edu-REC) 
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1.13 ROLE OF THE RESEARCHER 

It is the responsibility of a researcher to fulfil specific important roles to maintain the rigour and 

credibility of various aspects of the research study. As a researcher, intensified monitoring in all the 

steps of the research process to reduce bias in the research study. Furthermore, the researcher 

dealt with confirmation bias in such a way that it does not influence the conclusion of this research 

study. Confirmation bias occurs when a researcher interprets evidence or data in such a way that 

supports their hypothesis or expectations. The researcher professionally conducted interviews to 

collect data according to the research design. Data collected was also handled professionally and 

confidentiality was respected. 

1.14 DIVISION OF CHAPTERS 

 CHAPTER 1 General overview and orientation. 

Chapter 1 presents the background to the study, the statement of the problem, aims and the 

objectives of the study, definitions of the operational concepts, and the plan of the whole study.  

 CHAPTER 2 Conceptual framework.  

 

Chapter 2 provides the conceptual and theoretical frameworks for the study, based on selected and 

relevant literature reviewed.  

 CHAPTER 3 Research design and methodology.  

Chapter 3 presents the research design and methodology of this study. The methodology presented 

includes the population, sampling and data collection procedures, and how data was analysed.  

 CHAPTER 4 Findings of the proposed research study.  

Chapter 4 presents the data results of the study. The results are presented with the aid of tables 

and remarks from interviewees.  

 CHAPTER 5 Conclusion and recommendations of the proposed study. 
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Chapter 5 provides a synthesis of the findings, conclusion, and recommendations. The model 

developed is also presented in this chapter. 

SUMMARY  

The proposed study overview, problem statement, research design, and methodology will be 

explained in this section 

1.15 CONTRIBUTION OF THE STUDY 

Owing to the lack of sufficient literature available on the effective management of discipline in the 

classroom, teachers struggle with discipline in schools. This proposed study contributes to the 

existing knowledge regarding the effective management of discipline in the classroom. The results 

of this study further contribute to an understanding of practice in the effective management of 

discipline in the classroom. 
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CHAPTER 2 
 
LITERATURE REVIEW  
 

2.1 INTRODUCTION  

Discipline is widely acknowledged to be essential for creating a positive school climate conducive 

to excellent academic performance (Masitsa, 2007). Masitsa (2007) also reveals that many schools 

are still experiencing a high level of incidents related to discipline that impact on academic 

performance. Prinsloo (2014) supports this view that discipline is essential for effective teaching and 

learning. He further argues that it is not possible to teach or learn in an environment that is disorderly, 

disruptive, and unsafe (Prinsloo, 2014). 

Morrel (2011) emphasises that discipline has become a serious concern in most school in the country. 

Morrel (2011) further points out that “understanding and managing learner behaviour has become a 

challenge for schools in South Africa” (p. 231). Uzzochina (2015) suggests that “teachers have an 

important responsibility to facilitate a climate for the development of positive learner behaviour” (p. 

165). Discipline is an essential requirement for successful instruction and learning in schools 

(Nxumalo, 2013). 

This decline in discipline is happening not only in South African schools; it is a worldwide 

phenomenon. Some teachers suggest that since corporal punishment was outlawed, their power for 

maintaining discipline has been diminished (Portella, 2015). The document introduced by the 

Department of Education titled Alternatives to Corporal Punishment does not seem to be effective in 

maintaining discipline in schools (Tauatswala, 2018).  

The previous chapter outlined the introduction, background, and orientation to this research study. 

This chapter provides an overview of the previous research studies conducted on the management 

of discipline in the classroom (Masitsa, 2008). The main purpose of this chapter is to review all the 

literature that supports this research study. Different school documents were analysed and 

discussed to reveal the challenges faced by teachers in managing discipline effectively in the 

classroom. This chapter also focuses on the nature and scope of managing corporal punishment, 

factors that influence the effective management of discipline in the classroom, and the alternatives 

to corporal punishment that can enhance the effective management of discipline in the classroom.  
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2.2 NATURE AND SCOPE OF DISCIPLINE AND CLASSROOM MANAGEMENT  

According to Prinsloo (2014), good discipline does not come about by chance; it needs to be 

purposefully managed. Therefore, the school must create a positive and disciplined environment 

aimed at preventing discipline problems. In such an environment, learners learn to experience an 

educative and corrective approach which teach them self-control and respect (Prinsloo, 2014). 

Schools should, therefore, be characterised by a climate of orderliness which can be “achieved and 

maintained through enforcing discipline in schools”, as proposed by Mestry and Khumalo (2012, p. 

138). 

Discipline is an important requirement for successful instruction and learning in schools (Nxumalo, 

2013). Traditional techniques of managing discipline in schools no longer solve modern learner 

behavioural problems. Instruction and learning have become difficult in some schools and even 

impossible in others because teachers do not know how to administer discipline (Kapueja, 2014). 

Sieber-Nagler (2016) concurs with this view and states that teachers are mostly experts in the 

subjects they teach, but very often teachers have problems with discipline. Based on the nature of 

the problem of discipline in schools, as noted by different authors in the introduction, t is critical that 

teachers implement classroom management strategies to deal with classroom discipline effectively 

in schools (Emekako et al., 2016). 

2.2.1 Classroom management vs classroom discipline 
 
According to Arslan (as quoted in Bayraktar et al., 2017) classroom management is defined as the 

use of the moral and material elements in the classroom efficiently and effectively in line with the 

objectives of the organisation. According to another definition, it means that organisational strategies 

facilitate effective and efficient learning and create the learning environment and maintain it. 

Bayraktar et al. (2017) emphasise that supportive discipline involves the acceptance of learners in 

their natural state and the assistance of development and learning efforts to create the desired 

classroom environment. In this way, learners can gain confidence and sense of value. This approach 

consists of thinking based on the rights and responsibilities of teachers and learners. Helpful and 

supportive teachers show that they value learners by listening to them. While listening to learners, 

they act passively and add body language to the listening process 

Waterman (2013) argued that the majority of 21st century learners have little respect for the kind of 

authority compared to the past, and classroom management and discipline may present a significant 
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challenge for teachers who have troubles in schools where learners come from poverty or 

dysfunctional families or communities. These learners interfere with their ability to function in the 

classroom and society. Sugai and Homer (as cited in Sibiya, 2017) indicate that effective classroom 

management requires a comprehensive approach, including structuring the school and classroom 

environment, employing active supervision of learner engagement, implementing classroom rules 

and routines. and enacting procedures to encourage appropriate behaviour.  

Walters and Frei (2007) point out that when considering classroom discipline, without order effective 

classroom management cannot be provided effectively. For effective management of discipline in the 

classroom, teachers need to master the art of effective classroom management. Therefore, 

classroom management and classroom discipline are necessary for the creation of effective discipline 

in the classroom. 

2.2.2 The difference between discipline and punishment  

According to Leoschut (2013) people often see ‘discipline’ and ‘punishment’ as interchangeable, 

whereas this is not the case. Mohapi (as cited in Narain, 2015) states that the term discipline has 

different meanings depending on a person's particular view. Joubert (2008) supports this view by 

stating that often discipline is wrongly equated to punishment. Besides, the Collins English Dictionary 

(2000) defines discipline as a form of training that is applied to improve the situation or a condition. It 

is often argued that to punish learner is to discipline them. Therefore, the term punishment is often 

seen as an integral part of discipline and the disciplinary process (Reyneke, 2013). 

 

According to Straus (2010), the banning of corporal punishment in South African schools in 1996 (in 

terms of the SASA) led to “teachers experiencing all kinds of disciplinary problems in schools” (p. 

105). The literature reveals that learner discipline differs from one school to another and from one 

country to the next (Portella, 2015). It ranges from light indiscipline, such as making noise in the 

classroom, to serious forms of misconduct, such as drug abuse and rape.  

 

Leoschut (2012) further confirms the notion that discipline refers to the practice of teaching or to the 

training of a person to obey rules or a code of behaviour in the short- and long-term. While punishment 

is meant to control learner’s behaviour in a school (Leoschut, 2012). The ultimate goal of discipline is 

for the learner to understand their behaviour, take the initiative, be responsible for their choices, and 

respect themselves and others (Reyneke, 2013). 
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According to Leoschut (2013), discipline should focus on correcting, educating, and promoting 

responsibility and self-discipline. It must never undermine or compromise the dignity of the learner or 

the teacher. The following table explains the key differences between discipline and punishment 

approaches. 

Table 2.1 Difference between discipline and punishment approaches 

Discipline Punishment 

Give learners positive alternatives. Tell learners what not to do without explaining why. 

A regular, continuous, consistent, and 
determined process. It should be instruction-
oriented. 

Happens only when a learner is caught making a mistake 
or having a problem. It is a premeditated action that aims 
at making learner ashamed or humiliated. 

Acknowledges and rewards effort and good 
behaviour. 

 
Only reacts harshly to misbehaviour. 

Takes the learner’s view into account; learners 
follow rules because they are discussed and 
agreed upon. 

Never or rarely listen to the learner; learners follow the 
rules because they are threatened or bribed. 

Positively respects the learner. 
 

Negative and disrespectful of the learner. 

Physically non-violent. 
 

Physically and verbally violent and aggressive. 

Logical consequences that are directly related 
to and in proportion to the misbehaviour. 

Unrelated consequences. 

Teaches learner to understand the reason for 
rules and discipline so they internalise them and 
follow them subconsciously. 

Teaches the learner to passively follow the rules for fear 
of being punished; there is no real understanding of why 
one behaviour is permitted, and another is not. 

Teaches learner self-discipline Requires adults to enforce discipline. Teaches learners to 
behave well only when they risk getting caught doing 
otherwise. 

Accepts mistakes as normal and uses them as 
learning opportunities. 

Mistakes viewed as unacceptable. Forces the learner to 
be obedient because adults say so, rather than through 
understanding the right and wrong of the situation. 

Source: Durant (2010). 

 

2.2.3 Alternatives to corporal punishment 

The Department of Education (2001) defines corporal punishment as any deliberate act against a 

learner that inflicts pain and discomfort to punish a learner. This may include, but is not limited to, 

slapping, paddling or hitting a learner with a hand or with an object, denying or restricting a learner’s 

use of the toilet, denying meals, drinks, heat and shelter, punishing or pulling a learner with force, 

or forcing the learner to do exercise. Additionally, Porteus, Vally and Ruth (as cited in Maphosa, 

2011) reveal that long before the attainment of independence in South Africa in 1994, the 

maintenance of discipline in South African schools relied heavily on the use of corporal punishment 

and discipline was taken as synonymous to punishment.  
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Furthermore, Naz et al. (2011) observe that in most countries in the world corporal punishment has 

been outlawed “because of the affront to the learner’s dignity” (p. 130). Alternatives to corporal 

punishment are used against the realisation that learner has rights that should not be violated through 

harsh and outrageously punitive disciplinary measures (Hart & Cohen, 2001). It is a criminal activity 

for teachers in South African schools to use corporal punishment as they are liable to prosecution.  

According to Suping (2008), most people accept that corporal punishment has no place in school or 

society; some still believe that “to spare the rod is to spoil the learner” (p. 10). They argue that their 

cultural and/or religious freedom is being infringed on because they are no longer allowed to 

discipline learner with physical force in their school. There are some reasons why many teachers 

still favour the use of corporal punishment. These are teachers who claim that they have no effective 

alternatives to corporal punishment or that the alternatives provided to them are not sufficient 

(Suping, 2008). According to Eggleston (as cited in Suping, 2008), research shows that corporal 

punishment does not achieve the desired end, that is, a culture of learning and discipline in the 

classroom. Teachers need to be made aware of and trained to implement alternatives to corporal 

punishment (Suping, 2008). 

According to Narain (2015), the view regarding the lack of training by the Department of Education 

was confirmed by the study of Davidowitz (2009) on the alternatives to corporal punishment when 

he stated that there was a significant discrepancy between the teachers' perceptions of the discipline 

policy and whether they felt it could be successfully implemented in their schools. Ngidi (2007) study 

found that the Department of Education had to develop further the Alternatives to Corporal 

Punishment (ATCP) initiative of the state as teachers were not using them effectively. Maphosa and 

Shumba (2010) identified that alternatives did not assist the teachers, but rather frustrated them. On 

the other end, parents themselves in black communities or African homes do not see value in the 

alternatives to corporal punishment (Zulu, 2008). 

Sello's (2009) study (as cited in Narain, 2015) revealed that  

…school managers and teachers struggle vainly in their attempt to maintain discipline without 

the rod and cane in the school environment. They find themselves in positions of not knowing 

what to do with ill-disciplined learners. This lack of training of teachers coupled with disfavour 

of the ‘alternatives' on the home front by some communities would make disciplining learners 

at schools today challenging (p. 45). 
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Maphosa (2011) mentions that the use of disciplinary measures in South African schools is well-

documented at different levels in the Department of Education (2000) document. In this booklet, 

teachers are given disciplinary actions to consider depending on the magnitude of the disciplinary 

case committed by a learner. For example, for minor cases of indiscipline such as learners failing to 

be in class on time, playing truant, failing to finish homework, failing to obey instructions, being 

dishonest with minor consequences, there is a suggestion of the use of verbal warnings, community 

service, or demerits, among other measures. For major offences, such as inflicting minor injury on 

another person, gambling, being severely disruptive in class, forging documents or signatures with 

minor consequences, exhibiting racist, sexist or other discriminatory tendencies, possessing or 

distributing pornographic or racist material, possessing dangerous weapons, theft, vandalism, or 

cheating during exams, schools are advised to consider written warnings of the possibility of 

suspension from school, referral to a counsellor or social worker, or community service, once 

permission is granted by the Provincial Education Department.  

However, for more severe cases, such as threatening another person with a dangerous weapon, 

causing intentional injury to another person, verbally threatening the safety of another, engaging in 

sexual abuse, such as grabbing, engaging in sexual activity, selling drugs, possessing or using 

alcohol or drugs or being drunk or under the influence of narcotics, disrupting the entire school e.g. 

organising boycotts, or forging documents or signatures with serious consequences, schools are 

advised to refer the learner to an outside agency for counselling and to apply to the Provincial 

Education Department for limited suspension from school activities (Maphosa, 2011).  

According to Suping (2008), corporal punishment is not the solution at schools because it 

undermines a caring relationship between learner and teacher, which is critical for the development 

of all learners, particularly those with behavioural difficulties. Since we have established that 

corporal and emotional punishment is not an acceptable form of punishment, the following actions 

can be applied in the classroom as other alternatives to corporal punishment. 

 Give praise 

If you praise a learner when they obey or do things well, this encourages them to model their 

behaviour on positive reinforcements. Praise also encourages them to learn self-discipline. 

 Lead by example 



 

23 
 

If a learner is not allowed to use foul language or to swear, the teacher should also not swear at 

learners when she or he is angry. Practice what you preach. 

 Be realistic 

There is no point in punishing a baby for crying because he or she is hungry. Likewise, make sure 

that you keep learner safe by removing the possibility of physical danger in the classroom. Teachers 

must ensure that the learners’ needs are met before reprimanding them for misbehaviour. If a learner is 

hungry or tired, they will be not able to follow rules. 

 Restorative justice 
 

Restorative justice involves both ‘victim’ and ‘offender’ in a meeting aimed at planning a way to 

repair any harm caused. Furthermore, some set plans to prevent future misbehaviour by all 

concerned.  

 Do not threaten or shout at the learner 
 

It is better if the learner does as you ask because they understand the reasons why rather than 

because they are frightened or bullied. 

 Use ‘good’ words to describe the learner 
 

Learner-naming, bad-mouthing, and humiliation as forms of punishment or in the heat of an 

argument have been shown to lead to lower self-esteem and can become self-fulfilling prophesies 

for a learner. For example, “You are just lazy/stupid/fat/bad” may lead a learner to give up on 

themselves. 

 Be respectful 

It is vital to treat any person, including a learner, with respect. If there is respect for a learner’s 

thoughts and feelings, they will be more likely to act respectfully and perhaps be more open even 

when punishment is being meted out to them. 

Discipline is a key component of effective classroom management. Teachers who use consistent 

discipline strategies exhibit more effective classroom management than inconsistent teachers. 
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Therefore, for teachers to achieve effective management of discipline in the classroom, they need 

to be consistent in the application of alternatives to corporal punishment. 

2.2.4 Positive discipline practices  

According to Narai (2015), positive discipline has its roots in the theories of Alfred Adler and Rudolf 

Dreikurs which was popularised by Lynn Lott and Jane Nelsen. Nelsen (2012) supports this view 

and further states that positive discipline has at its premise the development of mutual respect at 

school and home and speaks to democratically teaching learners respect and discipline. Narain 

(2015) further states that positive discipline is a convergence of theories and models of discipline 

with a humanist and reason-based focus. According to Narain (2015), this theory holds that learner 

must learn necessary social and life skills and that discipline must be taught.  

The purpose of positive discipline is to promote respect, warmth, and understanding for good 

discipline to occur and it speaks of disciplining learner in a manner that encourages self-discipline 

and inner control with reason. This type of discipline is at the ultimate end in the discipline spectrum 

and is of value in our new democratic country (Narain, 2015) 

According to Durant (2010), there is growing recognition of learners’ rights to discipline that respects 

their dignity and of the role of positive discipline in learner’s learning all over the world. Increasingly 

teachers are being instructed not to use physical or humiliating punishment, and to use positive 

discipline instead. Teachers often ask, “What is positive discipline and how do I apply it?” Durant 

(2010) defines positive discipline as to understand how learners learn, how to build their skills and 

foster their self-discipline to become successful learners. According to Graig (as cited in Maphosa, 

2011), that positive discipline implies no punishment is a fallacy. In positive discipline, all actions 

have consequences: a positive action is acknowledged or rewarded while adverse action is followed 

up with a corrective disciplinary measure. In addition, Mammen (as cited in Maphosa, 2011) 

highlights that punishment-based discipline harms the teacher-learner relationship, while reward-

based discipline builds trust and fosters a positive attitude between the teacher and the learner.  

 

According to Naker and Setkitoleko (as cited in Maphosa, 2011), disciplinary measures should be 

decided on and exercised within the human rights framework. If a positive discipline approach is 

followed, disciplinary measures should be relevant to the misbehaviour, proportional to the offence, 

aimed at correction and rehabilitation and not at humiliating the learner or at retribution. Mammen 

(as cited in Maphosa, 2011) further supports this view that any corrective measure should encourage 
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learners to learn from their mistakes. The crux of positive discipline is that it is an approach that 

aims at establishing and maintaining good relationships between equal human beings, thereby 

recognising learner as holders of rights; autonomous human beings who are equal in dignity to 

adults and equally worthy of respect (Maphosa, 2011). Positive discipline is a significant factor in 

the learning process.  

2.2.4.1 The difference between positive discipline and corporal punishment.  

Table 2.2 below illustrates the difference between positive discipline and corporal punishment.  

Table 2.2 Positive discipline and corporal punishment 
 

POSITIVE DISCIPLINE CORPORAL PUNISHMENT 

Motivates 

Teachers never use violence and instead role model 
values and behaviours that learner aspires to 
acquire. While doing so, you provide a clear 
indication of rewards and consequences for choices. 

Punishes 

Teachers use fear or shame to ensure that learner 
think or behave in a prescribed way. Teachers use 
punishments such as beating, insulting, and 
humiliating. 

Aims to empower the learners. 

Teachers help learner take responsibility for making 
good decisions by providing them with the skills and 
environment to explore ideas freely. 

Aims to create obedient learners 

 Teachers create a classroom environment in which 
learner learn to obey what they are told 
instead of thinking for themselves. 

Learner-centric 

Teachers consider all issues from a learner’s 
perspective and calculate all your responses based 
on how they will help the learner learn from their 
mistakes. 

Teacher-centric 

Teachers priorities prevail in all considerations and 
their point of view determines the right course of 
action. 

Democratic 

You tolerate different ideas and even mistakes if they 
may lead to constructive learning. You aim to create 
workable rules that are mutually beneficial. 

Authoritarian 

Teachers tell the learner what to do and punish 
them if they choose another course of action. 

Values and respects individuality 

Teachers accept that all of us are individuals with a 
variety of views and priorities.  
You welcome these differences 

Values conformity 

Teachers reward those who behave and punish 
those who do not. 

Long-term development. 

Teacher s approach is based on nurturing the 
development of the whole learner over a 
a long period. 

Short-term compliance 

Teachers’ approach is aimed at creating obedience 
in a specific situation. It only gives secondary and 
indirect consideration of the long-term development 
of the learner. 

Source: Naker & Sekitoleko (2009). 

According to the analytic view, positive discipline practices focus on increasing desirable behaviours 

and emphases positive changes in learner’s environment rather than simply decreasing undesirable 

behaviours through punishment (Sibanda & Mpofu, 2017). Therefore, punishment of learners by 

teachers contributes to poor management of discipline in the classroom. 
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2.2.4.2 Why schools should implement positive discipline? 

According to Durant (2010), there are several reasons why schools need to adopt a positive 

discipline approach. The first reason is post-apartheid South Africa is originated on dignity and 

respect for human rights. The Constitution of South Africa’s Bill of Rights states that everyone living 

in South Africa, whether an adult or learner, has inherent dignity and the right to have their dignity 

respected and protected. Every citizen has the right to basic education and the right to freedom and 

security therefore corporal punishment and other negative discipline methods are in opposition to 

these basic principles (Leoschut, 2013). 

The second reason, according to Durant (2010), is that the implementation of a positive discipline 

approach can support schools to play an instrumental role in creating a more just and humane 

society. Durant (2010) believes that learners look upon to teachers to provide models of behaviour; 

therefore, where learners see teachers using physical or psychological violence they learn that 

violence is acceptable and they are more likely to use violence against others. Schools have an 

essential role to play in guiding, correcting, and socialising learner toward appropriate behaviours 

(Durant, 2010).  

 

The third reason is that a positive discipline approach also makes teaching more effortless in the 

long term. By teaching self-control, helping the learner to understand what is expected of them, and 

providing them with the necessary skills, positive discipline techniques which enable the learner to 

moderate their behaviour. This means that teachers need to spend less time and effort in correcting 

learner’s misbehaviour (Durant, 2010). 

 

2.2.4.3 How to use positive discipline in the classroom  

 

According to Naker and Setkitoleko (2009), many teachers agree that when they discuss or read 

about the positive discipline it makes sense, but when they attempt to practise positive discipline on 

a day-to-day basis it becomes harder to understand. The process of changing the disciplined 

approach from corporal punishment to positive discipline is not going to be an easy task. Teachers 

are going to struggle a bit because the process requires patience and persistence (Naker et al., 

2009). Naker et al. (2009) state that teachers will need to build their knowledge and understanding 

of the principles of positive discipline and learn more on practical techniques involved in the positive 

discipline before they can master the approach. The positive discipline approach needs teachers to 
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apply four basic techniques when dealing with discipline in the classroom. The techniques are 

categorised as follows: 

 Relevant to the misbehaviour. 

 Proportional to the offence. 

 Focused on correcting the behaviour not humiliating the learner. 

 Aimed at rehabilitation (learning from mistakes), not retribution (payback). 

However, Naker et al. (2009) mention that the first action when using positive discipline is not to 

apply these four principles when responding to disciplinary matter but rather focus on deciding if 

discipline is necessary in the first place. When it seems a learner has misbehaved, your first 

challenge is to ensure you understand the reasons for the learner’s behaviour and to evaluate 

whether the behaviour deserves a disciplinary response. Naker et al. (2009) further state that often 

poor behaviour results from factors outside a learner’s control and, therefore, disciplining the learner 

will not eliminate the behaviour. Instead, other interventions and support for the learner are required. 

For example, sometimes learner comes late to school because they were sent by parents to run 

errands (Naker et al., 2009). 

Naker et al. (2009) point out that sometimes learners make poor choices based on flawed beliefs. 

For example, sometimes learners make no effort to arrive on time for school because they do not 

believe that punctuality is important. These beliefs should be corrected through a disciplinary 

response - they are correctable beliefs. According to Naker et al. (2009), once the teacher has 

established that the behaviour of the learner is based on a correctable belief, as opposed to 

circumstances beyond the learner`s control, then the teacher can begin to respond with disciplinary 

measures that adhere to the four principles of positive discipline as mentioned earlier.  

2.2.4.3.1 The four categories of positive discipline responses 

Naker et al. (2009) list the four categories of positive discipline responses as follows: Reflection, 

penalty, reparation, and last resort. Table 2.3 explains the four categories of positive discipline 

responses with practical ideas for responding to different misconducts. 
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Table 2.3 Categories of positive discipline 
Source: Naker & Sekitoleko (2009). 

 

According to the analytic view, the positive discipline reinforces the view that every time the teachers 

choose to discipline learner in the classroom, they should think about the ultimate purpose of their 

actions. Their responses to learner misconduct must answer the following questions: 

1. Why is the learner misbehaving in the classroom?  

2. Is discipline really necessary or are there other actions? 

Principle Type of misconduct Sanction 

Reflection Minor offences e.g. 
Late-coming 

A teacher could ask the learner to think about their misbehaviour by 
using one of the following techniques: 
Imposing a time-out. This would involve asking the learner to either 
leave the class or sit in a quiet place for 10 minutes to think about their 
behaviour. To be released they have to articulate what they did wrong 
and how they will avoid repeating the mistake. This should be done 
firmly, but without humiliating the learner. 
Letter writing. This could involve asking the learner to write a letter or 

even an essay on why they behaved in a certain way and what they 
will do to avoid repeating the mistake. If appropriate the writing should 
include an apology. 
Oral apology. This involves asking the learner to apologise to the 

wronged person and to ask for forgiveness. 

Penalty Persistent offences e.g. 
insulting other learners 

Physical work, such as learner slashing grass or cleaning the school 

compound in a designated area. 
Withdrawal of privileges, such as learner not being allowed to go out 
during recess or to play games during school. 
Additional time at school (detention), such as learner remaining for 

an extra half hour after school to reflect on what they did wrong. Care 
must be taken to ensure that the penalty meets the principles of 
positive discipline. The penalty should also provide the learner with an 
opportunity to think about their behaviour and to think of alternative 
behaviour for future similar circumstances. At the end of a penalty, 
teachers should help the learner learn what was wrong with their 
behaviour and how not to repeat the same mistake 
 

Reparation Offences that cause 
harm to other learners 
e.g. bullying, assault 
etc. 

The learner apologises in the assembly to the entire school. 
If feasible, the learner contributes toward replacing or repairing 

the damage, such as erecting a fence, chopping wood, or repainting 
a wall (based on the capacity of the learner). 
The learner receives a written notice in the school disciplinary record 
and commits to reform. 
The school involves parents in preventing a repeat of the behaviour. 

Last resort Serious offences e.g. 
damage to the school 
property. 

Summon and discuss with parents the possible next steps, as a 
warning to the learner. 
Implement a time-limited suspension (e.g., one week) with a written 
warning and referral to a counsellor or probation officer. 
As a very last resort, refer the case to the Department of Education 

with a specific recommendation for expulsion from school. 
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3. What is my goal in disciplining the learner? 

4. Is the learner learning from their mistakes with this form of discipline? 

5. Do they know why and what they did was wrong? 

6. Is the discipline logical? Can the learner understand the disciplinary processes?  

The management of discipline in South African schools has become a complex issue. Many 

teachers are struggling to cope with indiscipline in the classrooms. This literature review has 

highlighted many aspects of managing discipline in schools, especially in the classroom. The main 

issue in the literature concerning section 2.2 is about the nature and scope of discipline and 

classroom management. In light of this, the study investigates classroom management vs classroom 

discipline, the difference between discipline and punishment, alternatives to corporal punishment, 

and positive discipline practices to understand the factors that influence the effective management 

of discipline in the classroom. 

2.3 DIFFERENT TYPES OF CLASSROOM DISCIPLINARY PROBLEMS 

School discipline is defined by Mphale et al. (cited in Tauatswala, 2018) as “the regulation of 

learners and maintenance of order in schools” (p. 67). Indiscipline results when learners fail to 

observe rules laid down by authority. Gordon and Browne (as quoted in Marais & Meier, 2010) also 

view disciplinary problems as merely inappropriate behaviour. Levin and Nolan (as cited in Marais 

& Meier, 2010) classify classroom discipline problems into four basic categories and the categories 

are as follows:  

• Behaviour that interferes with the teaching and learning activities. 

For example, a learner who distracts other learners during lesson presentation, who refuses 

to follow directions, or displays aggressive behaviour during teaching and learning encounter.  

 

• Behaviour that interferes with the rights of teachers to teach learners.  

For example, a learner who continually calls out while the teacher is explaining the content. 

 

• Behaviour that is psychologically or physically unsafe.  

For example: leaning on the back legs of a chair, unsafe use of tools or laboratory equipment, 

threats to other learners, and constant teasing and harassment of classmates. 
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• Behaviour that destroys property. 

For example, vandalism in the classroom. 

In addition to the above-mentioned categories, Charles (2002) identifies the other four key categories 

of discipline problems as follows: 

• Verbal and physically aggressive acts.  

• Immorality, for example, cheating, lying, and stealing. 

• Defiance of authority.  

• Class disruptions, for example: talking loudly, calling out, walking in and out of the classroom, 

clowning around. 

2.3.1 Verbal and physically aggressive acts  

This act occurs around the school when learners fight each other and in many situations, abusive 

language is used. According to Marais and Meier (2010), fighting in the classroom and on the 

playgrounds, apart from verbal aggression, mostly manifests as pushing, slapping, kicking, and 

aggressive play-fight, all of which are part of everyday school events. It also includes learners verbally 

assaulting teachers regularly and stealing belongings of one another in class.  

2.3.2 Immorality  

South African school’s immorality acts will involve acts such as cheating, lying and stealing. In the 

schools, it is quite common that learners will steal pens, lunch box and stationery items from other 

learners in the classroom. To avoid punishment some learners will go to extant of lying for not doing 

their homework. This misbehaviour further includes lack of concentration, disrespect for authority, 

physical violence, graffiti, and rejection of reasoning in the classroom. Thus, the presence of 

immorality in the classroom is a threat to the effective management of discipline in the classroom. 

2.3.3 Class disruptions  

Malone (2010) defines classroom disruption as behaviour that a reasonable person would view as 

sustainable or repeatedly interfering with the conduct of the class. These acts involve talking loudly, 

calling out, walking in and out of the classroom and clowning around. Learners like to talk, laugh, or 

make jokes, stand up and walk around while the teacher is trying to teach. Other learners will also 

talk while a fellow learner is answering or asking a question. In many instances, these acts are done 
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deliberately to disrupt the class or to attract attention to them by being rude. Generally, disruptive 

behaviours interfere with the teachers' ability to conduct the class, or the ability of other learners to 

profit from the instruction. Malone (2010) also indicates that classroom disruptions play a critical role 

in the success or failure of learners and their teachers. Other classroom disruptions involve sleeping 

in class, inappropriate use of electronic devices, cell phones, entering class late or leaving early 

without permission.  

2.3.4 Defiance of authority 

According to Adams (2007), oppositional defiant learners share many of the following characteristics:  

• They possess a strong need for control and will do just about anything to gain power; they typically 

deny responsibility for their misbehaviour and have little insight into how they impact others.  

• A deviant learner is socially exploitive and very quick to notice how others respond. He then uses 

these responses to his advantage in class or school environments or both. These learners 

tolerate a great deal of negativity they seem to thrive on large amounts of conflict, anger and 

negativity from others and are frequently the winners in escalating battles of negativity (Stewart, 

2014). 

Defiant learners will use their cell phones or play games while the teacher is teaching to show respect 

to teachers and fellow learners. This lack of respect is considered to be by far the most important 

reason for the disruptive activities in classes.  

 

According to the researcher`s observation, all these types of disciplinary problems discussed above 

are mostly caused by specific learners in the classroom. All these disciplinary problems harm the 

effective management of discipline in the classroom. Therefore, the researcher needs to interrogate 

every one of them thoroughly for better understanding.  

 

Lack of classroom discipline is one of the most challenging and complex problems in South African 

schools. Teachers are struggling to manage indiscipline in the classroom. This literature review has 

highlighted many aspects of managing discipline in schools. The main issue in 2.3 is about the 

different types of classroom disciplinary problems. In light of this, the study investigated the 

behaviours, verbal and physical aggressive acts, immorality, class disruptions, and defiance of 

authority to understand factors influencing the effective management of discipline in the classroom in 

the Bronkhorstspruit area. 
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 2.4 FACTORS CAUSING INDISCIPLINE IN THE CLASSROOM 

Sulich (as cited in Marciniak (2015) indicates that very often teachers have problems with discipline 

when they do not understand learners` reasons for misbehaving. There are numerous causes of 

indiscipline in the classroom, but for this study, the causes will be categorised into three sections: 

2.4.1The family factor  

According to McManus (as cited in Marciniak, 2015), the responsibility for the learners` problematic 

behaviour lays in the situation at home. Learners who suffer from parental neglect may find that 

teachers are a safe target for the hate they feel for their family. Thlapi (2015) concurs and further 

states that family emotional and material problems also contribute to learners’ behavioural problems 

at school. Marciniak (2015) mentions that indiscipline and problematic behaviour are sometimes 

traced back to a stressful home situation. Thlapi (2015) supports this view and points out that learner 

from families of lower socioeconomic status is more exposed to difficult conditions. Therefore, the 

incidence of misbehaviour among learners from these families tends to be higher than the occurrence 

of misbehaviour among learners from middle-class or upper-class families 

By law parents are expected to be involved in school activities; because when they are involved, 

learners will feel secure and perform better (Thlapi, 2015). Dowling and Osbourne (as cited in Thlapi, 

2015) state that if learners with behavioural problems realise that their parents and teachers are 

working together to manage difficulties, they experience more consistency and feel more contained. 

The presence of parents in the education of their learner promotes discipline in schools; therefore, 

teachers need to strengthen parental involvement to manage discipline effectively in the classroom. 

2.4.2 The teacher factor 

According to Marciniak (2015), disruptive behaviour can also be attributed to the teacher’s behaviour 

and attitude. When the teacher comes to the class unprepared or gives boring lessons to the extent 

that learners are not engaged with a task or a topic and thus they are more likely to behave 

disruptively. Furthermore, Harmer (as cited in Marciniak, 2015) concurs and further points out that 

one of the mistakes of many teachers is to try and establish control by shouting. Raising voice by 

the teacher contributes to a general rising of the level of noise in the classroom. To manage 

discipline effectively in the classroom, teachers need to demonstrate a high level of fairness 
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Marciniak (2015) states that most teachers have learners that they like or dislike more than others, 

but they cannot allow themselves to show their preferences and prejudices in front of the class. 

Harmer (as cited in Marciniak (2015) concurs and further states that when the teacher has a negative 

attitude to learning and teaching and does not care what is happening in the classroom he or she is 

also likely to lose the respect of learners. 

For effective teaching to take place the teacher must encourage learners to cooperate and 

participate and be active during the lesson (Marciniak, 2015). According to Marciniak (2015), some 

teachers are unable to establish a good relationship with their learners because of the way they 

present the lesson and the way they fulfil their leadership role in the classroom. Sometimes the 

material may be presented in such a way that it causes discipline problems. Even the most 

interesting activity may become very annoying because of the way it is presented to the learners 

(Marciniak, 2015). Additionally, Marciniak (2015) states that when the expectations are too low and 

classroom activities are not challenging for the learners, frustration and misbehaviour are likely to 

occur in the classroom. 

According to Blandford (as cited in Thlapi, 2015), the management of discipline is central to quality 

teaching and learning. If teachers are unable to manage classes, they will be unable to teach. 

Besides, Van Wyk (as cited in Thlapi, 2015) asserts that because many teachers in South Africa have 

limited knowledge of disciplinary strategies, most disciplinary measures are reactive, punitive, 

humiliating, and punishing instead of being corrective and nurturing. 

2.4.3 The learner factor  

According to Arends (as cited in Marciniak, 2015) learners, rebelliousness, and attention-seeking are 

part of the growing-up process. Marciniak (2015) further explains that adolescent learners want to be 

noticed and often are disruptive to gain the recognition and attention they need.  

According to Marciniak (2015), the key issue to understand why adolescent learners cause discipline 

problems is the importance of learners` self-esteem. Marciniak (2015) indicates that a lack of respect 

from teacher or peers and failure in doing some tasks can cause learner`s frustration and feel upset. 

This can lead to inappropriate behaviour which in this case seems to be an attractive option for 

learners.  

Harmer (as cited in Marciniak, 2015) confirms that learner`s attitude towards school and how they 

view the class, teacher, and subject being learnt affect their behaviour during lessons. Marciniak 
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(2015) suggests that It is important for these to be seen in a positive light, but it often happens that 

learners are hostile to the teacher, the rest of the class, and the subject. 

According to Marciniak (2015), another aspect to focus on is the time of day when the lesson is taking 

place. He states that if learners are tired after a long day of study or when there are early morning 

classes and they are sleepy even the most exacting lessons may be too challenging for them. Harmer 

(as cited in Marciniak, 2015) suggests that when the teacher plans lessons she or he has to take into 

account whether the classes are just before lunch or just after, because learners may tend not to pay 

too much attention to the English lesson as to the lunch. 

It is a well-known fact that indiscipline in the classroom not only affects effective teaching and learning 

in the classroom, but the overall smooth running of the school. Therefore, it is necessary to discuss 

the above-mentioned causes of indiscipline so that teachers know how to deal with them when they 

want to manage discipline effectively in the classroom. 

Lack of classroom discipline is one of the most difficult and complex problems in South African 

schools. This literature review has highlighted many aspects of managing discipline in schools. The 

main issue in the literature in section 2.4 is the factors causing indiscipline in the classroom. In light 

of this, the study investigates the family, teacher, and learner to understand the factors influencing 

the effective management of discipline in the classroom in the Bronkhorstspruit area. In light of this, 

the study investigates the factors influencing the effective management of discipline in the classroom 

in the Bronkhorstspruit area. 

 

2.5 HOW TO MANAGE DISCIPLINE IN THE CLASSROOM 

2.5 .1 School code of conduct  

To maintain order and discipline in the classroom, rules are essential as they denote how learners 

are expected to behave (Sebisha,2016). According to Sebisha (2016), a disciplinary policy such as 

school code of conduct helps to establish a well-organised and pleasant environment for effective 

teaching and learning in the classroom. In addition, Mthiyane (2013.p.9) speaks about the school 

code of conduct as a tool deliberately designed by the state for the governing bodies to maintain 

discipline amongst learners in schools.  
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2.5.1.1 Aims of the school code of conduct 

  
According to Sebisha (2016) schools draft a code of conduct for various reasons including 

protecting the rights of learners. Furthermore, the school code of conduct can promote the rules 

and consequences for breaking the rules, that are designed to create positive discipline and to 

assist learners to distinguish between acceptable and unacceptable behaviour(Lewis,1999, 

Leefon, et al,2013) 

2.5.1.2 Responsibilities of parents with respect to the school code of conduct 
 

The South African School Act (19196) states that the SGB has the responsibility to adopt a learner 

code of conduct for the learners at the school. however, this adopting of school code of conduct 

should be done after consultation with the learners, parents and teachers. In addition, the South 

African School Act assigns to parents the duty to ensure that the learners support and obey all the 

rules contained in the school code of conduct (Sebisha, 2016). When a school thus formulates a 

school code of conduct it must make sure that it is in line with code of conduct directives received 

from the Department of Education and that it falls within the parameters of the South African 

School Act (Zondo,2016). 

2.5.2 Classroom rules 

According to Ntuli (2012), classroom rules consist of certain previously defined principles to guide the 

behaviours of learners. It is therefore evident that “in a positive school situation, the breaking of school 

rules is viewed as not only a negative action towards the school but also a negative action towards 

fellow learners and teachers and the disruption of mutual relationships” (p. 69). It is therefore 

important to note that “in a positive school climate, school rules are instrumental to the full 

development of the learner” (Ntuli, 2012, p. 69).  

According to Alter and Haydon (2017), classroom rules are defined as the statements that teachers 

present to describe acceptable and unacceptable behaviour. Greenberg, Putman, and Walsh (2014) 

describe classroom rules as one of the “Big Five” strategies in a list that also included routines, 

praise, consequences for misbehaviour, and engagement. According to Alter and Haydon (2017), 

difficulty in managing classroom behaviour is a frequently recognised problem for teachers, 

especially beginner teachers. Classroom rules are identified as an integral part of effective 
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classroom management as they are relatively simple to implement and focus on preventing 

challenging behaviours before they occur. 

Teachers frequently identify difficulty managing classroom behaviour as a significant problem in 

their classrooms. Verbal disruptions, noncompliance, and being off-task (i.e., disengaged) are the 

most frequently identified challenging behaviours, and assistance with classroom management is 

the most frequent request made by teachers (Alter, Walker, & Landers, 2013). 

Tlhapi (2015) points out that it is imperative to have a basic set of rules in the classroom for learners 

to follow. These rules will help maintain classroom discipline. These rules must be as simple as 

possible to ensure that all learners adhere to and understand the consequences of not complying 

with the rules. 

According to Edwards (as cited in Serakwane, 2007, p. 78), Table 2.4 is an example of a list of 

classroom rules that might be created in the classroom: 

 
Table 2.4 Example of classroom rules 

THEME RULE 

Act in a safe and 
healthy way 

• Use playground equipment appropriately 

• Follow the laboratory safety rules 

• Avoid tripping or hitting other learners 

• And go straight home after school 

 

Treat all property with 
respect 

• Protect textbooks and library books from damage 

• Ensure that school furniture and equipment are not abused 

• Ask permission to use someone else’s property 

 

Respect the rights 
and needs of others 

• When you are to work independently, do your work 

• When you work in groups, do your part to make learning successful 

• Be courteous to classmates and teachers and use appropriate language 

 

Take responsibility for 
learning 

• Complete all assignments 

• Come prepared for examinations 

• Carefully listen to teachers and compare your thinking with what you are 
taught 

• Keep track of your learning materials and bring them to class as directed 

      Source: Edwards (as cited in Serakwane, 2007, p. 78).  
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2.5.3 Misconduct consequences  

Serakwane (2007) states that the application of rules and consequences need to be based on 

democratic principles embodied in the Constitution of South Africa (1996) and the Bill of Rights since 

good discipline depends on teachers’ valuing their learners as persons and respecting their learners’ 

capability for making wise judgments about rules and consequences. Co-operative discipline is a 

theory of discipline that seems to work for a learner today because it offers corrective, supportive, 

and most important, preventive strategies (Canter & Canter, 2001). 

The examples presented in Table 2.5 concerning the application of rules and consequences may be 

applied by teachers to address level 1 misconducts as they occur in the classroom. 

 
Table 2.5 Suggested application of classroom rules and consequences 
  
issue Usual action Recommended procedure 

Unexcused 
absence and 
tardiness. 

Lowering grades in the case of 
absence or tardiness. 

Grades should not be lowered because of lateness 
or absence. Special classes could be held in the 
evenings or on weekends. Tutoring could be made 
available. Learners should be given credit if they can 
demonstrate that they have learned course content 
by other means. Alternative methods of 
demonstrating mastery of the course content might 
be offered. 

Suspension. Learners are suspended for a 
specific time without due 
process. Due process refers to 
a legal effort to balance 
individual rights with the need 
to protect the interests and 
welfare of society (Edwards, 
2000). Usually, they are told of 
the action being taken and the 
reason for it. 

The learner has the right to due process if he or she 
is being deprived of the right to education. 
Appropriate notice should be given, with a summary 
of the evidence against the learner and a list of 
witnesses. The learner should be allowed to tell his 
or her side of the story and to be represented by 
counsel. 

Disciplining a 
learner through 
public attention or 
ridicule. 

Having a learner sit outside the 
classroom or putting his or her 
name on the chalkboard. 
These strategies are often 
used when a learner disturbs 
the class by talking to friends 

Because these tactics engender ridicule by peers 
and have detrimental psychological effects, they 
should not be used. 

Keeping learners 
after school. 

This may be done for a variety 
of reasons such as disrupting 
class, not completing 
assignments or coming to class 
late. 

Keeping learners after school is unacceptable, due 
to possible safety problems with a learner returning 
home at a time or in an unusual way. Many schools 
first seek the consent of the parent before they use 
this kind of discipline. 



 

38 
 

Restricting learners’ 
classroom 
participation. 

Having the learner not 
participating in class due to not 
bringing pencils and other 
school supplies. Learners may 
not have materials necessary 
for full class participation for a 
variety of reasons. 

Learners should not be kept from participating. 
Community equipment and material should be 
available to borrow. 

Destroying school 
property. 

 

 

 

When learners destroy school 
property, they often receive 
such punishments as the denial 
of privileges or suspension. 
These punishments have little 
to do with the actual offence. 

The consequence applied should be proportionate to 
the severity of the damage and the learner’s feeling 
of remorse. Parents are reliable for the cost of the 
damage, but learner could be required to 
compensate the school through work or community 
service. 

Insubordination, 
open defiance, 
profanity, and 
indecent gestures. 

Learners may engage in these 
kinds of behaviours when they 
feel their rights are threatened 
or when they wish to threaten 
the teacher or avoid 
punishment. Usually, learners 
suffer suspension from class. 

The teacher has the right to terminate these learners’ 
behaviours. However, it is wise to ascertain the 
learner’s motives before taking any action. Too often, 
teachers perceive these problems personally, but 
such reactions should be avoided. It is better to 
correct the problems that may have precipitated the 
behaviour. Teacher reactions can often make 
matters worse. 

Conducting body 
searches. 

Sometimes learners will 
attempt to hide forbidden 
materials on their person, 
believing they are legally 
immune from being searched. 
When teachers suspect 
forbidden items have been 
hidden on a learner’ person, 
they may conduct a body 

search. 

Conducting body searches can be risky if the learner 
fails to cooperate. Teachers could easily be 
badgered by learners into using excessive force. 
There must, of course, be reasonable cause to 
believe that the person is hiding sensitive items. It 
may be appropriate for parents or police to perform 
the search if the situation is serious. 

Seizure of learner’s 
property used to 
disrupt learning. 

Teachers sometimes seize 
cellular phones and materials 
brought from home that the 
learner uses for entertainment. 

Often teachers confiscate 
these items and in some cases 
permanently deprive the 
learner of his or her property. 

The teacher may confiscate items that disrupt the 
class, but these items should be returned to the 
learner as quickly as possible, probably after school. 
It is wise for the teacher to give a receipt for the item, 
indicating that the learner is the owner. 

Source: Edwards (2000, p. 216 - 220). 

 

Learner indiscipline in the classroom is a growing problem in schools. Many teachers are struggling 

to cope with the problems associated with indiscipline in the classroom. This literature review has 

highlighted many aspects of managing discipline in schools. The main issue in the literature in 

section 2.5 is about how to manage discipline in the classroom. In light of this, the study investigates 



 

39 
 

classroom rules and misconduct consequences to understand the alternatives to corporal 

punishment that can promote effective management of discipline in the classroom. 

2.6 KEY ROLE-PLAYERS IN THE MANAGEMENT OF DISCIPLINE IN THE CLASSROOM 

2.6.1The role of the School Governing Body (SGB) 

According to Sebisha (2015), rules in schools are essential for discipline as they denote how 

learners are expected to have behaved and what they are not allowed to do. Sebisha (2015) further 

confirms that a disciplinary policy such as a code of conduct helps to establish a well organised and 

pleasant environment for effective teaching and learning. 

 

Section 8(1) of SASA states that the SGB has the responsibility to adopt a code of conduct for the 

learners at school. Leefon et al. (2013) note that the South African School Act states that the Minister 

may determine guidelines that the SGBs should consider when adopting a code of conduct for 

learners. Furthermore, the Department of Education`s guidelines for codes (RSA, 1998) highlights 

the issue of the SGB creating a safe, purposeful, and orderly schools. Furthermore, the SASA 

assigns parents the duty to ensure that learners support and obey all the rules contained in the 

school code of conduct (Sebisha, 2015). 

2.6.2 The role of the principal  

Although the teacher holds the key to disciplinary success, not only in the classroom but also in the 

entire school (Oosthuizen, 2010), Belle (2016) is of the view that the principal as the school head and 

the main agent of change in the school has a significant role to play in maintaining discipline among 

secondary school learners. Belle (2016) further points out that the principal is at the decision level of 

the school and therefore he/she has the power and authority to ensure that the teachers successfully 

implement the various discipline management policies in practice. 

According to Bawany (2015), principals should lead with purpose, meaning and values, and they 

should be mission-driven and outcome-focused. They must set their high positive expectations about 

learner discipline in the school, and inspire the superintendent, teachers, and learners to ensure 

acceptable behaviour.  

According to Basford and Molberg (as cited in Belle (2016), positive expectations result in positive 

learner behaviour. Furthermore, Belle (2016) suggests that the three main activities of the principal 

in an attempt to maintain positive discipline among learners are:  
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• They must craft their vision about their goals regarding discipline, 

• Align all the teachers, learners, and the SMT with this vision by gaining their acceptance through 

effective communication, commitment, coalition-building, and empowerment, and 

• Inspire them by enlisting, supporting, and recognising good and acceptable learner behaviour, as 

well as any slightest improvement in learner behaviour, through praise and constructive and 

developmental feedback  

According to Maldonado (2015), vision serves to empower, develop, care for, and eventually inspire 

followers. As a result, there is likely to be a fair exchange between the principal, SMT, the teachers 

and learners in which the principal gives a sense of direction, values and recognition to the learners 

who will in return give esteem and positive responsiveness to the former in terms of positive discipline. 

Barr and Saltmarsh (as cited in Belle (2016) suggest that the principal takes the school through a 

highly effective process of meaning-making, giving every learner a reason to believe and be inspired 

to be part of the principal’s endeavour to make the school progress as a professional learning 

community. The learners will thus feel connected to the school. Chafouleas (as cited in Belle (2016) 

states that learners are more likely to engage in healthy and acceptable behaviour when they feel 

connected to the school. 

2.6.3 The role of the teachers  

The SASA (Section 8) highlights that the management of discipline calls on teachers to make learner 

feel emotionally comfortable and physically safe so that they (learners) can develop self-discipline 

and accountability in their actions. According to Nene (2013), every teacher has to create an 

environment in which each learner is guided towards an attitude of caring and respect for other 

learners. Additionally, Nene (2013) points out that according to the in loco parentis principle, the 

teachers have to protect learners against danger.  

Nene (2013) states that in loco parentis the status of teachers compels schools to foresee the 

potential dangers to which learners may be exposed at schools and to act proactively by taking steps 

in the form of safety measures and/or policies protect learners from harm.  

Furthermore, Nene (2013) reveals that the form of safety measures and/or policies protect learners 

from harm, according to the SASA (Section 8), the responsibility of maintaining discipline in the school 

lies with all the teachers. Nene (2013) indicates that the teacher who is first informed or sees the 
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problem must take responsibility and report the situation or deal with it if possible. If necessary, the 

teacher may refer discipline matters to a senior member and then to the principal (Nene (2013) 

Nene (2013) further mentions that if the misconduct is very serious, the principal may refer the matter 

to a tribunal, a school discipline committee, the SGB, the provincial education department and 

ultimately the MEC of Education. Any disciplinary action should suit the level of misconduct. Schools 

should determine the levels of misconduct (SASA, Section 8).  

2.6.4 The role of the Disciplinary Committee 

According to Smith (2015), the SGB hearing is a process that starts with an incident of alleged 

misconduct and concludes with the alleged offender being found guilty or not guilty. Van Staden and 

Alston (as cited in Smith, 2015) state that the role of the disciplinary committee is to ensure that justice 

is done when disciplining a learner. Beckmann and Prinsloo (as cited in Smith 2015) explain that the 

role of the disciplinary committee is to perform a quasi-judicial function as a tribunal when managing 

a disciplinary hearing. The disciplinary committee must follow procedural requirements to make a fair 

judgement. 

According to Smith (2015) the most important principle when managing learner discipline is a fair 

disciplinary process. Roos (as cited in Smith 2015) maintains that managing a fair process is a key 

factor in ensuring that a successful disciplinary hearing .In addition Beckmann et al. (2013) emphasise 

the importance of giving clear reasons for the sanctions given as part of due process. 

Beckmann and Prinsloo (2013) explain that procedurally fair due process means that fair procedure 

must be followed when an alleged breach of the learner code of conduct is been investigated. 

The effective management of discipline in the classroom must be a well-managed, coordinated, and 

integrated approach. Therefore, the above-mentioned role players are essential for effective 

management of discipline in the classroom 

Learner indiscipline in the classroom is a growing problem in schools, especially in South Africa. This 

literature review has highlighted many aspects of managing discipline in schools. The main issue in 

section 2.6 is the key role players in the management of discipline in the classroom. In light of this, 

the study investigated the role of the school governing bodies, principal, teachers, and disciplinary 

committee to understand the nature and scope of managing discipline in the classroom. 
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2.7 THE LEGAL FRAMEWORK FOR LEARNER DISCIPLINE IN THE CLASSROOM 

In this research study, the researcher discusses three relevant pieces of South African legislation to 

determine the rights of the learner. They are the Constitution of South Africa (1996), the National 

Education Policy Act 27 of 1996, and the South African Schools Act 84 of 1996 (SASA).  

2.7.1 The Constitution of South Africa (1996) and school discipline  

Section 7(2) of the Constitution provides, in line with international law, that the government must 

respect, protect, promote, and fulfil the rights in the Bill of Rights. To ‘respect rights’ means that the 

government has an obligation not to violate rights or to limit rights unlawfully. In the context of school 

discipline, this would mean that the government, organs of government and employees of the 

government should not infringe on the rights of learners and others, such as teachers. To ‘protect 

rights’, on the other hand, requires the government to prevent the violation of rights; hence, measures 

such as legislative provisions must be put in place to prevent the infringement of rights (Tlhapi, 2015). 

 

The government must put measures in place to ensure that, while discipline is maintained, rights are 

promoted and fulfilled. In the context of school discipline, this would mean that government organs 

and employees may not use corporal punishment (i.e. must respect human rights). The government, 

therefore, should prevent infringements through the prohibition of corporal punishment (i.e. to protect 

human rights) and must promote human rights by taking active steps to ensure that corporal 

punishment is not used. The Government’s duty of care in this regard would thus entail that active 

steps should be taken to ensure that teachers do not use corporal punishment (Tlhapi, 2015). 

2.7.2 National Education Policy Act 27 of 1996  

The main aim of the National Education Policy Act is to facilitate the democratic transformation of the 

education system. National policies must be determined through proper consultation and must further 

be published, implemented, monitored, and evaluated. The Minister of Education is obliged to 

determine specific national policies and may also determine national policy on, inter alia, the “control 

and discipline of learners at education institutions”. Thus, although the Minister is obliged to 

determine, inter alia, national policy for the management and governance of the education system, 

he or she has the discretion to determine national policy regarding school discipline (Tlhapi, 2015). If 

the Minister decides to determine national policy for school discipline, it should, inter alia, be directed 

toward the advancement and protection of the rights contained in the Bill of Rights and must be 
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aligned with ratified international conventions. It should further guide schools in ensuring that school 

discipline contributes to the personal development of every learner and the nation’s moral, social, 

cultural, political, and economic development (Tlhapi, 2015). 

2.7.3 South African Schools Act 84 of 1996  

Section 8 of the SASA stipulates that the SGB is responsible for drafting, adopting, and implementing 

a code of conduct for learners through a democratic consultative process (Tlhapi, 2015). It is, 

therefore, the responsibility of the school to provide each learner with a copy of the code of conduct 

for learners and assist each learner to adhere to agreed rules (Tlhapi, 2015) 

 

In terms of Section 8 of the SASA, learners are obliged to comply with the code of conduct for learners. 

The code of conduct makes provisions for due process of discipline, which includes a fair hearing 

before a learner could be suspended by the SGB or expelled by the provincial head of department. 

The SASA prescribes two kinds of suspension, either as a correctional measure for a period of up to 

a week or, pending a decision from the Head of Department of Education, whether the learner is to 

be expelled. It is clear from the abovementioned sections of the SASA that the SGBs and school 

principals are expected to play a leading and significant role in establishing and maintaining discipline 

in schools to guarantee learners’ safety (Tlhapi, 2015) 

 

South Africa is a democratic country and the Constitution (1996) created a new legal context to deal 

with discipline in the society. All school discipline policies and disciplinary measures must comply with 

the supreme law of the country. Therefore, the abovementioned legal framework provides teachers 

with necessary information on how to deal with legal issues when they manage discipline effectively 

in the classroom. 

 

Learner indiscipline in the classroom is a growing problem in schools, especially in South Africa. Many 

teachers are struggling to cope with the problems associated with indiscipline in the classroom. This 

literature review has highlighted many aspects of managing discipline in schools. The main issue in 

section 2.7 is the legal framework for learner discipline in the classroom. In light of this, the study 

investigated the Constitution (1996) and school discipline, the National Education Policy Act, and the 

SASA to establish the nature and scope of managing discipline in the classroom. 
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2.8 FACTORS CONTRIBUTING TO POOR MANAGEMENT OF DISCIPLINE IN THE 

CLASSROOM. 

 2.8.1 The family  

According to Noun (as cited in Jinot, 2018), the family is the first institution which shapes a learner’s 

behaviour at school. Oloyede and Adesina (2013) concur and add that the root causes of learner 

misbehaviour at school are found in the homes. This study revealed that the parenting styles, 

working parents, ineffective parental discipline, and dysfunctional family are causes of a lack of 

learner discipline that originate from the family. 

Abidoye and Onweazu (as cited in Jinot, 2018) state that parents are note concerned with the moral 

and academic performances of their child since they do not have sufficient time to assume their 

parental role to discipline them. Parents lose their children who look for other people and ways to get 

affection, attention, care, and love. 

Magwa and Ngara (as cited in Jinot, 2018) argue that learners from dysfunctional families develop 

unsocial behaviour. Parents are bad role models for their children (Jinot, 2018). Adigeb and Mbua (as 

cited in Jinot, 2018) indicate that Bandura’s Social Learning theory assumes that learner learns 

through observation and copying the behaviour of adults. According to Mestry and Khumalo (2012), 

parents do not assume their responsibilities as primary teachers of their children. This makes the role 

of the principal in disciplining learners more difficult (De Atouguia, 2014). Jinot (2018) concurs, stating 

that these parents shift their responsibility to the teachers and principals, who become overwhelmed 

with their teaching task and the supervision and disciplining of learners at school. 

2.8.2 Attitude of learners  

According to Jinot (2018), adolescent learners who are 13 to 15 years old manifest a lack of 

discipline to a greater extent because they are in the adolescent crisis stage. Nealis (as cited in 

Belle, 2016) claims that pre-adolescents and adolescents have an identity crisis and greater 

impulsivity that makes it difficult for them to make good behaviour choices. 

Jinot (2018) states that learners bunk classes for the following reasons:  

• They are unaware of the importance of education. 

• Their attraction to the opposite sex is more interesting to them at schools. 
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• They do not do their homework, and they do not like the face of the class teacher or  their 

personality. 

• Learners also misbehave because they have an identity crisis which triggers them to transgress 

the school rules and regulations.  

• They are also involved in drug dealing and sex, without the consent of their parents. 

• The lack of maturity is a significant concern in learners’ lack of discipline.  

 

Learners misbehave because they lack self-judgement and self-control (Oloyede & Adesina, 2013). 

Jinot (2018) states that learners manifest a lack of discipline due to the influence of peers at schools. 

Jinot (2018) further explains that the influence of peers is often negative; learners imitate the 

negative behaviour of peers in an attempt to prevent exclusion from the peer group. Peers influence 

their classmates to dress differently from what the parents educate them about the dress code, they 

bring mobile phones to class, they smoke marijuana at school when they are in a group, and they 

incite them to verbally confront the teachers and the principal. Gitome, Katola and Nyabwari (2013) 

ascertain that peer pressure encourages adolescents to take risks and to violate personal moral 

standards. 

2.8.3 The attitude of the teacher 

According to Jinot (2018), the teachers’ lack of classroom management skills and learner discipline 

management skills, feelings of disempowerment to use their authority over the learners, and their 

unwillingness to discipline learners are attitudes that encourage learners to manifest a lack of 

discipline. Van Breda (2014) posits that teachers disregard the fact that their conduct and attitudes 

in the classroom may influence the learners’ sense of belonging to the school and hence the ways 

they behave. Jinot (2018) states that research has revealed that teachers do not lead by example; 

they do not model socially acceptable behaviours to their learners. 

Jinot (2018) further states that teachers are not willing and able to collaborate with the principal in 

maintaining learner discipline for the following reasons: there are no school discipline plans, except 

the rules and regulations, and the learners challenge their authority as the learners are legally 

protected by the Convention on the Rights of the Learner, the Learner Protection Act, and the 

Learner Act. According to Idu and Ojedapo (2011), when teachers ignore the problems and 

complaints of learners, they prepare the ground for learners to misbehave. 
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This literature review has highlighted many aspects of managing discipline in schools. The main issue 

in section 2.8 are the factors contributing to poor management of discipline in the classroom. In light 

of this, the study investigated the family, the attitude of learners, and the attitude of teachers to 

determine the factors influencing the effective management of discipline in the classroom. 

2.9 MANAGEMENT OF MISCONDUCT IN THE CLASSROOM 

2.9.1 Categories of misconduct 

The Department of Education (2000) provides guidelines for dealing with different levels of 

misconduct in the school. These levels are categorised in their order of severity, see table 2.6 for 

more details. 

 

 Level 1 - Misconduct inside the classroom. 

 Level 2 - Misconduct by breaking school rules. 

 Level 3 - "Serious" misconduct or serious violation of school codes. 

 Level 4 - "Very serious" misconduct or very serious violation of school codes. 

 Level 5 - Criminal acts which not only violate school codes, but which breach the law. 

Table 2.6 Categories of misconduct and their consequences. 

Level Example of misconduct Example of consequences 

Level 1: 
• Misbehaviour inside 

the classroom. 
• Dealt with by the class 

teacher. 
 

 
• Lateness/bunking 

classes. 
• Incomplete homework. 
• Not responding to 

instructions. 
 

 
• Verbal warnings.  
• Extra work related to offence stays 

in class to complete work after 
school. 

• Making amends. 
• Community service.  
• Classroom chores, e.g. sweeping. 

 

Level 2: 

• Misbehaviour by 
breaking rules. 

• Dealt with by Senior 
staff member. 

• Parental involvement. 

 
• Smoking.  
• Graffiti.  
• Dishonesty.  
• Abusive language.  
• Disrupting classwork. 
• Leaving school without 

permission. 

 
• Written warnings.  
• Disciplinary talk with the learner.  
• Signing a behaviour contract with 

the learner.  
• Talking with their caregivers.  
• Daily behaviour report signed by 

teacher and learner.  

Level 3:   
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• Serious misbehaviour 
or violation of school 
codes. 

• Dealt with by 
principal. 

• Parental involvement. 
 

• Inflicting minor injury on 
others. 

• Being racist, sexist, or 
discriminatory. 

• Vandalism, stealing or 
cheating.  

• Possessing dangerous 
weapons. 

• Written warning of noting that the 
learner could be suspended.  

• Referral to a social worker or 
counsellor.  

• Community service. 

Level 4: 

• Very serious 
misbehaviour or 
violation of school 
rules. 

• Dealt with by the 
Principal and school 
governing body 
(SGB). 

• Involvement of 
parents, social work 
services and the 
South African Police 
Service (SAPS). 

 
• Threats using 

dangerous weapon/s. 
• Causing intentionally 

limited injury to others. 
• Engaging in sexual 

activities. 
• Possessing, selling, or 

using alcohol/drugs. 
• Forging documents 

 
• Refer learner for counselling.  
• Apply to the education department 

for limited suspension from all 
school activities. 

Level 5: 

• Criminal acts which 
violate school codes 
and breach the law. 

• Dealt with by 
Principal, SGB and 
provincial education 
department. 

• Involvement of 
parents, social work 
services and the 
SAPS. 
 

 
• Sexual harassment, 

abuse, rape, or assault  
• Robbery, stealing or 

burglary.  
• Using a dangerous 

weapon. 
• Murder. 

 
• Apply to the education department 

for expulsion or transfer of learner.  
• Allow for civil or criminal 

prosecution. 

Source: CJCP (2012). 

 

South Africa has passed many laws to protect the learner from corporal punishment. The learner 

code of conduct is one of the legal frameworks that provide the school with clear guidelines on how 

to deal with learner misconduct in the classroom. Therefore, the above-mentioned guidelines derive 

from the learner code of conduct and, if implemented effectively, classroom indiscipline may be 

eliminated.  

 

This literature review has highlighted many aspects of managing discipline in schools. The main 

issue in section 2.9 is the management of misconduct in the classroom. In light of this, the study 

investigated the categories of misconduct to develop alternatives to corporal punishment that can 

enhance effective management of discipline in the classroom. 
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CHAPTER 3 

RESEARCH DESIGN AND METHODOLOGY 

3.1 INTRODUCTION  

The previous chapter addressed the literature review and theoretical frameworks that underpin this 

study. This chapter provides details of the research design and methodology. In this chapter, the 

researcher briefly explains the research paradigm on which this research is based and reviews the 

research design and the case study as the qualitative approach for this research study. This chapter 

discusses the ethical measures considered when this research study was conducted. The data 

collection methods, such as interviews and document review, are also discussed. The data analysis 

for this study is set out below, followed by the purpose of the study. The research paradigm best 

suited for this research study concludes the chapter. 

3.2. RESEARCH PARADIGM  

A research paradigm is viewed as a framework that defines what is acceptable and what is not, and 

the way the social world is viewed and perceived by social scientists (Kumar, 2014). It is also defined 

by Sefotho (2014) as beliefs, practices, or worldviews which influence researchers.  

According to Bertram and Christiansen (as cited in Chonco, 2019), a research paradigm signifies a 

specific world view that defines, for the researchers who hold the view, what is acceptable to 

research and how this should be completed. Arend et al. (as cited in Chonco, 2019), state that it is 

important to consider a paradigm as the researcher needs to reflect and be aware of the lens through 

which data will be handled and interpreted. 

3.2.1 Interpretive paradigm 

This study is located within an interpretive paradigm. The interpretive paradigm is strongly 

influenced by anthropology. It aims to understand and describe meaningful social actions or cultures 

from the inside (Taylor & Medina, 2013). According to Gunbayi and Sorm (2018), the interpretivist 

holds the premise that to understand the world, we should be aware of the fundamental nature of 

the social world at the level of subjective experience. This design was considered most appropriate 

for determining teachers’ views on effective management of discipline in the classroom without the 

manipulation of variables and provided answers to the research questions. 
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As already stated in the introduction of this chapter, the purpose of this study is to understand how 

teachers manage discipline effectively in the classroom; the methodology of this study is qualitative 

since this study focused on interpretation. The researcher selected interpretivism as the paradigm 

for the study as it enabled immersion in the research context, talking to participants, and interrelating 

with them face-to-face while taking note of their thoughts, feelings and ideas to avoid misconstrued 

information. 

Additionally, this paradigm enabled the researcher to establish a close relationship with the 

participants to understand their practices in maintaining learner discipline in their respective schools 

(Bertram & Christiansen, 2014). However, the information gained from the study is subjective and 

cannot be proven scientifically (Maree, 2007). To overcome this challenge, the researcher relied 

both on the information received from participants and documents analysed, which enabled the 

triangulation of data sources. This interpretive research paradigm thus provided the basis for the 

researcher for the design and methodology for this study as discussed below. 

3.3 RESEARCH DESIGN 

According to Creswell et al. (2017), research designs are types of inquiry within qualitative, 

quantitative, and mixed methods approach that provides specific direction for procedures in 

research design. Kumar (2014) further asserts that a research design is a set of procedures used 

to test the predicted relationships among natural phenomena. 

Various research designs are applicable to a qualitative research study. More emphasis is placed 

on the following types of designs: ethnography, grounded theory, phenomenology, narrative 

biography, and case study (Smith, 2015). 

Matthews and Ross (2010) further describe research design as going back to one’s research 

questions and thinking about what one is hoping to do with the data collected to be able to address 

those research questions. 

Using an interpretive approach enables the researcher to understand the critical and social issues 

related to communities, and concerning this study, to understand how teachers manage discipline 

effectively in the classroom. This research design let the researcher utilise the qualitative approach. 
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3.3.1 Case study  

Masingi (2017) refers to a case study as an intensive investigation of the factors that contribute to the 

characteristics of the case under investigation. In this study, the case study was used to gather 

extensive data in the investigation of factors that influence the effective management of discipline in 

the classroom. Cohen et al. (2011) assert that the case study aims to analyse and interpret the 

uniqueness of real individuals and situations through reachable descriptions. This makes the case 

study relevant as the method of this study, as it focused on four underperforming primary schools in 

the same district to elicit in-depth experiences of teachers in managing learner discipline in the 

classroom.  

A case study was employed as a mode of inquiry to gain an in-depth understanding of some of the 

challenges of effective management of discipline in the classroom; the researcher conducted a case 

study at four primary schools. Regarding the motivation to use the case study design, this 

methodology assured the researcher that all the research questions of the study on the effective 

management of discipline in the classroom would be answered, since the case study answers both 

‘why’ and ‘how’ questions (Rule & John, 2011). Additionally, the case study allowed the researcher 

to get teachers’ multiple realities and truths about learner discipline in the classroom. Furthermore, 

the researcher chose to use the case study because it is flexible, in-depth, versatile, and 

manageable (Rule & John, 2011). 

The case study thus pointed the researcher to the use of qualitative research methods, both in 

collecting and in analysing data.  

3.3.2 Qualitative approach  

A qualitative approach is a concept that includes several research designs (e.g., case study, 

ethnography, grounded theory, narrative inquiry, and phenomenology) characterised by specific 

design assumptions, sampling procedures, data collection, and data analysis protocols (Castleberry 

& Nolen, 2018). There are two broad research approaches commonly used by researchers to collect 

data. These are the quantitative and qualitative approaches.  

According to Creswell (2014), the qualitative approach is the most used method of data collection 

because it involves interaction with participants to draw meaning through interpretation. 

Furthermore, qualitative research permits an in-depth comprehension of the personal experiences 

of participants of a study (Du Plooy-Cilliers, Davis, & Bezuidenhout, 2014). Therefore, this study 
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relied on the views of teachers as it aimed to understand their experiences in managing learner 

discipline in schools. The qualitative approach has the potential of obtaining insight into the 

experiences of the participants by obtaining rich descriptive data from them. Therefore, this 

approach was used to ascertain the views of all participants on how they understood the effective 

management of discipline in the classroom. Additionally, the qualitative approach is the most 

appropriate for this study because it can provide rich information since it uses different methods to 

explore the research topic. 

According to Fouche and Delport (as cited in Kapueja, 2014), qualitative research refers to the 

research that elicits participant accounts of meaning, experiences or perceptions. He further states 

that the qualitative approach also involves identifying the participants’ beliefs and values that underlie 

the phenomena. In this study, the focus was on the challenges of teachers in managing discipline in 

the classroom 

The interpretive paradigm, case study and the research approach discussed under research design 

influenced how the researcher conceptualised the rest of the process including the choice of the 

research methodology. The qualitative research approach let the researcher to the use of the 

research methodology as a suitable method and this method is discussed below. 

3.4 RESEARCH METHODOLOGY 

This chapter presents the methodology employed by the study. The design procedures employed 

by the study, which include sampling procedures and data collection strategies and the reasons for 

such a design, is also explained. According to Creswell (2014), research methodology involves 

forms of data collection procedures, analysis, and the interpretation that the researchers propose 

for their studies. The research methodology employed in this study provided information that allowed 

the researcher to determine the factors that affect the effective management of discipline in the 

classroom. 

3.5 RESEARCH CONTEXT 

This study was conducted in the Bronkhorstspruit area, which falls under the Tshwane municipality. 

The purpose of the study is to investigate the effective management of discipline in the classroom in 

the four primary schools in the area. The following contextual factors were taken into consideration 

when the research was conducted:  
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 Geographical factors  

Bronkhorstspruit is situated in the middle of two towns. The area is located 50 km east 

of Pretoria, Gauteng, South Africa along the N4 highway towards Witbank in the Mpumalanga 

Province. Furthermore, the area has three townships namely: Nkangala, Rethabiseng and 

Zithobeni. The four sampled schools for this study are from this area. Figure 3.1 shows the location 

of Bronkhorstspruit on the map.  

Figure 3.1 Bronkhorstspruit locality map 

 
Source: City of Tshwane(2020) 

b. Historical factors 

In 1858, a group of Voortrekkers settled in the area which was then called Kalkoenkransrivier. The 

name Bronkhorstspruit was adopted by C.J.G. Erasmus in 1935. Some people believe the name 

comes from the Bronkor plant while others believe the place was named after the farmer JG 

Brokhorst. According to the University of the Witwatersrand (2020), Bronkhorstspruit historically was 

a small agricultural service centre. However, under apartheid rule, the Ekandustria industrial estate 

was established to provide an economic base for the KwaNdebele homeland, and the townships of 

https://en.wikipedia.org/wiki/Pretoria
https://en.wikipedia.org/wiki/Gauteng
https://en.wikipedia.org/wiki/South_Africa
https://en.wikipedia.org/wiki/N4_road_(South_Africa)
https://en.wikipedia.org/wiki/Witbank
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Nkangala, Zithobeni, and Rethabiseng were established to house the people who worked in the 

estate and the town. 

c. Socio-economic factors  

According to the StatsSA Census (2011), the Bronkhorstspruit area is predominantly rural with low 

population density. The highest population density is experienced in the area of Nkangala, not in 

the central business district (CBD) of Bronkhorstspruit.  

The StatsSA (2011) survey revealed that the area has relatively low levels of education with 7% of 

adults in the townships have no schooling at all, while 19% of adults have grade 12 certificates. 

Approximately 26% of economically active people are permanently unemployed as shown in Figure 

3.2. Rising unemployment is a massive concern for most households in Nkangala, Rethabiseng and 

Zithobeni townships. The closure or relocation of firms from Ekandustria has made it worse. Some 

residents continue to rely on firms based in Ekandustria for work, but other opportunities have arisen 

in coal mining as new mines have opened nearby. Despite this, a significant number are still 

unemployed (University of the Witwatersrand, 2020) 

The University of the Witwatersrand (2020) revealed that a substantial proportion of residents rely 

on government grants for their livelihoods. However, there are several informal economic activities 

such as spaza shops, car washing, vending, salons that people are engaging in to sustain 

themselves. The residents also participate in public works schemes, but they are concerned about 

the short-term temporary nature of work available (University of the Witwatersrand, 2020). Figure 

3.2 illustrates the employment level in the Bronkhorstspruit area. 

         Figure 3.2 The employment level in the Bronkhorstspruit area.  
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 Source: StatsSA Census (2011). 
 

According to the University of the Witwatersrand (2020), crime is a major issue in all the areas 

researched. The study found that the crimes range from muggings, car hijacking, murder, and rape. 

Many residents indicated their concern about crime and blamed the use of Nyaope drug and the 

high unemployment rate in the area (Witwatersrand, 2020)  

The interaction of the researcher with the stakeholders in the area revealed much uncertainty about 

the effectiveness of classroom discipline in schools. Many teachers indicated that alternative 

disciplinary measures are ineffective (Maphosa & Shumba, 2010). Hecker et al. (2014) believe that 

the use of corporal punishment to discipline learners is common among low-income groups and 

illiterate parents. Masitsa (2008) states that the majority of township school learners come from 

family backgrounds that are characterised by poverty, illiteracy, and unemployment.  

Research has found that the learners’ cultural and religious backgrounds, the parents’ level of 

education and economic status, and the measures of discipline applied at home may influence the 

effectiveness of school discipline (Gorea et al., 2011). To support this view, Lochan (2010) states 

that schools are a microcosm of society, as problems like drug abuse, crime and physical abuse 

increase in society, so will the discipline problems in schools. Schools exist as societal institutions 

and they are bound to be influenced by whatever transpires outside them. Therefore, this study will 
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investigate why teachers are failing to manage discipline in the classroom in the Bronkhorstspruit 

area. 

3.6 POPULATION AND SAMPLING 

The population of the study is a group of people that a researcher is interested in researching and 

analysing (Vonk, 2017). Mashau (2017) defines a population as a collection of individuals or objects 

known to have similar characteristics. Besides, Sekhwama (2019) states that a population is a group 

of individuals who have the same characteristics, for example, all teachers, would make up the 

population of teachers. Abbott and McKinney (2013) define sampling as the process of selecting 

people who will be part of the study as participants. 

The targeted population for this study is 40 teachers in the four schools in the District of Gauteng 

North in Gauteng Province. The total sample size of schools and teachers will be drawn from this 

population. Generally, there is an assumption that teachers in underperforming school cannot 

manage discipline effectively in the classroom, whereas in former model C schools the assumption 

is that teachers can manage discipline effectively. Therefore, the researcher has selected the 

schools to test the assumption mentioned and to gather accurate, reliable, and rich data for the 

study. Again, it was especially important for the researcher to ensure representation of schools from 

different socioeconomic backgrounds and, thus, the researcher selected schools from town and 

township in the area of Bronkhorstspruit. 

The researcher met with the principals of the selected schools to facilitate the selection of other 

participants from their schools because it was felt that the principals were aware of who would be 

knowledgeable about issues concerning learner discipline in their schools. On the second visit, the 

researcher met with all the participants to explain the purpose of this study and what the researcher 

had expected from them. All participants who agreed to participate were requested to complete 

and sign consent forms.  

3.6.1 Sampling method 

McMillan and Schumacher (2014) explain that in purposeful sampling, the researcher selects 

particular elements from the population informed about the topic of interest. McMillan and 

Schumacher (2014) contend that in purposeful sampling, the researcher identifies ‘information-rich’ 

participants as they are possibly knowledgeable about the phenomenon the researcher is 

investigating. 
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According to Creswell (2014), researchers use purposive sampling to ensure that the sample could 

add their experience of knowing the subject being studied. In other words, the researcher purposefully 

sampled participants who, according to Creswell (2014, p. 151) “would best help him to understand 

the research problem and to answer the research question”. Purposeful sampling involves identifying 

and selecting individuals or groups of individuals that are specifically knowledgeable about or have 

experience with a phenomenon of interest (Palinkas et al., 2015). 

In this study, the researcher used purposive sampling to produce accurate results because relevant 

participants were selected to participate in the study based on the experience and knowledge of 

managing discipline in the classroom. The data collection process, capturing, analysis and 

interpretation are discussed in the section below. 

3.7 DATA COLLECTION METHOD 

According to Sutton and Austin (2015), there are different ways of making a record of what is said 

and done during an interview or focus group, such as taking handwritten notes or video-recording. 

Cohen et al. (2007) state that qualitative data derived from many sources, for example, interviews, 

observation, documents and reports, and field notes. In this study, the main sources of data 

generation were in-depth individual and focus group interviews and documents review.  

 For this study, three data collection methods are discussed, and each source of data has both the 

advantages and disadvantages, as shown in table 3.1. 

Table 3.1 Data collection methods with advantages and limitations. 

Data 
collection 

Type Advantages Disadvantages 

 
Interviews 

 Face-to-face  
 

 Focus group  

 Useful when participants cannot be 
directly observed. 
 

 Allows the researcher control over 
the line of questioning. 

 Provides indirect 
information filtered 
through the views of 
interviews. 

 
 
Document 
Review 

 Public 
documents such 
as minutes of 
meetings. 
 
 

 Private 
documents such 
as journal or 
letters. 

 Enables research to obtain the 
language and words of 
participants.  
 

 Can be accessed at a time 
convenient to the researcher. 

 Not all people are equally 
articulate and 
perceptive. 
 

 May be protected 
information unavailable 
to public or private 
access. 
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Source: Creswell (2014). 
 

3.7.1 Interviews 

The study is qualitative and used interviews to collect data. Interviews are useful data collection 

tools for finding out what a person thinks and know (Bertram & Christiansen, 2016). 

The qualitative research interviews attempt to understand the world from the subject`s point of view, 

to unfold the meaning of people`s experiences, to uncover their lived world before scientific 

explanations (Brinkmann et al., 2018). According to Ary et al. (cited in Thlapi, 2015), interviews mean 

a direct method of collecting information in a one-to-one situation as well as an interchange of views 

between two or more people on the topic of mutual interest. Roulston (2020) further assert that 

interviews are a suitable method of data collection if the aim is to obtain in-depth data from a small 

number of people.  

This study used interviews because the aim was to get ample descriptive data that would assist the 

researcher to comprehend the participants' explication of knowledge and social reality (Maree, 2012). 

The researcher engaged and actively interacted with teachers, SMT members, and SGB 

chairpersons through the interviews. The researcher interviewed these participants to determine the 

factors that influence the effective management of discipline in the classroom. 

3.7.1.1 Individual interviews  

The face-to-face interview is an individual conversation between a participant and an interviewer 

(Moser et al., 2017). Moser et al. (2017) assert that interviews involve interaction between the 

researcher and the participants based on interview questions. According to Kruger et al. (2019), 

individual interviews are highly effective at generating items in a brainstorming task.  

In this study, the researcher conducted individual interviews with individual participants selected from 

sampled schools to understand their life experiences in terms of effective management of discipline 

in the classroom in the absence of corporal punishment, as expressed in their own words (Ntuli, 

2012). The interviews were conducted with the head of department, deputy principal or principal, 

disciplinary committee member and the chairperson of the SGB. The interviews were conducted in 

the afternoon after school hours. Each interview lasted approximately 45 minutes. The interviews 

were tape-recorded to ensure accuracy and the informed consent of the participants was obtained to 

record the interviews. 
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Most people find it tiring to talk about their own lives for a length of time (Warren, 2001), but in this 

study, the researcher conducted the individual interviews in sessions to ensure that the participants 

were not exposed to exhaustion due to interview pressure  

3.7.1.2 Focus group interviews 

Kumar (2014) states that focus group interviews are used to obtain data on participants’ 

experiences, perceptions and understanding of a group of people who have some experiences that 

are common concerning a situation or event. The data for this study was collected through focus 

group interviews. Focus group interviews allowed the researcher to gain an in-depth understanding 

of the challenges faced by teachers in teaching reading. 

According to Ntuli (2012), focus group interviews should consist of six participants. These participants 

get together to discuss and express their views on discipline management issues in their schools. 

One focus group interview per school was conducted to obtain a better understanding of the problem. 

According to Tlhapi (2015), the strength of the focus group interview is that the researcher is 

confronted with the meanings and assumptions that the individuals of the group holds in their own 

life. Kruger et al. (2019) further assert that sensitive and personal disclosures are more likely to 

emerge in a focus group. The group interview offers rich contextual data for understanding the depth 

and dynamics of phenomena in their particular context (Tlhapi, 2015).  

The focus group consisted of six teachers representing the foundation and intermediate phases. 

The number of teachers interviewed per school was six, but the total number of teachers interviewed 

from the four selected schools was 24.  

Some people may find it more difficult to contribute to the focus group than others (Kitzinger, 1994). 

To address this challenge the researcher explained the aims of the purposive sampling and the 

reasons why they were chosen to participate in this study. As a result, all participants felt valued, 

which further motivated all participants to contribute more to the study. 

3.7.2 Document review  

According to Masuku (2011), documents are an important source of data shared in most schools 

and provide evidence and details of the personal and professional lives of school personnel. 

Creswell (2014) states that the advantage of using the document review is to enable the researcher 

to obtain the language of the participants. According to Owen (2014), document review can provide 
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background information before designing the research project, for example before conducting an 

interview. Owen (2014) further points out that the documents review may corroborate observational 

and interview data or they may refute them. 

The researcher used the document review to allow for triangulation in this study, as various 

documents, including policies and acts on corporal punishment, logbooks, punishment books, 

minutes books for SMTs, SGBs, parents meetings, disciplinary committee, and school policies were 

examined to determine the extent to which they are being adhered to in the selected primary 

schools. The researcher examined the learner code of conduct to assess whether they are updated 

and revised annually and also distributed to all the stakeholders. The document review was also 

aimed at determining how teachers implemented the classroom rules and incident books in the 

classroom. The researcher also examined school records such as minutes and notices of 

disciplinary hearings to ensure that the disciplinary hearing processes met the basic standard of due 

process.  

The documents review in this study helped the researcher to gather valuable background 

information on how discipline is managed in the classrooms in the area of Bronkhorstspruit.  

Cohen (2007) states that documents are useful in rendering more visible the phenomena under 

study. Therefore, school official documents were used to corroborate the interviews and to uncover 

other aspects that were not found through interviews. 

The documents that were reviewed were not older than two years and included the following: 

1. Classroom rules.  

2. The school’s Code of Conduct for Learners. 

3.  Minutes book of the SGB where issues of discipline are discussed and recorded.  

4. Meetings of the School Disciplinary Committee. 

5. The school’s incidents book.  

 

Although the document review allows a researcher to acquire data from the worlds of the 

participants, Yin (2009) states there is the possibility of the documents being intentionally amended 

to serve the subjectivity of those in power. To deal with this concern, the researcher stressed 

triangulation as an imperative to circumvent emerging problems and to supplement the methods 

used, to offer a true reflection of the situation and to ensure the trustworthiness of the study. 
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3.8 SUMMARY OF DATA COLLECTION 

Three data collection techniques assisted the researcher to obtain the requisite data. McMillan and 

Schumacher (2001) state that one way in which to classify research is to “examine the technique 

used in the study to collect the data” (p. 39). The data collection in this study was divided into two 

phases. During phase 1, data was collected utilising individual and focus group interviews while 

during phase 2, the data was collected using a document analysis method.  

3.9 DATA ANALYSIS  

Frederick (as cited in Mashau, 2017) states that data analysis stage is the period when power seems 

to return to the interviewer; here the interviewer recast the story into a new historical and socio-

cultural context. According to Moser et al. (2017), the principle that emerges from data analysis will 

shape subsequent sampling decisions. Furthermore, Moser et al. (2017) assert that immediately 

after the very first observation, interview or focus group discussion, you must begin the analysis of 

data. Maree (2011) postulates that when qualitative data analysis was carried out after each 

interview processes the main aim of the researcher was to summarise what was seen, observed, 

and heard during the site visit. 

This study also adopted the thematic data analysis method. Braun and Clarke (2012) define thematic 

data analysis as a method for systematically identifying, organising, and offering insight into patterns 

of meaning (theme) across a data set. This method is used to identify what is common to the way a 

topic is talked or written about (Braun & Clarke, 2013). Another advantage, particularly from the 

perspective of learning and teaching, is that it is a method rather than a methodology. This means 

that, unlike many qualitative methodologies, it is not tied to a particular epistemological or theoretical 

perspective. This makes it a very flexible method, a considerable advantage given the diversity of 

work in learning and teaching (Maguire & Delahunt, 2017) 

The thematic data analysis is a process that involves several steps. In this study, the researcher 

followed the six steps of data analysis suggested by Lodico et al. (2010), namely, prepare and 

organise the data, review and explore the data, code data into categories, construct thick 

descriptions of people, places and activities, build themes, and report and interpret data.  

In this study, the researcher undertook the following steps to analyse the research data 
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 The researcher collected data from participants using the interviews and document review in 

selected schools. All the information collected from the interviews was recorded.  

 After collecting the required data, the researcher listened to the tape recordings several times 

to obtain a general idea about the quality of the data collected. 

 The researcher then transcribed the data which had been collected and went through the 

transcripts and read them several times to obtain a deeper understanding of the data collected.  

 The researcher then used the questions and research objectives of the study to organise the 

data. In other words, all the responses to a particular question were grouped under that 

question. The researcher then proceeded and organised the data separately into a few 

functional units. Consequently, several codes emerged such as positive disciple, alternatives to 

corporal punishment, parental involvement, and challenges.  

 The researcher again reviews the transcripts to find the themes that appear repeatedly in the 

data. The following themes were identified by the researcher: application of alternatives to 

corporal punishment, training in positive discipline, lack of support, application of the code of 

conduct, and classroom rules.  

 The researcher then used the identified themes and connections that had developed to explain 

the research findings. 

The use of the thematic data analysis allowed the researcher to make necessary changes during 

the analysis process because the strength of qualitative research is flexibility. Additionally, the steps 

help the researcher to ensure that the analysis of data is systematic and thorough (Castleberry et 

al., 2018). 

In this study, the researcher used data from the individual interviews (Annexure A4), group interviews 

(Annexure A1), and document review (Annexure B), to form a detailed picture from the collected 

data and describe and explain how teachers manage discipline in the classroom.  

3.10 CREDIBILITY OF RESEARCH PROCESS 

Validity in qualitative research refers to the credibility or trustworthiness of a study. Triangulation 

may be used to enhance this credibility and trustworthiness. Triangulation refers to the practice of 
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trying to render the results as credible and trustworthy as possible by using multiple methods of data 

collection and data analysis (Maree, 2007).  

For triangulation, the researcher used both individual and focus group interviews with different 

stakeholders and document analysis. During the data analysis, the researcher listened to the tape 

recordings repeatedly to ensure that the information provided was understood. The researcher also 

read the transcripts several times to ensure a better understanding of them. 

 The researcher conducted member checks by discussing the emergent themes for tentative 

understanding and interpretation with the participants. As the results emerged, the researcher 

engaged the professional colleagues in peer review to confirm the interpretations. Finally, the 

researcher crystallised the sources of information in this study and used them to build a coherent 

justification for the emergent themes.  

3.11 ETHICAL CONSIDERATIONS 

Basit et al. (as cited Belle, 2016) assert that ethics are the standards of conduct of a given profession 

or group. The researcher operated within an ethic of respect for all participants involved in the study 

and continuously upheld ethical principles at all times (Tauatswala, 2018). 

Throughout the social research process, from initiation to completion, ethical issues will exist and 

emerge, often raising moral dilemmas that are not easily resolved (King at el, 2018). In this study, the 

researcher was mindful of the ethical implications to all the participants involved in the study. 

Therefore, before gaining access to the four selected schools for data collection, written permission 

was sought from the Ethics Committee of the Faculty of Education of the North-West University to 

continue with the fieldwork. The permission to conduct interviews with teachers, SMT members, 

school Disciplinary Committee (DC) coordinators and SGB chairpersons at the sampled schools in 

the Bronkhorstspruit area was also requested. All participants in this study were requested to sign 

the informed consent forms before they participated in the individual and focus group interviews.  

After the approval of the District Director of Gauteng North District for the conduct of the study, the 

principals also gave their consent for the study to proceed. Participants were contacted personally or 

telephonically to participate in the study and their consent was sought. They were orally briefed about 

the topic, the aims of the research, research methods and procedures, the current and future use of 

the collected data, the estimated length of time of the research, the interviews, documents to be 

reviewed and the observations as well as the possible risks and benefits to the participants.  
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Upon their verbal agreement, all participants were issued with the informed consent forms and 

participants were informed that they may voluntarily participate and that they may refuse or withdraw 

without penalty whenever and for whatever reason they wish. The participant accepted and signed 

the form only after having understood the content and implications of his/her participation. 

The researcher also ensured that the participants’ anonymity and confidentiality were protected in the 

study. Confidentiality means that information shared with the researcher will not be disclosed in a way 

that publicly identifies a participant or source (Ogden, 2008). King and Horrocks (2010) define 

anonymity as the act of concealing the identity of the participants of the research.  

In the findings of this study, the researcher omits names, ages, gender, and level of education of the 

participants. All the information gathered during the interviews as well as from the document analysis 

was treated as confidential and was not discussed with anyone outside of the research project. 

Furthermore, the researcher ensured that the data collected was only used for this study. 
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CHAPTER FOUR 

DATA PRESENTATION AND INTERPRETATION 

4.1 INTRODUCTION 

The previous chapter outlined the research design and methodology and how the study was 

conducted. A qualitative approach was deployed to elicit data from the selected participants. The 

rationale for the choice of qualitative approach and significance of analysing collected data was also 

discussed in chapter three. 

This chapter focuses on the analysis and interpretation of findings from the individual and group 

interviews and documents review. The research sought to answer the questions posed in the 

research problem: what are the factors that influence the effective management of discipline in the 

classroom? 

4.2 BIOGRAPHICAL DATA 

This section reveals the biographical details of the study population. The biographical details of 

participants regarding gender, age, experience, and school will be displayed in Table 4.1 below. The 

four primary schools in the area of Bronkhorstspruit were involved in the study. For confidentiality 

purpose, the first, second, third and fourth schools are named as school A, school B, school C, and 

school D, respectively. In each school, participants comprised of six teachers, two SMT members, 

one disciplinary committee member, and one SGB chairperson. The total number of participants per 

school was 10. Table 4.2 below provides the profiles of the participants. 

 
 
Table 4.1 Profiles of participants 

 
SCHOOL NO. PARTICIPANT EXPERIENCE GENDER AGE 

 
 
 
 
School: A 

1 Teacher No. 1 20yrs Female 35-50yrs 

2 Teacher No. 2 19yrs Female 35-50yrs 

3 Teacher No. 3 18yrs Female 35-50yrs 

4 Teacher No. 4 12yrs Male 51-65yrs 

5 Teacher No. 5 14yrs Male 51-65yrs 

6 Teacher No. 6 20yrs Female 35-50yrs 

7 SMT Member No. 1 17yrs Male 51-65yrs 

8 SMT Member No. 2 18yrs Male 35-50yrs 

9 DC Coordinator 19yrs Female 35-50yrs 

10 SGB Chairperson N/A Male 35-50yrs 
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SCHOOL NO. PARTICIPANT EXPERIENCE GENDER AGE 

 
 
 
 
 
 
School B 

1 Teacher No. 1 12yrs Female 51-65yrs 

2 Teacher No. 2 10yrs Female 51-65yrs 

3 Teacher No. 3 13yrs Female 35-50yrs 

4 Teacher No. 4 21yrs Female 35-50yrs 

5 Teacher No. 5 22yrs Male 35-50yrs 

6 Teacher No. 6 16yrs Female 35-50yrs 

7 SMT Member No. 1 13yrs Male 51-65yrs 

8 SMT Member No. 2 14yrs Female 35-50yrs 

9 DC Coordinator 12yrs Female 35-50yrs 

10 SGB Chairperson N/A Male 51-65 yrs 

 

SCHOOL NO. PARTICIPANT EXPERIENCE GENDER AGE 

 
 
 
 
School C 

1 Teacher No. 1 18yrs Female 51-65yrs 

2 Teacher No. 2 12yrs Female 35-50yrs 

3 Teacher No. 3 20yrs Female 35-50yrs 

4 Teacher No. 4 13yrs Male 35-50yrs 

5 Teacher No. 5 15yrs Female 35-50yrs 

6 Teacher No. 6 22yrs Female 51-65yrs 

7 SMT Member No. 1 15yrs Female 35-50yrs 

8 SMT Member No. 2 13yrs Male 51-65yrs 

9 DC Coordinator 10yrs Female 51-65yrs 

10 SGB Chairperson N/A Female 35-50yrs 

SCHOOL NO. PARTICIPANT EXPERIENCE GENDER AGE 

 
 
 
 
School D 

1 Teacher No. 1 10yrs Female 35-50yrs 

2 Teacher No. 2  11yrs Female 35-50yrs 

3 Teacher No. 3 14yrs Female 51-65yrs 

4 Teacher No. 4 13yrs Male 51-65yrs 

5 Teacher No. 5 10yrs Female 35-50yrs 

6 Teacher No. 6 18yrs Male 35-50yrs 

7 SMT Member No. 1 17yrs Female 35-50yrs 

8 SMT Member No. 2 12yrs Female 35-50yrs 

9 DC Coordinator 15yrs Female 51-65yrs 

10 SGB Chairperson N/A Male 51-65yrs 

 

Participants differ in terms of experience and age from one school to another. One can assume that 

these variables influence the quality of classroom management skills and learner discipline in the 

schools. The interpretative assumption is that the more the experience coupled with age, the higher 

the rate of classroom management skills and learner discipline. 

4.3 DATA ANALYSIS 

4.3.1 Introduction  

In this study, the research data is presented and discussed in two sections: firstly, data from 

interviews and secondly, data from documents review. The research data collected was analysed 
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in terms of the purpose of the investigation and categorised according to the three research 

questions into three interrelated themes. The researcher will report only on what is deemed 

significant for the purpose and objectives of the study. 

4.3.2 Analysis of data from interviews  

As explained in chapter 3, the data collected from the interviews together with the reflections made 

by the researcher is categorised according to the three research questions, namely:  

 What is the nature and scope of discipline in the classroom? 

 What are the factors that influence the effective management of discipline in the classroom? 

 What are the alternatives to corporal punishment that can promote effective management of 

discipline in the classroom? 

As set out in chapter 3, the analysis of this empirical investigation is based on the main themes as 

illustrated in Table 4.2 that emerged from data collected during the interviews which were aligned 

to the above research questions of the study and which were organised and discussed under the 

following main headings: 

Table 4.2 Classification of themes 

Theme Sub-theme 

 

 

1 

 

 

Nature and scope of 
discipline in the classroom. 

1.1  To what extent do you believe that learner ill-discipline affects 
the quality of teaching in the classroom 

1.2 What is positive discipline and how do you believe it should be 
applied in the classroom? 

1.3 Do you believe that teachers are implementing the alternatives 
to corporal punishment in the classroom? 

  

 2 

 

Management of discipline in 
the classroom.  

2.1 What is your view regarding discipline management processes 
in the classroom and the impact it has on teachers` attitudes 
towards school discipline? 

2.2 How do you think teachers should manage learner ill-discipline 
in the classroom? 

 

3 

 

The role and responsibilities 
of key role players in the 
school. 

3.1 What is your role as SMT to ensure discipline in the classroom? 

3.2. Is it the role of a disciplinary committee to ensure that there is 
discipline in the classroom? 

3.3 What role do SGB members play in managing discipline in the 
classroom? 
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4 

 

Challenges of managing 
discipline in the school. 

4.1 What challenges are faced by the SGB members when dealing 
with disciplinary issues in the school? 

4.2 Do you believe that the teachers in your school are coping? If 
not what do you suggest should be done? 

4.3 What are the challenges faced by the committee in executing its 
duties?  

 

5 

 

Parental involvement in 
discipline management 
processes in the school. 

5.1 How do you involve parents in matters of discipline in the 
school? 

5.2 Are parents aware of the learner code of conduct and how it 
should be applied in the classroom? 

5.3  Who does the school disciplinary committee comprise? 

 

6 

 

Implementation of 
disciplinary measures. 

6.1 Are disciplinary measures implemented by the SMT to assist 
teachers with managing discipline in the classroom? 

6.2 Which disciplinary measures are used by the SGB to manage 
referred learner disciplinary challenges? 

 

4.4 FINDINGS AND INTERPRETATION 

4.4.1 Introduction 

The findings discussed under each main heading are presented in sub-headings aligned to the sub-

categories that emerged from the interview data. The above-specified headings capture and answer 

the research questions of the study.  

The researcher did not want to disrupt the smooth running of the school as indicated in chapter 3. 

Consequently, the interviews took place between 14h00 – 15h00 when the teacher-learner contact 

sessions were over. In most of the schools, the interviews took place in the staffroom, but in other 

schools, the researcher used the SMT offices because of the unavailability of the staffroom.  

The interviews were conducted with participants from four primary schools in the Bronkhorstspruit 

area. In each of the schools, ten participants were supposed to be interviewed, that is, six teachers, 

two SMT members, one disciplinary committee coordinator, and the chairperson of the SGB. 

According to the ethical considerations, all participants had to agree to take part voluntarily and the 

researcher had to undertake to treat the information provided confidentially. The researcher ensured 

ethical consideration was achieved by giving all participants an informed consent form which they 

had to read and thereafter indicate their acceptance by a signature. 
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The focus group interview technique was conducted with six teachers and individual interviews were 

conducted with four participants. This type of data collecting technique enabled the researcher to 

understand how teachers, SMT members, and SGB chairpersons manage discipline effectively in 

the classroom. The responses for each question asked in the interviews were classified under each 

question to enable the researcher to categorise information according to the themes presented in 

Table 4.2. To understand these interviews better, the researcher distinguished between the 

participants by naming them Teacher 1 from school D, SGB 1 from school C, etc. All the participants 

were free to express their opinions on the subject matter in the study.  

The information below indicates how the interview data was collected and analysed. 

4.4.2 Nature and scope of discipline in the classroom 

 4.4.2.1 To what extent do you believe that learner ill-discipline affects the quality of 

teaching in the classroom? 
 

Participants agreed that learner ill-discipline affects teaching and learning negatively in the school. 

Their responses indicated that teachers waste a lot of instructional time reprimanding learners, 

curbing unnecessary noise-making, fighting, and bullying in the classroom. It is evident that before a 

lesson can start a lot of time is wasted on unnecessary things, as a result, teachers lose focus and 

effective teaching and learning is compromised.  

In response to this question, Teacher 2 from school A said: “It affects the quality of teaching a great 

deal because you constantly stop and call out to learners who are misbehaving. This distracts the 

teacher and other learners in the classroom. It takes up a lot of teaching time and affects the lesson 

planned for that particular period. The teaching and learning activities are delayed, the teacher ends 

up chasing the ATP (Annual Teaching Plan). This is corroborated by Prinsloo (2014), who asserts 

that discipline is essential for effective teaching and learning. Prinsloo (2014) further argues that it is 

not possible to teach or learn in an environment that is disorderly, disruptive, and unsafe. In support 

of this, Nxumalo (2013) states that discipline is an important requirement for successful instruction 

and learning in schools. 

Participants further mentioned that attempting to discipline learners is challenging for teachers. The 

teachers participating in this study made it clear that they do not feel safe in the classroom. 
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In response to the question Teacher 1 from school, D said: “Ill-discipline affects our teaching to such 

an extent that it causes teaching and learning to be extremely poor. As a teacher, I do not enjoy going 

to class and I do not feel the excitement of teaching, because you are fearing for your life, the minute 

you turn your back learners are all over in class and they are fighting”. These findings are in line with 

those of Moyo, Khewu and Bayaga (2014), who also found that learner misbehaviour and disciplinary 

problems affect teaching and learning negatively and, as a result, academic performance drastically 

deteriorates. Sebisha (2015) supports this view and states that ill-discipline has a huge influence on 

learner achievement and this, has ultimately contributed to declining teachers` morale and a high rate 

of teacher attrition. Cooper (2019) confirms this and states that classroom management and discipline 

can be a challenge for teachers; they have the potential to cause a teacher to flee the profession due 

to insurmountable challenges.  

Teacher 1 from school A reluctantly answered: “Ill-discipline takes up most of the teaching time. 

Teachers do not cover everything in the lesson plans because of disruptions and the teachers become 

demoralised and demotivated.” 

Teacher 4 from school B said: “I believe that when learners are misbehaving a lot of teaching time 

is being wasted and the outcomes of the day end up not being met, for example when a teacher is 

busy trying to discipline a learner the learners and the teacher lose focus and some learners take 

the advantage of the situation and create chaos in the classroom.” 

SMT member 2 from school A said: “teachers are so frustrated in such a way that they do not 

enjoy going to class anymore.” DC coordinator from school A said: “Discipline affects effective 

teaching and learning in the school. For example, teachers spent most of the teaching time solving 

disciplinary problems”. 

SGB Member from school C said: “It disrupts teaching time and daily lessons planned by the 

teachers because teachers become defocus and attend to indiscipline learners. That will also 

contribute to the high failure rate to our school, for example bunking of classes, bullying and late 

coming”.  

DC coordinator from school D said: “Order and authority in the classroom it’s gone, ill-discipline 

learners do not take instruction anymore. For example, new and young teachers are afraid to teach 

grade 7 learners. In support of these views, Emekako (2016) argues that learner discipline is 

identified as a general problem in any education system which can obstruct with the teaching and 
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learning process and if not taken seriously, then educating learners cannot be successful if not 

addressed. In supporting this view, Robarts (2014) notes that teachers reportedly felt that dealing 

with disruptive behaviour was taking too much of their teaching time. 

 4.4.2.2 What is positive discipline and how do you believe it should be applied in the 

classroom? 

Teachers responded and indicated clearly that they are aware of positive discipline and other 

alternative methods of discipline. The problem is the application of these methods in the classroom 

under current school conditions. Their responses revealed that there is a high level of understanding 

of how positive discipline can do to improve the discipline in the classroom. They further mentioned 

that they try to implement these strategies, but do not get the desired results.  

In response to the question, Teacher 2 from school C said: “Positive discipline, it focuses on 

teaching rather than punishment, and it helps learners to take responsibility for their actions. Then 

the teacher should engage learners and come up with a solution on how to deal with offenders in 

the classroom.” 

Teacher 6 from school B said: “Positive discipline is when a teacher rewards learners for good 

behaviour”. Jacobs et al. (2013) assert that teachers can curb learner misbehaviour successfully by 

being adequately prepared for the class and using positive discipline.  

Teacher 4 from school A said: “Positive discipline includes the manner of approach in dealing with 

ill-discipline in the classroom. Sometimes when teachers are frustrated they lose their temper and 

negatively speak to learners and this causes a disciplinary problem”.  

To support this view, Kambuga (2017) states that the majority of teachers lack application 

knowledge of alternative strategies to deal with delinquency among learners. Furthermore, Hassan 

and Bali (as cited in Kambuga, 2017) report that teachers in schools lack knowledge of positive 

discipline methods, as they believe that corporal punishment is necessary and effective in managing 

learners’ discipline problems. 
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 4.4.2.3 Do you believe that teachers are implementing the alternatives to corporal 

punishment in the classroom? 

The responses from participants revealed that most of the teachers in the sampled school are 

struggling with the implementation of alternatives to corporal punishment in the classroom. 

Teachers, SMT members and SGB chairpersons agreed and confirmed that the implementation of 

alternatives to corporal punishment is a problem in schools. They further mentioned that the 

reluctance of the SMTs and school governing bodies to use the learner code of conduct affects the 

implementation of alternatives to corporal punishment in schools. 

In response to the question Teacher 4 from school, D commented: “Learners are so rude in class 

to an extent that they throw things and swear at teachers, what kind of alternative can you use? 

Teachers do bear with learners and give them extra work to do after school, but ill-disciplined 

learners do not attend and what can you do? Nothing”. 

Teacher 6 from school A said: “No, they are not, because they are not well equipped to implement 

the alternative methods, as a result, they end up being frustrated and resolve to what they know and 

are used to do, which is corporal punishment”.  

SMT member 1 from school A said: “No. Teachers do not implement the alternatives to corporal 

punishment, because they do not see any improvement”.  

SMT member 1 from school D said: “Very few teachers apply the alternatives to corporal 

punishment but because they do not get the desired results, they become demoralized.” 

This view is supported by Sekhwama (2019), who argues that corporal punishment is a serious 

concern and needs urgent attention because most teachers feel not comfortable in the teaching 

profession without alternatives to corporal punishment. Furthermore, Mabaso (2019) reveals that 

teachers felt that alternative to corporal punishment are not helping as they are not taken seriously 

by learners. Moyo (2014) concurs and argues that teachers in South Africa expressed their 

displeasure by stating that the alternatives to corporal punish are ineffective, inadequate and a waste 

of time.  
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4.4.3 Management of discipline in the classroom. 

 4.4.3.1 What is your view regarding discipline management processes in the classroom 

and the impact it has on teachers’ attitudes towards school discipline? 
 

Participants attested and revealed that many teachers are confused and frustrated because schools 

do not have clear procedures and proper systems to deal with discipline in the classrooms. Teachers 

mentioned the lack of support from the SMT as one of the demotivating factors. Participants further 

mentioned that classroom rules are not helping either, because consequence management is not 

applied in schools.  

In response to the question, Teacher 2 from school, A answered: “Teachers do not have any idea 

on how to discipline learners. Most of the time everything was done in class favours the learner; a 

teacher is always at fault”. 

Teacher 4 from school B said: “We do not have any systems in place. Such processes should be 

created with both the teacher and the learner in mind and should suit both parties, not to discourage 

the other party involved in the matter”.  

Teacher 6 from school D said: “The process is never clearly indicated as to what to do. Teachers 

are advised to report cases to the HODs and to also record the cases in the observation book. 

Learners do not learn much from this, because parents are informed and nothing much is done. This 

end-up giving teachers extra paperwork which is time-consuming”. 

 SMT member 1 from school A said: “Discipline measures are a disaster in most of the classes in 

the intersen phase, especially with new and young teachers. It impacts negatively to teachers and 

they are frustrated”.  

SMT member 1 from school D said: “Discipline management systems in the school are not 

structured and the situation makes it difficult for the teacher to manage discipline effectively. For 

example, the code of conduct is not utilised effectively to address issues of discipline especially 

consequences for transgressions in the classroom”. 

SMT member 1 from school C said: “Lack of consequences for ill-discipline in the school has 

demotivated many teachers from managing discipline in the classroom”. 
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SGB Chairperson from school C said: “A Discipline management process in our school is still a 

challenge because most of the teachers are not familiar with learners’ code of conduct, so it’s difficult 

for them to take proper and necessary steps when they encounter some challenges in terms of when 

learners are misbehaving”.  

SGB Chairperson from school D said: “Lack of records, school do not have detailed information 

about previous cases and the SMT needs to be trained on how to deal with ill-discipline learners”. 

SGB Chairperson from school A said: “there are no coordinated systems or processes to manage 

discipline in the school. For example, not all serious cases get the same attention, some learners 

get suspensions other not for committing the same offences.  

Bechuke et al. (2016) argue that it is essential to establish rules, procedures, consequences, and 

reinforcement for a classroom. In support of this view, Alter and Haydon (2017) state that classroom 

rules are identified as an integral part of effective classroom management as they are relatively 

simple to implement and focus on preventing challenging behaviours before they occur. Greenberg, 

Putman, and Walsh (2014) also described classroom rules as one of the “Big Five” strategies in a 

list that also included routines, praise, consequences for misbehaviour, and engagement. 

 4.4.3.2. How do you think teachers should manage learner ill-discipline in the 

classroom? 

The responses from the participants revealed that most of the SGB members lack the understanding 

and knowledge of disciplinary measures relevant to classroom discipline, for example, sanctions for 

level 1 misconducts in the learner code of conduct. All participants agreed that the SGB should be 

trained in discipline management practices so that they can be able to apply the code of conduct 

effectively in the classroom. The participants also mentioned that teachers should get professional 

support especially with cases involving social problems. 

In responding to the question, the SGB Chairperson from school A said: “Firstly, the teachers 

should know and understand very well the school guidelines for disciplinary procedures. Secondly, 

the teachers should be fair, positive, consistent, and rational when handling disciplinary actions 

against learners. Teachers should not argue with ill-discipline learners as that might cause them 

losing temper and jeopardise their work.”  
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SGB Chairperson from school C said: “The school must get professionals such as social workers 

to be involved earlier on in the disciplinary process. The SGB should be involved only if the school 

shows that reasonable steps have been taken to assist the ill-discipline learner.” 

SGB Chairperson from school D said: “the school must always start with a root analysis to 

determine why a learner is behaving in a particular way’. Kapueja (2014) supports this and suggests 

that the department should “train school governing bodies (SGBs) so that they can participate 

meaningfully in policy implementation” (p. 127). Kapueja (2014) challenges the department to 

“present workshops for SGB members who are illiterate and run them in their home language” (p. 

127). Additionally, Mabaso (2019) confirm that teachers need support from all stakeholders for 

managing learner discipline.  

4.4.4 The role and responsibilities of key role players in the school. 

 4.4.4.1 What is your role as SMT to ensure discipline in the classroom? 
 

The participants revealed that the SMT is not playing its role as expected. They indicated that SMT 

members especially HODs do not attend to disciplinary matters, this attitude forced the teachers to 

referrer disciplinary matters to the Deputy Principal or Principal. They further mentioned that the 

only time the SMT get involved is when they invite parents for formal discussion and no feedback is 

given to teachers. Their responses also revealed that SMT members blamed the teachers for not 

recording incidents of misconduct from their classrooms. This is an indication that in some schools 

the SMT is not supporting the teachers; instead, they shift their responsibility to monitor teachers to 

other people. 

In response to the question, the SMT member 2 from school C said: “The SMT invites parents for 

discipline meetings and counselling sessions”. 

SMT member 1 from school B said: “We reprimand ill-discipline learners and inform their parents 

about the misconduct committed”.  

SMT member 1 from school A said: “teachers do not want to use the incident books to record 

transgressions in the classroom, as a result, it becomes difficult to prove allegations of misconduct 

with parents”.  
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SMT member 2 from school D said: “We conduct an informal disciplinary hearing with the parents 

of ill-disciplined learners involved and give a written warning if learners found guilty “. 

SMT member 2 from school C said: “We expect teachers to handle discipline in the classroom but 

unfortunately for minor cases, we give them verbal warnings”.  

To support this view, Belle (2016) states that teachers feel disempowered and disengage 

themselves in the management of learner discipline. Similarly, Mabaso (2019) states that teachers 

indicated that they do everything they can to curb these problems to maintain discipline in school, 

however they encounter challenges. According to Section 11 of the SASA, discipline should be 

corrective and nurturing. The Act further recommends in Section 3 that the SGB should involve all 

stakeholders (parents, teachers, learners, and non-teaching staff members) in the school, to 

contribute when drawing up a code of conduct and school rules.  

 4.4.4.2 Is it the role of a disciplinary committee to ensure that there is discipline in the 

classroom? 
 

Participants indicated that it is the collective responsibility to manage discipline in the classroom. 

The responses from the participants revealed that only serious cases of misconduct were referred 

to the disciplinary committee and minor cases were handled by the teachers. This indicates that 

disciplinary committees in schools are always available and ready to hear any matter brought before 

them, but teachers chose to refer only serious cases to the disciplinary committee. The participants 

also pointed out that teachers should report repeating offenders to the disciplinary committee 

irrespective of the level of seriousness. 

In response to the question, the Disciplinary committee coordinator from school A said: “Not, 

exactly but to be honest with you I think it’s a collective effort. Therefore, we need to assist teachers 

when there is a need because teachers alone cannot win the battle against ill-discipline”. 

The Disciplinary Committee coordinator from school D said: “According to my understanding 

teachers are supposed to manage discipline in the classroom but after exhausting all the avenues, 

is then that they can involve the DC committee for further intervention.”  

According to Ige (2019), the Oxford Dictionary of Current English defines committee as ‘a group of 

people appointed for a particular function' by a larger group. According to Dictionary.com, the 
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purpose of these elected or appointed people is to perform some services or functions or to act upon 

a matter. The committee could be ad-hoc or standing/permanent. Ad-hoc committees are 

constituted to address specific issues while Standing Committees are permanent and required to be 

constituted, under what the law stipulates.  

According to sofiaems.org, the primary duty of a disciplinary committee is to implement disciplinary 

procedures on learners that may engage themselves in any behaviour that is against the rules of 

the school and device measures that will help learners to avoid such activities. 

Mestry and Khumalo (2012) support these views and maintain that discipline in schools will be 

accomplished through proper enforcement of the code of conduct. The principal cannot achieve 

discipline alone but through the involvement of all stakeholders. The SMT, teachers, and the 

disciplinary committee are primarily responsible for carrying out the prevention, action, and 

resolution measures of the code of conduct. Egunlusi (2020) states that learners with disciplinary 

issues are sent to the grade head, and if the case is beyond the grade head, it will be taken to the 

Head of the Department and principal for a further hearing with the disciplinary committee. 

 4.4.4.3 What role do the SGB members play in managing discipline in the classroom?  
 

The responses from the participants revealed that most of the SGB members do not understand 

their roles and responsibilities in terms of implementing the code of conduct in the school. 

Participants indicated that the SGB is not prioritising the implementation of the code of conduct 

because they believe it to be the responsibility of the SMT. Participants further mentioned that the 

lack of knowledge by the SGB on how to implement the learner code of conduct causes a problem 

for classroom discipline.  

In responding to the question, the SGB chairperson from school D said: “The SGB holds quarterly 

parents meetings regularly where parents are requested to work together in the running of a school 

so that learners get the best possible education. Parents are also urged to teach their kids good 

values and morals at home” 

 SGB Chairperson from school A said: “The role played by the SGB is minimal”.  
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SGB Chairperson from school C said: “We are playing an important role in the school because 

the very same code of conduct is developed and adopted by the SGB. The learner code of conduct 

is a legal document that can use by the school to deal with ill-disciplined learners. 

Selamolela (2019) points out that one area where school governors need assistance relates to policy 

formulation. One of the important tasks of the governing bodies is policy formulation and they need 

to be capacitated in that area. Another area for development is learner discipline, especially the 

legal requirements for the suspension and expulsion of learners. There are instances where learners 

are suspended, or even expelled, by governing bodies without following the correct procedures. 

Okeke (2014) believes that principals and SGBs should play a major role in supporting the teaching 

staff concerning the implementation of the alternatives to corporal punishment. Section 8 of the 

SASA mandates the SGB to control discipline. This section gives the SGB powers to adopt a Code 

of Conduct for Learners in consultation with parents, teachers, and learners. 

4.4.5 Challenges of managing discipline in the school. 

 4.4.5.1 What challenges are faced by the SGB members when dealing with disciplinary 

issues in the school? 
 

It became evident from the data collected from participants that SGBs faced major challenges of 

managing learner discipline. The majority of the participants identified a lack of knowledge in 

disciplinary matters. Participants further mentioned the lack of evidence due to poor record-keeping 

by teachers in the classroom and parental involvement as major challenges faced by the SGB. 

In response to the question, the SGB Chairperson from school D said: “Parents are not showing 

interest in helping their kids and lack of comprehensive information by the school when dealing with 

charged learners”. 

SGB Chairperson from school C said: “The Department of Education is taking too long to uphold 

or overturn the decisions recommended by the SGBs”.  

SGB Chairperson from school A said: “The first challenge is lack of knowledge in following proper 

procedures when dealing with ill-discipline learners. The department of education is failing to give 

us the necessary support or provide us with workshops on how to deal with school discipline”. 
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DC coordinator from school A said: “Parents not arriving on scheduled dates for meetings citing 

late notification”, 

DC coordinator from school A said: “Parents not arriving on scheduled dates for meetings citing 

late notification. Selamolela (2019) argues that the issues of illiteracy and lack of capacity continue 

to pose a challenge to effective SGB functioning. This is corroborated by Heystek (2011), who points 

out that one of the challenges regarding the functionality of SGBs has to do with capacity. If SGB 

members are not trained in their roles and responsibilities, the power given to them by legislation 

will remain potential and never develop into authentic power. The need for training of SGBs is 

supported by several researchers (Bayat et al., 2014). 

 4.4.5.2 Do you believe that teachers in your school are coping? If not what do you 

suggest should be done? 
 

Generally, there was a feeling from all the participants that teachers were not adequately equipped 

to deal with discipline problems in the classrooms. For instance, most responses indicated that 

teachers are not coping, and they viewed the alternatives to corporal punishment as a futile exercise. 

Participants attested that for effective management of learner discipline, a well-communicated 

system of discipline and code of conduct must be adopted and fully implemented.  

In response to the question, Teacher 1 from school C said: “No, they are not coping, some have 

a challenge at disciplining learners merely because there’s no code of conduct in the school which 

makes it hard for teachers to enforce disciplinary actions.” 

Teacher 3 from school A said: “Teachers are not coping, the school should develop a programme 

that will assist teachers to discipline learners which is in line with the learners’ school code of 

conduct, and which will be acceptable to the Department of Education.” 

Teacher 5 from school D answered: “No they are not coping at all. Serious measures have to be 

taken. The STM has to draw up a comprehensive and integrated plan to overcome the problem”.  

Teacher 6 from school A concurred and said: “The district should also be involved, and parents 

must take part too in the meetings of discipline. Simuforosa and Rosemary (2014) state that teachers 

are failing to control learners because their authority has been undermined since the abolishment 

of corporal punishment has been put in place. This is supported by Chonco (2019), who states that 
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teachers must receive training which capacitates them with skills of dealing with conflict and 

discipline issues in the school environment. Singo (2017) concurs and reports that according to 

studies dating back to 2002-2010, corporal punishment is still continuously used in schools. The 

implication of this is that alternative to corporal punishment does not seem to work, and this raises 

a fundamental question as to whether the alternatives to corporal punishment is an appropriate 

strategy for instilling discipline at schools. 

Singh (2014) concurs and argues that teachers’ morale was low, and some teachers considered 

leaving the profession as a result of learner misbehaviour. Again, Simuforosa and Rosemary (2014) 

confirmed that teachers are failing to control learners because their authority has been undermined 

since the abolishment of corporal punishment has been put in place. 

4.4.6 Parental involvement in discipline management processes in the school. 

 4.4.6.1 How do you involve parents in matters of discipline in the school? 
 

From the responses of the participants, there was a clear indication that parental involvement is a 

challenge in most of the schools. Participants indicated that generally parental involvement was 

seen as key to addressing discipline problems at schools and they stressed the importance of 

involving parents in the management of discipline in the school. All participants indicated that the 

schools have systems in place to ensure that parents are invited for disciplinary cases. Participants 

agreed that the majority of parents do not attend meetings especially if the meeting is meant to 

discuss discipline matters. 

In response to the question Teacher 6 from school A said: “When a learner did something against 

the code of conduct, parents are invited to the school. The meeting is held between the learner, 

parent and the school but parents do not attend”.  

Teacher 1 from school C commented: “We are inviting them to school to make them aware of their 

learner`s behaviours”.  

Teacher 2 from school D said: “When a learner has done something wrong, a letter is written to 

invite the parent to the school and the decision is taken based on the case”.  
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Teacher 3 from school D commented: “We have also introduced the SMS system to communicate 

with parents on matters of discipline because letters do not work 

Manamela (2015) states that studies conducted on the issue of parental involvement in education 

have revealed that there is generally a lack of parental involvement in schools, especially in rural 

schools. In terms of Section 20 of the SASA, parents have prominent voices in the governance and 

ethos of their learner`s school. Despite this concession, parents especially those from the working 

class, tend to be detached from the school`s vision and mission. Kingwill (as cited in Segalo and 

Rambuda, 2018) found that 77% of teachers in his study agreed or strongly agreed that disruptive 

learner behaviour was as a result of a lack of parental discipline at home. Mabaso (2019) concurs 

and state that parents do not cooperate when called to school for their learner disciplinary issues, 

so teachers have to deal with such issues alone. 

 4.4.6.2 Are parents aware of the learner code of conduct and how it should be applied 

in the classroom? 
 

From the responses, there was a clear indication that parents do not know the content of the learner 

code of conduct. Participants mentioned that the majority of parents do not have copies of the 

learner code of conduct. All participants agreed that learners could not be held accountable for 

breaking the classroom rules if they do not know the learner code of conduct. 

In response to the question, the SGB Chairperson from school A said: “30% of the parents are 

aware of the code of conduct, but the challenge about it is that it’s written in English. Therefore it is 

difficult for the majority of our parents to understand how it should be applied in the classroom.” 

SGB Chairperson from school D said: “No, the majority of parents do not familiarise themselves 

with the learner code of conduct because if you interview them few of them will be aware of the code 

of conduct”. 

SGB Chairperson from school C said: “Parents know that there is a code of conduct that must be 

used to deal with discipline in the school. But on many occasions, they have requested the school 

to make it available to them so that they can study it but there is no response from the Principal”. 

Steinmann (2013) supports this view and reveal that participants indicated that learners do not have 

copies of the learner code of conduct. Kapueja (2014) revealed that half the participants in his study 

indicated that learners do not have copies of the learner code of conduct. Sebisha (2015) argues 
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that when parents are summoned to attend a disciplinary hearing of their learner they often do not 

attend as they believe that the school should deal with the matter.  

 4.4.6.3 Who does the school disciplinary committee comprise? 
 

The responses from participants revealed that the disciplinary committees in some schools are 

improperly instituted. The indication is that in most schools the participation of the SGB in learner 

discipline management processes is limited. All participants agreed that leaner discipline 

management processes are the domain of the SGB and the principal as mentioned in the SASA, 

and parents must not be excluded in the disciplinary committee. In response to the question, the DC 

coordinator from school D said: “The committee is formed by the following members, Deputy 

Principal, HODs and teachers in the school.” 

DC coordinator from school A said: “The safety committee handles disciplinary matters of the 

school because discipline is part of school safety and I am the coordinator of the school safety.”  

To support these views, the SASA regulations relating to discipline, suspension, and expulsion of 

learners at public schools state that the SGB must preside over the disciplinary proceedings or must 

appoint a disciplinary committee to do so. The disciplinary committee must comprise at least five 

persons, at least three of them must be SGB members. 

4.4.7 Implementation of disciplinary measures 

 4.4.7.1 Are disciplinary measures implemented by the SMT to assist teachers with 

managing discipline in the classroom? 

The responses from participants revealed that the SMTs do not have a well-coordinated plan or 

approach to handling discipline in schools. The only intervention from the SMT is meeting with 

parents of ill-disciplined learners, no other avenues are explored.  

In response to the question, Teacher 1 from school, B said: “There are no measures implemented, 

the SMT always advise us to record learners who misbehave in the observation books. Sometimes 

teachers are told to give learners letters to invite parents to a meeting regarding the learners' 

behaviour”. 
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Teacher 6 from school A said: “There are no disciplinary actions from the SMT, a learner will be 

given a letter and the matter is closed because parents do not attend the meetings”.  

Teacher 3 from school D commented: “We are discouraged because the SMT is not supporting 

us. We expect the SMT to discipline learners; instead, learners are given letters every day and the 

situation is getting worse.”  

Belle (2016) highlights that teachers do not collaborate with the principal as they are afraid for their 

own personal and professional security in terms of unintended consequences of their disciplinary 

actions from parents, the Ministry of Education and the laws. Van As (2016) found that school rules 

entail a lot of interaction with parents, learners, and teachers about school rules and participation in 

how disciplinary problems are treated. Van der Voort and Wood (2016) concur and mention that 

SMTs need capacity-building to manage their schools effectively. Principals use soft approaches 

such as parent conferencing and talking with learners about school expectations in terms of learner 

discipline to avoid police cases and administrative problems with the Ministry. 

 4.4.7.2 Which disciplinary measures are used by the SGB to manage referred learner 

disciplinary challenges? 

In response to the question, participants did not mention the expulsion of learners. This indicates 

that the SGB members read the SASA on learner discipline. Participants mentioned the suspension 

and withdrawal of privileges as important disciplinary measures applied by the SGB in schools.  

In response to the question, the SGB Chairperson from school D said: “Recommendation that a 

learner must be assisted by a social worker. We also recommend that the learners must go to the 

rehabilitation centre to address the substance abuse problem”.  

SGB Chairperson from school C said: “Learners are invited to a disciplinary hearing in the 

presence of their parents for a fair hearing. If learners are found guilty we recommend the withdrawal 

of privileges such as partaking in sports activities”. 

SGB Chairperson from school A said: “Of course all the cases referred to us are serious as such 

a disciplinary hearing will be conducted to test the allegations against the learners. If found guilty 

the learners will be given appropriate sanctions according to the code of conduct. The GDE (2007) 

states that disciplinary action may be instituted against a learner when there is substantive evidence 

of misconduct, or when it is in the best interest of the school and its learners for the accused learner 
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to be disciplined The SGB may enforce corrective action regarding serious misconduct only after 

the learner has been granted a fair hearing following Section 8 (5) of SASA where due process has 

been followed and the principles of natural justice in terms of Section 9 have been adhered to. 

Asmal (2000) states that suspension can only be done by the SGB. However, parents may appeal 

against expulsion to the provincial member of the executive council (MEC) of education. After a 

reasonable disciplinary hearing for no longer than one week, a learner could be suspended or 

expelled from school or awaiting a determination by the Head of the Department as to whether or 

not the learner should be expelled from school. 

4.5 DOCUMENT REVIEW  

The researcher visited the four sampled primary schools to analyse documents regarding the 

effective management of discipline in the classroom. The school made the following documents 

available to the researcher; the code of conduct for the learners, the minutes of the SGB meetings, 

incident book, school safety policy, disciplinary committee meetings and classroom rules. The 

researcher scrutinised all the documents and compared their practice of doing things with the 

relevant legislation 

4.5.1 Misconduct or incident recording book  

          Figure 4.1 Inscription book for teachers  

 

 
 
   
Figure 4.2 Misconduct captured in the inscription book 
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Only one out of the four schools sampled managed to produce the incident book when requested to 

do so by the research. In fact, in that school, the book is called the inscription book and all teachers 

write transgressions by learners in this book. According to this book, two to five minor cases are 

recorded daily in the inscription book. Above is a sample of an inscription book from one of the 

schools sampled and the case of sexual harassment is recorded in the book. This indicates that 

there are reported cases of sexual harassment in the sampled schools. The National School Safety 

Framework has four incident reporting and recording samples for schools, and the samples are as 

follows: 

a. individual record of learner misconduct (48). 

b. incident report sample 1(49-50). 

c. incident report sample 2(51). 

d. summary of the school record of incidents (52). 

For this study, the researcher was interested in collecting the individual record of misconduct which 

is managed by the individual teachers in the classroom. The school safety policy requires schools 

to submit incident reports regularly using the above-mentioned templates. 

 

4.5.2 Learner code of conduct            
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Figure 4.3 Approval of the learner code of conduct 

 

 

All the participating schools have a learners' code of conduct as required by the SASA. The learners' 

code of conduct was formulated and adopted by the SGBs of the respective schools. According to 

the guidelines of the SASA, the learner codes of conduct must indicate minor and serious types of 

misconduct and measures and procedures of handling misconduct in the classroom and around the 

school. A code of conduct is central and crucial to the management of discipline in the school. The 

learner code of conduct of the sampled schools differs on how misconduct will be handled in terms 

of different levels and sanctions. Above is a sample of a learner code of conduct approval section 

from one of the sampled schools which is not signed by District Circuit manager and the District 

Director. This indicates that some of the learner code of conduct is not initialled and signed by the 

relevant officials. The guidelines for developing policy for public schools requires that the completed 

code of conduct be submitted to the District Director for certification before it is utilised by the school. 

Once approved by the Director the policy can be published and distributed to relevant stakeholders 

(Gauteng Department of Education, 2018) 

4.5.3 SGB Minutes of the disciplinary hearing  

Not all the schools managed to produce the minutes of the SGB disciplinary hearings, and only two 

schools managed to make the minutes available to the researcher. The other two schools did not 

keep the minutes of their disciplinary meetings safely. The two schools’ disciplinary records 

contained detailed information regarding SGB disciplinary processes and how cases were resolved. 

The SGB documents reflect that many serious cases are handled by the SGBs every month. Below 
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is a sample of a disciplinary resolution taken in one of the sampled schools. This indicates that if 

learner disciplinary hearings are used effectively, discipline problems can be resolve in schools. 

According to section 16A of the SASA, the safekeeping of school records is the responsibility of the 

principal. The schools that did not produce the minutes do not have substantive evidence that they 

have followed the dues process. Furthermore, the schools should keep detailed minutes to reflect 

correctly what each participant had said in the meeting. In addition, for suspension and expulsion 

purposes the SGB must send all disciplinary minutes to the Head of Department for consideration 

Figure 4.4 Minutes of a disciplinary case 

 

 

 

4.5.4 School safety policy 

All the participating schools have copies of the school safety policy which explains the measures to 

be put in place to ensure a healthy and safe learning environment to learners and staff in the school. 
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The school safety policies are reviewed and updated. According to the national school safety 

framework, schools need to put in place safety plans and intervention programmes. The safety plans 

are to be formulated, adopted, submitted, and revised annually. The measures need to be 

documented in a written school safety policy (Makota et al., 2016) 

The recent school stamp and current SGB signatures are also put on them. This indicates that the 

SGB takes issues of school safety seriously. Lawrence (2017) concurs and points out that school 

should implement well-established discipline policies. These policies ought to be based broadly 

speaking on a zero-tolerance approach. 

4.5.5 Disciplinary committee recording book          

Figure 4.5 Disciplinary committee recording book 

 

Only one school from the four sampled schools had a functional disciplinary committee. Smith (2015) 

indicates that research participants were reluctant to share records of meetings of the disciplinary 

committee and disciplinary hearing as it could reflect negatively on their schools. The minutes in the 

recording book and attendance register revealed that many parents do not attend disciplinary cases 

when they are invited. Tauatswala (2016) states that parents fail to attend meetings when they are 

invited by teachers because they do not have time, or they are not interested in addressing their 

learner’s discipline problems at school. 
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Above is a sample of a case in one of the sampled schools where a learner was found with an R100. This 
indicates that learners steal in schools. 

4.5.6 Classroom rules  

Figure 4.6. Classroom rules 

All the schools sampled have the classroom rules in all the classes. Jacobs et al. (2013) support 

this and state that classroom rules are displayed in almost every classroom wall in South African 

schools. Oosthuizen (2016) concurs and points out that classroom rules help learners to understand 

what is expected of them, and what is considered unacceptable behaviour. The classroom rules are 

displayed on the notice board or on the walls. The classroom rules in the sampled schools do not 

have the list of actions to be taken in case a learner contravenes any expected behaviour. Bechuke 

et al. (2016) state that the research analysis found that the classroom rules indicated a lack of 

consequences to the rules in the classroom rules. In some schools sampled the clauses on the 

classroom rules are not in the learners` code of conduct. This is an indication that in terms of a level 

1 offence and sanctions, the rules of the classroom and the code of conduct of the learner do not 

relate to each other. Above is a sample of the classroom rules from one of the sampled schools. 

This indicates that the sampled schools have drawn up the classroom rules which are simple and 

easy to understand by learners. This conflicts with the findings from Bechuke et al. (2016). The study 
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found that the lack of clarity of the classroom rules displayed on the walls from all angles of the 

classroom fostered the need for learners to have copies of the classroom rules. 

This is supported by Joseph (2013) who mentions that through the use of classroom rules, learners 

learn best as they have the opportunity to reflect on the proper way to conduct themselves.  

4.6 SUMMARY  

This chapter detailed the analysis and interpretation of data collected through empirical research 

methods. The research presented the data in sub-topics and the categories derived from the 

research questions as mentioned in chapter 1. The next chapter presents the summary, 

conclusions, and recommendations of the research. 

 

 

 

 

 

 

 

CHAPTER FIVE 

SUMMARY OF FINDINGS AND RECOMMENDATIONS 

5.1 INTRODUCTION 

The previous chapter dealt with data analysis and interpretation from the qualitative research. This 

chapter presents a summary of the findings and recommendations on teachers' effective 

management of discipline in the classroom. The recommendations for this study are made in 

combination with views from the literature review, as well as the views of participants and the 

researcher.  
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5.2 SUMMARY OF THE STUDY 

Chapter one outlined the rationale of the study and presented the research design, problem 

statement, and main research question. The research methodology outlined the research 

instruments, participants, sampling, and details about the research procedure.  

Chapter two outlined the literature review on the challenges of managing learner discipline in the 

classroom and the theoretical frameworks upon which this study is based. This chapter also dealt 

with the problems of managing discipline and the application of alternative methods to enhance 

effective management of discipline in the classroom. 

Chapter three focused mainly on the qualitative research paradigm, research methods and 

measures to ensure trustworthiness, data analysis, and reporting.  

Chapter four dealt with data analysis and interpretation mainly from interviews and document review. 

Findings were categorised in terms of the nature and scope of the discipline, challenges of managing 

discipline in the classroom, how discipline is managed in the classroom, and parental involvement 

in discipline management in schools.  

Chapter five summarises the research findings, recommendations, and suggestions for further 

study. A final concluding statement is made. 

 

 

5.3 SUMMARY OF FINDINGS  

This section presents the major findings of the study. The discussions are drawn from the literature 

review, interviews, document reviews, data analysis and interpretation. The findings indicate 

whether the objectives of the study were achieved. The findings are discussed in line with the 

research objectives as follows: 

5.3.1 Objective One 

 To establish the nature and scope of managing discipline in the classroom. 
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The findings of this research indicate that sampled schools in the area of Bronkhorstspruit revealed 

that the establishment of common understanding around systems of learner discipline in the 

classroom is vital for effective management of discipline in the classroom. There is a cross-reference 

to this section (cf.4.4.4.2), where the results show that collective action is required to enforce 

discipline.  

These findings are in line with those of Kenny (2018), who also found that learner discipline is a vital 

element in all schools, and in real terms, it is the epicentre of success of a school as it ensures 

attainment of educational goals. This is supported by Segalo and Rambuda (2018), who state that 

discipline in the classroom is globally considered a norm, ensuring the functionality of education in 

both public and private schools. Nxumalo (2013) asserts that discipline is an important requirement 

for successful instruction and learning in schools. 

The participants further view discipline mechanisms such as positive discipline and 

alternatives to corporal punishment as essential tools to create a normal teaching and 

learning environment to produce self-respecting and responsible learners.  

This is consistent with Kapueja (2014), who argues that teachers are expected to commit to the 

challenge of discipline as a positive learning process, and thus to the underlying values and attitudes 

of peace, tolerance, respect and dignity, as those are some of the values and attitudes enshrined in 

the Constitution of South Africa (1996). This is supported by Wang and Kuo (2019) who stated that 

the key aspect about positive discipline is not to achieve a short-term effect by punishing or 

restricting learners but using positive means (positive discipline strategies) to guide them to develop 

good behaviour and achieve self-discipline in the long term. There is a cross-reference to this section 

(cf. 4.4.2.2) where the findings indicate that positive discipline can improve the discipline in the 

classroom. 

Participants mentioned the use of the incident book and the application of the code of 

conduct to deal with level 1 misconducts in the classroom. 

This is confirmed by Mathews (2016) who asserts that the incident books allowed the school to view 

discipline from a school-wide perspective instead of from an individual learner perspective. Instead 

of responding to the ill-discipline of the learner, for example, exclusion, the availability of data for all 

the Office Discipline Referrals (ODR) recorded in the incident books, the school and the disciplinary 

committee, in particular, have a school-wide perspective on learning behaviour at the school on which 
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their decisions are based on future actions. This is supported by Nxumalo (2013), who argues that 

each learner who committed a misdemeanour and the essence of the misdemeanour must be 

recorded. Nxumalo (2013) mentions that a record of a learners’ history of misbehaviour plays an 

important role when a learner is referred for a disciplinary hearing and possible expulsion from school. 

Participants also viewed the application of the learner code of conduct and focused on how 

the learner code of conduct is enforced in schools to establish effective management of 

discipline in the classroom.  

This is corroborated by Kenny (2018) who asserts that the learner code of conduct spells out the 

way learners are expected to behave in the school. This is supported by Sebisha (2016) who argues 

that the code of conduct is a document that aims to promote proper and ethical behaviour and to 

set standards for effective, proper, and positive discipline. Again, it also provides measures for 

dealing with negative behaviour on the part of learners. Duma (as cited in Chonco, 2016) further 

mentions that to achieve good discipline, every school must have a code of conduct, which must be 

adopted by parents in school governance. There is a cross-refence to this section (cf. 4.5.2) where 

the findings show that a code of conduct is central and crucial to the management of discipline in 

the school. 

5.3.2 Objective Two 

 To determine the factors influencing the effective management of discipline in the classroom 

in the Bronkhorstspruit area. 

The findings from the interviews and document review indicated that most teachers, SMT members 

and SGB members are very conversant with the legal frameworks for managing classroom discipline 

but cannot implement these policies. There is a cross-reference to this section (cf. 4.4.2.2) where 

the findings state that teachers and SGB members are aware of the alternative measures but the 

problem is the implementation of the alternatives to corporal punishment. 

5.3.2.1 Teachers  

Teachers in the classroom have developed beautiful classroom rules but they cannot hold 

learners accountable for breaking the very same rules. Teachers are struggling to implement 

consequence management in the classroom to deal with discipline because there are no 

apparent consequences for each transgression in the classroom.  
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This finding is in line with Sibiya (2017) who found that some of the female teachers fail to make 

learners comply with classroom rules. Sibiya (2017) further asserts that learners should be taught 

obedience and responsibility and be made accountable for their behaviour. To support this finding, 

Bechuke et al. (2016) argue that it is essential to establish rules, procedures, consequences, and 

reinforcement for a classroom. There is a cross-reference to this section (cf. 4.4.3.1) where the 

findings reveal that classroom rules are not helping, because consequence management is not 

applied in schools.  

Teachers are tired of reprimanding unrepentant learners; they feel something needs to be 

done beyond reprimanding learners in the classroom and the learner code of conduct is 

silent on this issue.  

The findings resonate with the sentiments of Harmse (2013), who indicated that some teachers feel 

that there are not sufficient sanctions to deal with anti-social behaviour and disciplinary problems in 

schools. This is supported by Segalo and Rambuda (2018), who state that teachers are feeling 

disempowered and alternative discipline strategies seem to be ineffective. In addition, Kapueja (2014) 

asserts that participants in his study stated that teachers find it very difficult to discipline learners 

without using corporal punishment because they have never been trained to use alternatives. 

Teachers are unable to use the learner code of conduct against the transgressors because 

the document is outdated and it is not distributed to them, parents, and the learners.  

These findings are in line with those of Zondo (2016) who also found that an old version of the code 

of conduct is used – one that was formulated years ago. According to SASA, SGBs should revisit 

their codes of conduct yearly, to speak to challenges and problems the school is experiencing at 

that moment. These findings resonate with the sentiments of Kapueja (2014) who states that 

teachers, parents, and learners must together discuss how the Code of Conduct works, and each 

one of them must have a copy so that they all have a common understanding. 

Teachers in the classroom are not recording the incidents of misconduct in the incident 

recording books for disciplinary hearing purposes because it takes away their teaching time.  

This is supported by Kapueja (2014), who revealed that participants in his empirical survey regarded 

alternative modes of punishment as not working, and just a waste of time. This is corroborated by 

Robarts (2014), who asserts that teachers felt that dealing with disruptive behaviour was taking too 
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much of their teaching time. There is a cross-reference to this section (cf. 4.4.5.1) where the findings 

state that there is a lack of evidence due to poor record- keeping by teachers in the classroom. 

Teachers are unable to hold learners accountable for their actions because learners do not 

have privileges like sports and excursions anymore because teachers are demoralised and 

stressed by the situation in the school. 

This is corroborated by Singh (2014), who asserts that teachers’ morale is low, and some teachers 

are considering leaving the profession as a result of learner misbehaviour. Therefore, the withdrawal 

of privileges cannot be used by teachers to discourage ill-discipline in the classroom because learner 

privileges in schools do not exist anymore. This is confirmed by Maphosa (as cited in Onyango et 

al., 2016), who mentioned that the withdrawal of privileges, such as demotion, was commonly used 

in managing major forms of learner behaviour problems. Nevertheless, the method did not appear 

to affect behaviour change uniformly among learners, since those who were not in learner leadership 

would not suffer demotion even if they committed the same offence as those in leadership. In conflict 

with the findings from Chonco (2019), the study found that withdrawal of privileges in the school for 

learners found guilty of poor discipline encourages good behaviour by all learners in the school. 

 

5.3.2.2 SGB members 

The SGBs develop the learner code of conduct, but it is not updated annually and the 

submission to the district for review is sometimes delayed.  

This is corroborated by Sebisha (2016) who stated that the majority of the learner code of conducts 

appears not to contain a section on the mission, vision and purpose of the code of conduct, while 

some code of conduct still refers to outdated legislation before SASA. In support of this, Van Wyk 

and Pelser (2014) assert that a copy of the code of conduct must be submitted to all stakeholders; 

in this case, unity means power. 

The SGB does not distribute the learner code of conduct to all the stakeholders in the school 

for discussion, adoption and implementation purposes.  

These findings are in line with those of Mlalazi, Rembe and Shumba (2016) who found that it is 

imperative during the implementation process; schools should ensure that each stakeholder 
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receives a copy of the code of conduct and should be consulted for the annual review of the code 

of conduct. This corroborates what Sebisha (2016) has highlighted in his study. Sebisha (2016) 

states that at some schools the learners and parents are not informed about the content of the code 

of conduct, while some learners and parents may not even be aware of the existence of such a 

document. There is a cross-reference to this section (cf. 4.4.6.2) the findings show that parents do 

not know the content of the learner code of conduct.  

The SGB Disciplinary Committee is not properly constituted; in most cases, parents do not 

form part of the Disciplinary Committee, as a result, the committee is dominated by teachers 

or SMT members.  

Findings resonate with the sentiments of Sebisha (2016) who state that the majority of parent 

governors do not participate fully in matters about discipline while they do not attend SGB meetings. 

This is confirmed by Sekhwama (2019), who states that lack of parental involvement and support in 

and for the schools are the main causes of misbehaviours in schools. Additionally, Tlhapi (2015) 

posits that parental involvement and participation in school affairs is essential, particularly in 

maintaining sound discipline. 

The SGB Disciplinary Hearings exist only to deal with serious misconducts such as theft, 

bullying, sexual harassment, and assault. Repeating minor offences from level 1 

misconducts which are reported continuously to the SMT are left unattended by the SMT 

internal disciplinary hearing and this kind of acts demotivate the teachers. 

In support of this finding, Sebisha (2015) asserts that the high rate of misconduct at the schools was 

such that the schools were forced to record the serious misconducts only and not the minor 

misconduct as it occurred so frequently. This corroborates what Mabaso (2019) highlighted in his 

study. Mabaso (2019) states that from the review the incident books of the participating schools, it 

was discovered that only records of serious misconducts are recorded, such as cases of bringing a 

weapon to school and bringing drugs to school. There is a cross-reference to this section (cf. 4.4.4.2) 

where the conclusion reveal that only serious cases of misconduct were referred to the disciplinary 

committee and minor cases were handled by the teachers. 

Unavailability of parents to represent their learners in disciplinary cases is a serious 

challenge in many schools. Participants argued that schools are not receiving full support 

from parents concerning learner misbehaviour management.  
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This is confirmed by Sibiya (2017), who states that when issues of discipline are discussed, parents 

do not want to be part of these and pretend not to know their learner’s bad behaviour. In support of 

this finding Van As (2016) states that sound relationships with parents need to be formed to 

experience better discipline and parents have the responsibility to engage with schools to assist 

where possible. Additionally, Sekhwama (2018) posits that although teachers have been given those 

alternative disciplinary actions, they are reluctant to apply them because some parents are 

protective of their learners and they accuse teachers of violating their learner’s rights. There is a 

cross-reference to this section (cf. 4.4.4.2) where the findings state that the majority of parents do 

not attend meetings especially if the meeting is meant to discuss discipline matters. 

5.3.2.3 SMT members 

The SMT does not have a comprehensive and well-coordinated plan with shared 

responsibilities to monitor issues of discipline in the school. In most schools the principal 

is the only SMT member who runs with discipline and when he or she is overloaded and 

exhausted the whole system collapses. This harms the smooth running of the school 

because the principal is more engaged with parents rather than managing the school. 

Decisions taken by the SMT particularly the principal on disciplinary actions against learners 

are not appropriately communicated with teachers and this kind of acts creates confusing 

between teachers and SMT. For example, the principal can suspend a learner without 

informing the teachers and the next day the learner is back in class. 

These findings are in line with those of Jinot (2018) who found that teachers are not willing and able 

to collaborate with the principal in maintaining learner discipline for the following reasons: there are 

no school discipline plans, except the rules and regulations. Van As (2016) states in support of this 

finding that school rules require much debate with parents, learners, as well as teachers, and there 

ought to be collaboration in how disciplinary problems are addressed. Gaustad (as cited in Kiprop, 

2016) further state that teacher’s satisfaction with school discipline policy was related to their 

relationship with the principal.  
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5.3.3 Objective Three 

 To develop alternatives to corporal punishment that can enhance effective management of 

discipline in the classroom. 

Since participants in this study were teachers, SMT members, DC coordinators, and SGB 

chairpersons who are exposed and involved in learner disciplinary issues in the classroom, the 

researcher that taught they should be given fair opportunity to make suggestions on how they might 

discipline learners effectively in the classroom. Participants' responses to this question, which are 

also part of the recommendations of this study, were as follows:  

5.3.3.1 Classroom rules vs learner code of conduct 

There is no synergy between the classroom rules and the learner code of conduct. The 

classroom rules and the code of conduct must talk to each other. All the level sanctions in the 

learner code of conduct must protect all the classroom rules. The teacher must be able to say 

to the SMT “I have exhausted all the avenues available to me in the classroom to address this 

problem, I think it is your turn now to do something based on the learner code of conduct”.  

This is confirmed by Sibiya (2017) who stated that the female teacher should make her classroom 

rules to be in line with the school code of conduct. This is corroborated by Nxumalo (2013) who 

asserts that learners must know that sanctions or punishment will be used if they do not adhere to 

the rules as stipulated in the code of conduct and these must be clearly spelt out together with the 

relevant discipline rule. In addition, Steinmann (2013) states that the code of conduct was identified 

as a barrier, which is contradictory because schools need a code of conduct to enforce discipline. 

 

5.3.3.2. Early identification of ill-discipline learners. 

The school must develop systems to identify and to profile learners with behavioural 

problems per class. Learners with common behavioural problems must be clustered 

together and be provided with professional support. The school must ensure that minor 

cases are dealt with appropriately especially in the lower grade or else ill-discipline learners 

will resurface in the intermediate and senior phase and it will be too late to deal with them.  
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Mansor et al. (2017) corroborate this and point out that research conclusions suggest early 

identification and intervention programmes that consider the individual behavioural and academic 

challenges of learners. This is supported by Mathews (2016) who states that it became inevitable 

that learner discipline should be correctional and educational – especially after the abolishment of 

corporal punishment in South African schools. Also, Mathews (2016) points out that an increase in 

attention has started to concentrate on early identification and prevention of challenging behaviour 

and on strategies to resolve such behaviour at its earliest appearance. 

5.3.3.3. Suspension with an intervention programme 

Suspended learners must not go home and be on holiday. They must undergo an intensive 

programme designed to address the very same nature of misconduct committed for example 

bullying counselling programme. The parents of the learner must be part of the programme 

to give a progress report to the school.  

This finding is consistent with the findings by Denis and Frances (2014), who suggest that 

alternatives such as professional support, which includes counselling and guidance, should be 

employed as alternatives to corporal punishment. This is supported by Reyneke and Pretorius 

(2017) who warn that if the suspension is not attached to adequate rehabilitation or support 

programme it does not help the learner, as it becomes purely punitive with no intention to help the 

learner improve the behaviour. Additionally, Sun (2015) state that referring disruptive learners to 

professionally trained personnel (such as counsellors, social workers and psychologists) for 

consultation is common in schools where this back-up system is explicit for supporting teachers and 

learners. Again, Reyneke and Pretorius (2017) argue that “despite strict procedural prescriptions 

regarding the suspension and expulsion of learners, there are no provisions as to what should 

happen to the learner while he or she is suspended or awaiting expulsion” (p. 118) except to put the 

learner out and bring him/her back after 14 days. 

5.4 RECOMMENDATIONS 

The recommendations presented in this section are based on the findings of this study. These 

recommendations have significant implications in the management of discipline in the classroom in 

South African schools. Based on the findings, the researcher made the following recommendations 

concerning effective management of discipline in the classroom:  
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Recommendation: 1 

The Department of Education must embark on an intensive teacher training programme on 

Positive Discipline and Alternatives to Corporal Punishment. 

Motivation  

The Department of Education spends more money on teacher development to improve the quality 

of teaching and learning in South African schools, but these efforts do not produce good results 

because discipline is not given a priority it deserves. Research has shown that discipline cannot 

separate from effective teaching and learning (cf. 2.2.4). Therefore, it is of paramount importance 

that the Department of Education starts to prioritise the intensive training of teachers on the 

application of positive discipline and alternatives to corporal punishment in the classroom. Most 

teachers understand that they are not supposed to use corporal punishment on learners but the lack 

of capacity to implement these alternative methods let them down and the Department of Education 

is not supporting either. 

Teachers must apply consequence management in the classroom. 

Motivation  

The classroom rules must have a specific purpose in the classroom; they must not just be there on 

the wall for cosmetic purposes. If the consequences are not imposed on transgressors when they 

break the rules, the whole exercise loses the meaning and the purpose in the classroom (cf. 5.3.2.1). 

Most teachers cannot handle misconducts in the classroom, and they have this tendency of sending 

learners to the SMT for punishment. This practice sends a wrong message to the learners that 

teachers are not in control but the SMT. For teachers to appear to be in control in the classroom, 

they need to hold learners accountable for their actions.  

There must be synergy between classroom rules and learner code of conduct in the school. 

Motivation  

The classroom rules and the code of conduct must talk to each other. It is clear that many 

classrooms have different rules for learners; as a result, the message is not clear. The schools must 

have uniformed classroom rules which are integrated into the code of conduct as part of level 

transgressions (cf. 5.3.3.1). The level 1 misconducts and sanctions in the learner code of conduct 
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must specifically address learner discipline in the classroom, not something different. In other words, 

all level 1 sanctions in the code of conduct must protect the classroom rules in the school. 

Teachers must involve learners in extra-mural activities.  

Motivation  

Many schools experience problems in the withdrawal of learner privileges as a form of punishment 

because of limited privileges in schools. For example, learners are no longer participating in extra-

mural activities in schools (cf. 5.3.2.1). Therefore, schools must encourage teachers to promote 

mass participation in sports and cultural activities. All learners must participate in the programme so 

that privileges can be withdrawn if the learner code of conduct is violated. In cases where learners 

are not participating in extramural activities, teachers must identify areas of strength in terms of 

learner interest, for instance, civvies, jeans day, or casual day can be implemented to compensate 

for sports and cultural activities 

The SGB disciplinary hearing must treat all of the cases in the school equally. 

Motivation 

The SGB must establish a Disciplinary Hearing when a learner has a case to answer, and they must 

no wait until serious cases are committed. It is clear that in many schools the SGB prioritises cases, 

the bigger the case the more attention it will receive. The schools must deal with minor or level one 

case decisively to prevent serious cases from occurring (cf. 5.3.2.2) For example, if the SGB 

Disciplinary Hearing suspend a learner for repeating level one misconducts that can send a strong 

message to learners that ill-discipline is not acceptable in the school. 

The SMT must share the responsibility of managing discipline in the school. 

Motivation  

The management of classroom discipline is the collective responsibility between all the stakeholders 

in the school. It is clear that in many schools the responsibility is between the teacher and the 

Principal. In some schools, teachers reprimand learners and when they get tired and no longer 

coping with the situation, they send learners to the principal. The principal will be overloaded with 

cases of learners’ discipline daily and this affects the smooth running of the school. The development 

of the discipline management strategy is imperative to ensure proper coordination and cohesion in 
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the management of discipline. The strategy will provide information on how teachers at classroom 

level can apply basics administrative duties of recording misconducts on daily basis and holding 

learners accountable. The strategy will also indicate how different role players (HODs and principals) 

will perform their specific duties during the process of managing discipline in the classroom. 

Disciplinary actions must be communicated to all stakeholders.  

Motivation  

Disciplinary sanctions must be appropriately communicated to all parties involved. It is clear that 

when learners get sanctions as punishment the information is kept secret. The school must openly 

communicate the information to parents, learners and teachers and use this case as a deterrent to 

warn learners about the power of the code of conduct.  

Early identification of ill-discipline learners in the classroom. 

Motivation  

The school must identify learners with behavioural problems per class in all the grades. Learners do 

not get the necessary attention at an early age. The school must ensure that minor cases are dealt 

with appropriately especially in the lower grade or else ill-discipline learners will resurface in the 

intermediate and senior phase and it will be too late to deal with them. Learners with common 

behavioural problems must be clustered together and be provided with professional support.  

 

Learners must be suspended with an intervention programme. 

Motivation  

Suspended learners must not go home and be on holiday. The suspension does not serve the 

purpose of rehabilitating the learner. In most cases, suspended learners come to school during 

break time and mix with other learners and go back home when the break is over. The school must 

ensure that the suspended learner undergo an intensive rehabilitation programme designed to 

address the very same nature of misconduct committed for example bullying the learner must get a 

counselling programme. The parents of the learner must be part of the programme to give a progress 

report to the school.  
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5.4.1 Framework strategy for effective management of classroom discipline. 

Figure 5.1 presents a framework for discipline management strategy. This involves a proposal for a 

practical application for misconduct. The proposed strategy explains how teachers at classroom 

level can apply simple basics administrative duties of recording misconducts daily and hold learners 

accountable for breaking the classroom rules. 
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FRAMEWORK STRATEGY FOR EFFECTIVE MANAGEMENT OF CLASSROOM DISCIPLINE

Classroom 
1st Level  
Level 1 Misconducts 

 SMT 
2nd Level  
Level 2 Misconduct 

Disciplinary Committee  
3rd Level  
Less serious Misconducts  

Disciplinary Hearing  
4th Level 
Serious Misconducts  

Responsibility Teacher Shared responsibility 
(HODs, Deputy Principals and Principal) 

Principal, SGB Chairperson, Parent 
and Teacher  

At least two SGB members and the 
Principal  

Activity 
 

 To develop classroom rules and 
consequences. 

 To record misconducts in the misconduct 
recording book. 

 To hold learners to account. 

 To report repeating minor and serious 
offences to the SMT  

 To Identify and compile ill-discipline 
learner profile. 

 To submit the ill-disciple learner list to the 
SBST. 

 To submit teacher misconduct recording 
book to the SMT weekly. 

 Inform parents on misconduct committed 
and action taken. 

 Give feedback to parents on the 
progress of the intervention strategy.  

 To ensure and to monitor that teachers 
utilise misconduct recording books.  

 To check and to ensure that the classroom 
rules are compliant with the learner code of 
conduct level 1 sanction. 

 To check teachers’ misconduct recording 
books and identify cases that need 
attention.  

 To hold teachers accountable for not 
recording misconduct incidents in the book. 

 To attend to repeating offences and to 
report back to teachers on action taken.  

 To give writing warnings and to engage with 
parents of transgressors.  

 To refer the repeating and serious offences 
to the Disciplinary Committee. 

 To ensure that the learner code of 
conduct is developed, adopted, and 
distributed. 

 To organise professional support and 
intervention programme for 
suspended learners. 

 To organise parent conference for 
common misconduct and to give final 
written warnings. 

  To refer the repeating and serious 
offences to the SGB Disciplinary 
Hearing. 

 To hold monthly meetings to review 
cases and intervention programmes.  

 To give feedback to teachers in the 
staff meetings  

 To take decisions on cases ready for 
disciplinary hearing (repeating and 
serious offences). 

 To afford learners a fair hearing 
against allegations of misconducts in 
the school.  

 To adjudicate fairly on cases 
referred to it (repeating offences and 
serious misconduct). 

 To pronounce on the appropriate 
sanctions for offences committed in 
the classroom and around the 
school. 

 To recommend for expulsion in 
severe cases of not rehabilitating.  

 To report back to the SGB and SMT 
on the outcome of cases handled. 

Possible 
sanctions for 
transgressions 

 Reprimand and give warnings.  

 Withdrawal of privileges.  

 Refer the case to the SMT with 
misconduct book as evidence.  

 Reprimand and give written warnings 

 Invite parents for discussion.  

 Refer the case to the Disciplinary 
Committee with minutes of discussions with 
parents and the attendance register.  

 Final written warning.  

 Invite parents for discussion.  

 Detention with a written task.  

 Withdrawal of privileges.  

 Suspension.  

 Withdrawal of privileges. 

 Detention.  

 Recommend expulsion.  
  

Time frame  Daily.  Weekly.  

 When an urgent need arises.  

 Monthly.   Monthly.  

 When an urgent need arises.  
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Resources 
 
 
 

 Classroom rules.  

 Classroom misconduct recording book. 

 Learner Ill-discipline list.  
 

 Misconduct book monitoring tool. 

 Teacher misconduct recording books. 

 Parent invites and attendance registers. 

 Minutes of discussion.  

 Learner code of conduct.  

 Minutes of meetings.  

 Parents invites. 
 

 Hearing notices.  

 Charge sheets.  

 Minutes of hearing.  

 Suspension letters.  

 Recommendation letters. 
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5.5 RECOMMENDATIONS FOR FURTHER RESEARCH 

Given the findings and the gaps that have been identified, further research could be conducted on:  

 Causes of poor teacher participation in extra-mural activities in schools.  

 The impact of learner participation in extra-mural activities on discipline.  

5.6 LIMITATIONS OF THE STUDY  

The limitations of this study may be the exclusion of the secondary schools’ perspective in the 

effective management of learner discipline in the classroom. However, despite the restricted data 

set, the detailed descriptions of the research sites, data collection and analysis methods may make 

it possible for secondary schools to decide if similar ways of managing learner discipline in the 

classroom can work in their schools. 

5.7 CHAPTER SUMMARY  

This chapter has presented the overall summary of the research. This included a summary of each 

chapter, findings relating to the research aims, recommendations, limitations of the research and 

recommendations for further research. The overall finding confirms the problem statement that 

indeed effective management of discipline in the classroom is a problem for teachers. 
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ANNEXURE A1 

INTERVIEW QUESTIONS FOR TEACHERS 

1. To what extent do you believe that learner ill-discipline affects the quality of your teaching? Please 
elaborate and give examples.  

______________________________________________________________________________ 
2. Do you believe that teachers in your school are coping with classroom discipline? If not, what do 
you suggest should be done? 
______________________________________________________________________________ 
3. What is positive discipline and how do you believe it should be applied in the classroom? 
______________________________________________________________________________
__ 
4. Do you believe that teachers are implementing the alternative to corporal punishment in the 
classroom? Please elaborate  
______________________________________________________________________________
__ 
5. What is your view regarding discipline management processes in the classroom and the impact 
it has on teachers’ attitudes towards school discipline? 
______________________________________________________________________________ 
6. How do you think teachers should manage learner ill-discipline in the classroom? 
______________________________________________________________________________
__ 
7. How do you involve parents in matters of discipline in the classroom? 
______________________________________________________________________________ 
 
8. What are the disciplinary problems experienced by teachers in the classroom? 
______________________________________________________________________________ 
9. Are disciplinary challenges referred to the school management team? If so are how are the cases 
handled by the school management team?  
______________________________________________________________________________ 
10. Are disciplinary measures implemented by the SMT to assist teachers with managing discipline 
in the classroom? Please elaborate 

____________________________________________________________________________ 
11. How do teachers keep records of misconduct in the classroom? 
______________________________________________________________________________ 
 
12. What other relevant and successful disciplinary measures would you suggest for improving 
management of discipline in the classroom? 
______________________________________________________________________________  
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ANNEXURE A2 

 
 
 
INTERVIEW QUESTIONS FOR SCHOOL MANAGEMENT TEAM MEMBERS 

1. To what extent do you think that learner ill-discipline creates a problem for teachers in the 

school? Please elaborate and give examples.  

________________________________________________________________________ 

2. Do you believe that the school management team is doing enough to assist teachers with 

managing discipline in the classroom? Please elaborate. 

_________________________________________________________________________ 

3. How is positive discipline teacher training conducted and how should it be applied in the 

classroom? 

_________________________________________________________________________ 

4. What are the alternatives to corporal punishment that teachers are implementing in their 

classrooms? Please elaborate 

_____________________________________________________________________ 

5. What is your view regarding discipline management processes in the classroom and the 

impact it has on teachers’ attitudes towards school discipline? 

_______________________________________________________________________ 

6. How do you think teachers should manage learner ill-discipline in the classroom? 

_________________________________________________________________________ 

7. What is your role as a Deputy Principal /Principal to ensure discipline in the classroom? 

_________________________________________________________________________ 

8. Which classroom disciplinary cases are referred to the school management team and why? 

_________________________________________________________________________ 

9. What are the disciplinary measures used by the school management team to handle the 

referred cases? 

_________________________________________________________________________ 

10. How do you keep records of disciplinary cases handled by the school management team? 

Please elaborate? 

________________________________________________________________________ 

11. What role do the school management team members play in managing discipline in the 

classroom? 

_________________________________________________________________________ 

12. What other relevant and successful disciplinary measures would you suggest for improving 

management of discipline in the classroom? 

_________________________________________________________________________ 
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ANNEXURE A3 

INTERVIEW QUESTIONS FOR DISCIPLINARY COMMITTEE MEMBER 

1. To what extent do you believe that learner ill-discipline affects the way teachers manage 

discipline in the classroom? Please elaborate and give examples.  

_______________________________________________________________________ 

2. Do you believe that teachers use the school disciplinary committee? Please elaborate 

_________________________________________________________________________ 

 

3. Who does the school disciplinary committee comprise of? 

______________________________________________________________________ 

 

4. Does the disciplinary committee have the management plan? Please explain the action plan. 

(Please verify) 

____________________________________________________________________ 

5. How are disciplinary cases referred to the committee handled? 

_________________________________________________________________ 

6. What are the challenges faced by the committee in executing its duties? 

____________________________________________________________________ 

 

7. is it the role of a disciplinary committee to ensure that there is a discipline in the classroom? 

Please elaborate  

_________________________________________________________________________ 

8. How often do you meet as a committee and how do you keep records of cases handled? 

Please elaborate 

______________________________________________________________________ 

 

9. What other relevant and successful disciplinary measures would you suggest for improving 

management of discipline in the classroom? 

_________________________________________________________________________ 
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ANNEXURE A4 

INTERVIEW QUESTIONS FOR SGB CHAIRPERSON  

1. To what extent do you believe that learner ill-discipline creates a problem for teachers in the 

school? Please elaborate and give examples.  

_______________________________________________________________________ 

2. Do you believe that the SGB is doing enough to help teachers deal with discipline in the 

classroom? Please elaborate  

_________________________________________________________________________ 

3. Are parents aware of the learner code of conduct and how it should be applied in the 

classroom? 

_____________________________________________________________________ 

4. What are your views regarding discipline management processes in the school? 

_________________________________________________________________________ 

5. How should learner ill-discipline be handled in the school? 

_________________________________________________________________________ 

6. Which classroom disciplinary cases are referred to the SGB? 

________________________________________________________________ 

7. Which disciplinary measures are used by the SGB to manage referred learner disciplinary 

challenges? 

_________________________________________________________________________ 

8. Do you keep records of cases handled? Please elaborate  

_________________________________________________________________________ 

 

9. What role do the SGB members play in managing discipline in the classroom? 

_________________________________________________________________________ 

10. What challenges are faced by the SGB members when dealing with disciplinary issues in the 

school? 

_________________________________________________________________________ 

11. What other relevant and successful disciplinary measures would you suggest for improving 

management of discipline in the classroom? 

_________________________________________________________________________ 
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ANNEXURE B 

DOCUMENTS REVIEW SCHEDULE 

 

Cohen (2007) states that documents are useful in rendering more visible the 

phenomena under study. Therefore, school official documents will be used to 

corroborate the interviews and to uncover other aspects that were not found through 

interviews. 

 

The document that will be reviewed will not be older than two years and will include 

the following school documents: 

 

Classroom rules  

 

The school’s Code of Conduct for Learners’. 

 

 

Minutes book of the SGB where issues of discipline are discussed and recorded.  

 

Meetings of School Disciplinary Committee will be studied.  

 

 

The school’s Incidents Book shall also be extensively studied.  
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ANNEXURE: C 

  

                                                        Private Bag X6001, 

Potchefstroom South Africa 2520  

                                                                                                      Tel: 018 299-1111/2222 

                                                                                   07/01/2019 

To: The School Governing Body  

   Attention: SGB Chairperson 

REQUEST TO CONDUCT A RESEARCH 

My name is Zulwini Samuel Nkabinde, Masters Learner at the North –West University (Potchefstroom 

Campus). I am required to conduct research as part of my degree requirement. I am awaiting permission 

from the Gauteng Department of Education. I therefore seek permission to conduct research in your school. 

The title of my study is an Investigation into teachers’ effective management of discipline in the 

classroom. This study has been approved by the Ethics committee of the Faculty of Education Sciences of 

the North-West University and will be conducted according to the ethical guidelines of this committee. 

The study will use individual and group interviews, observation and documents review as data gathering 

methods. I will conduct interviews with six teachers, two SMT members, one Disciplinary Committee member, 

and the SGB Chairperson. I will interview participants for 45 minutes and each interview will be voice-

recorded. Written documents such as the School Safety Policy, the Code of Conduct for Learners’ policy, 

and SGB s minutes book where the discussed issues of discipline are recorded. Meetings of the School 

Disciplinary Committee shall be the focus of the study. 

BENEFITS TO YOU AS PARTICIPANT 

While there are no direct benefits for participants, the researcher anticipates that study will provide teachers 

with new knowledge from the results of the current study regarding the effective management of discipline in 

the classroom. Thus, teachers will become skilled and advanced in classroom management. Furthermore, it 

is expected that that the results of the study will influence policy decisions on the effective management of 
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learner discipline in the classroom, not only in the Gauteng North District, but for all provinces in South Africa. 

It is also important to note that no remuneration will be offered for participation in the study 

RISKS INVOLVED FOR PARTICIPANTS 

None. 

CONFIDENTIALITY AND PROTECTION OF IDENTITY 

To ensure privacy, anonymity and confidentiality, the researcher will not identify the participants’ identity. All 

hard and electronic copies of data will be stored in the supervisor’s office in a locked cabinet and a password 

–protected computer. Only the researcher and the supervisor will have access to the data you provide. Upon 

completion of the study the data will be transferred to a CD and deleted from the supervisor`s computer. The 

data will be stored in a safe place for a period of seven years, after which it will be destroyed. 

DISSEMINATION OF FINDINGS 

Once the study has been successfully completed, the results can be e-mailed to you upon request. If you 

have any further questions or enquiries regarding your participation in this research, please contact Samuel 

Nkabinde, the researcher, for more information (Cell: 0729522005 or Email: samuel.nkabinde@gmail.com). 

Alternatively, please contact my supervisor Prof. TEB Assan (Tel: 018 3892550 or Email: 

Thomas.Assan@nwu.ac.za). 

I highly appreciate your anticipated positive response in this regard.  

Thanking you in advance  

Yours  sincerely                         

Mr. ZS Nkabinde  
(Researcher)       

  

 

                       

mailto:samuel.nkabinde@gmail.com
mailto:Thomas.Assan@nwu.ac.za
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ANNEXURE: D 

 

 

  

                                                                     Private Bag X6001,  

 Potchefstroom South Africa 2520  

                                                                                                                       Tel: 018 299-1111/2222 

                                                                                                                       07/01/2019  

To: The Principal 

REQUEST TO CONDUCT A RESEARCH 

My name is Zulwini Samuel Nkabinde, Masters Learner at the North –West University (Potchefstroom 

Campus). I am required to conduct research as part of my degree requirement. I am awaiting permission 

from the Gauteng Department of Education. I therefore seek permission to conduct research in your school. 

The title of my study is an Investigation into teachers’ effective management of discipline in the 

classroom. This study has been approved by the Ethics committee of the Faculty of Education Sciences of 

the North-West University and will be conducted according to the ethical guidelines of this committee. 

The study will use individual and group interviews, observation and documents review as data gathering 

methods. I will conduct interviews with six teachers, two SMT members, one Disciplinary Committee member, 

and the SGB Chairperson. I will interview participants for 45 minutes and each interview will be voice-

recorded. Written documents such as the School Safety Policy, the Code of Conduct for Learners’ policy, 

and SGB s minutes book where the discussed issues of discipline are recorded. Meetings of the School 

Disciplinary Committee shall be the focus of the study. 

BENEFITS TO YOU AS PARTICIPANT 

While there are no direct benefits for participants, the researcher anticipates that study will provide teachers 

with new knowledge from the results of the current study regarding the effective management of discipline in 

the classroom. Thus, teachers will become skilled and advanced in classroom management. Furthermore, it 



 

131 
 

is expected that that the results of the study will influence policy decisions on the effective management of 

learner discipline in the classroom, not only in the Gauteng North District, but for all provinces in South Africa. 

It is also important to note that no remuneration will be offered for participation in the study 

RISKS INVOLVED FOR PARTICIPANTS 

None. 

CONFIDENTIALITY AND PROTECTION OF IDENTITY 

To ensure privacy, anonymity and confidentiality, the researcher will not identify the participants’ identity. All 

hard and electronic copies of data will be stored in the supervisor’s office in a locked cabinet and a password 

–protected computer. Only the researcher and the supervisor will have access to the data you provide. Upon 

completion of the study the data will be transferred to a CD and deleted from the supervisor`s computer. The 

data will be stored in a safe place for a period of seven years, after which it will be destroyed. 

DISSEMINATION OF FINDINGS 

Once the study has been successfully completed, the results can be e-mailed to you upon request. If you 

have any further questions or enquiries regarding your participation in this research, please contact Samuel 

Nkabinde, the researcher, for more information (Cell: 0729522005 or Email: samuel.nkabinde@gmail.com). 

Alternatively, please contact my supervisor Prof. TEB Assan (Tel: 018 3892550 or Email: 

Thomas.Assan@nwu.ac.za). 

I highly appreciate your anticipated positive response in this regard.  

Thanking you in advance  

Yours sincerely                         

Mr. ZS Nkabinde  
(Researcher)       

  

 

 

 

                            

mailto:samuel.nkabinde@gmail.com
mailto:Thomas.Assan@nwu.ac.za
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ANNEXURE: E 

PARTICIPANT CONSENT FORM 

       

PARTICIPANT INFORMATION AND CONSENT FORM 

I wish to request your consent to participate in this research, which involves teachers from primary schools. 

Prior giving consent, please acquaint yourself with the information below. 

The details of the research are as follows: 

TITLE OF THE RESEARCH PROJECT: 

An Investigatiom into teachers` effective management of discipline in the classroom. 

PROJECT SUPERVISOR: Prof. TEB Assan 

ADDRESS: Building Block G, Office 203 Mafikeng Campus, North-West University. 

CONTACT NUMBER: 018 389 2550 

MEMBER OF PROJECT TEAM:  

 Mr. ZS. Nkabinde (Masters learner) 

ADDRESS: 11414 Nkambule Street Mamelodi East 0122 

CONTACT NUMBER: 0729522005 

This study has been approved by the Ethics committee of the Faculty of Education Sciences of the North-

West University and will be conducted according to the ethical guidelines of this committee. Permission was 

also asked from the Gauteng Department of Education and the school principal. 

WHAT IS THIS RESEARCH ABOUT? 

The aims of this research are to: 

 Establish the nature and scope of managing corporal punishment. 
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 Determine the factors influencing the effective management of discipline in primary schools in the 
Bronkhorstspruit area. 

 Develop alternatives to corporal punishment that can enhance the effective management of discipline in 

the classroom. 
 

PARTICIPANTS  

 40 participants in four primary schools in the Gauteng North District. 

 Teachers, SMT members and SGB Chairpersons working in the selected primary schools in the Gauteng 
North District. 

 

WHAT IS EXPECTED OF YOU AS A PARTICIPANT?  

You will be expected to take part in the individual or group interview, observed during the teaching and 

learning situation. The researcher will visit your school and explain the procedures for collecting data, further 

to which you have the opportunity to give informed consent to take part in the study. The entire process will 

be conducted as follows: 

 30- 60 minutes will be allocated for individual and group interviews. 

 45-60 minutes will be allocated for classroom observations 

 

BENEFITS TO YOU AS A PARTICIPANT 

While there are no direct benefits for participants, the researcher anticipates that study will provide teachers 

with new knowledge from the results of the current study regarding the effective management of discipline in 

the classroom. Thus, teachers will become skilled and advanced in classroom management. Furthermore, it 

is expected that that the results of the study will influence policy decisions on the effective management of 

learner discipline in the classroom, not only in the Gauteng North District, but for all provinces in South Africa. 

It is also important to note that no remuneration will be offered for participation in the study. 

RISKS INVOLVED FOR PARTICIPANTS 

None. 

CONFIDENTIALITY AND PROTECTION OF IDENTITY 

To ensure privacy, anonymity, and confidentiality the researcher will not identify the participants’ identity. All 

hard and electronic copies of data will be stored in the supervisor’s office in a locked cabinet and a password 

–protected computer. Only the researcher and the supervisor will have access to the data you provide. Upon 

completion of the study the data will be transferred to a CD and deleted from the supervisor`s computer. The 
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data will be stored in a safe place for a period of seven years, after which it will be destroyed. 

DISSEMINATION OF FINDINGS 

Once the study has been successfully completed, the results can be e-mailed to you upon request. If you 

have any further questions or enquiries regarding your participation in this research, please contact the 

researcher for more information. 

DECLARATION BY PARTICIPANT: 

By signing below, I ...................................................... agree to take part in a research study entitled: 

 Investigating teacher’s effective management of discipline in the classroom. 

I declare that: 

 I have read this information and consent form and understand what is expected of me in the 
research. 

 I have had a chance to ask the researcher and all my questions have been answered.  

 I understand that taking part in this study is voluntary and I have not been pressurised to take 
part.  

 I may choose to leave the study at any time and will not be penalised or prejudiced.  

 I may be asked to leave the research process before it has finished if the researcher feels it is 
in my best interests, or if I do not follow the research procedures, as agreed to.  

 

Signed at (place) _______________on (date) _____ /_____/_____  

 

_____________________ 

Signature of participant 

 

____________________ 

Signature of witness 

ANNEXURE F 

EDITING CERTIFICATE 
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